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ABSTRACT 

 

 

Makhdalena Sari, (2019):  Investigating Teachers’ Written Corrective 

Feedback at Senior High School 1 Kampar 

 

This research is a qualitative research by using case study. It aims to 

explore teachers’ written corrective feedback at Senior High School 1 Kampar. 

The populations of this study were English teachers, researcher used purposive 

sampling in deciding the sample, researcher then took two English teachers as the 

sample of this research. Technique of collecting the data that researcher used are 

interview, observation, and documentation. Finally, the researcher found that 

written corrective feedback used by teachers are direct, indirect, and 

metacognitive corrective feedback.  
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ABSTRAK 

 

 

Makhdalena Sari, (2019):  Menyelidiki Umpan Balik Korektif Tertulis dari 

Guru di Sekolah Menengah Atas Negeri 1 

Kampar 
 

Penelitian ini adalah penelitian kualitatif dengan menggunakan studi 

kasus. Ini bertujuan untuk mengeksplorasi umpan balik korektif tertulis dari guru 

di Sekolah Menengah Atas Negeri 1 Kampar. Populasi penelitian ini adalah guru 

bahasa Inggris, peneliti menggunakan purposive sampling dalam menentukan 

sampel, peneliti kemudian mengambil dua guru bahasa Inggris sebagai sampel 

penelitian ini. Teknik pengumpulan data yang peneliti gunakan adalah 

wawancara, observasi, dan dokumentasi. Akhirnya, peneliti menemukan bahwa 

umpan balik korektif tertulis yang digunakan oleh guru adalah umpan balik 

korektif langsung, tidak langsung, dan metakognitif. 

 

 

Kata kunci : Umpan Balik Korektif Tertulis 
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 ملّخص

 
(: االستطالع للتعذية الراجعة التصحيحية التحريرية من ٩١٠٢مخدالينا ساري، )

 كمبر  ٠قبل المدرس في المدرسة الثانوية الحكومية 

التعذية ث حبث كيفي بنوع دراسة احلالة. ويهدف إىل استطالع هذا البح
كمرب.   ١الراجعة التصحيحية التحريرية من قبل املدرس يف املدرسة الثانوية احلكومية 

وجمتمعه مدرس اللغة اإلجنليزية، ولتعيني العينة استخدمت الباحثة أسلوب العينة اهلادفة، 
ألساليب املستخدمة جلمع البيانات فاملبقابلة فتعنين مدرسان للغة اإلجنليزية. وأما ا

واملالحظة والتوثيق. وأخريا وجدت الباحثة أن التعذية الراجعة التصحيحية التحريرية اليت 
 استخدمها املدرس هي تعذية راجعة تصحيحية مباشرة وغري مباشرة وميتا اإلدراكي.

 
 

تعذية راجعة تصحيحية كتابيةالكلمات األساسية:   
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

Writing do not only explains thoughts, feelings, plans, and experiments but 

also makes us communicate with others and explain ourselves (Skehan, 1998). 

According to Harmer (2004), there is a wheel of writing process that includes 

planning, drafting, editing and writing the final version. The editing step, as a part 

of the writing process, is belief to be very important. Siswanti (2013) believes that 

the learners who receive feedback from the teacher are usually more motivated to 

revise and improve the quality of their writing compared to those who do not 

receive feedback. In conclusion, feedback holds important role after students do 

writing, so that they know their error. From the error students  can improve their 

writing ability. 

Many researchers had conducted research in comparing both direct and 

indirect corrective feedback in which more effectively to improve students’ 

writing accuracy (e.g : Beuningen et al., 2008; Chandler, 2003; Erel & Bulut, 

2007; Abedi et al., 2010; Lu, 2010; and Sham, Zehan, & Rosmawati, 2016). 

However, researcher interests in explore more about indirect corrective feedback. 

Several studies suggest that indirect correction provides long-term benefits for 

EFL writers because it involves engagement with and attention  to forms and 

problems (Ferris, 2003; Frantzen, 1995). Pan (2010) suggested future research 

should involve a larger number of samples and  incorporate students’ views about 

the degree to which teacher feedback served to assist or detriment their abilities to 
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write accurately. Furthermore, future research designs should incorporate a 

qualitative approach, which can obtain data from teacher and student interviews to 

triangulate the quantitative results (Tan & Manochphinyo, 2017). 

According to Ferris (2003), it seems that several decades of ongoing 

research activity in this area is still too imperfect and contradictory due to a lack 

of  long-term studies benefiting from adequate regulations in terms of control 

groups, data collection methods, analysis procedures, the research settings, 

procedural methods of providing teacher-corrective feedback, and instructional 

procedures applied by the teachers (as cited in McNeill & Turnau, 2008). A 

research that was done by Sritrakarn (2018) has limitations concerning the 

research participants and feedback types.  

In order to accomplish students’ needs towards writing, Curriculum 2013 

(K13) provides writing as one of the skills in mastering English that must be 

taught and learned at Senior High School 1 Kampar is one of the schools that also 

applies Curriculum 2013 (K13). Total numbers of English teachers are 4 teachers.  

English Competency Criteria is seventy five (75) at Senior High School 1 

Kampar. Three writing basic competencies are applied at Senior High School 1 

Kampar, they are students are able to understand the writing content, students are 

able to analyze the information inside the writing, and students are able to share 

their own ideas into their writing.  

Depending on the writing competency criteria, it is still hard for students to 

reach. In this case, the teachers do feedback in writing to help students pass the 

score so that the students will know their errors. It also helps teachers to improve 
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students’ writing ability because the teacher can point the most erroneous do by 

students. So, the students can revise their writing after they get written corrective 

feedback from teachers. 

Based on the explanation above, thus, the researcher wants to explore 

teachers’ written corrective feedback. Thus, the researcher is intended in 

investigating the problems above into a research project which is entitled : 

“Investigating Teachers’ Written Corrective Feedback at Senior High School 

1 Kampar”. 

 

B. Problem 

1. Identification of the Problem 

Based on the background above, it is clearly that the teachers at Senior High 

School 1 Kampar use written corrective feedback as a tool in correcting 

students’ English writing. The problems will be identified as follows : 

a. Why do teachers apply written corrective feedback? 

b. What is the use of written corrective feedback for teachers at Senior High 

School 1 Kampar? 

c. Why students do mistakes in writing? 

d. What are students’ error in writing? 

e. Is there any improvement in students’ writing after given written 

corrective feedback? 
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2. Limitation of the Problem 

Considering the limited resources and the problems are quite board, the 

researcher focused the problem of the research on investigating teachers’ written 

corrective feedback in writing at Senior High School 1 Kampar. 

3. Formulation of the Problem 

Referring to the identification of the problems above, the researcher 

formulates the research questions to guide researcher in conducting this research, 

they are  as follows : 

a. How is the process of written corrective feedback that teachers do at 

Senior High School 1 Kampar? 

b. What type(s) of written corrective feedback that teachers do at Senior 

High School 1 Kampar? 

 

C. Objectives and Significance of the Research 

1. Objectives of the Research 

Based on the problems formulated above, the objectives of this research 

are: 

a. To know the process of written corrective feedback at Senior High 

School 1 Kampar. 

b. To find the type(s) of teachers’ written corrective feedback at Senior 

High School 1 Kampar. 
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2. Significance of the Research 

The research is very important because it will contribute and carry out the 

following necessities, as follow : 

a. To fulfill one of the requirements for the researcher to complete 

undergraduate degree program at English Education Department Faculty 

of Education and Teacher Training State Islamic University of Sultan 

Syarif Kasim Riau. 

b. Theoretically, the researcher can absorp information from this research 

that can be useful to enrich knowledge especially about teachers’ written 

corrective feedback. 

c. To provide some information to the students and the English teachers 

related to written corrective feedback and students’ English writing. 

 

D. Reasons for Choosing the Title 

There are some reasons why the researcher interested in conducting this 

research, they are : 

1. The topic of this research is relevant to the researcher as one of the 

students of English Education Department. 

2. The researcher was able to carry out this research regarding to the time. 

3. As far the researcher was concerned, this topic needs to extend in 

qualitative approach.  
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E. Definition of the Terms 

1. Written Corrective Feedback 

Written corrective feedback (WCF) is widely used to point students to the 

grammatical errors in their written work and help reduce them (Tan & 

Manochphinyo, 2017). In this occation, teachers do written corrective 

feedback as a tool to correct students’ writing error. Teachers correct the 

errors by using the steps of written corrective feedback. It aims to improve 

students’ writing ability and students also learn from their erroneous. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE  

 

A. Theoretical Framework 

1. Written Feedback 

a. Definition 

Written feedback is a kind of feedback which given by teachers in a 

written form. It happens when teachers correct students’ writing and find 

the errors. The most common written feedback to be given in the 

classroom setting is corrective feedback, in which the teacher gives visible 

marks on the students’ writing errors (Beuningen, Jong, and Kuiken, 

2008). Keh (1990)  (cited in Li & LI, 2012, p. 28) defined corrective 

feedback is the input given containing information for the revision.  

Moreover, direct corrective feedback, according to Srichanyachon 

(2012, p.10), is given to the students by explicitly writing the correct forms 

of the students’ errors while indirect corrective feedback is given to 

students’ drafts by giving underlines, circles, codes, and other means 

without giving the target or the correct forms of the errors. In addition, in 

written corrective feedback, which is given to the students’ writing, there 

is  some growing evidence that it can play important roles on the students’ 

linguistic accuracy (Ellis, 2009). To sum up, written corrective feedback 

gives positive effect for students in improving the quality of their writing 

and it also helps teachers to find out the weaknesses of students in 

grammatical ordery. 
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b. Advantages Written Feedback/ Comment 

Written comments have the following advantages : 

1) They can be thorough and analytical (Hunt, 1989). 

2) They point out specific problems, explain the reasons for the 

problems, and provide suggestions for eliminating the 

problems (Keh,1990). 

3) In correcting errors, they enable students to better understand 

the functions and limitations of various grammatical structures 

(Chastain, 1990).  

4) When written comments are acted upon and internalized, they 

can provide the student with a logical and pragmatic writing 

process (Miller, 1985). They are logistically simple as the 

teacher can mark papers at nearly any time or location. 

(Neither equipment, special supplies, nor students are needed 

to use this feedback system). 

 

2. Types of Corrective Feedback 

a. Oral Corrective Feedback 

In speaking (oral), there are some ways to deliver feedback. They are 

reformulations which includes recast and explicit correction; and prompts 

which also includes  eliciation, clarification  request,  metalinguistic clues, 

and repetition (Lyster & Ranta, 1997). 
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b. Written Corrective Feedback 

Written Corrective Feedback (WCF), which is also called error 

correction or grammar correction,  refers to the “correction of grammatical 

errors for the purpose of improving a student’s ability to write accurately” 

(Truscott, 1996, p. 329). WCF has been regarded as a normal way of 

improving students’ writing accuracy and a necessary part of the writing 

curriculum (Hendrickson, 1978, 1980; Truscott, 1996). Krashen’s (1985) 

Monitor Model implies that WCF is ineffective because learning is 

different from acquisition, which is a subconscious process.While in 

writing (written) has 6 types of delivering feedback. Ellis (2009) conclude 

them as Direct Corrective Feedback, Indirect Corrective Feedback, 

Metalinguistic Corrective Feedback, the Focus of the Feedback, Electronic 

Feedback, and Reformulation. 

1) Direct Corrective Feedback 

Direct CF : The teacher provides the student with the correct form 

(Lalande, 1982;  Robb et al, 1986;  Sheen, 2007). It refers to the 

feedback provided explicitly with the correct form for the students. It 

also indicates that the students make an incorrect form and the 

correction is provided in a place of the errors. In providing the 

feedback, the teacher might cross out an unnecessary word, phrase, or 

morpheme, insert a missing word or morpheme as well as provide the 

correct form above or near to the error form. 
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2) Indirect Corrective Feedback 

Indirect CF : The teacher indicates that an error exists but does not 

provide the correction. This method is often the quickest and easiest 

way to perform by the teachers. However, it may be inappropriate for 

students with limited knowledge of linguistics as they might not 

understand why they produced the errors and they might not know the 

location of the errors. 

a) Indicating  +  locating the error : This takes the form of 

underlining and use of cursors to show omissions in the 

student’s text (Ferris & Roberts, 2001;  Chandler, 2003) 

b) Indication only : This takes the form of an indication in the 

margin that an error or errors have taken place in a line of text 

(Robb et al, 1986). 

3) Metalinguistic Corrective Feedback 

Metalinguistic CF : The teacher provides some kind of 

metalinguistic clue or explicit comment as to the nature of the error. 

a) Use of error code : Teacher writes codes in the margin (e.g. 

ww = wrong word; art = article) (Lalande, 1982;  Ferris & 

Roberts,  2001; Chandler,  2003; Ferris, 2006; Robb et al, 

1986) 

b) Brief grammatical descriptions : Teacher numbers errors in 

text  and writes a grammatical description for each numbered 

error at the bottom of the text (Sheen, 2007). 
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4) Focused and Unfocused Corrective Feedback 

Focused CF  is intensive (Chandler, 2003; Ferris, 2006; Sheen, 

2007). It means providing corrective feedback on the targeted errors  

(e.g. the article errors). Having the focused corrective feedback makes 

the learners be able to examine multiple corrections of a single error 

which lead them to find out the evidence both understanding of why 

their essay writing was error and they may acquire how to correct them. 

Unfocused CF  is extensive. It means providing corrective feedback 

on all of the errors or a variety of error features on the students’ writing. 

Unfocused corrective feedback benefits in addressing a range of errors. 

This type of corrective feedback might not be as effective as focused 

corrective feedback in helping the students acquire specific features. 

It indicates that both focused and unfocused corrective feedback 

are not deals with providing the incorrect form or not, instead of what 

the targeted linguistic features will be focused on. 

5) Electronic Feedback 

Electronic Feedback : The teacher indicates an error and provides a 

hyperlink to a concordance file that provides examples of correct usage 

(Milton, 2006). Examples of electronic feedback are providing 

extensive corpora of written English, either constructed or simply 

available via search engines such as Google. The feedback can be 

accessed through software programs when the students write or it can 

be utilized as a form of feedback. 
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6) Reformulation  

Reformulation : This consists of a native speaker’s reworking of 

the students’ entire text to make the language seem as native-like as 

possible while keeping the content of the original intact (Sachs & Polio, 

2007; Cohen, 1989). It has been claimed that the native speaker helps 

the students to rewrite their idea. The main purpose of this strategy is 

providing the writers the proper linguistic feature that they may be used 

to correct their errors. 

 

2. Writing Skill 

a. Definition of Writing 

Gaith (2002) states that writing is a complex process that allows writers 

to explore thoughts and ideas, and make them visible and concrete. 

Nurgiyantioro (2001) defined a writing activity is the latest skills mastered 

by students after listening, speaking, and reading skills. Nunan (2003: 88) 

states that writing is the mental work of inventing ideas, thinking about 

how to express them, and organizing them into statements and paragraphs 

that will be clear to a reader. 

Writing is one of the most important skills, the learning of which is one 

of the essential needs of language learners for both their academic practice, 

and later on, in their professional life. That is why a good deal of research 

has addressed teaching writing that covers various aspects in a broad 

instructional contexts. Writing is not only specific to the classroom, but 
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also, it serves many purposes such as, among other things, the need for 

writing a formal letter to an advisor, a casual letter to a relative, a poem or 

a story (Azizi et al, 2014). 

Richard (2003, p.9) said that “writing is a way to sharing personal 

meanings and writing courses emphasizes the power of the individual to 

construct his or her own views on topic. It means that writing has the 

power function to send the researchers’ message whether it is their ideas or 

even their thoughts. Moreover, the students should be able to catch the 

academic readers’ understanding about the topic that the learners are 

talking about. 

According to Pratama (2012), writing is an activity of exploring the 

writers’ thought to arrange their ideas into words which are communicated 

in meaningful way. While Mayers (2005) states that writing skill requires 

the skill of organizing ideas, putting the right vocabularies and using 

grammar as the structure of the composition. 

3. Purpose of Writing 

Relation with meaning above explaining the purposes of writing, Raimes 

(1983) also mentioned the purposes of writing are : 

a. To communicate with readers 

b. To express ideas without pressure of face communication 

c. To explore subject 

d. To record 
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4. Components of Writing 

Writing is one of language skills. Writing can not be produced without 

understanding of the components of language such as grammar, vocabulary, 

spelling consideration, translation, pronounciation, and so on. In line with 

Heaton (1975), in order to mastering writing skill, students need some 

abilities: grammatical skill which is the ability to write correct sentence; 

stylistic skill which is the ability to manipulate sentence and use language 

effectively, mechanical skill which is the ability to use correctly those 

conventions peculiar to the written language; and judgement skill which is the 

ability to write in an appropriate manner for a particular purposes with a 

particular audience in mind together with an ability to select  and organize in 

order relevant information.  

Writing is an activity that requires many components. In complementing 

writing activities, writers should know and master the components of writing, 

the writing will be better. Raimes (1983) has suggested writers to pay their 

attention while writing to : 

a. Syntax, a writer should know how to construct sentence structure, know 

the sentence boundaries, stylistic choices, etc. 

b. Content, here a writer has to pay attention to relevance, clarity, 

originality, logic of writing. 

c. Grammar is very important for writers because grammars are the tools 

for writers to arrange their words become sentences and finally produce 
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a meaning. In grammar, writers should know the rules for verb, 

agreement, articles, pronouns, etc. 

d. Mechanics contain handwriting, spelling, punctuation, etc. 

e. Organization requires a writer to know about paragraphs, topic and 

support, cohesion and unity. 

f. Word choices, a writer should know how to apply vocabulary, idiom 

and tone in writing 

g. Purpose is very important for writers. It will determine the aim of the 

writing in the future. 

h. Audience will determine which way will be applied by writers. 

Knowing the audience will make writers know more about what they 

should write. 

i. The writers’ process is very crucial. Writers should be aware of how to 

get ideas, write drafts, and revise. 

5. Types of Writing 

According to Syafi’i (2016), writing divided into three, they are 

description paragraph, narration paragraph, and exposition paragraph. 

a. Description Paragraph 

Description is to describe a particular person, thing, and place. In 

description paragraph, the writer appeals to the readers’ imagination and 

perceptive senses. The writer should make reader to see, hear, taste, and 

feel as the writers describing about the subject.  
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In describing a place, writers should make clearly the location of the 

place. While in describing a person, these ways can be helpful for the 

writers, such from the body.skin tone, hair style, even the smell. 

b. Narration Paragraph 

Narration is telling or re-telling an event or story that happened in the 

past. The purpose of narration is to amuse or entertain the reader with 

actual or imaginary experiences. In telling a story or event, it needs to be 

organized by time, event in a story, one step in the process happening after 

the other. 

c. Exposition Paragraph 

Exposition is often used to explain how something works and how to do 

something. There are some methods that can be used to organize an 

exposition of oaragraph, such as : 

1) Explaining processes and procedures  

2) Giving comparisons and contrast 

3) Analyzing cause and effect relationship 

B. Relevant Research 

Most studies are trying to investigate what sort of feedback is the most 

effective and comparing this to whether it is effective at all. Even if the studies are 

measuring if feedback is effective at all, the general assumption is that it is and the 

question is more which sort is most effective. However, Truscott did claim that 

feedback on other areas of students writing is probably a very good teaching 
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method, but form related errors – which are the focus in this review – should not 

be corrected. 

Ferris and Roberts (2001) entitled “Error Feedback in L2 Writing Classes: 

How Explicit It Need To Be?”  in their study of 72 ESL students ability to self-

edit their written work, found that there were no significant differences between 

students who received direct and indirect feedback. The direct feedback group had 

all their errors underlined and coded, while the indirect feedback group had their 

errors underlined but without codes. These results were similar to the results of 

Robb et al. (1986) that Truscott (1996) used to support his claim, however, in 

Ferris and Roberts´ (2001) research a control group was included. This control 

group received no feedback at all and they showed to have a significantly higher 

error rate than the other groups at the end of the study. Bitchener (2008) points out 

that the post-test in Ferris and Roberts study only involved a revision of the first 

text. Bitchener therefore claims that this study cannot be measured for learning, 

only revision skills and that the validity of the study is therefore limited to this. 

Two studies which also measured the effects of feedback for revision of texts 

were carried out by Chandler (2003) entitled “The Efficacy of Various Kinds of 

Error Feedback for Improvement in the Accuracy and Fluency of L2 Student 

Writing”.  These studies involved 31 ESL students in the first and 36 students in 

the second. These studies showed that direct feedback was the more effective 

feedback form; nevertheless, both direct teacher correction and simply underlining 

with student self-correction outperformed other feedback types. These results 

seem to be in direct contradiction to Lalande´s (1982) entitled “Reducing 
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Composition Errors: An Experiment”  results mentioned earlier which showed an 

advantage for the indirect correction, but a negative effect for direct correction. It 

is therefore difficult to draw conclusions from either of these studies. 

Mohammadi (2009) in his research “Recast and Metalinguistic Feedback in 

Teaching and Learning L2 Writing: A Comparative Study” mentioned  that 

corrective feedback has long been raised in education and psychology, but has 

attracted much attention in recent years, especially with the advent of form-

focused instruction. Great many studies have been conducted to investigate the 

efficacy of the corrective feedback and its types in the process of language 

learning and teaching. The purpose of this paper is to study the efficacy of recast 

and metalinguistic clues as two types of feedback. By selecting these two types, 

the study also aimed at comparing the implicit and explicit types of feedback. To 

this end, 81 university students were randomly selected in two groups in an essay 

writing course. Two target structures were adopted: relative clause, and passive 

case. One group received their feedback on these structures using recast, and the 

other group received metalinguistic clues. The structure subtest of TOEFL was 

administered as pre- and posttest. The findings of the study indicated that while 

both proved efficient to some degrees, metalinguistic clues were more efficacious 

than its counterpart, recast. This study also suggested that corrective feedback, no 

matter what type is being put to use, could provide a highlighted input, for it 

raises a selective attention for the input on the side of the learners and this 

physical saliency can work for the betterment of language learning. 
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Another study by Noroozizadeh (2009) entitled “Indirect Feedback: A 

Plausible Suggestion for Overcoming Error Occurrence in L2 Writing” was done 

after  44  Ph.D students of an advanced Academic English writing course were 

randomly selected from 90 homogeneous students among a total population of 

118 students majoring in different engineering fields. Having randomly divided 

the subjects into two groups of 22 students, the researcher further assigned 8 

essays to be written on suggested subjects during one semester. One group was 

provided with indirect feedback on certain error categories and required to further 

self-edit the errors marked by the teacher and also provide a revised draft of their 

texts. The other group was exposed to direct feedback in terms of detailed 

comments on every single error they had made. Both groups were also required to 

correct the error categories they could possibly discern in 50 erroneous sentences 

containing 159 errors from 9 error categories. The results revealed that there was a 

significant difference regarding the error categories properly identified and 

corrected by the Indirect Feedback: A Plausible Suggestion for Overcoming Error 

Occurrence in L2 Writing 246 indirect feedback group. Moreover, there was a 

significant difference in the writing ability of the indirect feedback group as 

compared to that of the direct feedback group. 

Pan (2010) in his research title  “The Effect of Teacher Error Feedback on the 

Aaccuracy of EFL Student Writing” investigated the effect of teacher error 

feedback on students' ability to write accurately. Three male first-year Physics 

graduate students at a university in Taiwan participated in this study. They were 

asked to write a 100-word passage about the greatest invention in human history. 
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Within days of the teacher’s grammatical feedback, the students were required to 

revise their work again based on the teacher's suggested revisions. In addition, 

oral conferencing was conducted in order to help the students obtain a better 

comprehension of certain grammar points. Four weeks after the oral conferencing, 

the students were asked, without prior notice, to revise their original passages 

again. The findings reveal that the students made progress in the revised versions 

of their passages, but the success was not repeated in their later test versions. In 

other words, no positive relationship between teacher error feedback and students’ 

improvement in linguistic accuracy over time was observed. This suggests that 

teacher error feedback alone may not facilitate the learning of linguistic 

information. A combination of sufficient exposure to English in reading and 

writing, plus opportunities to practice the language, for example, may lead to 

better grammar. 

A study by Feuherhem (2012) entitled  “Written  Feedback, Student Writing, 

and Institutional Policies: Implications for Novice Teacher Development”  

analyzes the methods that teachers employ in written feedback to student writing 

and how the policies of the program and the teachers’ embodied histories 

influence the strategies used. Data were gathered from 2 novice teachers as they 

taught their first graduate-level ESL writing course and consist of the teachers’ 

feedback in addition to interviews and personal narratives. Participants were 

educated in the same MA TESOL program and taught the same course; however, 

striking similarities and differences in their written feedback indicate identity and 

personal history are as important as program policies in determining the methods 



 

 

 

21 

and content of the feedback. Implications for novice teacher development are that 

reflective teaching should include reflections on both beliefs and classroom 

practices to identify misalignments between the two. 

Ryoo (2012) in his research “The Effects of Teacher Feedback on EFL 

Students’ Writing in a Korean University Class” examines the inconclusive and 

contradictory claims about the nature and effects of teacher feedback in second 

language (L2) writing classrooms. An experimental study was conducted with a 

university EFL class in Korea. My responses and students’ writing processes were 

analyzed and evaluated with respect to the generalizations that Ferris (2003) 

derived from previous research on teacher response to L2 writing, particularly 

regarding the multiple-draft approach called the “process model”. The study found 

that the students had never experienced the multiple-draft activity. Twenty-seven 

out of 41 students made several drafts during the semester, showing the 

development of their writing skills. Eleven students submitted only one draft, 

which meant that they did not receive any written feedback. Three out of 41 did 

not submit anything. The students’ most common request for teacher feedback 

was for correction of errors. In the process of revisions, the students utilized the 

comments on grammar more than those on content and rhetorical structure. 

A research that was done by Morris & Chikwa (2013) entitled “Audio versus 

Written Feedback: Exploring Learners’ Preference and the Impact of Feedback 

Format on Students’ Academic Performance” explores students’ preference in the 

use of audio and written feedback and how each type of feedback received by 

students impacts their academic performance in subsequent assignments. The 
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study involved 68 students who were divided into two groups that received either 

audio or written feedback in their first assignment which was then recalled and 

applied into the second assignment. An analysis of results obtained in the second 

assignment was conducted and comparisons made between students in the audio 

and written feedback group. Students were also surveyed using an online 

questionnaire to certain their perceptions about the type of feedback they had 

received. The study established that the type of feedback received did not impact 

students’ grades in the subsequent  assignment. In addition, while students were 

broadly positive about audio feedback, they indicated a strong preference for 

written feedback in future assignments. 

Regarding to Lee at al. (2015) research on feedback in second language (L2) 

writing entitled “EFL Teachers’ Attempts at Feedback Innovation in the 

Writing Classroom”  has primarily focused on feedback, with little attention paid 

to the teachers’ professional development with regard to feedback in writing. This 

study aims to explore the ways in which two secondary teachers in Hong Kong 

attempted to implement feedback  innovation in their writing classrooms after 

receiving some professional development input, as well as the factors that 

influenced their attempts at feedback innovation. The findings indicate that the 

teachers were unable to fully translate into practice the feedback principles 

acquired from teacher education and reveal a string of factors that influenced their 

attempts at feedback innovation. The study has implications for teacher  education 

and teacher professional development, shedding light on how teachers can be 



 

 

 

23 

supported to bring innovation to conventional feedback approaches in the writing 

classroom. 

The study attempts to investigate the effectiveness of direct and indirect 

corrective feedback of students’ writing skill particularly on Subject-Verb 

Agreement was done by Sham at al. (2016) under the title “Corrective Feedback 

Improves Students’ Writing Skill in ESL: A Quasi-Experimental to Language 

Pedagogy”. The sample of this study was students who undergo a course of 

Preparatory Intensive Programme (PIP) at Kolej Profesional MARA. A 

quantitative research was employed in this descriptive study by using quasi-

experimental method. The influence of providing corrective feedback either direct 

or indirect has led learners to notice the errors. There was a statistically significant 

difference in the results among the students who were received the corrective 

feedback in their writing activity and test. In summary, the findings indicated that 

corrective feedback was effective in helping the students in improving writing 

skill.  

In conclusion, researcher finds several differences and similarities among 

previous researches and current research. The differences are previous researches 

prefer to test students’ writing accuracy by the help of corrective feedback, 

previous researches tend to improve students’ writing ability by using corrective 

feedback, previous researches mostly in quantitative research design, previous 

research discuss written corrective feedback rarely, nor previous researchers used 

to study corrective feedback in general, and the participants of previous researches 

mostly refer to the students, while current research refers to the English teachers. 
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While the similarities are previous and current researchtalk about 

teachers’feedback, previous and current research placed into educational context, 

and previous and current research tend to dig new information. 

 

C. Conceptual Framework 
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CHAPTER III 

METHOD OF THE RESEARCH 

 

A. Research Design 

This research was a qualitative research by using case study which was 

exploring teachers’ written corrective at Senior High School 1 Kampar. Case 

studies tell a story and are often very lively and colorful  ways of presenting 

research (Nuardi, 2013). Yin (2011) says case study is a qualitative data in which 

researcher describing or explaining the events of the case(s), to school classroom 

experiences or activities. This statement also supported by Denzin and Lincoln 

(2005). Creswell (2012) states a center phenomenon  is key concept, idea, or 

process studied in qualitative research. Eisenhardt (1989) as cited by Rowley 

(2002) says that case studies are particularly well suited to new research areas or 

research areas for which existing theory seems inadequate. This type of work is 

highly complementary to incremental theory building from normal science 

research. The former is useful in early stages of research on a topic or when a 

fresh perspective is needed, whilst the latter is useful in later stages of knowledge 

(pp. 548-549). To sum up, case study is a study to describe, explain, or explore 

detail information  in developing deep understanding about a central phenomenon. 

 

B. Time and Location of the Research 

This research was conducted on November 2019 up to January 2020 at Senior 

High School 1 Kampar. 
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C. Subject and Object of the Research 

The subjects of this research were two English teachers of  Senior High 

School 1 Kampar. The object of this research was teachers’ written corrective 

feedback. 

 

D. Population and Sample of the Research 

1. Population  

According to Gay (2000, p.121) population is a sample comprises the 

individuals, items, or events selected from a larger group. The table below 

showed the total number of English teacher at Senior High School 1 Kampar. 

Table III.1 

Population of the research at Senior High School 1 Kampar 

No Name Graduated Experience 

1 H. Muhammad Sabar, S.Pd   UNRI, 1995 22 years 

2 Suhardi, S.Pd, M.Pd UNRI, 1999 

UNRI, 2012 

17 years 

3 Yulia Rahma. D, S.Pd, M. Pd UNRI, 2008 

UNP, 2011 

13 years 

4 Hj. Santi Syafitri, S. Pd UNRI, 1992 19 years 

 

2. Sample  

Based on Sugiono (2010) sample is part of number and characteristic those 

set in the population. This research applied purposive sampling to obtain the  

sample. According to Arikunto (2010) purposive sampling is the process of 

selecting sample by taking subject that is not based on the level or area, but it 

is taken based on the specific purpose. 
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Table III.2 

Samples of the research at Senior High School 1 Kampar 

No Name Graduated Experience 

1 H. Muhammad Sabar, S.Pd UNRI, 1995 22 years 

2 Suhardi, S.Pd, M.Pd UNRI, 1999 

UNRI, 2012 

17 years 

 

E. Technique of Collecting Data 

In qualitative design, observation, interview, and documents are most often 

used to collect the data. They are also used by the researcher to probe detail 

information. Creswell (2012) stated observation is the process of gathering open-

ended, firsthand information by observing people and places at a research site. 

Based on Kvale (1996, p.174) an interview is a conversation, whose purpose is to 

gather descriptions of the life-world of the interviewee with respect to 

interpretation of the meanings of the described phenomena. According to 

Arikunto (2010) documentation is looking for data about things or variables in the 

form of notes, transcripts, books, magazines, newspaper, inscriptions, minutes of 

meetings, loops, agendas, etc. 

In testing the validity of the data the researcher used a triangulation 

technique. According to Moloeng (2007: 330), triangulation is a validity checking 

technique data that uses something outside data for purposes checking or 

comparing the data. The triangulation technique the most widely used is 

examination through other sources.  Moloeng (2007) distinguishes four types of 

triangulation as a technique of examinations that utilizes the use of resources, 

methods, investigators, and theories. The data collection techniques used will be 



 

 

 

28 

complementary in obtaining primary and secondary data. Observation and 

interviews are used to capture data primary relating to teachers’ written corrective 

feedback, while documentation studies are used to capture secondary data which 

can be lifted from various documentation about students’ writing performance. 

There are several types, namely:  

1. Triangulation of Sources (data) 

This triangulation compares and checks the degree of trust an information 

obtained through different sources in the method qualitative. 

2. Triangulation Method 

This triangulation tests the credibility of the data by checking data to the 

same source with different techniques. 

3. Triangulation of the investigation 

This triangulation by utilizing researchers or other observers for the 

purpose of checking the degree of trust of the data. Example compare the 

results of the work of an analysis with other analyzes. 

4. Triangulation Theory 

Triangulation is based on the assumption that certain facts cannot be 

checked the degree of trust with one or more theories but it can be done, in 

this case called an explanatory explanation.  

Based on the four types of triangulation techniques above, researcher used 

method triangulation to test the validity of the data related to the research problem 

studied by the researcher. 
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F. Technique of Analyzing Data 

The researcher follows the steps of data analysis by Creswell (2012), they are 

: 

1. Data transcript 

Transcription is the action of providing a written account of spoken words. 

In qualitative research, transcription is conducted of individual or group 

interviews and generally written verbatim (exactly word to word). 

2. Read whole up the interview result script for more detail and to avoid the 

lose of information. 

3. Identification which helps the researcher to find out some words indicating 

to the data for those research questions. 

4. Categorizing  

Based on Wikipedia, categorization is something that humans and other 

organism do (doing the right thing with the right kind of thing). 

Categorization is grounded in the features that distinguish the category’s 

members from nonmembers. Categorization is important in learning 

prediction, inference, decision making, language, and many forms of 

organisms’ interaction with their environments. 

5. Thematic  

According to Collins Dictionary, thematic means concerned with subject 

or theme of something, or with themes and topics in general. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

The previous chapters have already introduced the general introduction, 

provided the theoretical background, justified the methods, and analyzed and 

discussed the findings of the study. This chapter, serving as the conclusion of the 

whole research, will cover summaries of the major findings, pedagogical 

suggestions for better teacher feedback in the class of writing, limitations of the 

study and recommendations for further studies. 

A. Conclusion 

With an aim to find the answers for the two previous research questions at 

Senior High School 1 Kampar, the findings were summarized as follow : 

1. Teachers have implemented written corrective feedback based on their 

use. The first processes are the teachers asking students to write about 

recount text or their daily activities. Second, the writings are then 

collected to be examined, assessed, and given awards. Third, before the 

teachers return the writings to the students, the teachers first do the 

feedback to mark the mistakes made by the students by underlining and 

even giving the code to the error (Lalande, 1982; Robb et al., 1986; 

Ferris & Roberts, 2001; Chandler, 2003; Ferris, 2006). Fourth,  after the 

writings are returned, a few weeks later the teachers ask students to 

write again, and the process is still the same as before. However, when 

the teachers still find mistakes with the same students, the teachers then 

give the correct form directly in the students’ writing (Lalande, 1982; 
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Robb et al,. 1986; Sheen, 2007). Fifth, after the writings are given the 

correct form is returned, the teachers ask the students to write again. 

Finally, the students who got the feedback did not make the same 

mistakes again. 

2. Based on what researcher found, the teachers applied three kinds of 

written corrective feedback, they are direct corrective feedback, indirect 

correct feedback, and metalinguistic corrective feedback. But the 

teachers prefer to apply direct corrective feedback than others. The 

reason why teachers used direct corrective feedback is students got 

accurate correction form in order to improve their ability in writing. 

Finally, students feel very helped because there are difinitely correct 

forms and it is proven by the improvement of students’ achievement in 

writing. 

B. Suggestions 

After did the whole of this research, researcher would like to give some 

suggestions such : 

1. Teachers should provide writing more often whether as a task in the 

classroom or as a homework to help students understand more about 

aspects of writing especially in choosing appropriate words. 

2. In some break times, teachers must provide peer written corrective 

feedback to create the cooperative learning. 

3. To make students motivate more, teachers should give various 

appreciation in teaching and learning process in the context of writing. 
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4. Last, teachers should also let the students discuss their mistakes 

together after feedback is given. 

Researcher also recommends that further research should involve 

interview with the students to confirm the reliability as well as validity. This is 

the last part, researcher admits that there are still many mistakes here and there. 

May this final project be useful for us. 
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APPENDICES 

APPENDIX 1 : The Instruments 

Observation’s Rubric 

Interview’s Question 

APPENDIX 2 : The Letters 

Surat Pembimbing Skripsi 

Surat Pembimbing Skripsi (Perpanjangan) 

Blanko Bimbingan Skripsi Mahasiswa (Proposal) 

Lampiran Berita Acara Ujian Proposal 

Lembar Pengesahan Perbaikan Ujian Proposal 

Blanko Bimbingan Skripsi Mahasiswa (Skripsi) 

Surat Mohon Izin Melakukan PraRiset 

Surat Izin / PraRiset dari Sekolah 

Surat Mohon Izin Melakukan Riset dari Fakultas 

Surat Rekomendasi 

Surat Izin Riset dari Dinas Pendidikan Provinsi Riau 

Surat Keterangan Selesai Penelitian dari Sekolah 

APPENDIX 3 : Documentation 

Students’ Writing which had been given Written Corrective Feedback by 

the Teachers 

 

 



 

 

 

 

 

 

APPENDIX 1 

(The Instruments) 

 

 

 



 

 

Observation’s Rubric 

Pra-interview Post-interview 

Writing  Written Corrective Feedback 

Planning Direct Corrective Feedback 

Drafting Indirect Corrective Feedback 

Editing Metalinguistic Corrective Feedback 

Final version Focused & Unfocused Corrective Feedback 

 

 

 

Harmer, 2004 

Electronic Feedback 

Reformulation  

 

Ellis, 2009 

 

 

 

 

 



 

 

INSTRUMENT 

1. Do you provide writing activity in your class? 

(If yes, what kind of paragraph you provide? If no, why?) 

2. How often you provide writing to the students?. 

3. Do the students feel excited when you ask them for writing?. 

4. Do you give such an appreciation in students’ writing?. 

(If yes, what kind of appreciation you give? If no, why?) 

5. Do you assess the students’ writing? 

(If yes, what kind of assessment you do? If no, why?) 

6. Do you always correct the students’ writing?. 

(If yes, how are your ways in correcting students’ writing? If no, why?) 

7. You said you have applied written corrective feedback, so how are the 

processes of giving written corrective feedback? 

8. Does it help you in knowing students’ weaknesses in writing? 

9. When will you give written corrective feedback?. 

10. Is there any significant improvement of students’ writing after giving 

written corrective feedback?. 

11. Will you suggest this kind of feedback for other English teachers?. 
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(The Letters) 

 

 

 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 

 

  



 

 

 

 

APPENDIX 3 

(Documentation : 

Students’ Writing which 

had been given Written 

Corrective Feedback by 

the Teachers) 
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