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CHAPTER II

REVIEW OF RELATED LITERATURE

II.1 The Nature of Reading Comprehension

Reading is one of the four English basic skills that should be mastered by

all of English learners. Having good reading skill can influence and support the

success of one’s academic ability, because in reading activity there is a process of

acquiring information or knowledge that improve one’s insight through good

comprehension of the reading materials. The statement above supported by Nash

& Snowling, 2006; National Reading Panel, National Institute of Child Health and

Human Development, 2000; that states reading comprehension is an essential

academic skill Therefore, it is very important for the learners to have good

reading skills for better comprehension.

Woolley (2001: 15) defines that reading is the process of making meaning

from text to gain an overall understanding of what is described in the text rather

than to obtain meaning from isolated words or sentences. While, Grabe (1997)

states that reading is an interaction between reader and text. Here, there is a

reciprocity process both reader and the reading text. Besides, reading is also an

interactive problem-solving process of making meaning from texts. (Literacy for

Learning;the report of the expert panel on literacy in grades 4 to 6 in Ontario, p.

61). It is is a complex interaction between the text, the reader and the purposes for

reading which are shaped by the reader’s prior knowledge and experiences, the

reader’s knowledge about reading and writing language and the reader’s language
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community which is culturally and socially situated. These definitions above

related to the purpose of reading itself that is to connect the ideas and information

on the text to what you already know, to increase prior knowledge. In short, there

is a clear understanding that reading is the interaction between reader and the

reading materials then related to the activity of acquiring information or

knowledge.

Reading is a receptive skill which means receiving information by reading

a text. Reading is much more than simple words identification, but reading is

about understanding a text; namely, comprehension as the basic goal and essential

skill of reading itself. Related to statement, Chesla (2001: 11) states “Finding and

understanding the main idea of a text is an essential reading skill.” So, the

essential reading skill in the process of reading is for comprehending the reading

text. That is the reason why Katims (1997, in Nasrin Khaki, 2014) suggest that

reading without comprehension is worthless.

Related to reading comprehension, Mastropieri & Scruggs in Matthias

Grünke at al. (2013:1) stated that Reading comprehension is the ability to

construct and extract meaning from a written text. Reading comprehension is

understanding a text that is being read, or process of ‘constructing meaning’ from

a text It is also said that comprehension is a construction process because it

involves all of elements of the reading process working together as a text being

read to create a representation of the text in the reader’s mind. Besides, Elizabeth

Pang S et al. (2004:14) also stated that comprehension is the process of deriving

meaning from connected text. It also involves word knowledge (vocabulary) as
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well as thinking and reasoning. Therefore, comprehension is not a passive

process, but an active one. Because the reader actively engages with the text to

construct meaning.

As stated above that reading comprehension is about understanding

written texts, the readers should be able to access the information and the purpose

of the reading text. When a reader is able to access and acquire the detailed

information from the text well, it indicates that he/she has a good comprehension.

E.S.R.C Economy Social Research Council on Reading Comprehension : Nature,

Assessment and Teaching, state that comprehension is the goal of reading. the

successful comprehension enables readers to acquire the information.

(www.eprints.lancs.ac.uk/50134/1/ESRCcomprehensionbooklet.pdf.com)

King and Stanley (2004:8) explain that there are five aspects in processing

of  reading comprehension. They are; finding factual information, finding main

idea, finding the meaning of vocabulary in context, identifying reference, and

making reference.” The theory above can be described as follows;

a) Finding main idea

Reading is concerned with meaning to a greater extend that it is with

form. An efficient  reader understands not only the ideas but also  their

relative significance as expressed by the author.

b) Finding factual information/ details

Factual information requires readers to scan specific details. There are

many types of question of factual information such as; question type of



21

21

reason, purpose, result, comparison, means, identify, time, and amount. In

which most of the answer can be found in the text.

c) Finding the meaning of vocabulary in context

It means that the readers could develop they guessing ability to the

word which is unfamiliar with them, by relating the close meaning or

unfamiliar words to the text and the topic of the text that is read. The words

have the same meaning as another word.

d) Identifying references

Recognizing references words or phrases to which they refer will help

readers understand the reading passage. Students of English might learn many

rules for the sentences. Reference words are ussualy short and are frequently

pronouns, such it, she, he, this, those, and so on.

e) Making inference

The importance of reading is to understand what the writer wrote; it is

expected that reader can infer the writer wrote. In order words, a good reader is

able to draw inference logically and make accurate prediction. However, one of

reading comprehension problems concerns the ability to generate inferences.

Inferences allow the reader to construct meaningful connections between text

elements and relevant background knowledge and therefore are crucial to

comprehension (Oakhill, Cain, & Bryant, 2003; van den Broek, 1990; in

Kendeou, et al., 2014). Readers who are weak in making inferences almost

inevitably fail to comprehend all but the simplest texts, because they are unable to
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identify important connections that lend coherence to their text representations.

So, making an inference is one of a crucial process in comprehend a reading text.

In order to increase the students’ reading comprehension, it will be very

helpful to use appropriate strategies. A reading strategy is a plan or way of doing

something; a specific procedure one uses to perform a skill (Hollas, 2002).

Weinstein and Mayer (1986) defined strategies as behaviours and thoughts that a

learner engages in during learning that are intended to influence the learners

encoding process. Further, Alexander, et al. (1985) defined a strategy as a

procedural, purposeful, effortful, willful, essential and facilitative. In short,

strategies are mandatory for academic development.

(http://www.monografias.com/trabajos68/readins-comprehension-teaching-

english/readins-comprehension-teachingenglish2.shtml).

Related to the importance of strategies in reading comprehension, this

study promotes effective reading strategy to help improve the students’ reading

comprehension, i.e. Story Maps and Two Column Notes strategy.

II.1.2.Teaching Reading

According to Brown (2007:7) teaching is showing or helping someone to

learn how to do something, giving instruction, guiding in the study of something,

providing with knowledge, causing to know understand and teaching is guiding,

facilitating and enabling the learner to learn, setting the condition for learning.

In line with reading comprehension, there are several principles behind the

teaching of reading (How To Teach English; 2001. p.70) :
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Principle 1 : Reading is not a passive skill. It is an incredibly active

occupation. To do it successfully, we have to understand what the words

mean.

Principle 2 : Students need to be engaged with what they are reading. As

with everything else in lesson, students who are not engaged with the

reading text – not actively interested in what they are doing – are less

likely to benefit from it. When they are really fire up by the topic or the

task, they get much more from what is in front of them.

Principles 3 : Students should be encouraged to respond the content of a

reading text, not just to the language. It is especially important that they

should be allowed to express their feelings about the topic – thus

provoking personal engagement with it and the language

Principle 4 : Prediction is a major factor in reading. Expectations are set up

and the active process of reading is ready to begin. The teachers should

give students ‘hints’ so that they can predict what’s coming too. It will

make them better and more engaged readers.

Principle 5 : Match the task to the topic. Once decision has been taken

about what reading text the students are going to read, we need to choose

good reading tasks – the right kinds of questions, engaging and useful

puzzles, etc. The most interesting text can be undermined by asking boring

and inappropriate questions; the most commonplace passage can be made

really exciting with imaginative and challenging task.
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Principle 6 : Good teachers exploit reading texts to the full. Good teachers

integrate the reading text into interesting class sequences, using the topic

for discussion and further tasks, using the language for study and later

activation.

Furthermore, according to Nunan (2003: 68), teaching reading has at least

two aspects :

Firstly, it can refer to teaching learners who are learning to read for the

very first time.

Secondly, the aspect of teaching reading refers to teaching learners who

already have reading skill in their first language.

In addition, Brown (1994: 297), states that there are two types of

classroom reading performance :

1. Oral Reading

At the beginning and intermediate levels, oral reading can serve as an

evaluative check on bottom-up processing skills, double as a

pronunciation check, and it can serve to add some extra student

participation if you want to highlight a certain short segment of a

reading passage.

2. Silent Reading

Silent reading may be subcategorized into: Intensive (calls students’

attention to grammatical forms, discourse markers, and other surface

structure details for the purpose of understanding literal meaning,
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implications, rhetorical relationships, and the like) and extensive

reading (is carried out to achieve a general under-standing of a text.).

In teaching reading process, it is very crucial to use a strategy for the

students’ comprehension because when language learners use reading strategies,

they find that they can control the reading experience, and they gain confidence in

their ability to read the language

(http://www.nclrc.org/essentials/reading/stratread.htm).

Strategies that can help students read more quickly and effectively include:

 Previewing: reviewing titles, section headings, and photo captions to get a

sense of the structure and content of a reading selection

 Predicting: using knowledge of the subject matter to make predictions

about content and vocabulary and check comprehension; using knowledge

of the text type and purpose to make predictions about discourse structure;

using knowledge about the author to make predictions about writing style,

vocabulary, and content

 Skimming and scanning: using a quick survey of the text to get the main

idea, identify text structure, confirm or question predictions

 Guessing from context: using prior knowledge of the subject and the ideas

in the text as clues to the meanings of unknown words, instead of stopping

to look them up

 Paraphrasing: stopping at the end of a section to check comprehension by

restating the information and ideas in the text
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Then, the teachers can help students learn when and how to use reading

strategies in several ways.

 By modelling the strategies aloud, talking through the processes of

previewing, predicting, skimming and scanning, and paraphrasing. This

shows students how the strategies work and how much they can know

about a text before they begin to read word by word.

 By allowing time in class for group and individual previewing and

predicting activities as preparation for in-class or out-of-class reading.

Allocating class time to these activities indicates their importance and

value.

 By using cloze (fill in the blank) exercises to review vocabulary items.

This helps students learn to guess meaning from context.

 By encouraging students to talk about what strategies they think will help

them approach a reading assignment, and then talking after reading about

what strategies they actually used. This helps students develop flexibility

in their choice of strategies.

Besides, the teacher can also help their students become effective readers

by teaching them how to use strategies before, during, and after reading.

Before reading: Plan for the reading task

 Set a purpose or decide in advance what to read for

 Decide if more linguistic or background knowledge is needed
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 Determine whether to enter the text from the top down (attend to the

overall meaning) or from the bottom up (focus on the words and phrases)

During and after reading: Monitor comprehension

 Verify predictions and check for inaccurate guesses

 Decide what is and is not important to understand

 Reread to check comprehension

 Ask for help

After reading: Evaluate comprehension and strategy used:

 Evaluate comprehension in a particular task or area

 Evaluate overall progress in reading and in particular types of reading

tasks

 Decide if the strategies used were appropriate for the purpose and for the

task

 Modify strategies if necessary

In addition, According to Brown (1994 : 291), for most second language

learners who are already literate in a previous language, reading comprehension is

primarily a matter of developing appropriate, efficient comprehension strategies.

some strategies are related to bottom-up procedures and others enhance the top-

down processes. following are then such strategies, each of which can be

practically applied to your the classroom techniques :
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- Identify the purpose in reading.

Efficient reading consists of clearly identifying the purpose in reading

something. By doing so, you know what you’re looking for and can weed

out potential distracting information. Whenever you are teaching a reading

technique, make sure students know their purpose in reading something.

- Use graphemic rules and patterns to aid in bottom-up decoding (for

beginning level learners)

At the beginning levels of learning English, one of the difficulties students

encounter in learning to read is making the correspondences between

spoken and written English. In many cases, learners have become

acquainted with oral language and have some difficulty learning English

spelling conventions. They may need to be given hints and explanations

about certain English orthographic rules and peculiarities.

- Use efficient silent reading techniques for relatively rapid comprehension

(for intermediate to advanced levels)

Intermediate to advanced level students need to be speed readers, but you

can help them to increase efficiency by teaching a few silent reading rules:

No need to pronounce each words; try to visually perceive more than one

word at a time preferably phrase; unless aword is absolutely crucial to

global understanding, skip over it and try to infer its meaning through its

context.



29

29

- Skimming

Skimming consists of quickly running one’s eyes across a whole text (an

essay, article, or chapter, for example) to get the gist. Skimming gives

readers the advantage of being able to predict the purpose of the passage,

the main topic or message, and possibly some of the developing or

supporting ideas.

- Scanning

Quickly searching for some particular piece or pieces of information in a

text. Scanning exercises may ask students to look for names or dates, to

find a definition of a key concept, or to list a certain number of supporting

details. The purpose of scanning is to extract certain specific information

without reading through the whole text.

- Semantic mapping or clustering

The strategy of semantic mapping, or grouping ideas into meaningful

clusters, helps the reader to provide some order to chaos. Making such

semantic maps can be done individually, but they make for a productive

group work technique as students collectively induce order and hierarchy

to a passage.

- Guessing

The key to successful guessing is to make it reasonably accurate. You can

help the learners to become accurate guessers by encouraging them to use

effective compensation strategies in which they fill gaps in their
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competence by intelligent attempts to use whatever clues are available to

them.

- Vocabulary analysis

Several techniques are useful here : look for prefixes (co-, inter-, un-, etc)

that may give clues; look for suffixes(-tion, -tive, -ally, etc) that may

indicate what part of speech it is; look for roots that are familiar; look for

grammatical contexts that may signal information; look for the semantic

context (topic) for clues.

- Distinguish between literal and implied meanings

Implied meaning usually has to be derived from processing pragmatic

information.

- Capitalize on discourse markers to process relationships

There are many discourse markers in English that signal relationships

among ideas as expressed through phrases, clauses, and sentences. A clear

comprehension of such markers can greatly enhance learners’ reading

efficiency.

The other effective strategies to reach the joyful and successful teaching

reading are using Story Maps And Two Column Notes Strategies. With these

strategies, the teacher can model for the students how to locate the elements

(settings, characters, problems, events, solutions, and conclusions) of a narrative.

He or she writes the relevant information into a visual depiction, while thinking

aloud on Story Maps and organize the information on the reading text into

columns in Two Column Notes Strategy.
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II.1.3. Narrative Text

Narrative text is a kind of the text types that must be mastered by the

learners. Based on Depdiknas (2006) explains  that there are thirteen genres of the

texts that  must be learned by academic students, namely :  Narrative, recount,

procedure, descriptive, news item, analytical exposition, hortatory exposition,

report, spoof, explanation, discussion, review, and anecdote. Therefore, it is very

crucial for the learners to know and understand what  and how narrative text is,

not only about definition but also the characteristics, the purpose, the social

function and parts of the text to ease the learners in comprehending determining

the appropriate strategy on reading materials of the narrative text.

According to Crystal (2008: 481) “a narrative text is a story that is told

conveyed to recipient and his telling requires a medium, it is converted into sign.

Then, refers to Bal (2009: 9) “a text that not consist solely of narration, in

the specific  sense. In every narrative text, one point can to passage that concern

something.

In short, Narrative text is a story with complication or problematic events

and it tries to find the resolutions to solve the problems. An important part of

narrative text is the narrative mode, the set of methods used to communicate the

narrative through a process narration.

The purpose of narrative text is to amuse or to entertain the reader with a

story.
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Generic Structures of Narrative Text consist of :

- Orientation

Sets the scene: where and when the story happened and introduces the

participants of the story: who and what is involved in the story.

- Complication

Tells the beginning of the problems which leads to the crisis (climax) of

the main participants

- Resolution

The problem (the crisis) is resolved, either in a happy ending or in a sad

(tragic) ending

- Re-orientation/Coda

This is a closing remark to the story and it is optional. It consists of a

moral lesson, advice or teaching from the writer

II.1.4. Story Map Strategy

Story map strategy is one type of graphic organizers mainly used in

narrative reading text. Marzano (2000, in Charmaine; 2013) state that graphic

organizers provide a visual display of something being discussed or considered;

and story map strategy is one of the part of graphic organizers which is used to

visualize narrative reading text. This strategy calls students attention to the main

elements of a story, such as characters, time, setting, plot (problem, action,

outcomes) and visually represent key information in narrative text using a specific

structure (Ballineau, Force, Hagan-Burke, & Burke, 2004, in Papadopoulou et

al.,2012).
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Story Map strategy is an effective strategy for reflecting on narrative texts,

especially those in short form. Story maps can take many forms but should

include the basic elements of the short story : tittle, author, setting, characters,

initiating event, rising action. Climax, falling action, resolution, conflict, and

theme.

According to Saskatoon (2011: 1) “a story map is a visual description of

the settings or the sequence of major events and actions of story characters”. This

procedure enables students to relate story events and to perceive structure in

literary selections. By sharing personal interpretations of stories through

illustrations, students increase their understanding and appreciation of selections.

Story maps can be used as frameworks for storytelling or retelling, and as outlines

for story writing”.

A story map from characters’ perspectives (Shanahan & Shanahan, 1997

in Teaching Comprehension Copyright © Thinking works) is a graphic organizer

that helps students understand and interpret stories. Students identify the

important parts of  a story and view them from the perspectives of different

characters.  This strategy is a visual learning that makes the structure of concepts

in reading more apparent. It helps students to create an organized schema and to

connect the information with the content of a text that a learner is reading using

these tools, it also can reduce the students' boredom in reading activities. In this

strategy, the teacher guide the students to complete a story map from characters’

perspectives, first from one characters’s perspective and then from another’s.
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Encourage students to think about the problem, events and ending from each

character’s point of view and then to compare with character’s interpretation.

In addition, Klingner (in Khairani, 2014) also state that story mapping is a

strategy which can increase reading comprehension and insctruction strategy to

increase comprehension by creating a graphic presentation of a story that includes

story elements and how they are connected. It is also supported by Daqi Li (2007),

that Story Mapping is a story map is a graphic technique designed specifically to

facilitate story organization. This technique uses a diagram (called a story map) to

depict visually the setting or the sequence of events and actions of story

characters. Story map strategy uses to help the students learn the major elements

of the story easier and used after a story has been read. It includes identifying the

main elements, and categorizing the main events in sequential order. It also often

used to illustrate the story structure and sequence of events. The procedures of this

strategy also enables the students to relate story events and to perceive structure in

literacy selections.

In short, research supports that story maps are a promising type of graphic

organizers, which can improve students’ reading comprehension (Boulineau et al,

2004; Dimino, Taylor, & Gersen, 1995; Gardill & Jitendra, 1999; Idol, 1987; Idol

& Croll, 1987; Singer & Donlan, 1983; Vallecorsa & de Bettencourt, 1997, in

Papadopoulou et al., 2012). Therefore, story maps strategy is used to facilitate

comprehension of narrative texts, whereas the other types of graphic organizers

are mainly used to enhance comprehension of the texts, which pose more

challenges to students, as they may contain unfamiliar vocabulary, complex
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relations, and structures and are often more information driven making the text

dense in information and weak in comprehensibility (Kim, Vaughan, Wanzek, &

Wei, 2004).

II.1.5. The Advantages of The Story Map Strategy

Applying Story Map with Characters’ Perspectives strategy in teaching

and learning process well in the classroom gives some beneficial advantages, as

follows :

1. To enhance students' interpretative abilities by enabling them to

visualize story characters, events and settings.

2. To increase students' comprehension of selections by organizing and

sequencing main story events.

3. To develop students' sense of story which will assist storytelling,

retelling and writing.

4. To increase students' awareness that story characters and events are

interrelated.

II.1.6. The Variations of Story Map

The variations below are offered to help begin considering the range of

possibilities for story map development.

1. Inferential Story Map. It is designed to help students first recognize

explicit information and then to use that information to infer unstated

ideas. Students read to verify, modify, or elaborate inferences and supply
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the missing information. Therefore, the students may benefit from

individual use of inferential story map, particularly during reading or

through small group work during the postreading stage.

2. Locating Information Story Map. In the locating story map, the students

read to locate specific information that supports conclusions or

inferences.

3. Cause/Effect Story Map. Depending on whether the events of a particular

story lend themselves to do it, the teacher may want to have students

attend to cause/effect relationships either stated or implied in the text.

The teacher can give information in the center bubble and the first

bubble, then guide the students to develop the rest of it in the second

through fourth bubble, or etc.

4. Comparison/Contrast Story Map. After the students are familiar with

comparison/contrast story map, the teacher could omit some important

information and challenge the students to supply the missing information

while reading. Thus, the students would focus their attention on

comparison and contrast relationships. After reading, the students could

work in cooperative groups to reach a consensus on complete

comparison/contrast story map.

5. Drawing Conclusion Story Map. Still another way in which the teacher

might choose to arrange information in a story map is to encourage

students to draw conclusion. Drawing conclusions are differs from

making inferences because the conclusion are more dependent on
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information from the story. the design lends itself to use during pre

reading, reading, and post reading

II.1.7. The Procedures of the Strategy

1. The teacher distributes and/or displays the story map, and discusses its

parts with students. Review or teach any unfamiliar story elements.

2. The teacher chooses and distributes a narrative on the students'

instructional reading level. Read the story aloud, or have the students

read it silently.

3. Immediately after reading, model recording events and elements on the

story map.

4. Choose and distribute a narrative on the students' independent reading

level. Assign partners, and instruct the students to read the story silently.

5. After the reading is complete, instruct the student to complete the story

map with their partners.

6. Discuss the story maps, and create a class example based on the maps

completed by the pairs of students.

7. Repeat with increasingly difficult texts, working toward independent

reading and recording on maps.

II.1.8. Two-Column Notes Strategy

Two-Column Notes strategy is a type of note-taking to enhance reading

comprehension. Strategic note-taking helps to actively engage students in order to

ensure geater educational success (Schaufeli, Bakker, & Salanova, 2006; in
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Charmaine, 2013). Note-taking encourages clarification of confusing information

in reading (Ruhl and Suritsky, in Weishaar, 1999; p.392). Then, the result from

studies (Boyle 1996; and Weishaar 1997) that used this technique found that the

Strategic Note-Taking technique for students is more effective with mild

disabilities that is more effective than conventional note-taking. The students

record more notes and improve their comprehension of lecture information.

Information is visually organized according to the type of information to be

written and the format uses two to four columns to assist in note taking (Saski,

Swicegood, and Carter;1983). So, one way to use note-taking is  with  columnar

format by dividing note paper into columns; where it can helps students make

connections between the new information and prior knowledge, there by inreasing

comprehension. It is namely two column notes strategy.

Two-Column Note Taking Strategy is used to organize the information of

the text which the students taking a note with use two columns format to record

their note. Two column-notes strategy requiring students to supplement their

reading with writing activities will help them to gain and retain more information

in Reading text (Duchnowski, at.,al. 2005, p.30). Two-Column Note Taking

strategy (Pauk 2001) helps students determine importance and to self-question as

they read, comprehension strategies that effective readers use to make sense of

text. The strategy provides students with a system for organising information in a

useful format. As indicated by the research (Hortin, Lovitt, and Christensen 1991

in Weishar; 1999; p.394) the column format was effective at increasing

comprehension when used by the students as they read passage. Students identify
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the main ideas and important information of a topic, a prerequisite to developing

insight, by writing the main points in one column and supporting or essential

details in a second column. Underneath these columns students then write a one or

two sentence summary to encapsulate the main ideas. These notes then act as a

study guide for students.

According to Kuta (2008:163 in Lia Yuliani) Two-Column Note Taking is

to provide an organized system for students to actively read nonfiction materials

such as textbooks, which require slow and interactive reading. Two-Column Note

Taking Strategy is an organized system to make students active in reading

especially in read nonfiction material like textbooks.

In short, Two-Column Notes is a note-taking strategy that divides a page

into two columns, where the students write the main ideas and concepts on the left

column and supporting details and information on the right column. This

technique is especially useful for analyzing well-structured, content-rich,

sequential reading selections, because an important element of reading

comprehension is the ability to organize text. Organizing requires readers to focus

on the major elements of a text and not only decide what is important, but also

where it would go.

II.1.9. The Advantages of the Strategy

There are many advantages of teaching reading through Two Column

Note-Taking Strategies. According to Rooney ( 2010:52 in Lia Yuliani) Two
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Column Note-Taking strategy helps students in supports attention, processing, and

retrieval in the study process. In other words, the student can easily organize

information of the text that has been read beecause they pay more attention when

reading the text.

Two- Column NoteTaking Strategy has some advantages for the students

as in the following:

- The students are more attentitive in the study process, because the students

need to concentrate to classifying information from the text that has been

read.

- The students can recall the information of the text by using two columns

better. So, the students can easily write a summary from the text to see

their comprehension.

II.1.10. The Variations of the Strategy

The Two-Column Notes can be used in a variety of forms:

- Main Idea-Detail ; Students identify key concepts and their supporting

details.

- Opinion-Proof ; Students isolate statements of opinion, bias, or limited

point of view.

- Hypothesis-Proof ; Students identify predictions or theories and evaluate

the evidence offered for their proof.

- Problem-Solution ; Students write the nature, causes, and effects of a

problem on the left column and potential solutions on the right column.
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- Process Notes ; Students describe a process in the left column and then

outline the specific steps in the process in the right column.

Then, this strategy can be used as a during-reading activity or post-reading

activity after students complete a unit of lesson. It could be used as a during-

reading strategy that teachers and students build together as they learn more about

the related content. The choice is up to the teacher on when he/she best feels it

would be appropriate to use this strategy. The teacher is first model how to use the

strategy to the students and explain why to choose the Column Notes strategy.

II.1.11. The Procedure of the Strategy

There are some procedures of Two Column Note-Taking Strategy.

According to Rooney (2010:52) students should do the following:

a. Divide the sheet of paper into two columns by folding the paper in half

lengthwise or drawing a line down the center of the paper.

b. List the specific information

c. Write the definition, explanations, or related information using a list

format in the second column across from the name, number, term,

topic, or question in the first column.

In conclusion, the procedures of using Two Column Note-Taking strategy

in teaching reading consist of:

- First, the teacher asks the students to divide a sheet of paper into two

columns format.
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- Second, the teacher asks the students to list the specific information on the

first column.

- Finally, the students write explanations or related information on second

column.

II.2. Related Studies

Related studies require some previous researches conducted by other

researchers which are relevant to this research. According to Parmjit &

Gurnamkaursidhu (2006:64), related research refers to research studies conducted

by other researchers that are relevant to the present study. Besides, the related

studies have to analyze what the point that focuses on, inform the design, and find

the conclusion of the previous studies. Here are some related studies which are

relevant to this study:

Firstly, a study was conducted by Matthias Grünke, Jürgen Wilbert, and

Kim Calder Stegemann (2013) entittled “Analyzing the Effects of Story Mapping

on the Reading Comprehension of Children with Low Intellectual Abilities” This

single-case study examined the effects of a graphic organizing strategy on the

ability Of children to improve their text comprehension abilities. The participants

were six students between Ten and fourteen years old with major problems in

understanding what they read. The intervention was intended to teach them to

visually highlight key elements of a passage, And thus, to deepen their

understanding of it (story mapping). An AB multiple baseline design across

subjects was applied. The intervention points were randomly determined within a

preset range for each participant. In accordance with the emerging trend to apply
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inferential statistics as a supplement to visual inspection and the calculation of

effect size measures, a randomization test and a piecewise regression procedure

were used to analyze the data. The results suggested that the story mapping

technique was very beneficial in improving reading comprehension of struggling

learners. The Potentials of the intervention as well as of the statistical tests in

analyzing data from single-case studies are discussed.

A study conducted by Matthias Grünke, et al had some differences with

this study. In this study, quasi-experimental research was utilized which

comprised three variables (Story Map strategy as variable X1 and Two Column-

Notes strategy as variable X2, then Reading Comprehension as Variable Y or

variable 3). But, in the related study, it was a single-case study. A treatment was

only given to the experimental class. Meanwhile, in this study, both of the classes

got a different treatment which was assumed to have the same quality. However,

the related study also had similarities with this study which also used Story Mapp

on the Reading Comprehension.

Secondly, a study was conducted by Tori Boulineau, Cecil Fore III,

Shanna Hagan-Burke, and Mack D. Burke (2004) entittled “ Use of Story-

Mapping to Increase the story-Grammar Text Comprehension of Elementary

Students with learning disabilities”. This study examined the use of story-

mapping to improve the reading comprehension of six third-and fourth-grade

students with specific learning disabilities who exhibited reading deficit. Also of

interest was whether the effects would maintain once the intervention was

discountinued. This research used a descriptive, three-phased single-subject



44

44

design, the effect of story mapping instruction on student participations’

comprehension of story-grammar elements was monitored. The positive results

were observed, and maintenance probes suggested that the effects of the

intervention maintained after the treatment was withdrawn.

A study conducted by Tori Boulineau, et al had some differences with this

study. In this study, the research used a descriptive, three-phased single-subject

design, the effect of story mapping instruction on student participations’

comprehension of story-grammar elements was monitore. Meanwhile, this recent

study compared the two different treatments into two different groups toward the

variable Y. Nevertheless, their study also had similarity with current study. Both

of this research also used the same strategy that is Story map in reading

comprehension.

Thirdly, a study was conducted by Kurniawan, Rufinus, Suhartono,

entittled “Improving Students’ Reading Comprehension On Narrative Text

Through Story Mapping Strategy” This research aimed to describe the process of

improving students’ reading comprehension of narrative text through story

mapping strategy in SMP NEGERI 12 Sungai Raya. It was conducted to the ninth

year students, especially class IXB as the subject of research. The researcher

conducted a classroom action research. Achievement test, observation checklist

and field note were used as the instruments to gather the data. The research

findings showed that Story Mapping Strategy was appropriate for teaching

reading comprehension. The students were able to map out the basic components

of the story such as setting, problem, goals, action, and outcomes. Story Mapping
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provides structure and organization so students were able to comprehend the story

more effectively.

A study conducted by Kurniawan, et al had some differences with this

study. In this study, the researcher conducted a classroom action research, but the

recent studywas a quasi experimental which comprised three variables (Story Map

strategy as variable X1 and Two Column-Notes strategy as variable X2, then

Reading Comprehension as Variable Y or variable 3). While this study just

focused on one kind of strategy (Story mapping) but the recent study compared

two strategies (Story Mapping and Two Column-Notes Strategy). Then, the

similarity of this research and the current research is that the research specified

the same kind of genre of reading text; namely. narrative text

Fourthly, a study was carried out by Khatib, Mohammad and Faruji, Laleh

Fakhraee (2012) entittled “The Impact of Using Story Maps as Graphic Organizer

on Development of Vocabulary Learning of EFL Learners.”. This was an

experimental research design. The participants of the study were 100 male and

female Iranian intermediate EFL learners with the age range of 16 to 30 at an

English institute in Karaj. Some 60 homogeneous learners whose scores on the

standardized language proficiency test were one standard deviation below and

above the mean participated in the study, and they were assigned to two groups of

experimental and control. The data analysis revealed a significant difference

between the performances of the two groups with the experimental group out

performed the other.
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The difference of the previous study and this study was found where the

previous study carried a research on the development of vocabulary learning of

EFL learners, whereas this study focused on students’ reading comprehension.

Then, the participants of the previous study were 100 male and female Iranian

intermediate EFL learners with the age ranging from 16 to 30 at an English

Institute in Karaj. Meanwhile, in this research, the participants consisted of two

experimental groups and one control group. Besides, the similarity of the previous

study and this study was that both of these research embraced experimental

research design.

Fifthly, a study was undertaken by Fitrisya Anggraeyni, Urai Salam,

Luwandi Suhartono (2013) entitled “Improving Students’ Reading

Comprehension in Finding Elements Story through Story Mapping Strategy”.

This research aimed to describe the process of improving students’ reading

comprehension in finding elements of story through story mapping strategy in

SMP NEGERI  3 Manis Mata. It was conducted to the eight year students. The

researcher conducted a classroom action research.  Achievement test, observation

checklist and field note used as the tools of data collecting. The research findings

showed that story mapping strategy was appropriate for teaching reading

comprehension. was appropriate for teaching reading comprehension. Students’

mean score increased from 60,76 to 78.85. The students were able to map out

basic components of the story such as setting, problem, goals, action, and

outcomes. Story mapping provides structure and organization so students were

able to comprehend the story more effective.
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A study conducted Fitrisya Anggraeyni, et.al was a classroom action

research which used an achievement test, observation checklist and field note to

collect the data. But this study was a comparative study which used two strategies,

used quasi- experimental research design

Next, a study was done by Lisa Fitriani, Rismaya Marbun, Dewi Novita

(2013) entitled “Teaching Students’ Reading Comprehension of Narrative Text

through Story Map Technique”. The purpose of this research was to know

whether or not the use of story map technique improve students’ reading

comprehension of narrative text significantly. The method used to collect the data

was Pre-Experimental with one group pre test and Post-test design. The research

was conducted at Eight Grade C of SMP Immanuel 2 Kubu Raya in the academic

year 2013/2014 as sample. From the finding of the data in this research, it was

found that the students’ mean score in pre-test was 59.07 and in the post-test was

75.83. From the t-test it was proven that there was a significant difference

between the scores of the pre-test and the post-test. In conclusion, the use of Story

Map Strategy had significantly improved student’s reading comprehension of

narrative text.

The previous study has some differences from this study. The experiment

research design used was pre-experimental with one group pre-test and post-test

design. The research was conducted towards Eight Grade C of SMP Immanuel 2

Kubu Raya in the academic year 2013/2014 as sample; meanwhile, this study

applied quasi-experimental research design which compared two different

treatments. Nevertheless, the previous study also had some similarities to this
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study. In X1 variable of current study also used Story Map Strategy as a treatment

in experimental class 1 as the previous study did too. Besides, participants of this

study were also junior high school students but in different grades.

Other study was conducted by Herre, Jamie Lynn (2010) entittled “The

Effects Of Story Mapping On The Comprehension Skills Of Students With

Attention Deficit Hyperactivity Disorder”. The research examined the use of story

maps to improve reading comprehension skills of six fourth grade students

diagnosed with attention-deficit/hyperactivity disorder (ADHD). The previous

research had indicated Story Maping aided several of the reading deficits often

associated with ADHD; yet, limited research investigated whether Story Mapping

increases comprehension skills for this population. The recent study also

examined whether the effects of Story Mappingl could maintain after the

intervention was discontinued. The participants’comprehension levels were

evaluated using DIBELS Oral Reading Fluency and Story Retell measures and the

AIMSweb Maze measure. An analysis of the data was expected to reveal that

story mapping increases comprehension skills for students with ADHD and that

this effect was maintained after the intervention was discontinued. Most of

participants increased their story comprehension during the intervention and these

positive effects were maintained. Similar to the results for the oral reading fluency

measure, five of the six participants obtained their intervention goal and received

a +2 goal attainment.  The participant who did not receive a +2 goal attainment

obtained a +1 goal attainment indicating progress towards the goal.  All
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participants also obtained a positive effect size indicating the story mapping

intervention was effective.

This study was different from the previous study where the subject was six

fourth grade students diagnosed with attention-deficit/hyperactivity disorder

(ADHD). Whereas, the subject of this study was the eighth grade students of

Islamic Junior High School Darel Hikmah Pekanbaru. Then, The similarity

between the previous study and this study was that both used the same strategy as

X variable and reading comprehension as Y variable.

The other related study was conducted by Yani Yuliani (2013) entitled

“The Use of Story Mapping in Learning English Reading Ability to Improve

Understanding of Primary School Students” the main objective of this research is

to improve students’ reading comprehension. This research used a pre-

experimental research design with a pretest-postest treatment. This research was

conducted towards 30 fifth grade students of Elementary School of Citapen. Data

was collected through a test of reading comprehension, observation sheet, and a

set of questionnaire. This findings showed that the implementation of Story

Mapping Strategies in learning English language learning took place with

attratively and very communicatively, and the participants’ learning outcomes

improved substantiantially. The students were also more active in learning

activities. The result showed that 76% students stated their learning with more fun

and better understandin using Story Map strategy.

The difference of this research and the previous research was that that the

subject of the previous research was primary students, and the subject of this
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research was junior high school students. This research employed a pre-

experimental research design with a pretest-postest treatment. The data was

collected through a test of reading comprehension, observation sheet, and a set of

questionnaire, but this research did not use quistionaire. Then, this dy used three

variables; two X variables and one Y variables, but the previous study only

focused on Story Map. The similarities between the previous study and the recent

study were this study was also conducted using a pre-test and post-test as the

previous study did and the dependent variable in this study also focused on

reading comprehension and so did the previous study.

Furthermore, Necla Isikdogan and Tevhide Kargin (2010) carried out a

research entitled “Investigation of the Effectiveness of the Story-Map Method on

Reading Comprehension Skills among Students with Mental Retardation” The

purpose of this study was to investigate the effectiveness of the Story-Map

Technique on reading comprehension skills among students with mild mental

retardation. The research group consisted of 14 students with mild mental

retardation. The students in the research group were chosen from students who

attended elementary school and a special education center in Ankara and who met

the prerequisite skills for the research study. In order to collect data the a Read-

Aloud Test and aTeacher Interview Form were used. In the study a pre-test post-

test experimental design with a control group was used. The findings showed that

the Story Mapping strategy positively affected the reading comprehension skills

of the students in the experimental group.
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There were some differences between the previous study and this study. In

the previous study, there were two variables used; one X variable and one Y

variable, while in the recent study three variables were used; two X variables and

one Y variable. The previous study involved 14 students with mild mental

retardation. The students in the research group were chosen from students who

attended to an elementary school and a special education center in Ankara and

who met the prerequisite skills for the research study. Nevertheless, there were

also some similarities found between the previous study and this study. The X

variables in this study also used the same strategy and the Y variable also focused

on reading comprehension as the previous study did. Besides, both previous study

and this study used a pre-test and post-test to gather the data.

Next, a study was conducted by Baker, Ryan. The research entittled “The

Effect of Multiple Column Online Text on reading speed, reading comprehension,

and satisfaction” . This study examined the effect of the number of columns and

the type of justification on reading speed, reading comprehension, and satisfaction

for online text. Sixty six participants read a single narrative passage of

approximately 2200 words presented in one of six conditions : one, two, or three

columns and full-or-left justification. The results of the data analysis showed that

reading speeds for the two column full justified condition and one column left

justified condition were fastest overall. Fast readers performed best under the one

column left justified condition, and slow readers performed best under the one

column condition. No significant differences were found for overall satisfaction or

comprehension.
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The differences between the previous study and this study were that in the

previous study, two column-notes examined not only reading comprehension but

also reading speed, and satisfaction for online text. While in this study it was

focused on reading comprehension. In the pervious study, sixty six participants

read a single narrative passage of approximately 2200 words presented in one of

six conditions : one, two, or three columns and full-or-left justification, then in

this research the participants consisted of two experimental groups which got

treatments and one control group without any treatment.

On the other hand, the similarity between the previous study and this study

was that the X1 variable in this study also used Two Column Notes stratgey as the

previous one did and the Y variable was also on reading comprehension.

Then, a study was conducted by Lia Yuliani entittled “Teaching Reading

Comprehension By Combining Very Important Point and Two Column Note-

Taking on at Junior High School”. The purpose of this study was to investigate

how the teaching of reading through the merging of two strategies, namely; Very

Important Point and Two Column Note-Taking. There were two steps involved in

these two strategies. Very Important Point was used to analyze the content of

reading such as the main idea, supporting details and key points in the text, then

the students were asked to make little notes on small pieces of paper and then

affixed to the important parts in the text. This research was conducted on SMP N

22 Padang. The finding showed that Two Column Note-Taking Strategy could

help students to organize the information of the text using two column format. In

first column the students wrote main idea from their reading, other students wrote
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the supporting details. In fact, the use of Two Column Note-Taking encouraged

the students to make a summary using their own words.

The difference between the previous study and this study was that the

previous study used not only Two Column-Notes Strategy but also Very

Important Point Strategy as variable X1 and X2. And the similarity was that both

studies focused on reading comprehension as variable Y.

The last study was conducted by Shahid, Hakim. The research entittled

“The Effect of Implementing Culturally Relevant Teaching, and Graphic

Organizers in the Pedagogical Stances and Instructions of Secondary Content

Teachers. It was a qualitative study with cross-case analysis. The purpose of this

study was to explore the effect of implementing culturally relevant teaching

practice and note taking strategies as such two column note taking and graphic

organizers on the instructional practices of content teachers. Two teacher

participants of each  school were certified secondary teachers. One teacher was

majoring in Math and the other one was majoring in social studies. The Math

teacher had taught for 11 years and the Social Studies teacher had taught for 9

years. This case study obtained data from interviews, observations, questionnaire,

teachers’ log and teachers’ journals. The informatin documented, verified, and

clarified the teachers’ belief in content education, their cultural relevancies, and

their usage of two column note-taking and graphic organizers. All of the data were

coded in order to analyze and identify major themes and categories as they emerge

from each participant of the study. This study revealed that by implementing Two

Columns Note-Taking strategy into participants’ instruction, students began  to
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create efficient notes from their textbooks as a result of the teachers modelling the

note taking format. By so doing, the students were able to comprehend content

lessons with accuracy. Then, this study also showed that by using graphic

organizers, students utilized metacognitive skills to understand content

information.

There are some differences between the previous study and this study. The

previous study was a qualitative study with cross-case analysis with the purpose

to explore the effect of implementing culturally relevant teaching practice and

note taking strategies through two columns note-taking and graphic organizers on

the instructional practices of content teachers. Meanwhile, this study was a quasi-

experimental research design which compared two groups with different

treatments. However, the previous study also had similarity to this study, i.e.

both were using of Two Columns Note-Taking strategy.

Of all the related studies, five of them used experimental research design,

one of them used classroom action research, descriptive study as well as a

comparative study. It was proven that Story Map and Two-Columns Note

strategies have been investigated by many researchers. Some similarities on

strategies and research design also applied to this research. A comparative study

was used as a research design in this research with two independent variables

(Story Map and Two-Column Note) and one dependent variable (students’

reading comprehension).
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II.3 Operational Concepts and Indicators.

II.3.1. Operational Concepts

Operational concept is a main element to avoid misunderstanding and

misinterpreting in a specific study. As a concept, it is still operating in an abstract

of the research, planning which should be interpreted into particularly words in

order to be easy to measure. The operational concept in this research can be seen

in the table below:

a)

II.3.2. Indicators

a. Story Map Strategy

The following are the steps of using Story Map strategy in teaching:

1. The teacher displays the story map and discusses its parts with

students. Then, any unfamiliar story elements were reviewed.

The teacher distributes a narrative text, and asks the students to read

the story aloud or silently.

2. The teacher immediately models recording events and elements on

the story map after reading.

Dependent
Variable (Y)

Independent
Variable (X)

Treatment of
Story Map

&
Two-Column

Notes Strategy

Story Map
strategy (X1)
Two-Column
NotesStrategy(X2)

Reading
Comprehension

(Y1)
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3. The teacher distributes a narrative text, assigns student partners,

and instructs them to read the story silently.

4. The teacher instructs the students to complete the story map with

their partners.

5. The teacher asks the students to discuss the story maps, and create

a class example based on the maps completed by the pairs of

students.

6. The teacher repeats increasingly difficult texts, working toward

independent reading and recording on maps.

a. Two-Column Notes Strategy

Below, the steps of applying the above strategy are provided.

2. The teacher provides reading materials for students to read.

3. The teacher directs the students to divide a sheet of paper into two

columns format.

4. The teacher asks the students to list the specific information in the

first column.

5. The teacher asks the students to write the definition, explanation,

or related information using a list format in the second column

across from the name, number, term, topic, or question in the first

column.

6. The teacher asks the students to write an explanation or related

information in the second column.



57

57

c. Students’ Reading Comprehension.

In reading comprehension the students are expected to be able to

identify the following:

1. The main idea of each paragraph of the reading text

2. The detailed information of reading text

3. The meaning of unfamiliar words found in the reading text

4. The synonim and antonym of the words found in the reading

text

5. The references and inferences of the reading text

6. The generic structure of the reading text.

II.4. Assumptions and Hypotheses

II.4.1 The Assumption

There may be many strategies that can be used by teachers in teaching and

learning process. In this study it was assumed that Story Map and Two-

Column Notes Strategies were appropriate strategies to be used in teaching

reading comprehension, particularly reading narrative text. Using both

strategies, students can maximize their ability in reading comprehension.

II.4.2Hyphotheses

“Hypothesis is researcher’s tentative prediction of the results of the

research findings” (Gay, 2000: 72). It means hypothesis states researchers’

anticipation about the relationship between two variables in the research problem.
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Therefore, the hypotheses are formulated as below:

Ho1 : There is no significant difference of the pre-test score on students’

reading comprehension between the experimental group 1 and the

experimental group 2 at Islamic Junior High School Darel Hikmah

Pekanbaru

Ho2 : There is no significant difference of the pre-test scores of

students’ reading comprehension between the experimental group 1

and the control group at Islamic Junior High School Darel Hikmah

Pekanbaru

Ho3 : There is no significant difference of the pre-test scores of students’

reading comprehension between the experimental group 2 and the

control group at Islamic Junior High School Darel Hikmah

Pekanbaru

Ha4 : There is a significant difference of the post-test scores of students’

reading comprehension between the experimental group 1 and the

experimental group 2 at Islamic Junior High School Darel Hikmah

Pekanbaru

Ha5 : There is a significant difference of the post-test scores of students’

reading comprehension between the experimental group 1 and the

control group at Islamic Junior High School Darel Hikmah

Pekanbaru ?

Ha6 : There is a significant difference of the post-test scores of students’

reading comprehension between the experimental group 2 and the
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control group at Islamic Junior High School Darel Hikmah

Pekanbaru

Ha7 : There is a significant difference between the pre-test and the post-

test scores of students’ reading comprehension of the experimental

group 1 at Islamic Junior High School Darel Hikmah Pekanbaru

Ha8 : There is a significant difference between the pre-test and the post-

test scores of students’ reading comprehension of the experimental

group 2 at Islamic Junior High School Darel Hikmah Pekanbaru

Ha9 : There is a significant difference between the pre-test and the post-

test scores of students’ reading comprehension of the control group

at Islamic Junior High School Darel Hikmah Pekanbaru


