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ABSTRACT 

Siti Nurhalimah, (2019):  Writing Anxiety of EFL Students at SMA IT Al-

Fityah Pekanbaru. 

 

The aim of this research was to describe how is writing anxiety of 

students at SMA IT Al-Fityah Pekanbaru. The sample of this research was 97 

students which consist from 2 classes (X IPA & X IPS) which taken by total 

sampling. The method of this research was descriptive quentitative method and 

the researcher used Microsoft Excel and SPSS 20.0 to analyze the data. The 

reseult indicated that majority of the students (13.57%) were categorized into high 

level of writing anxiety, some of them (22.20%) were in the moderate category of 

writing anxiety, and (23.6%) of respondents were categorized the low level of 

writing anxiety. Based on the result it can conclude that writing anxiety of 

students at SMA IT Al-Fityah Pekanbaru were in the category moderate level. 

 

Key words: Anxiety, Writing Anxiety, EFL Students 
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 ملخّص

(: قلق التلاميذ في كتابة اللغة الإنجليزية كاللغة ٩١٠٢سيتي نور حليمية، )
الأجنبية في مدرسة الفتية الثانوية الإسلامية 

 المتكاملة بكنبارو

إن الكتابة من الكفاءات التي لابد للتلاميذ أن يستوعبوها في تعلم اللغة 
الإنجليزية. ولكن بعض التلاميذ يتصعبون في استيعابها بسبب بعض العوامل، ومنها القلق 

قلق التلاميذ في كتابة الذي نشأ من قبل نفس التلاميذ. وهذا البحث يهدف إلى وصف 
ية في مدرسة الفتية الثانوية الإسلامية المتكاملة بكنبارو. اللغة الإنجليزية كاللغة الأجنب

تلميذا من أربعة فصول )الفصل العاشر والحادي عشر لقسم  ٧٩وعينة البحث هي 
العلوم الطبيعية والفصل العاشر والحادي عشر لقسم العلوم الاجتماعية( وحصلت عليها 

خدمة في هذا البحث هي طريقة الباحثة من خلال تقنية العينة الكلية. والطريقة المست
الوصف الكمي وساعد الباحثةَ ماكروسوفت إكسيل وبرنامج الحزمة الإحصائية للعلوم 

في تحليل البيانات. ونتيجة البحث تدل على أن معظم التلاميذ  ٠٢الاجتماعية 
٪( ٧٩،٧٤٪( يكونون في المستوى المتوسط لمجال القلق في الكتابة، وبعضهم )٢٠،٢٥)

٪ منهم من يكون في المستوى العالي. وبناء على ٢ المستوى الضعيف، ويكونون في
نتيجة البحث استنتج أن قلق التلاميذ في كتابة اللغة الإنجليزية كاللغة الأجنبية في مدرسة 

 الفتية الثانوية الإسلامية المتكاملة بكنبارو يكون في المستوى المتوسط.

 .تلاميذ اللغة الإنجليزية كاللغة الأجنبية القلق، قلق الكتابة،الكلمات الأساسية: 
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ABSTRAK 

Siti Nurhalimah, (2019):  Kecemasan Menulis Siswa Bahasa Ingrris Sebagai   

Bahasa Asing di  SMA IT Al-Fityah Pekanbaru 

Penelitian ini bertujuan untuk menggambarkan bagaimana kecemasan 

menulis siswa di SMA IT Al-Fityah Pekanbaru. Sampel pada penelitian ini 

adalah 57 siswa yang terdiri dari 2 kelas (X IPA & X IPS) yang diambil 

menggunakan total sampel. Metode yang digunakan dalam penelitian ini adalah 

deskriptif quantitatif dan peneliti menggunakan Microsoft Excel dan SPSS 20.0 

untuk menganalisis data. Hasil dari analisis mengindikasikan bahwa mayoritas 

siswa (13.57%) dikategorikan level tinggi dalam kecemasan menulis, sebagian 

dari mereka (22.20%) berada dikategori menengah, dan (23.6%) dari responden 

yang dikategorikan level rendah pada kecemasan menulis. Berdasarkan hasil 

yang didapat maka kesimpulannya kecemasan menulis pada siswa SMA IT Al-

Fityah Pekanbaru berada pada kategori level menengah. 

Kata Kunci: Kecemasan, Kecemasan Menulis, Siswa Bahasa Inggris Sebagai 

Bahasa Asing 

 

 

 

 

 

 

 

 

 

 

 



ix 

LIST OF CONTENTS 

 

SUPERVISOR APPROVAL .........................................................................  i 

ACKNOWLEDGMENTS  ............................................................................  ii 

ABSTRACT ....................................................................................................  vi 

LIST OF CONTENTS ...................................................................................  ix 

LIST OF TABLES .........................................................................................  xi 

LIST OF APPENDICES................................................................................  xiii 

CHAPTER I INTRODUCTION ...................................................................  1 

A. Background of The Problem ..............................................  1 

B. The Problem .......................................................................  7 

1. Identification of The Problem ......................................  7 

2. Limitation of The Problem ...........................................  7 

3. Formulation of The Problem ........................................  8 

C. Objectives and Significance of The Research ....................  8 

1. Objectives of the Research ...........................................  8 

2. Significance of the Research ........................................  8 

D. Reason for Choosing the Title............................................  9 

E. The Definition of the Terms ...............................................  9 

1. Writing .........................................................................  9 

2. Anxiety .........................................................................  10 

3. Writing Anxiety............................................................  10 

CHAPTER II REVIEW OF RELATED THEORIES ................................  11 

A. Theoretical Framework ......................................................  11 

1. Writing ........................................................................  11 

a. Definition of Writing ..............................................  11 

b. The Aspect of Writing ............................................  12 

c. The Genre of Writing.............................................  14 

2. Anxiety ........................................................................  15 

a. The Definition of Anxiety .....................................  15 

b. Component of Anxiety ..........................................  16 



x 

c. Type of Anxiety………………………………... .  18 

3. Writing Anxiety……………………………………. ....  18 

a. Definition of Writing 

Anxiety……………………………...... ................  18 

b. Types of Writing Anxiety……………………......  21 

c. Cause of Writing 

Anxiety…………………………………………. .  23 

B. Relevant Research ..............................................................  27 

C. Operational Concept...........................................................  30 

CHAPTER III RESEARCH METHODOLOGY .......................................  31 

A. Research Design .................................................................  31 

B. The Location and Time of the Research ............................  32 

C. Subject and Object of the Research....................................  32 

D. Population and Sample of the Research .............................  32 

E. Technique of Collecting the Data.......................................  33 

F. Validity and Reliability Instrument....................................  35 

1. The Validity..................................................................  35 

2. The Reliability ..............................................................  37 

G. Technique of Data Analysis...............................................  39 

CHAPTER IV FINDING AND DISCUSSION  ..........................................  41 

A. Findings ..............................................................................  41 

B. Discussions .........................................................................  59 

CHAPTER V CONCLUSION AND SUGGESTION .................................  64 

A. Conclusion..........................................................................  64 

B. Suggestion ..........................................................................  64 

REFERENCES 

APPENDICES 

CURRICULUM VITAE 

 



xi 

LIST OF TABLES 

 

 

Table II.1  The Indicators of Writing Anxiety .........................................  30 

Table III.1  The Total Population of the Tenth and Eleventh Grade Students 

of SMA IT Al-Fityah Pekanbaru ...........................................  31 

Table III.2  Blue Print of Writing Anxiety  ...............................................  32 

Table III.4 Likert Scale  ...........................................................................  33 

Table III.5  The Validity of Writing Anxiety Questionnaire ....................  35 

Table III.6  Internal Consistency of Cronbach’s Alpha ............................  36 

Table III.7 The Reliability Statistic of Writing Anxiety Questionnaire ...  36 

Table III.8 The Percentage of Writing Anxiety Questionnaire ................      37 

Table IV.1  While riting in English, I’m not nervous at all.......................  39 

Table IV.2 I feel my heart pounding when I write English compositions 

under time constraint  .............................................................  39 

Table IV.3 While writing English compositions, I feel worried and uneasy if 

I know they will be evaluated ................................................  40 

Table IV.4 I often chose to write down my thoughts in English ..............  40 

Table IV.5  I usually do my best to avoid writing English compositions..  41 

Table IV.6 My mind often goes blank when I start to work on an English 

compositions......................................................................... . 41 

Table IV.7 I tremble or perspire when I write English compositions under 

time pressure......................................................................... .  42 

Table IV.8 If my Engliah compositions is to be evaluated, I would worry 

about getting a very poor grade.............................................      43 

Table IV.9 I do my best to avoid situations in which I have to write in 

English....................................................................................  43 

Table IV.10 My thoughts become jumbled when I write English compositions 

under time constraint..............................................................  44 

Table IV.11 Unless I have no choice, I would not use English to write 

composition............................................................................  44 



xii 

Table IV.12  I often feel panic when I write English compositions under time 

constraint........................................................................... .....  45 

Table IV.13 I’m afraid that others students would deride my English 

composition if they read it......................................................  45 

Table IV.14 I freeze up when unexpectedly asked to write English 

compositions......................................................................... .  46 

Table IV.15 I would do my best to excuse my self if asked to write English 

compositions...........................................................................  46 

Table IV.16 I don’t worry at all about what people think of my English 

compositions..........................................................................  47 

Table IV.17 I usually seek every possible chance to write English 

compositions outside of class................................................ .  48 

Table IV.18 I usually feel my whole body rigid and tense when I write English 

compositions..........................................................................  48 

Table IV.19 I’m afraid of my English compositions being chosen as a sample 

to be discussed in class.......................................................... .  49 

Table IV.20 Whenever possible, I would use English to write 

compositions......................................................................... .  49 

Table IV.21 The Recapitulation of Writing Anxiety Questionnaire......... .  56 

Table IV.22 The Percentage of Writing Anxiety of EFL Students........... .  58 

 

  



xiii 
 

Appendices 

 

Appendix 1 Syllabus 

Syllabus of Second Year at SMA IT Al-Fityah Pekanbaru 

Appendix 2 Instrument 

  Instruments of Writing Anxiety 

Appendix 3 Recommendation Letters 

SK Perpanjangan pembimbing 

Kegiatan Bimbingan Mahasiswa (Proposal) 

Lampiran Berita Acara Ujian Proposal 

Pengesahan Perbaikan Ujian Proposal 

  Kegiatan Bimbingan Mahasiswa (Skripsi) 

  Surat Izin Melakukan Pra Risetdari Fakultas 

Surat Izin Melakukan PraRiset dari Sekolah 

  Surat Mohon Izin Melakukan Riset dari fakultas 

  Rekomendasi Pelaksanaan Riset oleh Pemerintah Provinsi Riau 

Surat Keterangan telah melaksanakan Riset oleh Sekolah (SMA IT 

Al-Fityah) 

Appendix 4   Documentation 

 

 

 



1 

 

CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

In learning English as a foreign language, there are some skills that 

students need to master, such as speaking, reading, listening and writing. 

Nunan (1989) argued that writing is an extremely difficult cognitive 

activity which requires the learner to have control over various factors. 

Writing is considered as a demanding skill especially for learners of a 

second or foreign language, It was a demanding skill because the learners 

have to think in their language then translate their thoughts or ideas into 

English. Moreover, the students have to pay attention to the grammar in 

their writing. Beside it is demanding, it is necessary for EFL students to 

have. 

Writing in foreign language in this regard writing in English, was 

an important language skill to acquire the important of communication in 

the globalization era. It cannot be denied that writing in English for almost 

every foreign language learners is believed as a though case. The fear of 

negative evaluation by the teachers and peers and worry about timed-

writing even make the students are hard to develop their English writing 

skill. If the reality shows such a phenomenon, it means that the students 

experience writing anxiety. 
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According to Cheng (2004), writing anxiety is divided into three 

types namely cognitive anxiety, somatic anxiety, and avoidance anxiety. 

Cognitive anxiety refers to the cognitive aspect of anxiety experience, 

including negative expectations, preoccupation with performance and 

concern about others’ perception. Somatic anxiety refers to one’s 

perception of the psychological effects of the anxiety experience, such as 

nervous and tension. Avoidance anxiety is a type of anxiety where 

the students avoid writing. 

Al-Sawalha and Chow (2012) defined that writing anxiety was a 

label for one or a combination of feelings, beliefs, or behaviors that 

interfere with a person’s ability to start, work on, or finish a given writing 

task that he or she is intellectually capable of doing. Writing is an 

enjoyable activity for some students, and they see it as enjoyable exercise 

when they put their thought or ideas on paper. For those students who have 

difficulty putting their thoughts into written words, the writing activity will 

be a very uncomfortable, and even fearful experience each time they face a 

written task. When students find difficulties in writing, they might have 

faced writing anxiety. 

Clark (2005) said that writing anxiety is a result of lacking 

knowledge or understanding necessary to complete the writing task and the 

students' belief that writing is hard work. One of the reason why writing 

apprehension occur is that because in writing requires knowledge how to 

produce a good writing. Beside knowing knowledge about writing but 
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practicing writing is also important, how often practicing writing will 

effect to the writing itself. Because the more practice in writing, the easier 

writing will be. 

In relation with the explanation above, writing anxiety was feelings 

of the students when the teacher ask to do writing practice or writing test. 

Some student’s who has anxiety, usually they have lack on vocabulary, 

lack of topical knowledge, or less of self confidence and problem in 

grammar. So, when the writing activities start students feels nervous, fear, 

and pressure or have negative expectations on his/her writing performance. 

From the previous research it could be seen that research focus on 

the role of writing anxiety of EFL students was still limited. They only 

investigated in second language learner and general anxiety of learning 

English (e.g. Choi Sujeong, 2015 ; Jingjing Cui, 2011; Hortwiz, Michael 

B. Elaine & K.Cope, Joan, 1986; Baltaş, 1998; Han, 2009). Forthemore, 

research on writing anxiety in the context of EFL students is likely under 

the cover. One study examined the relationship between anxiety and efl 

writing (e.g. Giti Mousapour Negari, 2012) 

Based on National Standard Education Council (BNSP) in 

Indonesia, one of the competencies that must be achieved by the students 

in the 2013 curriculum was to be able to produce oral and written text 

fluently and accurately. Hamp and Heasly (2006) stated that out of the four 

fundamental language skills in the language learning process, “competent 
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writing is frequently accepted as being the last language skill to be 

acquired for native speakers of the language as well as for foreign/second 

language learners”. On the other hand Bailey (2003) said that writing is 

considered to be the most complex and difficult skill to master, and as a rule, 

it is more complex and difficult than writing in one’s native language. 

Similarly, Wahyuni & Umam (2017) said that in term of Indonesian 

learners, they are still nervous and reluctant to write in English. This case 

does not only happen because they are not competent enough, yet also 

because of the students themselves. The anxiety blocks their ability in 

composing English writing. They face some problems from themselves or 

from the environment such their teacher or their friends. That is why writing 

anxiety occurs in foreign language learners. In addition, writing anxiety refers 

to a situation and subject specific individual differences associated with a 

person's tendencies to approach or avoid situations perceived to be potentially 

necessary requiring writing accompanied by some amount of perceived 

evaluation. Moreover, Hassan (2001) said that writing anxiety as a subject and 

situation specific anxiety is defined as "a general avoidance of writing 

behavior and of situations thought to potentially require some amount of 

writing accompanied by the potential for evaluation of that writing. 

SMA IT Al-Fityah Pekanbaru is one of the schools in Riau 

province, and it was located Swakarya street, Tampan Distric, Panam, 

Pekanbaru. This school also uses K13 as the guidance in teaching learning 

process. Here, English was one compulsory subject that must be taught to 
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students. It was taugt once a week with time allocation 45 minutes in one 

meeting. There are four language  skills of English that should be taught 

by the teacher. They are listening, speaking, reading, and writing. 

Teaching English writing has been taught to the students since the first 

year.  

Based on researcher’s preliminary study by interviewing the 

English teacher of SMA IT Al-Fityah Pekanbaru on October 2019, 

Nikmalini, S.Pd, the researcher found that majority of the tenth grade 

students still have problem in English, especially in their writing 

performance. In term of Indonesian learners, they are still nervous and 

reluctant to write in English. This case does not only happen because the 

students not competent enough, yet also because of the students themselves. 

The anxiety blocks their ability in composing English writing. They face 

some problems from themselves or from the environment such their teacher 

or their friends. That is why writing anxiety occurs in foreign language 

learners. Some of the students still have difficulties to achieve the passing 

grade score of English lesson,70 points. There are many aspect of English 

subject should be learnt by the students, one of them is writing. According 

to Nunan (1989) writing is an extremely difficult cognitive activity which 

requires the learner to have control over various factors. 

Beside those practical research problems that the researcher founds 

from preliminary research, the researcher tries to found more evidence that 

can make the finding of problems stronger. According to Creswell (2012) 

research based research problem is the “problem” will be based on need 
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for further research because a gap exists or we need to extend the research 

in other areas. The researcher adds research based research problem in 

order to make the problems that will be discussed is clear. 

Some previous research are related to writing anxiety just focus on 

three topics , some studies have investigated about students’ reason for 

anxiety in writing classes (e.g Selma Kara, 2014). Then study about the 

relationship between writing anxiety and students writing performance (e.g 

Ningsih, 2015, Sulaiman Hassan, 2013), cause and effect of writing 

anxiety (Nor Shidrah, 2016, Nuraihan Mat Daud,2017, Noor Lide Abu 

Kasim, 2011). 

Based on some previous research mention above, they just aim to 

find out about the students’ reason for anxiety in writing classes, the 

relationship between writing anxiety and students writing performance, 

and then cause and effect of writing anxiety. Unfortunately, no one have 

looked at it from writing anxiety of EFL students. Meanwhile most of the 

researchers focused on cause and effect of writing anxiety, but to know the 

level and the dominant indicators of writing anxiety were still important to 

help the teachers in increasing the students’ writing performance. 

Related to the problem mention above from the researcher’s 

preliminary study at the tenth grade of SMA IT Al-Fityah, the researcher 

found some phenomena as follows: 

1.  Some of the students have lack of vocabularies. 

2.  Some of the students have negative perception on their own writing. 
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3.  Some of the students feel nervous during writing activities. 

4.  Some of the students feel pressure by the teacher expectation. 

 By considering the problem depicted above, thus the researcher is 

interested in investigating the problem into a research and Title;  “Writing 

Anxiety of EFL Students at SMA IT Al-Fityah Pekanbaru. 

B. The Problem 

1. Identification of the Problem 

After conducting preliminary observation at the tenth grade students 

of SMA IT Al-Fityah Pekanbaru, it is clear that most of the students 

are still getting problems especially in writing. To make them clearer, 

the problem of this research was identified as follow: 

a. Why some of the students have lack of vocabularies? 

b. Why some of the students have negative perception on their own 

writing? 

c. Why some of the students feel nervous during writing activities? 

d. Why some of the students feel pressure by the teacher 

expectation? 

2. Limitation of the Problem 

Related to the identification of the problem above, many 

problems happened to the students. The researcher needed to 

discovers the problems of the research in order to focus on the topic. 

In this case, the researcher limits to the writing anxiety of EFL 

students that only focused on investigating the level and the dominant 



8 

 

indicators of writing anxiety of EFL students on tenth grade at SMA 

IT Al-Fityah Pekanbaru.  

 

 

3. Formulation of the problem 

Accordance with the limitation of the problem, the researcher  

formulated the research problems as follows: 

1. How is writing anxiety of EFL students at SMA IT Al-Fityah 

Pekanbaru? 

2. What is the dominant indicators of writing anxiety at SMA IT Al-

Fityah Pekanbaru?  

C. Objective and Significant of the Research 

1. Objective of the Research 

Base on the formulation above, the objective of the research is: 

1. To know writing anxiety of EFL students at SMA IT Al-Fityah 

Pekanbaru. 

2. To find out the dominant indicators of writing anxiety at SMA IT 

Al-Fityah Pekanbaru. 

3. Significant of the Research 

a. Hopefully, this research was beneficial for the writer as a novice 

researcher in term of  learning to conduct a research. 
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b. This research finding is expected to be valuable inputs for both 

students and teacher of English at the tethn and eleventh grade of 

SMA IT Al-Fityah Pekanbaru  as a consideration for the 

following teaching points. 

c. Gave contribution in decreasing writing anxiety in EFL students 

and to get to know some factors that cause writing anxiety in EFL 

students. 

D. Reason for Choosing the Title 

 There were some reasons why the writer was interested in carrying 

out this research. This research was conducted based on the following 

reasons. 

1. The title was relevant to the writer’s status as a student of English 

Education Department. 

2. The title of this research was not investigated yet by previous 

researcher. 

3. The location of the research facilitates the writer in conducting this 

research. 

E. Definition of the Terms 

To avoid misunderstanding and misinterpreting on the term in this 

research, the terms are necessary defined as follows: 

1. Writing  

According to Pratama (2012) writing is an activity of exploring 

the writer’s thought to arrange the ideas into words which are 
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communicated in meaningful way. In the academic, writing was  the 

productive skill which we learn in the school level, and base on 2013 

curriculum writing must be mastering in English. In this research, 

writing means the students ability in writing English text at the tenth 

and eleventh grade students at SMA IT Al-Fityah Pekanbaru. 

2. Anxiety 

Spielberger (1997) defined that anxiety as “the subject feeling 

of tension, apprehension, nervousness, and worry associated with an 

arousal of the autonomic nervous system. In this research, anxiety 

means that influences the students while teaching and learning writing 

process. 

4. Writing Anxiety 

Al-Sawalha & Chow (2012) stated that writing anxiety defines 

as a label for one or a combination of feelings, beliefs, or behaviors 

that interfere with a person’s ability to start, work on, or finish a given 

writing task that he or she is intellectually capable of doing. In this 

research, writing anxiety means that influences the students writing 

activities.  
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CHAPTER II 

REVIEW OF RELATED THEORIES 

A. Theoretical Framework 

1. Writing  

a. Definition of Writing 

According to Pratama (2012) writing is an activity of 

exploring the writer’s thought to arrange the ideas into words 

which are communicated in meaningful way. Through writing, 

the message is created and delivered to the readers. It is expected 

that the message will be understood easily by the readers. Writing 

also could be described as a communication tools which was 

delivered to the readers by text. 

As a matter of fact, writing is one of four language skills 

that needed more attention from the students to make a good 

writing. Writing was a process or an application of putting 

symbols, words, sentence or paragraph and produced the text so 

that people could read  and understand it content.  

Jessica and Nancy (2012) said that writing activities could 

cause anxiety. Students with anxiety about specific writing 

assignments can ultimately develop generalized anxiety toward 

all aspects of writing. When a student learns to self-monitor, they 

begins to recognize what he’s good at and what he’s struggling 

with, instead of making global negative comments about writing.    
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 Actually every writing activities could cause anxiety, it was 

depend on the students who could learned to monitor their self 

and understood what they good at and what they struggling with. 

In conclussion, writing is one of the communication tools. 

It was a unique combination through an activities. It was form of 

thinking for a particular audiences and for a particular occasion. 

By writing, someone could express his or her thoughts, ideas, and 

feelings. Then it also provides information for his or her readers. 

In other words, writing was a medium in which the thoughts and 

the ideas are organized in sentences to paragraph. Eventhough, 

writing process also cause anxiety that could detain the students 

writing activities. 

b. The Aspect of Writing  

      According to Hughes (2003), there are five aspect of a 

good writing. There are: 

1) Grammar 

Writers should master grammar in order to produce 

good writing. Good writing is a writing that has correct 

sentences, and use appropriate tenses, words and others. It 

means that every writers should master grammar if they 

would created a good writing. 
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2)  Vocabulary 

Vocabularies are collection of words that are arranged 

into sentences, paragraph, or essay. In writing, there should 

be shopisticated range, effective word idiom, word choice 

and its usage. It means in writing the writers also should 

master vocabulary because it was important part on chosing 

word for correct sentences. 

3) Mechanics  

Essay writing is mechanically good if its writer 

demonstrates mastery of conventions, good spelling, 

punctuation, capitalization, and paragraphing and also hand 

writing. In writing the writer also could master mechanicall 

for created a good and interested essay writing. 

4) Fluency 

Fluency or coherence means that the parts of the 

paragraph are logically connected. The movement of one 

sentences to the other should be logical. It was could be an 

important thing that should be mastery by the writers, 

because if the writing were not logically connected from one 

paragraph to another paragraph it could be distracted the 

readers. 
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5) Organization 

Good organization will produce clear progression of 

ideas well linked. Fluent expression and ideas are clearly 

stated, well organized, and logically sequenced. It means the 

writers should be organized their writing for clearly 

understood by the readers. 

c. The Genre of Writing 

According to Melgis Dilkawaty Pratama (2012) there are 

four genre of writing skill. There are: 

1) Narration  

Narrative text is about what is happening or what has 

happened. A narration typically contains action, dialogue, 

elaborate details and humor. The narration is not typical of 

most paragraphs because it does not require the standard 

thesis sentence stating the main idea, nor does it requires the 

traditional introduction, body, or conclusion. It means 

narration was a text that discussed about something has 

happened. 

2) Description  

Description enable the categorization or classification 

of an almost infinite range of experiences, observation and 

interactions into a system that orders them for immediate and 
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future reference, and allow us to know them either 

objectively or subjectively, depending on the learning area or 

intent of the writer. In description text the writers are able to 

categorized or classified  the experinces, observation and 

interactions. 

3) Recount 

Recount are sequential texts that do little more than 

sequence a series event. Recount, of all the text types, most 

closely resemble the grammar of speech. It means recount 

was a text of the sequence of events in the series. 

4) Analytical Exposition 

Analytical exposition is one classified type as hortatory 

exposition text in text genre in which analytical exposition 

text try to influence the reader by presenting some argument 

to prove that writer’s is important. It means analytical 

exposition was a text that try to pursuade the reader by 

presenting some argument. 

2. Anxiety  

a. Definition of Anxiety 

According to Spencer et al (2003), anxiety describe the 

thoughts, feelings, behaviors that occur when a person has the 

perception of serious danger in situations where other people do 

not perceive danger. Anxiety means worrying that something
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really bad might happen at a minutes. It means reaction toward 

threat, obstacle, to individual desire or feeling of diisapointed, 

unsatisfied, uncomfortable or be enemies with other people.  

Anxiety is “ A subjective feeling or tension, apprehension, 

nervousness and worry associated with an arousal of the 

automatic nervous system” Horwits et al (1986). Gkonoun (2011) 

stated that second or foreign language learners tend to feel 

anxious because the students try to use a second or foreign 

language succesfully but they have not fully mastered the 

langauge. Anxiety in EFL classroom often occurs because the 

foreign langauge learners have to master the langauge which was 

foreign language for them. As the matter of fact, they rarely use it 

in real world. 

b. Component of Anxiety 

Brown (2007) said there are three components of language 

anxiety have been identified in order to break down the construct 

into research issues:  

1. Communication apprehension, arising from learners’ inability 

to adequately express thoughts and ideas. 

2. Fear of negative social evaluation, arising from learners’ need 

to make a positive social impression on others. 

3. Test anxiety or apprehension over academic evaluation. 
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Anxiety was concern and fear about what might happen. 

And it was not easy  to master English well. The students always 

felt nervous and anxious when they learn writing even though 

they study writing course in several years. Moreover, they have 

difficulty in concentrating, become forgetful, sweat, and have 

palpilations. These responses can drastically hinder an 

individual’s ability to perform well and negativity affects their 

social emotional and behavioral development and feelings about 

themselves and school. Halonen and Santrock (1999) said that 

kinds of anxiety are:  

1) Generalized Anxiety Disorder. 

An anxiety disorder that consist of persistent anxiety 

for at least 1 month. An individual with this disorder is 

unable to specify the research for the anxiety. 

2) Panic Disorder  

A recurrent anxiety disorder that is marked by the 

sudden onset of apprehension or terror.  

3) Phobic Disorder  

An anxiety disorder that occurs when an individual 

has an irrational, overwhelming, persistent fear of a particular 

object or situation, commonly a phobia. 
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c. Types of Anxiety 

According to Spielberger  (in Zeidner), typically, there 

were two types of anxiety. They are trait and state anxiety: 

1. Trait anxiety is a permanent predisposition to be anxious. 

Some people are predictably and generally anxious about 

many things. It is almost same as fear and it can make ability 

of people overcome the resources that are lost. 

2. State anxiety occurs as an emotional reaction to the current  

situations. It is experienced in relation to some particular 

events or acts. 

Although anxiety may result in negative effects on 

language learning, it was also believed that anxiety could 

motivate langauge learning. Alpert and Haber (in Zeidner, 1998) 

distinguish harmful and helpful anxiety as facilitative and 

debilitative anxiety. Debilitative anxiety, on the contrary, hinders 

the students’ achievment. It means that it is important t know how 

to control the anxiety of ourselves. 

3. Writing Anxiety 

a. Definition of Writing Anxiety 

According to Daly and Miller(1993) writing anxiety refers 

to a situation and subject specific  individual difference associated 

with a person’s tendencies to approach or avoid 



                                                                                                        19                                                                                                         

 

situations perceive to potentially require writing accompanied by 

some amount of perceive evaluation. Writing anxiety is more of a 

fear of the writing process that outweighs the projected gain from 

the ability to write Takahashi (2009). In this condition, the 

students were able to write or finish their writing task, but there 

were alot of factor that could affect the student’s self confidence 

or disturb their consentration while writing activities. 

 Al-Sawalha & Chow (2012) stated that writing anxiety 

also defines as a label for one or a combination of feelings, 

beliefs, or behaviors that interfere with a person’s ability to start, 

work on, or finish a given writing task that he or she is 

intellectually capable of doing. Writing was an enjoyable 

activities for some students, and they see it as enjoyable exercise 

when they put their thoughts or ideas on paper. For those students 

who has difficulties putting their thoughts into written words, the 

writing activity will be a very uncomfortable, and even fearful 

experienced each time they face a written task. When students 

find difficulties in writing, they might have faced writing anxiety. 

In other side, writing anxiety was a result of lacking 

knowledge or understanding necessary to complete the writing 

task and the students' belief that writing is hard work (Clark, 

2005). One of the reason why writing apprehension occur was 
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that because in writing requires knowledge how to produced a 

good writing. Beside knowing knowledge about writing but 

practicing writing was also important, how often practicing 

writing would effect to the writing itself. Because the more 

practice in writing, the easier writing would be. 

In short, writing anxiety was  psychological predisposition 

faced by an individual in the course of a writing task due to 

tendencies of overwhelming fear arising from a combination of 

feelings, beliefs, and behaviors affecting the individual’s ability to 

write in the writing process as compared to the projected gain 

from the ability to write.  

Anxiety was an emotional state that emerges according to 

the powerlessness felt while preparing for a recognized danger. 

Writing anxiety was a kind of situational anxiety, since the 

student develops it just before writing. However, writing anxiety 

is a kind of language anxiety as well Cheng, Horwitz, & Schallert 

(1999). McLoad (1987) addresses writing anxiety as a type of 

anxiety associated with situations in which a person has difficulty 

during the writing process, despite having the required writing 

skills. 
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The avoidance of situations in which writing was practiced 

means that these students will most likely never improve or 

develop their writing skills. Daly and Miller (1975) stated, “No 

matter how skilled or capable the individual is in writing, if he or 

she believes he or she will do poorly or if he doesn’t want to take 

courses that stress writing then those skills or capabilities matter 

little”. 

Based on the some definition above, the writer  concluded 

that writing anxiety was feeling or bad perception toward writing 

performance that come from the students itself. And writing 

anxiety was part of psychological students that appear when they 

learned writing, most of the students felt nervous and anxious 

during writing process. 

b. Types of Writing Anxiety 

Similar to foreign language anxiety, anxiety from specific 

skills as language, writing anxiety is also divided into some sorts. 

According to Cheng (2004), writing anxiety is divided into three 

types, namely: 

1) Cognitive anxiety 

Cognitive anxiety refers to the cognitive aspect of 

anxiety experience, including negative expectations, 

preoccupation with performance and concern about others’ 

perception. How the students make their writing can be 



                                                                                                        22                                                                                                         

 

highly influenced by expectation from other students or 

teacher. For instance, the teacher gives high expectation and 

The students have to achieve the high standard from the 

teacher. It can affect the students’ writing because they will 

more focus on others’ expectation rather than their own 

writing.  

It means cognitive anxiety was a type of writing 

anxiety that discussed about negative expectation of the 

students toward their writing perfomanced and also fear to 

the other concern. 

2) Somatic anxiety 

Somatic anxiety refers to one’s perception of the 

psychological effects of the anxiety experience, such as 

nervous and tension. Sometimes students are feeling nervous 

in high tension when they are under time constrain and they 

have not found any idea. For instance, the students are asked 

to write something in one page and they have to finish it in 

class in 10 minutes. Maybe they are not feeling nervous in 

the beginning but they will feel nervous when have not 

finished and some of their friends have finished their writing. 

In somatic anxiety the students were felt nervous and tension 

while they given writing task under time constrain. 
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3) Avoidance anxiety 

Avoidance anxiety is a type of anxiety where the 

students avoid writing. This is behavior aspect of the anxiety 

experience. For instance, the students do not come to the 

writing class or do not do their writing task. This is the most 

dangerous type of writing anxiety because the students will 

avoid writing. They will not do anything in writing class. The 

students cannot get any result on their writing. (Cheng, Y. S. 

2004).  

It was dangerous writing anxiety type, because in this 

condition the students would avoided writing task. 

c. Causes of  Writing Anxiety  

Writing anxiety occurs due to some causes, based on 

previous researches there are some possible causes of writing 

anxiety. The causes will be explained as follows Sri Wahyuni & 

M. Khotibul Umam (2017).  

1. Fear of negative evaluation and fear of test  

Most students will feel anxious when their writing will 

be evaluated, and fear of test is very pervasive because writing 

test is regarded as productive activity that is influenced by time 

pressure strongly Zhang (2011).The students will feel anxious 

when their writing is not as good as their teachers’ hope, and 
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as result their teacher will give negative evaluation about their 

writing. 

2. Time pressure 

Rezai and Jafari found that time pressure is one of the 

main cause of writing Rezai and Jafari (2014). Writing in 

English for students is needed more time than writing in their 

mother tongue or first language. They need extra time to plan, 

write and revise in order to make sure that their writing in 

English can be as good as writing in their first language. The 

students will feel anxious when they have to write under time 

pressure because they cannot concentrate to their writing, and 

concentrate more about limited time. 

3. Low of self confidence  

Self-confidence is extremely important in determining 

the response of the students toward writing task. Students with 

good skills and capabilities in writing will encounter anxiety 

when they believe that they will do poorly Hassan (2001). 

Even if the students who have high second language writing 

ability assume that they are not competent in writing 

something which is ordered, then they also cannot avoid 

writing anxiety Cheng (2004).  
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4. Insufficient writing technique  

Good skill in writing shows that the students have a 

fairly good understanding of composing process and good skill 

development Hassan (2001). Students who experience writing 

anxiety are those who have poor skill development and lack of 

understanding of the composing process which means the 

anxious students are not skillful writer. 

5. Language difficulties  

Language difficulty is a common problem faced by 

foreign language learners when they write composition in 

English. Linguistic difficulties make them reluctant or lazy to 

write composition in English because the difficulty in 

expressing ideas through correct and varied clauses which 

must be written according to grammar rule. In addition, the 

amount of vocabulary of the students is still relatively 

inadequate, so that they have difficulty in showing their 

composition in the form of English Zhang (2011)  

6. Lack of topical knowledge  

The low level of topical knowledge causes the students 

may experience anxiety. For instance, when the learners are 

introduced by lecturer to write an essay about politics, whereas 

they only have a little knowledge about politics, they will 

nervous and afraid to write down their ideas. They have to 
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think something which is strange and difficult for them. 

Therefore, it means that lack of knowledge greatly affects the 

occurrence of writing anxiety among the students.  

7. Lack of experience or insufficient writing practice  

One of the reasons why students feel anxious when 

writing English compositions is due to the lack of practice in 

expressing something using English. The students who rarely 

practice when they are writing will give excessive 

concentration on the forms that they write, not on the content 

of essay. While the more focus is given to the form, the more 

writing apprehension will be presented. Writing practice is 

very important in developing writing ability, the students who 

often practice their writing will be better in writing.  

 

8. Pressure for perfect work  

Anxiety may occur because the learners feel in the 

pressure for perfect work. They believe that the perfect writing 

work is that which demands work and has more difficult 

standard Bloom (1981). This self-imposed pressure for perfect 

work which usually makes the students experience writing 

anxiety and cause the student to be reluctant to write. They 

have to achieve high standard of writing, and it makes the 

students experience writing anxiety.  
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9. High frequency of assignment  

Another root cause of writing anxiety is high frequency 

of assignments. According to Rezeai and Jafari (2014) high 

frequency of assignments is one of the sources of writing 

anxiety. However, the percentages of the respondents from the 

study who choose it as a cause of writing anxiety are a few and 

it becomes the least chosen item by the respondents. 

In conclusion, there were two roots that cause students 

to felt anxiety in writing. The first was from the students itself, 

such as low self-confidence, insufficient writing technique, 

language difficulties, lack of topical knowledge, and lack of 

experience or insufficient writing practice. These problems 

could be solved by the students itself. Others or environment 

may helped the anxious students but it does not help a lot. The 

second was from environment, such as fear of negative 

evaluation, time pressure, pressure for perfect work, and high 

frequency of writing assignment. 

B. Relevant research 

There are four relevant researches which have relevancy to this 

research. There are:  

An Analysis On Writing Anxiety Of Indonesian Efl College 

Learners at STAIN Kediri, Indonesia by Sriwahyuni and M. Khotibul 

Umam (2017). The findings show that high level anxiety becomes the 
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dominant level. Therefore, the researcher concludes that most of the 

students experience high level of writing anxiety. The main factors that 

causes of writing anxiety are linguistic difficulties, fear of teachers’ 

negative comments, insufficient writing practice, and time pressure. The 

results of this research give valuable research-based information for the 

teacher about their students’ writing anxiety.  

The Study of Foreign Language Writing Anxiety among English 

Department Students of Faculty of Letters at Jember University by 

Ningsih, T.A (2015). The result of the study show three major factors of 

writing anxiety among three semester students are insufficient writing 

practice, language difficulties and insufficient writing technique. Whereas 

language difficulties, time pressure and insufficient writing practice are 

established as three main sources of writing anxiety of first semester 

students. 

Investigating the Levels, Types, and Causes of Writing Anxiety 

among Iranian EFL Students: A Mixed Method Design at Hafez Institute 

of Higher Education, Iran by Maliheh Rezaei and Mohammad Jafari. The 

findings of this mixed method design study indicated a high level of 

writing anxiety, with cognitive anxiety as its main type, as reflected in 

preoccupation with performance and high expectations, and fear of 

teacher’snegative feedback, low self-confidence and poor linguistic 

knowledge as its main sources. It was concluded that educational system in 

Iran and classroom practices, in particular, are chiefly responsible for this 
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deficit and it was suggested that they should move toward a more non-

judgemental and less-threatening approach, focusing on EFL students’ 

writing needs and expectations than setting far-achieved goals and putting 

pressure for perfect work. This study offers some implications for 

practitioners in this field which contribute to the betterment of writing skill 

among Iranian EFL students. 

 

Writing Anxiety: A Case Study on Students’ Reasons for Anxiety in 

Writing Classes at Anadolu Universitesi, Turky by Selma Kara The results 

of the study are categorized into four. These are reasons related to how 

learners feel towards writing activity, writing as a skill, teacher and 

coursebook. Those learners who were asked to write paragraphs and those 

who answered the writing anxiety reasons scale claimed that they have 

writing anxiety and may fail because they do not have writing habit and 

they occasionally wrote in their previous experience and they are not used 

to writing and express themselves in writing because in their previous 

education they were familiar taking tests. Learners thought that they lack 

necessary strategies like organizing ideas, gathering information, 

combining ideas. Moreover, they thought that their English is not enough 

to express themselves clearly. 

The relevant studies above has differences with this research. The 

first, partly of the research above were widely used in foreign country. The 

second, the research rarely use at senior high school level. It shows that the 

previous research has differences with this research. Therefore the research 
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interested in conducting a research of writing anxiety of EFL students at 

tenth and eleventh grade of SMA IT Al-Fityah Pekanbaru. 

C. Operational Concept 

In order to clarify the theories are used in this study, the 

researcher will explain about the variable 0f this study. This study was 

descriptive study design which focus on writing anxiety of students. Thus, 

the researcher only uses one variable in this research, it was writing 

anxiety of students. 

Cheng (2004) proposed that writing anxiety consists of three 

components: somatic anxiety, avoidance behavior, and cognitive anxiety. 

Table I.1 

The Indicators of Writing Anxiety 

No The indicators of writing anxiety 

1. Somatic anxiety The somatic or physical symptoms of 

anxiety include headaches, dizziness, 

sweeating, numbness, difficulty in 

breathing, and sensations of thigness in 

the chest, neck, shoulder, or hands. 

2. Avoidance 

behavior 

Behavioral symptoms of anxiety include 

hand wringing, or finger tapping. 

3 

 

Cognitive anxiety Cognitive symptoms of anxiety include 

recurrent or obsessive thoughts, feelings 

of doom, morbid or fear-inducing 

thoughts or ideas, and confusion, or 

inability to concentrate. 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This research is descriptive quantitave research, which has only 

one variable. According to Tavakoli (2012) descriptive quantitative 

research is an investigation that provides a picture of a phenomenon as it 

naturally occurs, as opposed to studying the impacts of the phenomenon or 

intervention. Descriptive quantitative research attempts to looks at 

individuals, groups, institutions, methods and materials in order to 

describe, compar e, contrast, classify, analyze, and interpret the entities 

and the events that constitute their various fields of inquiry. It is concerned 

with conditions or relationships that exist; practices that prevail; beliefs, 

points of views, or attitudes that are held; processes that are going on; 

effects that are being felt; or trends that are developing. At times, 

descriptive research is concerned  with how what is or what exists is 

related to some preceding event. So, the researcher used descriptive 

method to know how is writing anxiety of EFL students. 

In conclusion, the researcher choose descriptive quantitative 

research is to describe and collect data in order to answer the question as a 

subject of study.  It is also used to show and solve the actual and current 

problem, the data should be arranged, analyzed and explained. 
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A. Location and Time of the Research 

1. Time of the Research 

The research was condacted on November 2019, and the 

duration the research was on 4 until 7 november 2019. 

2. The Location of the Research 

The research was conducted at SMA IT Al-Fityah Pekanbaru, 

and the researcher choose this school because some of the 

students concern writing anxiety. 

B. The Subject and Object of the Research 

1. The subject of the research 

The subject of the research was the tenth grade students of 

SMA IT Al-Fityah Pekanbaru in 2018/2019 academic. 

2. The object of the research 

The object of the research was writing anxiety of EFL students 

at SMA IT Al-Fityah Pekanbaru. 

C. The population and Sample 

 The population of this research was the tenth grade of SMA IT 

Al-Fityah Pekanbaru academic year 2018/ 2019. There were 57 

students coming from 2 classes. 

Arikunto (2002)  if the population is under 100, the writer can 

take all of them as the sample, but if the population is more than 100 

respondents, the writer can take 10%, 15%, or 20, or 25% as the 

sample. The population of the research is the tenth grade of the students 
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of SMA IT Al-Fiyah Pekanbaru that consist social major and science 

major, the number of students are 57 person, so the population become 

less than 100. The researcher take all of the students in social major and 

science major. The technique that used in this research was total 

sampling. 

     Table III. 1 

The total population of the tenth grade students of 

SMA IT Al-Fityah Pekanbaru 

No. Class Total of the Students 

1.  X IPA  28 

2.  X IPS 29 

Total    57 

 

 

D. Technique of Collecting the Data 

1. Questionnaire 

To collect the data from sample in this research, the 

researcher used  questionnaire.  Arikunto (2006) said that 

questionnaire is the statements or questions that is used to get the 

particular information from the respondent.  On the other hand, this 

technique was used to collect the data about writing anxiety of EFL 

students. 
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Table III.2 

Blue Print of Writing Anxiety 

Variable No Indicator Number of items 

 

Writing 

Anxiety  

1 Cognitive 

Anxiety 

1,3,7, 9,14,17,20,  

2 Somatic Anxiety 2,6,8,11,13,15,19 

3 Avoidance 

Behavior 

4,5,10,12,16,18 

 

The instrument used in this study was Second Language Writing 

Anxiety Inventory (SLWAI). SLWAI which was invented by Cheng in 

2004 and has been used by many researchers (Maliheh Rezai & 

Mohammad  Jafari, 2014; Fahmi Alfiansyah et al, 2017; Sri Wahyuni & 

M. Khotibul Umam, 2017; Reni Kusumaningputri et al, 2018). The 

SLWAI was designed to measure three dimensions of writing anxiety: 

physiological, behavioral, and cognitive (Cheng, 2004). In this research the 

writer used 20 questionnaire from Cheng. In this part the students were 

asked to indicate how is their agreement to writing anxiety in the given 

statements by using format 5-likert scale from Cheng (2004) 

Table III.3 

    Likert Scale 

No Scale  Score 

1 Strongly Agree 5 

 2 Agree 4 

3 Uncertain 3 

4 Disagree 2 

5 Strongly Disagree                   1 
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E. Validity and Reliability of Instrument 

1. The Validity 

Brown (2004) mentioned that there are four kinds of 

validity. They are content validity, concurrent validity, construct 

validity, and consequential validity.  In this research, the writer 

used construct validity to know the validity of the questionnaire.  

Then Brown (2004) also said that construct validity is refered to 

the process of determining whether a test is actually measuring 

what it is intended to measure. 

The writer used SPSS 20.0 program to analyze the data. 

The writer compared r value to r table at significant level of 5% is 

0.256 (d=N-2=55). The r Value of each item should be higher that 

the r table to be considered as a valid question. If the value of r on 

the analysis less than r table, it can be concluded that these items 

were not significantly correlated with the total score (declare 

valid) and must be removed or corrected. 

The researcher did try out to analyze the questionnaire 

were valid or not, the questionnaire were 22 that developed by 

Cheng (2004). On 9-10 January 2010 the researcher come to the 

school and did try out on the tenth grade students of SMA 12 

Pekanbaru, and the participant was 57 students. The researcher 

come to the class and gave the questionnaire to the students, and 
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after explain about the questionnaire, the researcher ask the 

students to answer the questionnaire by honestly. 

The result of the try out and analysis showed that there 

were 20 questionnaires accepted or valid and the others were 

rejected or invalid, 20 questionnaires were valid and the rest were 

dropped. The dropped items were questionnaires number 7 and 

21. These items were dropped because the scores were under 

0.256. Thus, there were 20 items of questionnaire used to test 

writing anxiety of EFL students at SMA IT Al-Fityah Pekanbaru. 

The result of the analysis can be seen on the table below:  
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Table III.4 

The Validity of Writing Anxiety 

Item No. R value R table Status  

Statement 1 0.614 0.256 Valid 

Statement 2 0.607 0.256 Valid 

Statement 3 0.575 0.256 Valid 

Statement 4 0.562 0.256 Valid 

Statement 5 0.386 0.256 Valid 

Statement 6 0.392 0.256 Valid 

Statement 7 0.038 0.256 Invalid 

Statement 8 0.298 0.256 Valid 

Statement 9 0.291 0.256 Valid 

Statement 10 0.399 0.256 Valid 

Statement 11 0.399 0.256 Valid 

Statement 12 0.544 0.256 Valid 

Statement 13 0.543 0.256 Valid 

Statement 14 0.543 0.256 Valid 

Statement 15 0.529 0.256 Valid 

Statement 16 0.529 0.256 Valid 

Statement 17 0.555 0.256 Valid 

Statement 18 0.296 0.256 Valid 

Statement 19 0.555 0.256 Valid 

Statement 20 0.530 0.256 Valid 

Statement 21 0.098 0.256 Invalid 

Statement 22 0.324 0.256 Valid 

 

Base on the data above there are 22 questionnaire that 

developed by Cheng (2004), but only 20 questionnaire were valid and 

matched to the students. 
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2. The Reliability 

Brown (2004) stated that a reliable test is consistent and 

dependeable. If you give the same test to the same students or 

matched students on two different occasions, the test should yield 

similar result. According to Cresswell (2012), internal 

consistency reliability is the instrument administered once; using 

one version of the instrument. The table below is the categories of 

reliability test used in determining the level of reliability of the 

test by Cohen (2007).   

Table III.5 

A commonly eccepted rule of thumb of describing internal consistency  

by using Cronbach Alpha 

 

Cronbach Alpha Internal Consistency 

>0.90 Very highly reliable 

0.80 - 0.90 Highly reliable 

0.70 - 0.79 Reliable 

0.60 – 0.69 Minimally reliable 

<0.60 Unacceptably low reliability 

 

To obtain the reliability of questionnaire given, the writer 

used SPSS 20.0 Program to find out whether the questionnaire 

was reliable or not.  

 

 

 



39 

 

 

Table III.6 

The Reliability Statistic of Writing Anxiety Questionnaire 

 

Reliability Statistic 

Cronbach’s Alpha N of Items 

0.856 22 

 

From the table above, it can be seen the value of 

Cronbach’s alpha is 0.856. The value is higher than the 

standarCronbach’s alpha which is 0.60. Therefore, it can be  

concluded the questionnaire is reliable, and the level of reliability 

is very high. 

F. Technique of Data Analysis 

In analyzing the collected data of this research the writer 

used descriptive analysis with precentage.  In order to find out how 

is writing anxiety of EFL students, the writer used the score of 

questionnaire of students’ anxiety.  In analyzing the data, the 

researcher used a descriptive statistic through SPSS 20.00 version 

program.  To analyze the data of writing anxiety, the writer used 

the following formula: 

  
 

 
      

Where : 

P = Number of precentage 

F = Frequency 

N = Number of sample 
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The categories percentages of writing anxiety 

questionnaires from Cheng (2004) as follows:  

Table III.7 

The Percentage of Writing Anxiety Questionnaire 

No. Percentage Category Level 

1 65% - 100% High 

2 50% - 64% Moderate 

3 0% - 49% Low 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclussion  

Based on the data presentation and analysis in the previous chapter, 

it can be conclude that the percentage of writing anxiety at the tenth grade 

of SMA IT Al-Fityah Pekanbaru is 58.20%. it is categorized as ‘moderate” 

level. It can be seen from 57 students majority (22.20%) students of the 

tenth grade at SMA IT Al-Fityah Pekanbaru was in moderate level of 

Wrting Anxiety of EFL Students, some of them (13.57%) was in the high 

level of writing anxiety of EFL students and 23.6% of the respondent was 

categorized into the low level. The data have been explained in chapter IV. 

  

A. Suggestion 

Based on the research result and the conclusion, it is know that 

writing anxiety of EFL students is in the moderate level. Certainly, 

they are sugggested to increased to reduce their writing anxiety. The 

writer wants to suggest the teacher and students at the tenth adn the 

eleventh grade of SMA IT Al-Fityah Pekanbaru. 

1. Suggestion to the teacher  

For the teacher, write in English is not easy for EFL 

students, but the teacher can give some suggestion to decrease their 

writing anxiety such as, the teacher can give motivation to the 
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students that write in English is fun, not difficult as same as they 

think. 

2. Suggestion to the students 

The students have to learn and reduce their writing anxiety 

by sharing and discussing their writing anxiety to the taecher and 

their classmates for example. In addition, to reduce their writing 

anxiety the students are suggested to write their activity in English 

when they are out of  class. 
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APPENDIX 1 
Syllabus 

 
 

 

 

 

 

 

 

 

 

 



 

  



I. Kompetensi Dasar, Materi, dan Kegiatan Pembelajaran 
 

Kelas : X 

Alokasi waktu : 76 JP 
 

Kompetensi Dasar Materi Pembelajaran Kegiatan 
Pembelajaran 

1.1. Membedakan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta 
informasi terkait 
legenda rakyat, 
sederhana, 
sesuai dengan 
konteks 
penggunaannya  
 

4.1. Teks naratif: 
legenda rakyat 

4.1.1. Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, 
struktur teks, 
dan unsur 
kebahasaan 
teks naratif, 
lisan dan tulis 
sederhana 
terkait legenda 
rakyat 

 

Teks naratif: legenda 
rakyat 

 Fungsi Sosial 

Memperoleh hiburan, 
menghibur dan 
mengajarkan nilai-nilai 
luhur, meneladani nilai-
nilai moral, cinta tanah 
air, menghargai budaya 
lain, dsb. 

 Struktur Teks 

Struktur teks naratif 
legenda rakyat dapat 
mencakup: 
- Orientasi 
- Komplikasi 
- Resolusi 
- Orientasi ulang 

 Unsur Kebahasaan 

- Tata bahasa: Simple 
Past tense, Past 
Continuous. 

- Kosa kata: terkait  
karakter, watak, dan 
setting dalam legenda 

- Adverbia penghubung 
waktu: first, then, after 
that, before, at last, 
finally, dsb. 

- Adverbia dan frasa 
preposisional 
penunjuk waktu: a 
long time ago, in 1776, 
during the war, 
immediately after the 
dry season, dsb. 

- Ucapan, tekanan kata, 
intonasi 

- Ejaan dan tanda baca 
- Tulisan tangan 

 Topik 

- Membaca teks 
naratif terkait 
legenda rakyat 
sederhana 

- Bertanya dan 
mempertanyak
an fungsi 
sosial, struktur 
teks dan unsur 
kebahasaan 
dari teks naratif 
tersebut. 

- Mendiskusikan 
setiap paragraf 
dari teks 
tersebut 
dengan 
melengkapi 
pertanyaan 
yang diberikan. 

- Merangkum 
dan 
mempresentasi
kan hasil 
diskusi 
tersebut. 

- Membandingka
n beberapa teks 
yang sedang 
dipelajari 
dalam konteks 
yang berbeda.  

- Bermain peran 
menggunakan 
teks yang 
sama. 

- Melakukan 
refleksi tentang 
proses dan  
hasil belajar. 

 



Cerita legenda yang 
memberikan 
keteladanan yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

APPENDIX 2 
Instrument of Writing Anxiety 

 

 

 

 

 

 

 

 

 

 

 

 



ESL/EFL Writing Anxiety Questionnaire I- Adopted from Second Language 

Writing Anxiety Inventory (SLWAI) 

(Cheng, 2004) 

Demographic information 

Name: 

Gender: 

Academic Year: 

Date: 

Instruction 

Read the following statement and express your degree of agreement / 

disagreement by ticking. 

Check the appropriate column. 

Note that:  SA: Strongly Agree  U: Uncertain 

A: Agree    D: Disagree     

SD: Strongly Disagree 

 

Statement SA A U D SD 

1. While writing in English, I’m not 

nervous at all. 

2. I feel my heart pounding when I 

write English compositions under 

time 

constraint. 

3. While writing English 

compositions, I feel worried and 

uneasy if I know they 

will be evaluated. 

4. I often choose to write down my 

thoughts in English. 

5. I usually do my best to avoid 

writing English compositions. 

6.  My mind often goes blank when I 

start to work on an English 

composition. 

7. I don’t worry that my English 

compositions are a lot worse than 

others’. 

8. I tremble or perspire when I write 

English compositions under time 

pressure. 

9. If my English composition is to be 

evaluated, I would worry about 

getting a very poor grade. 

     



10. I do my best to avoid situations in 

which I have to write in English. 

11. My thoughts become jumbled 

when I write English compositions 

under time 

constraint. 

12. Unless I have no choice, I would 

not use English to write 

composition. 

13. I often feel panic when I write 

English compositions under time 

constraint. 

14. I’m afraid that other students 

would deride my English 

composition if they 

read it. 

15. I freeze up when unexpectedly 

asked to write English 

compositions. 

16. I would do my best to excuse 

myself if asked to write English 

compositions. 

17. I don’t worry at all about what 

other people would think of my 

English 

compositions. 

18. I usually seek every possible 

chance to write English 

compositions outside of class. 

19. I usually feel my whole body rigid 

and tense when I write English 

compositions. 

20. I’m afraid of my English 

composition being chosen as a 

sample to be 

discussed in class. 

21. I’m not afraid at all that my 

English compositions would be 

rated as very poor. 

22. Whenever possible, I would use 

English to write compositions. 

 



Kuesioner Kecemasan Menulis ESL / EFL Diadopsi dari Inventarisasi 

Kecemasan Penulisan Bahasa Kedua/Asing (SLWAI) (Cheng, 2004) 

Informasi demografis 

Nama: 

Jenis kelamin: 

Tanggal: 

Baca pernyataan berikut dan nyatakan tingkat persetujuan / ketidaksetujuan Anda 

dengan mencentang. 

Perhatikan bahwa:  SS: Sangat Setuju  TP: Tidak Pasti 

   S: Setuju   TS: Tidak setuju 

   STS: Sangat Tidak Setuju 

 

Pernyataan SS S TP TS STS 

1. Saat menulis dalam bahasa Inggris, saya tidak gugup 

sama sekali. 

     

2. Jantungku berdebar kencang ketika menulis karangan 

bahasa Inggris di bawah waktu paksaan. 

     

3. Saat menulis karangan bahasa Inggris, saya merasa 

khawatir dan gelisah jika saya tahu itu akan dievaluasi. 

     

4. Saya sering memilih untuk menuliskan pikiran saya 

dalam bahasa Inggris. 

     

5. Saya biasanya melakukan yang terbaik untuk 

menghindari penulisan karangan bahasa Inggris. 

     

6. Pikiran saya sering menjadi kosong ketika saya mulai 

mengerjakan karangan bahasa Inggris. 

     

7. Saya tidak khawatir bahwa karangan bahasa Inggris saya 

jauh lebih buruk daripada yang lain. 

     

8. Saya gemetar atau berkeringat ketika saya menulis 

karangan bahasa Inggris di bawah tekanan waktu. 

     

9. Jika karangan bahasa Inggris saya akan dievaluasi, saya 

akan khawatir mendapatkan nilai yang sangat buruk. 

     

  



10. Saya melakukan yang terbaik untuk menghindari 

situasi di mana saya harus menulis dalam bahasa 

Inggris. 

     

11. Pikiranku menjadi campur aduk ketika saya menulis 

karangan bahasa Inggris di bawah waktu paksaan. 

     

12. Kecuali saya tidak punya pilihan, saya tidak akan 

menggunakan bahasa Inggris untuk menulis karangan 

     

13. Saya sering merasa panik ketika menulis karangan 

bahasa Inggris di bawah batasan waktu. 

     

14. Saya khawatir siswa lain akan mencemooh karangan 

bahasa Inggris saya jika mereka membacanya. 

     

15. Saya membeku ketika tiba-tiba diminta untuk menulis 

karangan bahasa Inggris. 

     

16. Saya akan melakukan yang terbaik untuk mencari 

alasan jika diminta untuk menulis karangan bahasa 

Inggris. 

     

17. Saya tidak khawatir sama sekali tentang apa yang orang 

lain pikirkan tentang karangan bahasa Inggris saya. 

     

18. Saya biasanya mencari setiap kesempatan yang 

memungkinkan untuk menulis karangan bahasa 

Inggris di luar kelas. 

     

19. Saya biasanya merasakan seluruh tubuh saya kaku dan 

tegang ketika saya menulis karangan bahasa Inggris. 

     

20. Saya takut karangan bahasa Inggris saya dipilih sebagai 

sampel dibahas di kelas. 

     

21. Saya tidak takut sama sekali bahwa karangan bahasa 

Inggris saya akan dinilai sangat buruk. 

     

22. Bilamana memungkinkan, saya akan menggunakan 

bahasa Inggris untuk menulis karangan. 
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Documentation 
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