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CHAPTER 1

INTRODUCTION

I.1 BACKGROUND OF THE PROBLEM

English is one of the International languages that has an important role in

the world. Language is an effective communication tool that can be used in daily

life. Language is divided into four skills. These include listening, reading,

speaking and writing. The four language skills relate to each other. When the

students learn the English language, they usually learn basic skills of English;

listening, speaking, reading, and writing (Hayashi, 2000).

According to Tarigan (1984: 1-3), “English language skill has four

components, i.e.; listening, speaking, reading and writing skills. One of the four

skills, is a writing skill which is used to communicate indirectly, without face to

face interaction”. Listening and reading belong to receptive skills in which the

language users require the ability to receive spoken and written language, while

speaking and writing belong to productive skills in which the language users

require the ability to produce language both spoken and written. Based on

curriculum KTSP, all skills in teaching and learning English that are integrated

each other must be learned and taught by both students and teacher, including

writing skill.

Writing is one of the skills that has a level of difficulties is different from

the other skills. Writing is more complex than other language skills since it
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involves structure, vocabulary, coherence, and cohesion. Sokolik in Linse &

Nunan (2006) have stated that writing is the combination between process and

product. When the process is collecting the ideas that can create products which

can be read by the readers, writing is not only about how to arrange the word or

sentences, but writing is also an activity to arrange words into well organize

writing.

Writing is the ability that makes learners able to create imagined worlds of

their own designs, it means that, through writing, learners can express thought,

feeling, ideas, experiences, etc. to convey a specific purpose. The purpose of

writing is to give some information. Meyers (2005:2) has said that writing is an

action. This means that when the students first write something down, they have

already been thinking about what they are going to say. Then after the students

have finished writing, they read over what they have written and make changes

and corrections.

Writing is a productive skill, which contains a symbol (orthographic) and

involves a complex process. In making good writing, the students must use correct

grammatical rules, choose appropriate vocabulary, and consider the coherent and

cohesion. By writing, we can share our ideas, feeling, or anything that exists in

our mind.

In addition, Palmer (2003:5) states that writing is an activity that lets the

students explore and express their ideas, to communicate what they think and
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know, and to take the ownership of all that they learn. Based on this statement, it

indicates that the students need to write as a skill that supports their language

achievement. Harmer (2007:118) states that writing is an enabling activity where

teachers have students to write sentences in preparation for some other activities.

Besides, writing is used as a practical tool to help students practice and work with

language they have been studying. It means that the students can practice their

language through writing as the form of written language.

Teaching languages like English are administered 3 levels at Language

Development Center. Level 1 is the basic level, level 2 is intermediate level and

level 3 is an advance level. To be specific, all of the students at the Language

Center of Syari’ah and Law Education Faculty of UIN SUSKA RIAU should

pass all levels. In learning English, one of the skills taught is writing. There are

many texts applicable at the second semester, such as, narrative, descriptive,

expository, and argumentative/ persuasive text.

Kinds of text is used to refer particular text-types, not to traditional varieties

of literature. It is typed or kind of text, defined in terms of its social purposes; also

the level of context dealing with a special purpose. Kinds of text also can be

defined as a culturally specific text type which results from using language

(written or spoken) to accomplish something.

At the university level, the students are introduced by some text of genres.

One of them is recount text. Recount text is chosen to achieve this quasi
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experimental research. According to Gerot and Wignell (1994:194), recount text

is a text that is used to retell events for the purpose of informing and entertaining

the readers or the listeners. The difference between recount and narrative is there

are no complication and resolution among the participants in the recount text. It

just tells the experience of life. Recount text can be seen as a text in general, a

diary, or private letter which tells about the writers’ experiences.

Teaching writing at Language Development Centre of UIN SUSKA Riau,

Pekanbaru is conducted based on the writing objectives in the English curriculum.

It is stated that in writing competence, the students are expected to understand the

meaning of interpersonal and transactional written texts (LDC Syllabus of UIN

Suska Riau: 2015). In other words, students are not only expected to understand

the texts, but also to link them in daily life contexts and to access knowledge.

Based on preliminary study in order to get some information about

students’ writing ability problems, some of English lectures at Language

Development Centre of UIN SUSKA RIAU Pekanbaru were interviewed on

October 6th, 2016, and they said most of the students’ still had low participation

in learning English, so it would affect toward their ability in writing. They found

that students faced some problems in writing recount text such as students had

problems to express their ideas in writing recount text. They did not have idea in

writing recount text. The students could not organize the generic structure and

language feature of recount text. The problem appeared because the strategy used

by the lecturer was not appropriate for the students. Therefore, it is important for
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the writer to apply the appropriate strategy in teaching writing recount text. The

students had also difficulties to express their ideas because of the difficult words

and found misunderstanding in interpreting the text. According to Johari (2016) in

his thesis, he said that the English tutor or lecturer said that the Minimum

Completeness Criteria (MCC) of English at Language Development Center of

UIN SUSKA Riau was B, but still more students obtained low English scores that

were lower than MCC.

Due to this phenomenon, the students were psychologically easy to judge

them unable to compose the satisfying easy composition. Another argument, it

was stated that the writing was boring activities to do. It tended to begin with

recognizing the title, then spending the whole time to finish the final draft.

In order to achieve this quasi-experimental research, the procedure of

Picture Word Inductive Model (PWIM) will be applied as a treatment for

investigating students’ writing ability. According to Calhoun (1999), two

advantages of PWIM which are the aims of this study are; first, the strategy

emphasizes phonics, grammar, mechanic, and the usage of Standard English. In

this case, it will take benefit of students’ experiences to achieve some components

need in writing skills. Second, learners get benefit from the teachers’ modeling of

the key words and concept. Some key words in this strategy are useful as

guidance or help students’ brain to construct a good sentence. With extensive

practice, they can begin to learn how to create sentences and paragraphs related to

the subject under study.
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In addition, Joyce and Calhoun (1999) state that the Picture Word Inductive

Model (PWIM) is an effective teaching method to enhance the acquisition of

English vocabulary both for Second language Acquisition (SLA) learners and

young English-speaking learners. Besides, based on the pupils’ vocabulary level,

this model can be adapted by teachers to further the development of children’s

writing ability.

Therefore, this study attempted to take a benefit from the above advantages

in order to achieve students’ achievement in genre-based approach, especially

writing recount text. It was expected that students were able to develop their

simple essay beginning with English vocabulary which led them to the best final

draft of recount texts.

Based on the above phenomena, this study was conducted using three

variables. Firstly, the study investigated about students’ achievement in writing a

recount text by applying the Picture Word Inductive Model (PWIM) strategy.

Secondly, it investigated about students’ participation in writing to improve their

writing ability, especially composing recount text.

Regarding to the background above, it is necessary to conduct a research

entitles: The Effect of Using Picture Word Inductive Model (PWIM) Strategy

on Students’ Participation and Students’ Writing Ability at Language

Development Center of Tarbiyah and Teacher Training Faculty of UIN

Suska Riau.
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I.2 STATEMENT OF THE PROBLEM

Regarding to teaching problems at Language Development Center of UIN

Suska Riau, the students were expected to be able to make a composition of well-

organized recount text. However, students’ participation and students’ ability in

writing recount text was mostly still low. Some of them failed to gain the

objectives of English subject which were stated in KTSP. It happened because

they had both low knowledge, of participation and writing ability. They seemed

not to be interested in writing activities.

Therefore, they faced many difficulties to achieve the learning objectives

of writing recount text. The problems were affected not only from the students’

side, but also the teacher’s side. Then, the problem came from teacher side was

the teacher  always used grammar-translation and discussion which made the

students felt boring and made the classroom became noisy. In learning and

teaching process, an interesting strategy was needed  to engage the students to

participate in learning and achieve the goal of learning.

Based on the problems mentioned above, some questions are needed to be

addressed. What make the learners get difficulties to express ideas in writing?

Why do the students get difficulties to write good cohesion in the text? Why do

the students get difficulties to get the value of the text? How do the learners have

rich vocabularies in writing? How do the learners use a correct grammar in

writing? How do the learners use a correct punctuation  ideas in writing? How do

the learners use Picture Word Inductive Model (PWIM) Strategy in writing? How

should the teachers teach the technique in writing? How do the teachers apply the
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appropriate technique and meaningful activities to the students? How do the

students overcome the problems dealing with writing? And how is the technique

employed in learning writing? How is the strategy used to activate the students to

participae more in teaching and learning process? Is Picture Word Inductive Model

(PWIM) Strategy able to cope with the students’ problems instudents’ participation

and writing ability?

In order to improve their writing ability, both teaching and learning

processes should be considered as well. Beside, a technique used by teachers in

learning process must also put in mind. Thus, there is a way to improve the

quality of students’ writing ability and increase students’ participation by applying

the Picture Word Inductive Model (PWIM) strategy.

Calhoun (1999) defines PWIM is an inquiry-oriented language arts strategy

that uses pictures containing familiar objects and actions to elicit words from

children’s listening and speaking vocabularies. Teachers use the PWIM with

classes, small groups, and individuals to lead them into inquiring about words,

adding words to their sight-reading and writing vocabularies, discovering phonetic

and structural principles, and using observation and analysis in their study of

reading and writing.

Hammer (2007:118) states that pictures or cartoons can offer a wealth of

possibilities. The teacher can ask the students to write description of one of group

pictures; their classmate then has to guess which one it is. They can write a

postcard based on pictures we give them. They can write the inner thought of the
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characters that can be seen in the pictures. The aim of this activity is to get the

students writing freely in an engaging way. Thus, by using pictures as visual

media the students will be helped in getting the idea to use appropriate vocabulary

that can be seen through the pictures.

The problems identified in this study should be solved by analyzing a

significant effect on students’ writing ability both before and after applying a

treatment done by the lecturer using the Picture Word Inductive Model (PWIM)

strategy and Students’ participation.

Finally, there is a need to view Picture Word Inductive Model (PWIM)

strategy as a whole so that the effect of using this strategy on students’ writing

ability of recount text and the students’ participant would be a successful step to

be implemented at Language Development Center of Tarbiyah and Teacher

Training Faculty of UIN Suska Riau. Any form of feedback is important to

highlight the strengths and shortcomings in the Picture Word Inductive Model

(PWIM) strategy, so that enhancement measures can be taken for more effective

implementation.

I.3 LIMITATION OF THE PROBLEM

It is necessary to limit the problems that occur in this study in order to

provide a clearer focus. The scopes of the problem are limited as follows:
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a. This research only concern with composing recount text. It is one of genre that

students have to be acquired for the second year students at Language

Development Center of UIN Suska Riau.

b. This study aims to investigate three variables. They are two dependent

variables and one independent variable. Dependent variable consists of

Students’ participation as variable Y1 and Students’ Writing Ability as variable

Y2, while Independent variable or variable (X) consisted of a Picture Word

Inductive Model (PWIM) strategically.

c. The subject of this research is the second year students at Language

Development Center of UIN SUSKA RIAU Pekanbaru in academic year of

2016/2017.

I.4 PURPOSE AND OBJECTIVES OF THE STUDY

The purpose of this study was to find out the effect of using Picture Word

Inductive Model (PWIM) strategy of students’ participation and students’ writing

ability in recount text before and after being taught by Picture Word Inductive

Model (PWIM) strategy at Language Development Center of UIN Suska Riau.

The objectives of this study are stated as follows:

1. To find out the significant difference of students’ participation pre-

questionnaire mean score between an experimental group and a control

group at Language Development Centre of UIN SUSKA RIAU Pekanbaru.

2. To find out the significant difference of students’ participation post-

questionnaire mean score between an experimental group and a control

group at Language Development Centre of UIN SUSKA RIAU Pekanbaru.
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3. To find out the significant difference of students’ participation between pre-

questionnaire and post- questionnaire mean score of using Picture Word

Inductive Model (PWIM) strategy in the experimental group at Language

Development Centre of UIN SUSKA RIAU Pekanbaru.

4. To find out out the significant difference of students’ participation between

pre- questionnaire and post- questionnaire mean score without using the

Picture Word Inductive Model (PWIM) strategy in the control group at

Language Development Centre of UIN SUSKA RIAU Pekanbaru.

5. To find out out the significant difference of students’ writing ability pre-test

mean score between an experimental group and a control group at Language

Development Centre of UIN SUSKA RIAU Pekanbaru.

6. To find out the significant difference of students’ writing ability post-test

mean score between an experimental group and a control group at Language

Development Centre of UIN SUSKA RIAU Pekanbaru.

7. To find out the significant difference of students’ writing ability between

pre-test and post-test mean score of using Picture Word Inductive Model

(PWIM) strategy in the experimental group at Language Development

Centre of UIN SUSKA RIAU Pekanbaru.

8. To find out the significant difference of students’ writing ability between

pre-test and post-test mean score without using the Picture Word Inductive

Model (PWIM) strategy in the control group at Language Development

Centre of UIN SUSKA RIAU Pekanbaru.
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I.5 RESEARCH  QUESTIONS

The study attempts to answer the following questions:

1. Is there any significant difference of students’ participation pre-

questionnaire mean score between experimental group and control group

at Language Development Centre of UIN SUSKA RIAU Pekanbaru?

2. Is there any significant difference of students’ participation post-

questionnaire mean score between experimental group and control group

at Language Development Centre of UIN SUSKA RIAU Pekanbaru?

3. Is there any significant difference of students’ participation between pre-

questionnaire and post- questionnaire mean score of using Picture Word

Inductive Model (PWIM) strategy in the experimental group at Language

Development Centre of UIN SUSKA RIAU Pekanbaru?

4. Is there any significant difference of students’ participation between pre-

questionnaire and post- questionnaire mean score without using the

Picture Word Inductive Model (PWIM) strategy in control group at

Language Development Centre of UIN SUSKA RIAU Pekanbaru?

5. Is there any significant difference of students’ writing ability pre-test

mean score between an experimental group and a control group at

Language Development Centre of UIN SUSKA RIAU Pekanbaru?

6. Is there any significant difference of students’ writing ability post-test

mean score between experimental group and control group at Language

Development Centre of UIN SUSKA RIAU Pekanbaru?
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7. Is there any significant difference of students’ writing ability between

pre-test and post-test mean score of Picture Word Inductive Model

(PWIM) strategy in experimental group at Language Development

Centre of UIN SUSKA RIAU Pekanbaru?

8. Is there any significant difference of students’ writing ability between

pre-test and post-test mean score without Picture Word Inductive Model

(PWIM) strategy in control group at Language Development Centre of

UIN SUSKA RIAU Pekanbaru?

I.6 SIGNIFICANCE OF THE STUDY

This study is concerned with teaching writing. The application of the Picture

Word Inductive Model (PWIM) is expected to be a successful learning strategy.

The benefits of this study can be viewed theoretically and practically.

Theoretically, the result of the study can be used as a reference for those who

want to conduct a research in teaching writing. Practically, this study is expected

to give inspiration for teachers to apply PWIM in their teaching, especially in

teaching writing. For students, this study is expected to be a successful strategy to

increase their writing recent achievement.

The study investigates the effect of Picture Word Inductive Model (PWIM)

strategy on the students’ participation and students’ writing ability. Therefore, it

provides a useful result for further research in this area of interest. The finding of

this study is expect able to provide some forms of empirical data for future

research. It could perhaps also help in the more effective implementation of

PWIM strategy, not only in writing but also in other language skills.
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At the pedagogical level, this study stood to benefit the select school in the

study. It would provide an insight into the effectiveness (i.e. The strength and the

weakness) of using Picture Word Inductive Model (PWIM) strategy in teaching

and learning process.

I.7 RATIONALE OF THE STUDY

Referring to the background of the study above, writing has its role in

language learning. As Harris (2002) defines writing as one of the four skills of

language learning besides listening, speaking and reading. Writing is a tool for

communication and it is important to be included in English language learning.

Besides, writing is the activity of presenting the ideas of correct sentences.

Therefore, the decision of choosing writing ability in this study was to grip

the teachers’ interest toward teaching writing. It takes an important role in

acquiring language, beside those three skills – listening, speaking and reading.

Meanwhile, Harmer (2006) stated that writing is as a skill. The most

important reason for teaching writing, of course, is that it is a basic language skill,

just as important as listening, speaking and reading. Students need to know how to

write letters, how to put written reports together, how to reply to advertisements

and increasingly, how to write using electronic media. They need to know some

of writing’s special conventions (punctuation, paragraph construction, etc.) just as

they need to know how to pronounce spoken English appropriately. Part of our

job is to give them that skill.
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According to Calhoun (1999:21), “The PWIM is an inquiry-oriented arts

strategy that uses pictures containing familiar objects and actions to elicit words

from children‟s listening and speaking vocabularies”. Teachers apply the PWIM

in classes, small groups, and individuals to lead them into inquiring about words,

discovering phonetics and structural principles, and using observation and

analysis in their study.

Calhoun (1999:25) states that in PWIM strategy, the students are presented

with pictures of sequenced pictures. Then, they shake out the words from the

picture by identifying the objects, actions, and qualities they recognize in the

picture. The teacher helps them to draw a line from the object to the surrounding

board and writes the words or phrases. So, the students will dive in the words

from pictures first before they get the writing section. Besides, Picture Word

Inductive Model also builds on the listening and speaking vocabularies of the

students. The aim of this strategy is to unlock unfamiliar words.

The PWIM strategy designs to meet this challenge and its concept is going

to explain in the body of this research about how literacy is acquired and on the

bodies of research investigating the students’ achievement in writing.

Joyce, B (2009) also added that the core of this model is to help students

inquire into language and learn to build a generalization about how letters, words,

phrases, sentences and longer text work together. The model also contains a

number of tools to help teacher and students to study progress.
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I.8 DEFINITION OF TERMS

To avoid misunderstanding in reading this research, it is important to

explain the terms used in this research. There are some terminologies that are

needed to be explained as follows:

a. Effect

The effect is change that somebody or something causes in somebody or

something else, (Oxford Dictionary: 2005). In this research, the effect can be seen

from the students’ participation and students’ writing ability that will be given

through the tests.

b. Picture Word Inductive Model (PWIM)

PWIM is an inquiry oriented language arts strategy that uses pictures that

contain familiar objects and actions. It means that The Picture Word Inductive

Model (PWIM) strategy uses familiar pictures, objects, and actions to make

students understand more. In this research, Picture word inductive model (PWIM)

strategy is a strategy used by the writer as a researcher to know its effect toward

students’ participation in writing recount text and students’ writing ability at

Language Development Center of UIN SUSKA PEKANBARU. (Calhoun, Emily,

F, 1999)

c. Writing Ability

Writing ability is the ability to put pen and paper to express ideas through

symbols. This way, representative of the paper will have meaning and content that
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could be communicated to other people by the writer stated by (Klein, 1985). In

this research, it refers to ability in writing recount text at Language Development

Center of UIN Suska Riau.

d. Recount Text

According to Gerot and Wignell (1994:194), recount text is a text that is

used to retell events for the purpose of informing and entertaining the readers or

the listeners. The difference between recount and narrative is there are no

complication and resolution among the participants in the recount text. It just tells

the experience of life. Recount text can be seen as a text in general, a diary, or

private letter which tells about the writers’ experiences.

e. Students’ Participation

Participation is people help themselves make 'decisions that are right for

them' (Merzel,1991: 5) and speak up themselves for 'each person's perspective and

voice' (Stuart and Bery,1996: 199). In this study, participation in learning is

creating an environment where students freely converse and share ideas cannot

help but foster a better understanding of course material and an appreciation for

what it means to be a mature learner and thinker ( Hill,2007: 1). It means that

there is interaction to converse and share ideas in learning and teaching process

between teacher and students.


