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ABSTRACT

ASRIYATI (2010) the title of this research is: “THE COMPARISON ON THE MASTERY OF SIMPLE PAST TENSE
BETWEEN MALE AND FEMALE STUDENTS AT THE FIRST YEAR OF MAS YPUI TERATAK RUMBIO
JAYA KAMPAR REGENCY”

In learning, first of all the students are demanded to master language components before. One
of them is grammar which consists of many items. Therefore, the students take along time to learn it.

The students of MAS YPUI Teratak have been taught English four hours a week and that is also
added six semester in Junior High. But in the fact, the result of their grammar still far from willingness
that is wised by Curriculum it-self, especially in simple past tense. The students do not master using
adverb of time, verbal and nominal form and using verb correctly when they must use verb | (infinitive)
and when they must use verb Il ( regular or irregular verbs) in simple past tense.

The subject of this research was the first year of MAS YPUI Teratak, while the object of this
research is the mastery of simple past tense at the first year of MAS YPUI Teratak.

The total number of the first year of MAS YPUI Teratak was 32 persons. Because the number of
populations was only 32 persons, so the writer takes all of the population (100 %) for the sample and
the writer uses the total sampling to get the data. So, the total respondents are 32 persons.

To collect the data, the writer uses test and questionnaires. Then to analyze the data, the
writer uses two formulas. To get the description of the students’ factors, the writer uses the formula as
below:

P=F x 100%
N

To identify the average scores of both male and female students the comparison of means was
analyzed by using t- test. The formula as follows:

to = Mx — My

X |, Dy 2
vN-1 vN-1
After analyzing the data by using t- test method, the writer concludes that students’ mastery of
simple past tense between male and female at he first year of MAS YPUI Teratak Rumbio Jaya are the

same because based on the hypothesis t product is lower that t table on the level 5% and 1% ((2.04>
0.298<2.75).S0, Ho is accepted.
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Dealing with the questionnaire, it can be conducted that the factors that influence the students’
mastery are internal and external factors. They are attitude, motivation, interest, talent, and
environment.
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ABSTRACT

ASRIYATI (2010) Judul penelitian ini adalah” PERBANDINGAN PENGUASAAN SIMPLE PAST TENSE
ANTARA SISWA LAKI-LAKI DAN PEREMPUAN DIKELAS SATU MAS YPUI TERATAK
KECAMATAN RUMBIO JAYA KABUPATEN KAMPAR”

Didalam mempelajari bahasa Inggris, siswa dituntut untuk menguasai komponen-komponen
bahasa terlebih dahulu. Salah satunya adalah grammar. Grammar terdiri dari banyak komponen. Oleh
karena itu, siswa memerlukan waktu lama untuk mempelajarinya.

Siswa MAS YPUI Teratak telah diajarka bahasa Inggris empat jam dalam seminngu dan juga
ditambah enam jam di SMP. Tetapi pada kenyataannya hasil grammar mereka masih jauh dari tujuan
yang diharapkan oleh kurikulum itu sendiri, kususnya didalam simple past tense. Siwa juga tidak
menguasai penggunaan adverb of time, verbal and nominal form and verb correctly, kapan mereka
harus menggunakan kata kerja pertama dan kapan mereka harus menggunakan kata kerja kedua ( kata
kerja beraturan atau kata kerja tidak beraturan) didalam simple past tense.

Subjek penelitian ini adalah siswa kelas satu MAS YPUI Teratak. Sedangkan objek penelitian ini
adalah penguasaan simple past tense siswa kelas satu MAS YPUI Teratak.

Jumlah total siswa kelas satu MAS YPUI Teratak adalah 32 orang. Karena jumlah populasinya
hanya 32 orang, penulis mengambil 100% dari populasi untuk sample dan dalam penelitian ini penulis
menggunakan total sampling untuk mendapatkan data. Maka total respondennya adalah 32 orang.

Untuk mengumpulkan data penulis menggunakan test dan questioner. Kemudian untuk
menganalisis data penulis menggunakan dua rumus.

Untuk mendapatkan gambaran factor-factor yang mempengaruhi penguasaan simple past tense
siswa, penulis menggunakan rumus sebagai berikut:

P=F X 100%
N

Untuk menganalisis perbandingan penguasaan siswa Laki-laki dan siswa Perempuan digunakan
rumus sebagai berikut:

to = Mx - My

()
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Setelah menganalisis data dengan t test, penulis menyimpulkan bahwa penguasaan simple past
tense siswa Laki-laki dan siswa Perempuan dikelas satu MAS YPUI Teratak adalah sama karna
berdasarkan hipotesis t product hasilnya lebih kecil dari t table pada tingkat 5% dan 1% (2.04>
0.298<2.75) maka Ho diterima.

Hubungan dengan questioner (angket), ini bisa disimpulkan bahwa factor-factor yang
mempengaruhi penguasaan simple past tense siswa adalah factor internal dan eksternal yaitu prilaku,
motivasi, ketertarikan, bakat dan lingkungan.
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CHAPTER |

INTRODUCTION

A. The Background

Language is a tool for communication am@egple around the world. It
plays a great section in our lives. We cannot spaundlives without talking each
other. By using it, we can also indicate someogalture or background knowledge.
Learning language is something interesting, theee raany aspects that can be
learned in it, one of the aspects to be learndgdrgnmar. Language consists of oral
language and written language. Writing a good semate especially in English,
requires both good Grammar and good organizatiamttel language will be better
if Grammar it-self is well. Therefore, masteringa@mar is the first step to become a
good writer. Jane B Hughey (1983) says that Granskils are enhanced as ESL
writers make decisions about the form in whichrespnt ideas.

Haycraft (1978) states that there are many diffeadtitudes towards the
teaching of grammar. There are doubts about whétshould be taught explicitly at
all, whether the selection structures to teach lshioe based on simplicity, or whether
selection should be on the grounds of frequencgcolrrence in the language, or
usefulness to the pupil. Whatever the theory. The fact remains that there are
pattern in English that the student needs mastayst Mhationalities are more

conditioned to the grammatical analysis of theindanguage than we are.



Knowledge of grammar is a handy tool, and undedtsy it speeds up the
student’s language learning. Knowledge of Gramnedpshus understand why some
ways of using language more efficient that othess @& sentence-based grammar can
often help the students look at the sentence whdrps eyes. Therefore, learning
Grammar is needed to know the students’ abilitynastering formulas of Grammar.
According to Emmett and Pollock (1995; in Winar&b08), Grammar has been
taught in the classroom to foster the studentstingiand perhaps their speech as
well.

L.G. Alexander (1996) says that a student who kamt a lot of Grammar
but who cannot use a language is in the positioa pianist who has learnt a lot of
about harmony but cannot play the piano. The studdi cannot use a language
will, therefore, be judged not by how much he knplag how well he can perform in
public. In order to become a skilled performer. Bhedent must become proficient at
using the units of language. Moreover, the unitdamiguage is not, as was once
commonly supposed, the word, but the sentence.

The grammar of a language of the rules (the forg)uldat will generate sentences
grammatically acceptable to native speakers. Quatesits almost think that Grammar
is a complicated thing or lesson because of itouaraspects.

As mentioned above that grammatical sentence ughtato enable the
students to know good form of structure of senterté@wever, one of students’
problems in learning is that they do not mastemuse verbs correctly in tenses,

especially in simple past tense. A.J. Thomson (188§s that simple past tense in



regular verbs is formed by adding ed to the infieit(infinitive: study, simple past:
studied) and simple past tense form of each irregular veust therefore be learnt
(infinitive: go, simple past tense: went). The &ni$ still feel difficult in use verbs
correctly when they must use verb | (infinitive)dawhen they must use verb Il
(regular or irregular verbs) in simple past tenfben most of the students still
difficult when they must used adverb of time in gienpast tense. For example:Saya
pergi ke Pekanbaru kemaren (I went to Pekanbanergs) but in the fact in oral or
written language the most of the students makenéesse above like this:l go to
Pekanbaru yesterday or | went to Pekanbaru last day

As a foreign language, English is difficult for lmaand female students to
learn. This may happen because English is not daiylin their environment and its
structure is very complex. The female students vabte to understand more quikly
than male students. They had higher motivation earding English than male
students. Many linguists believe that there is ificant different between male and
female in the acquisition of language. For exampRagpalia and Olds (1985:263 in
Onnandar:2004) states that male and female studssntsomparison in some specific
abilities such as verbal ability and mechanicaligbiWomen are not only superior in
verbal ability than men. Myers (1987: 191-193) etathat women are not only
superior in verbal ability but also in using sems and variety of words. Women
usually do better than men in measuring verbarity. Women learn a little earlier
than men to talk and to use sentences. In addifarhady (1982:59) concludes that

female students are significantly better than matadents on a listening



comprehension test in the study of 800 Universitydents who take a placement
test.

In this study the writer will be of simple pashse compare male and femlae
students on the mastery of simple past tenseedirt year of MAS YPUI Teratak.

Private Islamic Senior High School (MAS) YPUI Tea is one of Islamic
Senior High Schools that is located in Rumbio Jagpecially in Teratak. This
school is one of Senior High School that is samellas SLTA. English is also
taught as one of the compulsory subjects and exammUN (national examination).
Then, simple past tense is also one of languag@aoents that is taught and must be
mastered by the students in this school. Englighught twice a week (four hours a
week). Both male and female students at MAS YPUhfEk study in the same class
and the teacher has taught them English subjdittought they have studied English
Grammar especially about simple past tense sontbeoh still get difficulties to
make the correct sentences in simple past tense.

Based on the ideas described above and base@ @nefminary study of the
writer toward problems above, The male and femaleehdifference mastery of
simple past tense. The difficulties can been se@n the symptoms as follows:

1. Both male and female students often get problemmsing verb in simple

past tense.

2. Some students are not able to construct the sipgdetense.

3. Some students often get difficulty in using advébtime in simple past

tense



4. Both male and female still get difficulty in difiemcing between verbal
form and nominal form in simple past tense .

5. Both male and female often get difficulty to arrangords to be good
sentence in simple past tense.

Based on the problems above, the writernterésted in carrying a
research entitledThe Comparison on the Mastery of Simple Past Tensketween
Male and Female students at the first Year of MAS PUI Teratak Rumbio
Jaya.”

1. The Definition of the Terms
In order to avoid mis understanding of the teussd in this paper, it is beter for
writer to define the following terms:

a. Comparison :the way to describe the similariied differences two sets of
items (Hornby. 1984:67. In this research, the tefroomparative study refers
to the comparison mastery of simple past tensedsstvthe male and female
students at the first year of MAS YPUI Teratak Rionlaya.

b. Male: The sex that does not give birth ( Oxfor®@.2%2)

c. Female: The sex that produse young ( Oxford. 19ER):

d. Mastery : Complete control or great skill or knodde ( Martin H Manser.

(1991:256)



B. The Problem

1. The Identification of the Problem

Based on the symptoms described above, the probéembe identified as

follows:

a.

b.

Why do they often get problem in using verb in denpast tense?

Why are some students are not able to use advetimefin simple past
tense?

Why are some students are not able to constmngisipast tense?

Why cannot both of them differenciate between Viealoa nominal form

in simple past tense?

Why do the female students are more active thae stadents in learning

simple past tense?

2. The Limitation of the Problem

Remembering the writer's ability, the problem imst research has been

limited at: The students’ mastery in the simplet passe between male and female at

the first year of MAS YPUI Teratak.

3. The Formulation of the Problem

Based on the limitation of the problems in thise&ch, the writer formulates

the following research questions:

1.

Is there any significant difference mastery of denpast tense between

male and female students at the first year of MABJYTeratak?



2. What factors that influence mastery of simple gasse between male

and female students at the first year of MAS YRWiatak?

C. The Objective and Significance of the Research
1. To find out whether there is or not the significalfterence mastery of
simple past tense between male and female students
2. To interpret on the mastery of simple past tensed®n male and female
students and to obtain the factors that influenoth of them on the

mastery of simple past tense.

The Significance of the Research

1. To provide some information about the mastery ofpé¢ past tense
between male and female students.

2. To provide a scientific investigation on the iniiees encountered by the
students in the aspects of tenses especially abopte past tense.

3. To help the students know their ability in mastgréimple past tense.



CHAPTER I
REVIEWS OF RELATED LITERATURES
A. The Theoretical Framewor k
Some explanation about simple past tense
According to Betty (1984:24), the simple past &ms used to talk about
activities or situations that began and ended paréicular time in the past (e.g.,
yesterday, last night, two days ago).
Here are some explanations about the patterreddithple past tense:
1. The verbal forms of simple past tense
a. In the affirmative statements
The affirmative sentence is formed by using vealtér subject.
The Formul&+verb Il + Object/Complement + adverb of time
Example:
Marry wentto Singapo  last year
S Vil C Adverb
b. Inthe negative statements
The negative statement is formed by changing veldledome verb |
and addinglid not after verb I.
The formula:S+ did not + Verb | +O/C +Adverb of time
Example:
Marry did not go Singapore astlyear

S did not veebl C Adverb



c. In interrogative statements
Interrogative statement is formed by invegtlid and subject.

The Formulabid or did not + S+ Verb |+ O/C+ Adverb of time?

Examples:
Did Marry go to Singapore stlgear?
Did S Verb | C Adverb
Did not Marry goto Singapo last year?
Did not S Verb | C Adverb?

There are two kinds of answer in the simple pastdenverbal form. They are short
answer and long answer.
The examples of short answer:
Yes, Marry did.
No, Marry didn'’t.
The examples of long answer:
Yes, Marry did, Marry went to Singapore last year.
No, Marry did not go to Singapore last year.
2. The nominal form of simple pastseen

a.In the affirmative statements

Formula: S +was/wer e +adjective/ noun/ adverb of placet adverb

of time

Examples:

You were a student two years ago
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S were  noun adverb of time
She was at home Saturday night
S was adverb of place  adverb of time
He was sick esterday
S was adjective adverb of time
b. In the negative statements
Formula: S +was/were not +adjective/ noun/ adverb of place+

adverb of time

Examples:

You were not a student two years ago.

S were not noun adverb of time
She was not at home Saturday night

S was not adverb of place adverb of time
He was not sick yesterday

S was not adjective adverb of time

c. In the interrogative statements
Formula:
Wer e/was+St+adj ective/noun/adver b of place +Adverb of time?
Or
Were/was not+ S+ Adjective/noun/adverb of placet Adverb of
time?

Examples:
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Were you a student two years ago?
Were you noun adverb of time?
Was she at home Saturday Right

Was sheadverb of place adverb of time?
Was he sick yesterday?
Was headjective adverb of time?
Were not you astudent two years ago?
Werenot you noun adverb of time?
Was not she at home Saturdaytfigh
Wasnot  sheadverb of place adverb of time?
Was not he sick yesterday?
Wasnot headjective adverb of time?
There are two kinds of answer in the simple passdennominal form. They are
short answer and long answer.
The examples of short answer:
Yes, you were.
No, you weren't.
The examples of long answer:
Yes, you were a student two years ago

No, you were not a student two years ago.
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2. The forming of verb in simple past tense.

Irregular verb

Regular verb

Infinitive (verb 1)
Write

Go

Past (verb II)
Wrote

Went

Infinitive (verb 1)
Study

Visit

Past (verb II)
Studied

Visited

3. Adverb of time in simple past tense
Yesterday, last week, last year, last night, twgsdago, two weeks ago, two years
ago, teo nights ago.
Some theories on learning male and female

The most abvious difference between male and fenmlthe geological
difference . But they are also different in maniestfactors such as ability, interest
and personality traits. (Papalia and Olds 1985; 2630nnandar: 2004) State that the
most consistenst difference between male and fenwaleur in personality
characteristics and emotional adjustment. Girl Bi@e emotional than boys are
likely to be behaviour problems, even as earlyhagreschool years, girls show more
affection and these patterns persist into adulthood

The difference in ability is important to be exaednespecially, in education
field. There are some differencies in some spedailitities such as verbal abilities
involving vocabulary and mechanical abilities. Hepand Olds(1985) state that girls

generally are superior in the verbal items invadyvivocabulary, memory, language



manipulation and the like, while boys are supenmoperformance items involving
spatial relations, mechanical abilities and nunameanipulation.

Differences in the genders ascribed to abstracihnsiowith these treated
gramatically as feminine by males and masculine féapales. The differences
actually do not resultin two separateor differmguages,but rather one languages
with noticeable sex- based characteristics( Ba@85159-63 in Ronald :1960,314)
.Verbal ability from the age of 1 month up to abéuyears, and then again from
adolescence throughout adulthood, females out merfmales in spelling and
grammar.

Myers (1987:191-193, in Winarsih :2008) stated thats learn a little earlier
than boys to talk , to use sentences and to useadeg variety of words. They also
speak more clearly, read earlier and consistertiebthan boys in tests of spelling
and grammar. One topic that has come to the fosaamlinguistics in receant years
is the coonection if any between the structuresabularies and ways of using
particular languages and the social roles of merd amomen( Ronal
Wardhaugh:1960,312).

When we turn to certain grammatical matters in Bhglwe find that Bren
(1975 in Ronald: 960) claimed tahat the intonapatterns of men and woman vary.
Woman using certain patterns associated with siggrand politeness more often
than men. In tha same Vein Lakoff said that womesy ranswerquestin with a

statement that employs the rising intonation usagabciated with a question rather
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than the falling intonation associated with maka§irm statement. Woman do this
because they are less sure about themselves andgimons than are men.
Thedifferencesin lear ning strategies between male and female.
Learning strategies and style seem to be relate@xadifferences. Research
outside second language acquisition has identifjedder differences in learning
styles. Several researches, for example Oxfordsahdcheck in Onnandar (2004) are
beginning to believe that all style differences migepresent a dictionary of human
variation: people who are global and those whoam@ytic. The characteristics of

these two kinds of learning strategies can be bekaw:

GLOBAL ( FEMALES)

ANALYTIC (MALES)

Subjective

Feeling

Field dependent
Right brain dominant
Extroverted
Cooperative

Impulsive

Objective

Thinking

Field dependent
Left brain dominant
Introverted
Coompetitive

Reflective

The factors influence the students in masteringolEnpast tense cannot be

separated from factors of learning. Most of scaatdivided into two factors; they




are internal and external factors. Muhibbun sydl0g2 146-157) says that influence
factors in learning are:
a) Internal factors
Internal factors are divided intwot They are physical and
psychological factors. Physical factors referstte body condition such as health.
The condition of someone’s body is one of the factihat should be considered
important by students because unwell conditiorheftiody will disturb the activities,
and it will influence the concentration in gettingformation. While psychological
refers to intelligence, attitudes, aptitude, insgréalent, motivation, and maturity.
b) External factors
External factors refer to social @amiment such as family, teacher,
administration staffs’ society and friends. Famsythe first educational institution,
so that the family condition plays an importanerol creating the basic behaviors of
children. Family’s condition means the relationshipong members of the family.
While, the factors consist of non-social environmesuch as house, school,
equipment and atmosphere.
c) Approach of learning factors
It consists of high approach (speculative andlieatng), middle
approach (analytical and deep), and low approaeprdductive and surface). The
effort itself that is influenced by motivation iset extent in which you make choices

about (a) goal to pursue and (b) the effort you délote that pursuit.
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There are various learning steps to acquiraseteStudents must grow
their own motivation in giving some effort to impetheir skills in English such as:
response, conversation, going to the library ofabaolration group. By doing these
activities and always being active in teaching kaining process, the students can
achieve the instructional goals.

Some learning strategies how to be a better Egglearner:
1. Find your own way, taking chargetddir learning
a. Organize information about the language
b. Organize your own program of study
2. You are creative, developing a feel for languabg

experimenting with its grammar and words

w

. Make your opportunities for practice in using tlhanguage inside
and outside classroom

4. Learn to live with uncertainly by not gettinigistered and by to
talk and listen without understanding every word

5. Use kinds of memory strategies to recall wizat been learned

6. Make error work. Error is inevitable when yae &ying to learn
something as complex as anew language

7. Use linguistics knowledge, including knowledgg their first
language, in learning a second language

8. Use contextual cues to help them in comprebens

9. Learn to make intelligent guesses
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10. Learn chunks of language as wholes and foretwliputines to
help them perform beyond their competence
11. Learn formalized routines
12. Learn certain production strategies to fillgaps in their own
competence
The Concept of Comparison
Comparison is the similarities and difference abthg things, people,
working procedure, critiques and ideas (Suhars2@06: 245-246). Comparison is to
find out the scores on the comparison on the masfesimple past tense between the
male and female students at the first year studeihdAS YPUI Teratak Rumbio

Jaya.

B. The Relevant Resear ch

Research about the comparison mastery of simpletgrase between the male
and female students has relationship with pren(@anarsih).
Her research entitles: “The comparison on the masie“be” in simple sentences
between male and female students at the seconai/8MAN 1 Sabak Auh”.
In his research, he wanted to know mastery of b&mple sentences between male
and female students at second year of SMAN 1 SAbék His research focused on
the mastery of “be” in simple sentences betweendetders. His research focused

on comparison on the mastery between male anddema



18

Beside that, the research about the comparisornenyast simple past tense
between male and female conducted the almost sifmjylaOnnandar. His research
entitles “A Comparative study on the mastery ofspre perfect progressive tense
between male and female students of MTs BustanuinUHiss research focused on

comparison between male and female students.

C. The Operational Concept
The operational concept is the concept is usedite explanation about
theoretical framework to avoid misunderstandinghid research. The explanation is
to indicate the concept that the writer uses. Tidecators are strategies applied in the
implementaion of various methods.
A. Mastery of simple past tense
In this research, the writer concludes severalcaidirs to be operated which
described operational concept. The indicators are:
1. The male and female students are able to idettigyforms of affirmative,
negative and interrogative in simple past tense.
2. The male and female students are able to idenmifycampletely the forms of
nominal and verbal sentece in simple past tense.
3. The male and female students are able to use advenmes in simple past
tense.
4. The male and female students are able to arrangdswo be good sentences

in simple past tense.



5. The male and female students are able to changiivieosentence into
negative sentence in simple past tense.

6. The male and female students are able to changéivposentence into
affirmative sentence in simple past tense.

7. The factors influence students’mastery of simpk& pense

D. Assumption and Hypothesis
Assumption
This research is based on the assumption thatrbald and female
students have studied English especially in simppkt tense above , however,
they have difference scores and competences inrttastery.
Hypothesis
Based on assumptions above, there are two hypatipesposed:
Ha: There is a significant different between the mabel female students at the
first year of MAS YPUI Teratak on the mastery afipie past tense.
Ho: There is no significant different between thelerand female students at

the frst yaer of MAS YPUI Teratak on the masterginfiple past tense.
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CHAPTER I11
RESEARCH METHODOL OGI
A. TheLocation and Time of the Research
The Research was conducted in MAS YPUI Teratak Roddya. This
research has been conducted from February to N2&1t0.
B .The Subject and Object of the Research
The subject of this research was the first yeatesits of MAS YPUI Teratak
Rumbio Jaya. While, the object was mastery of singalst tense between male and
female students at the first year of MAS YPUI TakaRumbio Jaya.
C. The Population and Sample of the Research
The population of this research was all of the sdcgemester at the first year
students of MAS YPUI Teratak Rumbio Jaya. The nundfestudents was 32 that
just consisted of one class. The sample of thisare® was all of the population
because the population of this research just ceusaf 32 students which were taken

with total sampling. The complete population anthgleg can be seen in following

table:
Table3.1
Class Population Sample
X 32 32

Total 32 32
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D. The Technique of Collecting Data
In collecting the data, the writer used some temines, they were as follows:
a. Test
Testing is arranged to measure the students uaddisg and ability in sing
simple past tens. The test were given to 16 maldesits and 16 female students who
had been chosen as sample. It is an objectivésestappendix). The aspect of simple
past tense administrated for the test is only thdesnts ability in using simple past
tense. In this test, students were asked to angwequestion relate to the use of
simple past tensel20 choosing the provide answekad A, B, C and D. The Items
of test weretaken from several books and someewh thvere designed by the writer.
Before the items would be used to get the dataastbeen tried out the sample. The
number of the students who followed the try outev@2 students The try out was
meant to get informstion sbout validity value o# tiest to find out the difficulty level
of the test.
To know the reliabilty and validity of the admitreted test, the writer tried out the
test to the different respondent two weeks befoea¢al test.
b. Questioner
Questioner was a research instrument consisterges of questibility be
answered by the respondents. Questions consistatlitiple choice answers. This
techniqgue was used to know the factors influencetena of simple past tense

between male and female students at the firstgfelsliAS YPUI Teratak.
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E. The Technique of Data Analysis

In this research, the writer used t-test as therehnique to analyze the data
to know comparison between the male and femaleestacht the first year of MAS
YPUI Teratak Rumbio Jaya in mastering “simple gasse”. T-test is developed by
William Seely Gossset. He is a statistic consulfem Irlandia in 1915. (Hartono,
2004:193).

The formula is:

to= Mx — My
\ (sDy 2+ (sDy>
N-1 N-1
Where:
To = Significant level
Mx = the mean of variable X
My = the mean of variable Y

SDx = Standard deviation of variable X
SDy = Standard deviation of variable Y
N = the number of the cases
1 = Constant number
1. Look for the mean of variable X and variable Y
a. The mean of variable X

Mx = 2fx
N



b. The mean of variable Y

My = >fy
N

2. Look for standard deviation of variable X andiable Y

a. Standard deviation (SD) variable X

SDx=Nyfe- (fx)?
N N

b. Standard deviation (SD) variable Y

SDy=Vyf2- (fy)?
N N

Where:

Yfx = the total multiplication among frequent of \ailary with X’
Yfy = the total multiplication among frequent of aalary with Y’
M = the calculation mean.

N  =the male and female students

(Hartono, 2004:196)
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CHAPTER IV

THE PRESENTATION AND ANALYZING DATA

A. The Description of Data

To get the data about the comparison on the nyastesimple past tense
between male and female, the writer used two ingnis.
They were tests and questionnaire.

Test was the main instrument used because it edmssidered
represents all the data needed. The test admiedtis focused on simple past tense
that consisted of 30 items. The students who aresividie test correctly got point one
(1) while those who answered incorrectly got paigro (0).

Questionnaire was taken from the factors that erfae students’ mastery of
simple past tense.
B. The Data Presentation

Test
In this chapter, the writer presents the resultheftests and questionnaire given to
the male and female students at the first year AENYPUI Teratak. Testing was as
main instrument in order to measure the studeat&llin mastery simple past tense.
The students score have been calculated by thizutar
N = _Number of Correct answ¢rl00 %
Number items

N =_24 X 100% N =80
30




THE MEAN SCORE OF MALE AND FEMALE IN MASTERY OF SIM PLE PAST TENSE

TABLE: 4.2

Category Score Male students Female students
F P (%) F P (%)
Excellent 90-100 0 0(%) 0 0(%)
Good 80-89 3 18.75(%) 0 0(%)
Fairly good | 70-79 7 43.75(% 7 43.75(%)
Fair 60-69 5 31.25(%) 2 12.5(%)
Poor 0-59 1 6.25(%) 7 43.75(%
TOTAL 16 100% 16 100%

The table above shows that male in mastery of grppkt tense.There was
none of students (0%) was in excellent categorgtu8ents (18.75%) were in good
category, 7 students (43.75(%) were in fairly gaadegory, 5 students ( 31.25%)
were in fair category, and 1 student (6.25%) wagsoor category. Based on the table,
the male students in mastery of simple past temsedaminated by fairly good
category, in 70-79 score.

Furthermore, the female students in mastery oplarpast tense were also
various. There was none of students (0%) was iegeay excellent, none of students
(0%) was in good category, 7 students (43.75%) virergairly good category, 2
students (12.5%) were in fair category, and 7 sited€43.75%) were in poor
category. Based on the table female students irtemyasf simple past tense were

dominated by fairly good and poor categories.
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Table.4.3
VARIABLE X ACCOUNTING

Score (X) f fx fx2
83.3 2 166.6 27755.56
80 1 80 6400
76.6 4 306.4 93880.96
73.3 2 146.6 21491.56
70 1 70 4900
66.6 1 66.6 4435.56
53.3 2 106.6 11363.56
46.6 2 93.2 8686.24
40 1 40 1600

N=16 | >fx =1076 Y fx2=180513.44
da.4.4
VARIABLE Y ACCOUNTING
Score(y) f fy fy2
76.6 1 76.6 5867.56
73.3 2 146.6 21491.56
70 4 280 78400
66.6 1 66.6 4435.56
60 1 60 3600
56.6 1 56.6 3203.56
53.3 2 106.6 11363.56
50 1 50 2500
46.6 1 46.6 2171
30 1 30 900
23.3 1 23.3 542.89
N =16 Y fy=942.9 Y fy2 = 134476.25
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Questionnaire
1. Attitude
The data presents as the result of questionrawrart factors that influence the
mastery of simple past tense between male and éestadlents. The data obtained
are as follows:

Table: 4.5 (1.1)
Students open dictionary when they learn simple pasense

No | Alternative Frequency P %

Male Female Male Female
1 | Always 7 9 43.75% 56.25%
2 Often 1 1 6.25% 6.25%
3 Sometimes 6 5 37.5% 31.25%
4 Seldom 1 1 6.25% 6.25%
5 Never 1 0 6.25% 0%

Total 16 16 100% 100%

Table 4.7(1.1) shows up that 7 Male students &88)7chiose always “open
dictionary”,1 student (6.25%) chose often “opentiditary”, 6 students (35.7%)
chose sometimes “open dictionary”,1 student (6.25éhpse seldom “open
dictionary”,1 student (6.25%) chose never “opertidiary when they learn simple
past tense” table 4.7 (1.1) also shows up thae@dte students (56.25%) chose
always “open dictionary”,1 student (6.25%) chosermf”open dictionary. 5 students
(31.25%) chose sometimes “open dictionary”, 1 sttide.25%) chose seldom “open
dictionary”, none student (0%) chose never “opattiainary when they learn simple

past tense”.
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Table:

4. 6(1.2)

Students read tenses books before learning simplast tense

No | Alternative Frequency (%)
Male | Female Male Female

1 | Always 1 0 6.25% 0%

2 Often 1 3 6.25%| 18.75%

3 Sometimes 10 10 62.5% 62.5%

4 Seldom 3 3 18.75% 18.75%

5 Never 1 0 6.25% 0%
Total 16 16 100% 100%

Table 4.8 (1.2) shows up that 1 male student (6&@5chose always “read
tenses books”,1 student (6.25%) chose often “resdels books” , 10 students
(62.5%) chose sometimes “read tenses books” , @&sts (18.75%) chose seldom
“read tenses books”,1 student (6.25%) chose nevesatl tenses books before
learning simple past tense”. Table 4.8 (1.2) alsowas up that none Female student
(0%) chose always “read tenses books”, 3 studé@gt3%%) chose often “read tenses
books” ,10 students (62.5%) chose sometimes “ teases books before learning
simple past tense”,

3 students (18.75%) seldom “read tenses books"e mtudent “(0%) chose never

“read tenses books before learning simple pasetens



Table: 4.7 (1.3)
When students learn simple past tense they use mahgoks as references

No | Alternative Frequency P (%)

Male Female Male Female
1 | Always 5 1 31.25% 6.25%
2 | Often 0 0 0% 0%
3 Sometimes 4 10 25% 62.5%
4 | Seldom 4 3 25% 18.75%
5 Never 3 2 18.75% 12.5%

Total 16 16 100% 100%

Table 4.9 (1.3) shows up that 5 nwlglents (31.25%) chose always “use
many books as references”, none student (0%) cbhéise “use many books as
references”, 4 students (25%) chose sometimes rhesey books as references” , 4
students (25%) chose seldom “use many books asenefes”, 3 students(18.75%)
chose never “use many books as references wheneheysimple past tense”. Table
4.9 (1.3) also shows up that 1 female student@b)Xhose always “use many books
as references”, none student (0%) chose oftenrhasey books as chose references”
,10 students (62.5%) chose sometimes “use manysbaskeferences”, 3 students
(18.75%) chose seldom “use many books as refer&énzedudents (12.5%) chose

never “use many books as references when they s$gapie past tense”.
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Table: 4.8(1.4)
Students go to the library when they have free time

No | Alternative Frequency P (%)
Male | Female Male Female
1 Always 3 2 18.75%  12.5%
2 Often 1 1 6.25% 6.25%
3 Sometimes 8 7 50% 43.75%
4 Seldom 1 2 6.25% 12.59
5 Never 3 4 18.75% 25%
Total 16 16 100% 100%

Table 4.10 (1.4) shows up those 3 maleestigd( 18.75%) chose always “go to

the library” ,1 student (6.25%) chose often “gdtte library”, 8 students (50%) chose

sometimes “go to the library”, 1 student (6.25%p%# seldom “go to the library”, 3

students (18.75%) chose never “go to the librargmwthey have free time”. Table

4.10 (1.4) also shows up that 2 female students

(12.5%) chose always “go to the library”, 1 studéhP5%) chose often “go to the

library”, 7 students (43.75%) chose sometimes @the library”, 2 students (12.5%)

chose seldom “go to the library” , 4 students (25%)jose never “go to the library

when they have free time” .
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Table: 4.9 (1.5)
Students come into the class on time

No Alternative Frequency P (%)
Male Female Male Female
1 Always 8 15 50% 93.75%
2 Often 5 1 31.25% 6.25%
3 Sometimes 1 0 6.25% 0%
4 Seldom 2 0 12.5% 0%
5 Never 0 0 0% 0%
Total 16 16 100% 100%

Table 4.11 (1.5) shows up that 8 male student®{pbhose always “come to
the class on time”, 5 students (31.25%) chose dfteme into the class on time”, 1
student (6.25%) chose sometimes “come into thes @dastime”, 2 students (12.5%)
chose seldom “come to the class on time”, noneesii®%) chose never “come into
the class on time”. Table 4.11 (1.5) also showshap 15 female students (93.75%)
chose always “come to the class on time”, 1 stu@25%) chose often “come into
the class on time”, none students (0%) chose somasti‘come into the class on
time”, none student (0%) chose seldom “come indlass on time”, none students

(0%) chose never “come into the class on time”.
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2. Motivation
The data presents as the result of questionnaivartbfactors that influence
the mastery of simple past tense between malefamdle studenst . The data
obtained are as follows
Table: 4.10 (2.1)

Students feel bored when the teacher ask them to k& simple past tense
assignments

No | Alternative Frequency P (%)
Male Female Male Female
1 Always 7 9 43.75% 56.25%
2 Often 2 2 12.5% 12.5%
3 Sometimes 6 1 37.5% 6.25%
4 Seldom 0 2 0% 12.5%
5 Never 1 2 6.25% 12.5%
Total 16 16 100% 100%

Table 4.12 (2.1) show up that 7 male students B#8)7chose always “feel
bored”, 2 students (12.5%) chose often “feel baredl’students (43.75%) chose
sometimes “feel bored”, none student (0%) choddose “feel bored”,1 student
(6.25%) chose never “feel bored when the teacklertttem to make assignments”.
Table 4.12 (2.1) also shows up that 9 Female stad®&6.25%) chose always “feel
bored”, 2 students (12.5%) chose often “feel borkedStudent (6.25%) chose
sometimes “feel bored”, 2 students (12.5%) chaeddosn “feel bored”, 2 students
(12.5%) chose never “feel bored when the teackkrtllem to make simple past

tense assignments” .



Table: 4.11(2.2)
Students think about other problems when they aredarning simple past

tense
No | Alternative Frequency P%
Male | Femalge Male Female

1 Always 0 0 0% 0%
2 Often 0 0 0% 0%
3 Sometimes 7 14 43.759 87.5%
4 Seldom 7 2 43.75% 12.5%
5 Never 2 0 12.5% 0%

Total 16 16 100% 100%

Table 4.13 (2.2) shows up that none male studemt avays think about
other problems, none student (0%) chose often Kttdbout other problems”, 7
students (43.75%) chose sometimes ‘“think about roffreblems”, 7 students
(43.75%) chose seldom “think about other probler@sstudents (12.5%) chose never
“think about other problems when they are learrsimgple past tense”. Table 4.13
(2.2) also shows up that none female student (R63e always “think about other
problems”, none student (0%) chose often “thin&wtother problems”, 14 students
(87.5%) chose sometimes “think about other proble@students (12.5%) chose
seldom “think about other problems”, none stud@8) chose never “think about

other problems when they are learning simple pease’.
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Table: 4.12(2.3)
Students feel that learning simple past tense is honly to get score
but also to increase their speaking and writing albity

No | Alternative Frequency P (%)

Male Female Male Female
1 Always 4 7 25% 43.75%
2 Often 4 5 25% 31.25%
3 Sometimes 7 2 43.75% 12.5%
4 Seldom 1 2 6.25% 12.5%
5 Never 0 0 0% 0%

Total 16 16 100% 100%

Table 4.14 (2.3) shows up that 4 male student®gPbhose always “feel that
learning simple past tense is not only to get sbartealso to increase their speaking
and writing ability”, 4 students (25%) chose oftéeel that learning gsimple past
tense is not only to get score but also to incrélasie speaking and writing ability”, 7
students (43.75%) chose sometimes “feel that legrsimple past tense is not only to
get score but also to  increase their speakigvaiting ability”,1 student (6.25%)
chose seldom “feel that learning simple past tesmis®t only to get score but also to
increase their speaking and writing ability”, natadent (0%) chose never “feel that
learning simple past tense is not only to get sboitealso to increase their speaking
and writing ability”. Table 4.14 (2.3) also showp u also that 7 Female students
(43.75%) chose always “feel that learning simplstganse is not only to get score
but also to increase their speaking and wriibdity”, 5 students (31.25%) chose
often “feel that learning simple past tense isardy to get score but also to increase
their speaking and writing ability”, 2 students 8%) chose sometimes “feel that

learning simple past tense is not only to get sc@etudents (12.5%) chose seldom



“feel that learning simple past tense is not oolgét score but also to increase their
speaking and writing ability”, none student (0%)osé never “feel that learning
simple past tense is not only to get score but tdsancrease their speaking and
writing ability”.

Table: 4.13(2.4)
The teacher gives them motivation in learning sim@ past tense

No | Alternative Frequency P (%)

S Male | Female Male Female
1 Always 9 11 56.25% 68.75%
2 Often 4 4 25% 25%
3 Sometimes 3 1 18.75% 6.25%
4 Seldom 0 0 0% 0%
5 Never 0 0 0% 0%

Total 16 16 100% 100%

Table 4.15 (2.4) shows up that 9 male student2%6%) chose always “the
teacher gives the students motivation in learningple past tense”,4 students (25%)
chose often “the teacher gives the students mativat learningsimple past tense”, 3
students (18.75%) chose sometimes “the teachess dhve students motivation in
learning simple past tense”, none student (0%) elsetddom “the teacher gives the
students motivation in learning simple past tens@he student (0%) chose never
“the teacher gives the students motivation in leayrsimple past tense”. Table 4.15
(2.4) also shows up that 11 female students (68) ¢bidse always “the teacher gives
the students motivation in learningsimple pasteé&nd students (25%) chose often
“the teacher gives the students motivation in legyrsimple past tense”, 1 student

(6.25%) chose sometimes “the teacher gives theestadmotivation in learning
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simple past tense”, none student (0%) chose seltlmenteacher gives the students
motivation in learningsimple past tense”, none etud0%) chose never‘the teacher
gives the students motivation in learning simplstpanse”.

Table: 4.14 (2.5)
Students ask the teacher if they do not understanabout simple past tense

No | Alternative Frequency P (%)

Male Female Male Female
1 Always 4 7 25% 43.75%
2 Often 3 2 18.75% 12.5%
3 Sometimes 6 4 37.5% 25%
4 Seldom 3 3 18.75% 18.759
5 Never 0 0 0% 0%

Total 16 16 100% 100%

Table 4.16(2.5) shows up that 4 male students (28%3%e always “ask the
teacher if they do not understand aboutsimple fease”, 3 students (18.75%) chose
often “ask the teacher if they do not understanaliasimple past tense”, 6 students
(37.5%) chose sometimes “ask the teacher if theyadanderstand about simple past
tense”, 3 students (18.75%) chose seldom “askeaeher if they do not understand
about grammar”, none students (0%) chose nevern‘afietionary when they
learnsimple past tense”. Table 4.16 (2.5) also show that 7 female students
(43.75%) chose always “ask the teacher if theyabunderstand aboutsimple past
tense”, 2 students (12.5%) chose often “ask thehezaif they do not understand
aboutsimple past tense”, 4 students (25%) chosetsoes “ask the teacher if they

do not understand about simple past tense”, 3 stad&8.75%) chose seldom “ask
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the teacher if they do not understand about simppl tense”, none student (0%)

chose never ask the teacher if they do not undefsthout simple past tense”.

1. Interest

The data presents as the result of questionnaimartb factors that
influence the mastery of simple past tense betwegle and female students
. The data obtained are as follows:

Table: 4.15 (3.1)
Students use their spare time to tenses books

No | Alternative Frequency P (%)
Male | Female, Male Fe male

1 Always 0 0 0% 0%
2 Often 1 0 6.25% 0%
3 Sometimes 10 8 62.5% 50%
4 Seldom 1 2 6.25% 12.5%
5 Never 4 6 25% 37.5%

Total 16 16 100%| 100%

Table 4.17 (3.1) shows up that none male stud) chose always “use
their spare time to read tenses books”,1 stude®5%) chose often “use their spare
time to read tenses books”,10 students (62.5%)echosietimes “use their spare time
to read tenses books”,1 student (6.25%) chose reefdse their spare time to read
tenses books”, 4 students (25%) chose never “wse spare time to read grammar
books”. Table 4.17 (3.1) also shows up that nomeafe student (0%) chose always
“use their spare time to read tenses books”, ntamdest (0%) chose often “use their

spare time to read tenses books”, 8 students (80%ge sometimes “use their spare
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time to read tenses books”, 2 students (12.5%)eckeklom “use their spare time to
read tenses books”, 6 students (37.5%) chose rfasertheir spare time to read
tenses books”.

Table: 4.16 (3.2)

Students feel that learning simple past tense is eful for their future

No | Alternative Frequency P (%)
Male Female Male Female

1 | Always 9 11 56.25%  68.75%
2 Often 1 3 6.25% 18.75%
3 Sometimes 2 2 12.5% 12.5%
4 Seldom 3 0 18.75% 0%
5 Never 1 0 6.25% 0%

Total 16 16 100% 100%

Table 4.18 (3,2) shows up those 9 male studen53%) chose always “feel
that learning simple past tense is useful for tlfieiure”,1 student (6.25%) chose
often “feel that learning simple past tense is uisébr their future”, 2 students
(12.5%) chose sometimes “feel that learning singdst tense is useful for their
future”, 3 students (18.75%) chose seldom “feet tharning simple past tense is
useful for their future”, 1 student (6.25% ) chagdese never “feel that learning
grammar is useful for their future”. Table 4.182)3also shows up that 11 female
students (68.75%) chose always “feel that learrsimgple past tense is useful for
their future”, 3 students (18.75%) chose often I'that learning simple past tense is
useful for their future”, 2 students (12.5%) chasmmetimes “feel that learning

simple past tense is useful for their future”, nghedent (0%) chose seldom feel that



learning simple past tense is useful for their featochose, none students (0%) chose

never “feel that learning simple past tense isuldef their future”.

Table: 4.17 (3.3)
Students enjoy and never bored when learning simpleast tense

No | Alternative Frequency P (%)
Male Female Male Femalg

1 | Always 4 3 25% 18.75%
2 Often 6 3 37.5% 18.75%
3 Sometimes 5 10 31.25% 62.5%
4 Seldom 1 0 6.25% 0%
5 Never 0 0 0% 0%

Total 16 16 100% 100%

Table 4.19 (3.3) shows up that 4 maleletts (25 %) chose always “enjoy
and never bored”, 6 students (3 chose 7.5%) cbibse “enjoy and never bored”, p5
students (31.25%) sometimes “enjoy and never bgtedtudent (6.25%) chose
seldom “enjoy and never bored”, none student (O&pse never “enjoy and never
bored when learning simple past tense”. Table 431%) also shows that 3 Female
students (18.75%) chose always “enjoy and neveedipB students (18.75%) chose
often “enjoy and never bored”, 10 students (62.5%)se sometimes “enjoy and
never bored”:;, none student (0%) chose seldom Yemjod never bored”, none

student (0%) chose never “enjoy and never boreshvidarning simple past tense ”.
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Table: .4.18 (3.4)
If the teacher does not come to the class, studemtdl do simple past
tense assignments

No Alternative Frequency P (%)
Male | Female Male Female
1 | Always 2 1 12.5% 6.25%
2 | Often 0 0 0% 0%
3 | Sometimes 8 13 50% 81.25%
4 | Seldom 4 2 25% 12.5%
5 | Never 2 0 12.5% 0%
Total 16 16 100% 100%

Table 4.20 (3.4) shows up those 2 male student&¥d)2chose always “will
do simple past tense assignments”, none studen} ¢@%se often “will do simple
past tense assignments chose, 8 students (50% sbosetimes “will do simple past
tense assignments”, 4 students (25%) chose seldoith do simple past tense
assignments”, 2 students (12.5%) chose never “wil simple past tense
assignments”. Table 4.20 (3.4) also shows up thigniale student (6.25%) chose
always “will also simple past tense assigmentshenstudent (0%) chose often “will
do simple past tense assignments”,13 students5§%&l).2hose sometimes “will do
simple past tense assignments”, 2 students (1Z5&8e seldom “will do simple past
tense assignments”, none student (0%) chose newviélr do simple past tense

assignments if the teacher does not come to tise’cla
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Students do the simple past tense assignments tlzae given by the teacher by

Table: 4.19 (3.5)

themselves
No | Alternative Frequency P (%)
Male | Female Male Female

1 Always 1 4 6.25% 25%
2 Often 1 1 6.25% 6.25%
3 Sometimes 9 10 56.25% 62.5%
4 Seldom 4 1 25% 6.25%
5 Never 1 0 6.25% 0%

Total 16 16 100% 100%

Table 4.21(3.5) shows up that 1 male student (6)25%se always “do the
simple past tense assignments that are given big#ober by themselves”, 1 student
(6.25%) chose often do the simple past tense aseigis that are given by the
teacher by themselves”, 1 student (6.25%) chosesoms “do the simple past tense
assignments that are given by the teacher by tHees3e9 students (56.25%) chose
seldom “do the simple past tense assignments tlatgi@en by the teacher by
themselves”, 1 student (6.25%) chose never “dostimple past tense assignments
that are given by the teacher by themselves”. Tdll8 (3.5) also shows up that 4
female students (25%) chose always “do the simppht tense assignments that are
given by the teacher by themselves”, 1 studentfb)2chose often “do the simpple
past tense assignments that are given by the tedghthemselves”, 10 students
(62.5%) chose sometimes “do the simple past tessigranents that are given by the
teacher by themselves”, 1 student (6.25%) chosddom “do the simple past tense

assignments that are given by the teacher by tHeesse none student (0%) chose
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never “do the simple past tense assignments tratgaven by the teacher by
themselves” .

4. Talent

The data presents as the result of questionnairartbfactors that influence
the mastery of simple past tense between maléemmale students . The data
obtained are as follows:

Table: 4.20 (4.1)
Students write simple past tense material is tauglpy the teacher

No | Alternative Frequency P (%)
Male Female Male Female

1 Always 11 11 68.75% 68.75%
2 Often 2 2 12.5% 12.5%
3 Sometimes 1 2 6.25% 12.5%
4 Seldom 1 1 6.25% 6.25%
5 Never 1 0 6.25% 0%

Total 16 16 100% 100%

Table 4.22 (4.1) shows up that 11 male students7$88) chose always
“write the simple past tense material is taughttiy teacher”, 2 students (12.5%)
chose often “write the simple past tense matesighught by the teacher”, 1 student
(6.25%) chose sometimes “write the simple pasteemsiterial is taught by the
teacher”, 1 student (6.25%) chose seldom “write gimple past tense material is
taught by the teacher”,1 student (6.25%) choseméwrite the simple past tense
material is taught by the teacher”. Table 4.22 )(4lso shows up that 11 female
students (68.75%) chosealways “write the simplée e material is taught by the
teacher”, 2 students (12.5%) chose often “write simple past tense material is

taught by the teacher”, 2 students (12.5%) choseemes “write the simple past



tense material is taught by the teacher”, 1 stu@25%) chose seldom “write the
simple past tense material is taught by the te&dchene student (0%) chose never

“write the simple past tense material is taughtigyteacher”.

Table: 4.21 (4.2)
Students pay attention to the course during the tedning and learning process

No | Alternative Frequency P (%)
Male Female Male Female

1 | Always 11 11 68.75% 68.75%
2 | Often 2 4 12.5% 25%
3 Sometimes 3 0 18.75% 0%
4 | Seldom 0 0 0% 0%
5 Never 0 1 0% 6.25%

Total 16 16 100% 100%

Table 4.23 (4.2) shows up that 11 male student¥$6%) chose always “pay
attention to the course during the teaching andhieg process”, 2 students (12.5%)
chose often “pay attention to the course duringtéaehing and learning process”, 3
students (18.75%) chose sometimes “pay attentidgheaourse during the teaching
and learning process”, none student (0%) choseselgpay attention to the course
during the teaching and learning process”, nonelestu (0%) chose never “pay
attention to the course during the teaching andhieg process”. Table 4.23 (4.2)
also shows up that 11 female students (68.75%)echlygays “pay attention to the
course during the teaching and learning processtudents (25%) chose often“pay
attention to the course during the teaching anchieg process”, none student (0%)

chose seldom “pay attention to the course duriegéaching and learning process” ,
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none student (0%) chose sometimes “pay attentidgheaourse during the teaching
and learning process”, none student (0%) choseselpay attention to the course
during the teaching and learning process”, 1 studér25%) chose never “pay

attention to the course during the teaching anchieg process”.

Table: 4.22(4.3)
Students do not feel afraid when they have mistakeas learning simple past

tense
No | Alternative Frequency P (%)
Male | Femalg Male Female

1 Always 2 3 12.5% 18.75%
2 Often 2 6 12.5% 37.5%
3 Sometimes 5 2 31.25% 12.5%
4 Seldom 2 0 12.5% 0%
5 Never 5 5 31.25% 31.25%

Total 16 16 100% 100%

Table 4.24 (4.3) shows up that 2 male student$ (%3).chose always “do not
feel afraid when they have mistakes in learning&npast tense”, 2 students (12.5%)
chose often “do not feel afraid when they have ahis$ in learning simple past
tense”, 5 students (31.25%) chose sometimes “dofgedtafraid when they have
mistakes in learningsimple past tense”, 2 studgit$%) chose seldom “do not feel
afraid when they have mistakes in learning simgst pense”, 5 students (31.25%)
chose never “do not feel afraid when they have akest in learningsimple past
tense”. Table 4.24 (4.3) also shows up that 3 stisdef Junior High School (18.75%)
chose always “do not feel afraid when they havetakes in learning simple past

tense”, 6 students (37.5%) chose often “do notdéwlid when they have mistakes in



learning simple past tense”, 2 students (12.5%¥etsmmetimes “do not feel afraid
when they have mistakes in learning simple pasteiemone student (0%) chose
seldom “do not feel afraid when they have mistakdgarning simple past tense”, 5
students (31.25%) chose never “do not feel afrailterwthey have mistakes in
learning simple past tense”.

Table: 4.23(4.4)

Students get outside when they are studying simpjest tense

No | Alternative Frequency| P) (%
Male | Female Male Female
1 Always 0 0 0% 0%
2 Often 1 0 6.25% 0%
3 Sometimes 4 3 25% 18.75%
4 Seldom 2 6 12.5% 37.5%
5 Never 9 7 56.25% 43.75%
Total 16 16 1005 100%

Table 4.25 (4.4) shows up that none male studemt aftvays get outside
when they are studying simple past tense,1 stu@25%) chose often “get outside
when they are studying simple past tense”, 2 stisdgi2.5%) chose sometime “get
outside when they are studying simple past tersestudents (12.5%) chose seldom
“get outside when they are studying simple passé¢&n9 students (56.25%) never
get outside when they are studying simple pasetansl table 4.25 (4.4) also shows
up that none female students (0%) chose alwaysdiggside when they are studying
simple past tense”, none student (0%) chose oftgst butside when they are
studying simple past tense”, 3 students (18.75%¥elsometimes “get outside when

they are studying simple past tense”, 6 studemt$¥8) chose seldom “get outside
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when they are studying simple past tense”, 7 stisdétB8.75%) chose never “get
outside when they are studying simple past tense” .
Table: 4.24 (4.5)

Students discuss about the simple past tense outadfilege with their friends

No | Alternative Frequency P) (%
Male Female Male Female

1 | Always 1 0 6.25% 0%
2 | Often 2 1 12.5% 6.25%
3 | Sometimes 6 9 37.5% 56.25%
4 | Seldom 6 6 37.5% 37.5%
5 Never 1 0 6.25% 0%

Total 16 16 100% 100%

Table 4.26 (4.5) shows up that 1 male student 6)25hose always “discuss
about the simple past tense out of college withr tiieends”, 2 students (12.5%)
chose often “discuss about the simple past tensefarollege with their friends”, 6
students (37.5%) chose sometimes “discuss aboudirtife past tenseout of college
with their friends”, 6 students (37.5%) chose smidliscuss about the simple past
tense out of college with their friends”,1 studef@25%) chose never “discuss about
the simple past tense out of college with theerfds”. Table 4.26 (4.5) also shows up
that none female students (0%) chose always “dssabeut the simple past tense out
of college with their friends”, 1 student (6.25%)em “discuss about the simple past
tense out of college with their friends”, 9 studer{66.25%) chose sometimes
“discuss about the simple past tense out of collegle their friends”, 6 students

(37.5%) chose seldom “discuss about the simpletgrase out of college with their
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friends”, none student (0%) chose never “discissifithe simple past tense out of
college with their friends”

5. Environment

The data presents as the result of questionmaivart factors that influence
the mastery of simple past tense between malefamdle students . The data
obtained are as follows:

Table: 4.25 (5.1)

There is no enough facility of teaching and learnig process

No | Alternative Frequency (9P
Male Female Male Female

1 Always 3 0 18.75% 0%
2 Often 1 1 6.25% 6.25%
3 Sometimes 5 4 31.25% 25%
4 Seldom 6 7 37.5% 43.75%
5 Never 1 4 6.25% 25%

Total 16 16 100% 100%

Table 4.27 (5.1) shows up that 3 male students/§28) chose always “no

enough facility of teaching and learning processtident (6.25%) chose often “no

enough facility of teaching and learning procesS”,students (31.25%) chose

sometimes “no enough facility of teaching and leagrprocess”, 6 students (37.5%)

chose seldom “no enough facility of teaching arateng process”,1 student (6.25%)

chose never “no enough facility of teaching andrieey process”. Table 4.27 (5.1)

also shows up that none female students of Junigin Bchool (0%) chose always

“no enough facility of teaching and learning pra&fed student (6.25%) chose often

“no enough facility of teaching and learning pra&es4 students (25%) chose

sometimes “no enough facility of teaching and leagmprocess”, 7 students (43.75%)



48

chose seldom “no enough facility of teaching aedrhing process”, 4 students

(25%) chose never “no enough facility of teachang learning process”.

The good location of the classroom makes them connfable in learning

Table: 4.26(5.2)

No | Alternative Frequency P (%)

Male Female Male Female
1 | Always 11 9 68.75% 56.25%
2 Often 1 5 6.25%| 31.25%
3 Sometimes 4 2 25% 12.5%
4 Seldom 0 0 0% 0%
5 Never 0 0 0% 0%

Total 16 16 100% 100%

Table 4.28 (5.2) shows up that 11 male student¥$88) chose always “the
god location of the classroom makes them comfaetahl learning”, 1 student
(6.25%) chose often “the good location of the class makes them comfortable in
learning”, 4 students (25%) chose sometimes “theddocation of the classroom
makes them comfortable in learning”, none stud@@t)(chose seldom “the good
location of the classroom makes them comfortablieanning”, none students (0%)
chose never *“the good location of the classroonkemiathem comfortable in
learning”. Table 4.28 (5.2) also shows up that dke students (56.25%) chose
always “the good location of the classroom makestltomfortable in learning”, 5
students (31.25%) chose often “the good locatiorthef classroom makes them
comfortable in learning”, 2 students (12.5%) chssmetimes “the good location of

the classroom makes them comfortable in learnimgine students (0%) chose

seldom “the good location of the classroom makesntlitomfortable in leaning”,



none students (0%) chose never “the good locatfothe classroom makes them
comfortable in learning”..
Table: 4.27 (5.3)

Students repeat their simple past tense at home

No | Alternative Frequency P (%)
Male | Female Male Female

1 | Always 4 1 25% 6.25%
2 Often 1 1 6.25% 6.25%
3 Sometimes 7 14 43.75% 87.59
4 Seldom 2 0 12.5% 0%
5 Never 2 0 12.5% 0%

Total 16 16 100% 100%

Table 4.29 (5.3) shows up that 4 male students J28%se always “repeat
their simple past tense at home”, 1 student (6.2886%e often “repeat their simple
past tense at home”, 7 students (43.75%) chosetsoese“repeat their simple past
tense at home”, 2 students (12.5%) chose seldopeétetheir simple past tense at
home”, 2 students (12.5%) chose never “repeat tieiple past tense at home”.
Table 4.29 (5.3) also shows up that 1 female siudé.25%) chose always “repeat
their simple pas tense at home, 1 student (6.25&6)oepeat their simple past tense
at home”, 14 students (87.5%) chose sometimes dtefeir simple past tense at
home”, none students (0%) chose seldom “repeat simiple pats tense at home”,

none students (0%) chose never “repeat their sipgdétense at home”.
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Table: 4.28 (5.4)
The facilities of study are available in the classrom make them comfortable in
learning process

No | Alternative Frequency P (%)
Male Female Male Female

1 Always 6 9 37.5% 56.259
2 Often 5 5 31.25% 31.25%
3 Sometimes 3 2 18.75% 12.5%
4 Seldom 2 0 12.5% 0%
5 Never 0 0 0% 0%

Total 16 16 100% 100%

Table 4.30 (5.4) shows up that 6 male students.5¢8y chose always “the
facilities of the classroom make them comfortalldearning process”, 5 students
(31.25%) chose often “the facilities of the clagsnomake them comfortable in
learning process”, 3 students (18.75%) chose samesti“the facilities of the
classroom make them comfortable in learning précessstudents (12.5%) chose
seldom “the facilities of the classroom make temmfmtable in learning process”,
none students (0%) chose never “the facilitiestred classroom make them
comfortable in learning process”. Table 4.30 (5a#90 shows up that 9 female
students (56.25%) chose always “the facilities bé tclassroom make them
comfortable in learning process”, 5 students (3%P8hose often “the facilities of
the classroom make them comfortable in learninggss”, 2 students (12.5%) chose
sometimes “the facilities of the classroom makentheomfortable in learning

process”, none students(0%) chose seldom “thatfasibf the classroom make them
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comfortable in learning process”, none student)(6Bbse never “the facilities of the
classroom make them comfortable in learning prdcess

Table: 4.29(5.5)
The decoration of classroom makes them comfortabia learning process

No | Alternative Frequency P (%)
Male Female Male Female

1 Always 4 3 25% 18.75%
2 Often 2 1 12.5% 6.25%
3 Sometimes 9 9 56.25% 56.25%
4 Seldom 0 2 0% 12.5%
5 Never 1 1 6.25% 6.25%

Total 16 16 100% 100%

Table 4.31 (5.5) shows up those 4 male studeng)2hose “The decoration
of classroom always makes them comfortable in lagrmprocess”, 2 students
(12.5%) chose “The decoration of classroom makeshaohakes them comfortable in
learning process”, 9 students (56.25%) chose “Témpihtion of classroom makes
sometimes makes them comfortable in learning psjcemne student (0%) chose
“the decoration of classroom makes them comfortabléearning process seldom
makes them comfortable in learning process”, 1 esitgl (6.25%) chose “The
decoration of classroom never makes them comf@tablearning process”. Table
4.31 (5.5) also shows up that 3 female students/%%8) chose “the decoration of
classroom always makes them comfortable in learphnogess”, 1 students (6.25%)
chose “the decoration of classroom often makes tlemfortable in learning

process”, 9 students (56.25%) chose “The decoratiatassroom sometimes makes
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them comfortable in learning process”, 2 stude@&5%) chose the decoration of
classroom seldom makes them
comfortable in learning process”, 1 students (6.25%hose “The decoration of
classroom never makes them comfortable in learpingess”.
C. The Data Analyses
The Description of Research Variable

This research consists of two variables namelgalke X and variable Y. the
variable X refers to male students on the mastérgimple past tense, and the
variable Y refers to female students on the masiesymple past tense.

There are two formulations of the problem whiclowdd be analyzed in this

chapter as well as to find the answer of this nesed he problems are as follows:

1. Is there any significant difference on the mastefysimple past tense
between male and female students at the first yearmMAS YPUI
Teratak?

2. What factors influence difference on the masterysiofiple past tense
between the male and female students at the featsyof MAS YPUI
Teratak?

In order to know significant different the scoretwo groups and also to

prove the hypothesis, the writer calculated thedsded deviation of each sample by
getting individual deviation score for the firstfiaula. The students’ score individual

deviation is shown in the following formula:



To make the explanation more clearly in analyziatp, the research followed
procedures bellow:
1. The first formula to find the score of each groopn be calculated by
using the formula:
Mx = 3 fx
N
The mean score of male students
Mx =Y fx=1076=67.25

N 16
The mean score of female students

My =>fy
N
My _2. v _9429 5893125
N 16

The mean score of male students is 67.25 whilenmtban score of female
students is 58.931

2. The result of the standard deviation of each giewgs follows:

SDx = W—[Z“NWJ 2

The standard deviation of the graduates of Junigh ISchool
Y fx2 fx
SDX - Z — z 2
N N
_ /18051344 _(1076) ,
16 16

SDx = /1128209 - (6725) 2
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= /1128209 -45225625

= /67594375

SDx 82.216345775

SDx¥ = 6759.5529

The standard deviation of the graduates of Islalaigor High School

SDy = /Znyz _(ZNW] 2
_ /13447625_(9429} )
- 16 16

SDy =,/8404765625- (5893125 2

=./8404765625- 3472892227

= /4931873398

SDy 70.2272981

SDY = 4931.8315

The standard deviation of male student82s216while the standard deviation of

female students i80.227.



Sigma score mean standard deviation variance of ¢htwo groups

Table.4.30

Male students

Female students

SDx2 = 6759.5529

Y fx =1076 Y fy =942.9
Mx =67.25 My =58.931
SDx =82.2165 SDy = 70.227

SDy? = 4931.8315

From the table above, it can be seen that theaecsmparison of the mean
score and standard deviation between male and déeshadlents. But, the comparison
is not significant enough

3. The significant difference of t- observe was caltedl by using this

formula

to = Mx — My

(\/SND—XJ ' (\/SND—ylj

67.25 — 58.931
( 82216j +( 70227]
Ji6-1) \W16-1

8.319

ST




5€

fo

= 8.319

( 82216] | 70227
V3873) |,/ 3873
= 8.319

J(21228) + (18133

= 8.319
J450628+ 328806

=_8.319

\ 776488

8.319
27.919

= 0.2979613 = 0.298. The result of the Wakon of the t- test is 0.298.

4. The next formula is to find out the degree of fremd(df). The degree of
freedom is to determine whether the t- test scoie significant value. To
find out the degree of freedom.

df =Nx+ Ny -2
=16+16-2
=30

Explanation

df = The degree of freedom

Nx = The number of the graduates of Junior Highasth

Ny = The number of the graduates of Islamic JuHiigh School

2 = constant number.
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The degree of freedom is 30. The t- table of 59¢llef significant is 2.04 and
the level of significant of 1% 2.75. While, thedbserve is 0.298.It can be read like
this 2.04 > 0.298< 2.75.Since the t- observe i®lotvan that in the t- table, the null
hypothesis is accepted. Consequently the alteendityypothesis is rejected. It means
that there is no significant comparison on the ergsof simple past tense between
male and female students.

After analyzing the tests, which were given to stdents, the writer analyzed
that there are some factors found dealing withesitel mastery of simple past tense.
As it has been mentioned in the previous chaptat there are two factors that
influence someone in learning. The factors areri@l and external factors, internal
factors consists of physical and psychologicaldecthat refer to the learner’s health,
intelligence,attitude, talent, interest, motivatiett. While, external factors refer to

his/her environment, family, society, and school.



58

CHAPTER YV

CONCLUTIONSAND SUGGESTIONS

A. Conclusions

Based on the first formulation of the problem “isete any significant
comparison on the mastery of simple past tensedaet male and female students?”,
the writer concludes that based on statististicahsarement,ot< tt (2,04 >0.298
<2,75). It means that the first hypothesis (Ha)ncdrbe accepted while the second
Hypothesis can be accepted. So, the result of titers/research provides that the
female students have the same mastery of simpldgase with male students.

And then, the second formula of the problem “wfeattors that influence
comparison on the mastery of simple past tensedsgtwnale and female students ?”,
based on the result of this research, the writaclcales that the students of male and
female have the same activities learning in singdst tense. It can be seen as
follows:

1. They have the same English Teacher when they adgisg.
2. They have the same opportunities when they areyisty.d
3. They have the same times when they are studying.

4. They have the same classroom when they are studying

B. Suggestions



After revealing the problem that students’ mastefysimple past tense
between male and female, the writer would liketadesher suggestions dealing with
teaching and leaning . The suggestions are asv®llo

1. The male and female students at the first yeaaarhe foreign language

learners. So that, they still need specific guigattcincrease their ability
on the mastery of simple past tense.

2. The students should practice simple past tensesftdying at the class.

3. The students should remember Simple past tense salthat they can do

exercises well.

4. The Students should remember simple past tense salthat they can

make sentences correctly.
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