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ABSTRACT
Elga Nadila, (2019): An Analysis of Students’ Sentence Structure Errors in
Writing Recount Text at State Senior High School 2
Tambang
This research was carried out to describe the types of errors and the most
dominant error of sentence structure in writing recount text. This research was a
descriptive quantitative study. The subject of this research was the tenth grade
students of State Senior High School 2 Tambang 2018/2019 academic year while
the object was sentence structure errors focusing on the use of pronouns and past
tense. The researcher classified the errors based on Surface Strategy Taxonomy.
The researcher used simple random sampling technique, there were 52 students as
a sample of this research. In collecting the data, the researcher used
documentation of students’ writing. The data was presented in descriptive analysis
way. Based on data analysis, the researcher found the total numbers of errors in
using pronoun in writing recount text was 59 errors. They made 22 omission
errors or 37.29%, then 21 misordering errors or 35.39%, next 15 misformation
errors or 25.42% and the last 1 addition error or 1.69%. Then, the total numbers of
errors in using past tense in writing recount text was 99 errors. They made 72
misformation errors or 72.72%, then 23 omission errors or 23.23%, next 3
addition errors or 3.03% and the last 1 misordering error or 1.01%. From the
result above, it can be seen that the total of sentence structure errors made by the
students was 158 errors. The students made 45 omission errors or 28.84%, then 4
addition errors or 2.53%. It was followed by 87 misformation errors or 55.06%
and the last, 22 misordering errors or 13.92%. Thus, the most dominant error
made by tenth grade students of State Senior High School 2 Tambang was
Misformation with 87 errors or 55.06%.
Key words: Error, Writing, Sentence Structure, Recount Text.
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ABSTRAK

Elga Nadila (2019):

Analisis Kesalahan Struktur Kalimat Siswa dalam
Menulis Teks Recount di SMA Negeri 2 Tambang

Penelitian ini dilakukan untuk mendeskripsikan jenis-jenis kesalahan dan
kesalahan yang paling dominan pada struktur kalimat dalam penulisan teks
recount. Penelitian ini adalah penelitian kuantitatif deskriptif. Subjek penelitian ini
adalah siswa kelas X SMA Negeri 2 Tambang tahun akademik 2018/2019
sedangkan objeknya adalah kesalahan struktur kalimat yang berfokus pada
penggunaan kata ganti dan past tense. Peneliti mengklasifikasikan kesalahan
berdasarkan Surface Strategy Taxonomy. Peneliti menggunakan teknik simple
random sampling, ada 52 siswa sebagai sampel penelitian ini. Dalam
mengumpulkan data, peneliti menggunakan dokumentasi tulisan siswa. Data
disajikan dengan cara analisis deskriptif. Berdasarkan analisis data, peneliti
menemukan jumlah total kesalahan dalam menggunakan kata ganti pada penulisan
teks recount adalah 59 kesalahan. Mereka membuat 22 kesalahan omission atau
37,29%, kemudian 21 kesalahan misordering atau 35,39%, selanjutnya 15
kesalahan misformation atau 25,42% dan 1 kesalahan addition atau 1,69%.
Kemudian, jumlah total kesalahan dalam menggunakan past tense dalam menulis
teks recount adalah 99 kesalahan. Mereka membuat 72 kesalahan misformation
atau 72,72%, kemudian 23 kesalahan omission atau 23,23%, selanjutnya 3
kesalahan addition atau 3,03% dan 1 kesalahan misordering atau 1,01%. Dari
hasil di atas, dapat dilihat bahwa total kesalahan struktur kalimat yang dibuat oleh
siswa adalah 158 kesalahan. Siswa membuat 45 kesalahan omission atau 28,84%,
kemudian 4 kesalahan addition atau 2,53%. Diikuti oleh 87 kesalahan
misformationatau 55,06% dan yang terakhir, 22 kesalahan misordering atau
13,92%. Dengan demikian, kesalahan paling dominan yang dilakukan oleh siswa
kelas sepuluh di SMA Negeri 2 Tambang adalah Misformation dengan 87
kesalahan atau 55,06%.
Kata kunci: Analisis, Kesalahan, Struktur Kalimat, Teks Recount
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CHAPTER I
INTRODUCTION
A. Background of the Problem
Writing is an important skill for language production. It is one of the
language skills besides reading, listening and speaking. It is a process to
transfer ideas or thoughts into a written language. In line with statement
above, Oshima & Hogue (2007) says that writing is never a one-step action, it
is an on going creative act. It means that writing is not an activity
accomplished in one setting. It needs study hard and much practice to develop
this skill.
As one of the language skills, writing plays an important role in making a
meaning from the students‟ thoughts into a written form. In reference to
Kendal and Khuon (2006) writing is all about making meaning. Writing is not
an easy act to produce. In writing a text, the students are required to pay
attention with their every single sentences. According to Brown (2000),
writing is the process of putting ideas down on a paper transform thought into
words, to sharpen main ideas, to give them structure and coherent
organization. It means that to make a good writing, it needs a special skill and
a long process in organizing language material by using students‟ own ideas or
thoughts.
In writing a text, arranging a group of words into a sentence with the
correct structure is important to be considered by the students. Pertaining to
Hogue (2008) a sentence is a group of words containing a subject and a verb
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to express a complete thought. When dealing with the sentences, the students
must pay attention to the structure of English sentences to make them can be
understood by the readers. In line with the idea above, Hughey, Wormuth,
Hartfiel, & Jacob (1983) says that writing employs the complete structures
which serve to elaborate meaning more fully because meaning can be lost if
abbreviated structures are written without careful thought.
In order to make a good writing, the structure of the sentences must be
considered by the students. According to Greenbaum and Nelson (2002),
sentence structure is formed by the elements. The elements of sentence
structure have meaning such as subject, verb, object, complement and
adverbial. In the real writing practice, the sentence structure of English is
different with sentence structure of Indonesia, however, the differences of
sentence structure make Indonesian students face the difficulties or commit
errors in composing sentences grammatically or with the correct structure.
In 2013 Curriculum, the types of texts or genre are taught in English
lesson in order to develop all of the language skills. Fabb (2005) points out the
different kinds of text or genre typically use different kinds of language, which
include different vocabularies and different sentence structures. It means that
Indonesian students can learn and apply English sentence structure directly in
their writing based on the types of texts or genre. The sentence structure of
each texts or genre called language features. Based on the syllabus of 2013
curriculum, the students should be able to compose a text by paying attention
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to social function, generic structure and language features of each texts or
genre.
State Senior High School 2 Tambang is one of senior high schools in
Kampar using 2013 Curriculum. English is served as compulsory subject
which is taught once in a week, with 90 minutes for each meeting. Then, the
criteria of students‟ learning achievement in writing is 70. At the school, based
on national standard council (BSNP) for the 2013 Curriculum, writing recount
text is one of the indicators of students‟ success in learning English and it is
taught at the 2nd Semester. The basic competence in writing recount text is the
students are able to compose recount text orally and written about experience,
activity, or event by paying attention to the social function, generic structure
and language features of recount text.
In the real practice of writing, many students still face the difficulties in
composing the sentences with the correct structure into a text. However, the
differences of sentence structures between Indonesia and English make the
students get difficulties and make errors in composing sentence. Hence, they
will make their sentences error. In reference to Dulay, Burt and Krashen
(1982) errors as the flawed side of the learners‟ speech or writing. It means
that there is something wrong in the learners‟ language performance.
Based on the preliminary research, the researcher found some problems
faced by the tenth grade students at State Senior High School 2 Tambang,
especially in writing recount text. It can be seen in the following phenomena:
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1. Some of students are not able to identify the specific participants
(nouns and pronouns) which is involved in recount text.
2. Most of students are not able to identify past tense to retell the past
event in recount text.
3. Some of students are not able to identify time connectives (adverb of
time) and the appropriate conjunctions in recount text.
4. Some of students are not able to identify the use of punctuations
appropriately in recount text.
Based on the problems above, the researcher is interested in investigating
the problems above into a research entitled An Analysis of Students’
Sentence Structure Errors in Writing Recount Text at State Senior High
School 2 Tambang Kampar Regency.

B. Problem
1. Identification of the Problem
a.

Why are not some of students able to identify the specific participants
(nouns and pronouns) which is involved in recount text?

b.

Why are not some of students able to identify past tense to retell the
past event in recount text?

c.

Why are not some of students able to identify time connectives
(adverb of time) and the appropriate conjunctions in recount text?

d.

Why are not some of students able to identify the use of punctuations
appropriately in recount text?
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2. Limitation of the Problem
In line with the identification of the problems stated above, thus, the
researcher needs to limit the problem of this research into students‟
sentence structure errors in writing recount text, focusing on the language
features of recount text in the use of pronouns and past tense at the tenth
grade of State Senior High School 2 Tambang. It is investigated based on a
Surface Strategy Taxonomy of Errors (Omission, Addition, Misformation
and Misordering).
3. Formulation of the Problem
a. What types of errors are made by the tenth grade students of State
Senior High School 2 Tambang in using pronouns and past tense in
writing recount text?
b. What is the most dominant error made by the tenth grade students of
State Senior High School 2 Tambang in writing recount text?

C. Objective and Significance of the Research
1. Objective of the Research
a. To describe types of errors are made by the tenth grade students of
State Senior High School 2 Tambang in using pronouns and past tense
in writing recount text.
b. To describe the most dominant error made by the tenth grade students
of State Senior High School 2 Tambang in writing recount text?
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2. Significance of the Research
a. Hopefully, this research is able to benefit the researcher as a novice
researcher, especially in learning how to conduct a research.
b. These research findings are also hoped to be useful and valuable
especially for students and teachers of English at State Senior High
School 2 Tambang to be consideration for their future teaching learning
English process.
c. Besides, these research findings are also expected to be positive and
valuable information for those who are concerned in the world of
teaching and learning as a second language.
d. Finally these research findings are also expected to be practical and
theoretical information to development of the theories of language
teaching.

D. Reasons for Choosing the Title
There are some reasons why the writer is interested in conducting this
research based on the following reasons:
1. The title of this research is relevant with the writers‟ status as a student
of English Education Department.
2. The problems of this research are not yet investigated by other
previous researchers.
3. The location of the research facilitates the writer in conducting the
research.
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E. Definition of the Term
In this research, there are so many terms involved, thus, to avoid
misunderstanding on the terms used, the following terms are necessarily
defined as follows:
1.

Sentence Structure
According to Greenbaum and Nelson (2002), sentence structure is
formed by the elements. The elements of sentence structure have meaning
such as subject, verb, object, complement and adverbial. In this research,
the researcher will analyze students‟ sentence structure errors focusing on
the use of pronouns and past tense (language features) in writing recount
text.

2.

Error
According to Richards and Schmidt (2002), an error is the use of word,
speech act or grammatical items in such a way it seems imperfect and
significant of an incomplete learning. Making errors is as normal act in
learning a language. Learners cannot learn language without first
systematically committing errors. However, the differences of sentence
structure between Indonesia and English make the students get difficulties
in constructing sentences and sometimes it will make their sentences
error.

3.

Writing
Harmer (2004) points out writing is a way to produce a language and
express idea, feeling and opinion. Therefore, several stages in writing a
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text faced by the writers to produce a good writing because it is one of
language skills that need a long process and it cannot be accomplished in
one setting to produce.
4.

Recount Text
According to Knapp and Watkins (2005), recount text is a written form
to tell about events in the past. Formally, recounts are sequential texts that
do little more than sequence a series of events. It is a kind of texts to tell a
series of events for the purpose of informing or entertaining the readers.
In this research, recount text is a text that is used to know the students‟
sentence structure errors focusing to the use of pronouns and past tense
(language features) in writing recount text at the tenth grade students of
state senior high school 2 Tambang.
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CHAPTER II
LITERATURE REVIEW
A. Theoretical Framework
1. The Nature of Writing
a. The Definition of Writing
Writing is one of the language skills besides reading, listening and
speaking. According to Nation (2009) “writing, as with the other skills
of listening, speaking and reading, it is useful to make sure that learners
are involved in meaning-focused use, language-focused learning, and
ﬂuency development.” It is also one of language production besides
speaking.
Writing is an act that need a long process to produce by paying
attention to the structure of the sentences. Pertaining to Linse (2005)
writing as a process and a product were discussed as well as the
physical act of forming letters. The process refers to the act of gathering
ideas and working with them until they are presented in a manner that is
polished and comprehensible to readers. Furthermore, Richards and
Schmidt (2002) points out that writing is the result of complex
processes of planning, drafting, reviewing and revising. It is also in line
with the theory from Oshima and Hogue (2017) that says writing is
never a one-step action.
From the definition above, it can be concluded that writing is a
productive skill besides speaking. In order to produce a good writing,
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the writers must pay attention to every components of writing and also
several stages will be faced by the writers.

b. The Process of Writing
Writing is a process, there are several stages that must be done by
the writer. Linse (2005) stated there are five processes of writing, the
first is prewriting, this is the first step that every writers‟ face before
writing, for every piece of writing there is always prewrite activity. The
second is write, this step is to get thoughts and ideas down on paper and
it can be arranged, added to and edited later on. The third is revising, it
occurs when a writer looks for feedback from a teacher or another
students. The four is editing, and the last is publishing, after a piece of
writing has been edited, it is ready to be published. Publishing is refers
to putting the writing in a final finished format where it can be shared to
others.
According to Syafi‟i (2018) stated that the process of writing is
divided into three steps:
1. Pre-writing
To make a qualified writing, the researcher needs to prepare a
good preparation. This preparation or this process of thinking
before writing is called prewriting.
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2. Outlining
After doing the prewriting, a writer needs to outline the ideas
in order to create a good product. It can be done by
brainstorming, grouping, writing the topic sentence, and making
the simple outlining.
3. Writing and Revising Drafts
After outlining, the writer can go ahead to the next step. It is
writing and revising draft. Revising drafts is really important to
fix mistakes and create a satisfying writing.
Talking about process of writing, White and Arndt (1991) in
Harmer (2001) stated there are five processes in writing, it can be seen
as follows:
1. Drafting,
2. Structuring

(ordering

information,

experimenting,

with

arrangements, etc),
3. Reviewing (checking context, connections, assessing impact,
editing),
4. Focusing (that is making sure you are getting the message
across you want to get across),
5. Generating ideas and evaluation (assessing the draft and/or
subsequent drafts).
From the theory above proposed by some expert, it can be
concluded that there were so many processes will be faced by the writer
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in order to make a qualified and a good writing because it is not an
action that can be finished in one setting.

c. The Importance of Writing
Writing is one of important skills for language production. It plays
an important role as one of the language skills besides reading, listening
and speaking. According to Walsh (2010) cited in Klimova (2013),
writing is important because it is used extensively in higher education
and in the workplace. Furthermore, Chappel (2011) in Klimova points
out that writing is essential and it brings a lot of advantages, as for the
importance of writing, she stated several points, they were, express
one‟s personality, foster communication, develop thinking skill, provide
and receive feedback, and the last prepare for school and employment.
On the other hand, Harmer (2004, p. 31-33) states there are some
importance of writing as follows:
1.

Writing encourages students to focus on accurate language use
because they think as they write, it may provoke well
development as they resolve problems which writing puts in
their mind.

2.

Writing is often used as a means of reinforcing language that
has been thought. They use writing skill to make a note about
what they have learnt while learning process happens.
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3.

Writing is frequently useful as preparation for some other
activity.

4.

Writing can be used as an integral part of a larger activity where
the focus is on something else such as language practice, acting
out, or speaking.

5.

Writing is also used in questionnaire-type of activities. Writing
is important to face questionnaire test. In the examination,
students are asked their answer in the form of written.

d. The Purpose of Writing
Many people regard that writing is the most difficult skill in learning
a language. Although it is difficult, there are so many benefits derived
from writing. It also has many different kinds such as novels, poems,
short stories, scripts, letters, essays, reports and etc. Syafi‟i (2018)
points out that the purpose of writing is often to entertain, to inform or
to persuade, in academic writing the purpose is most often be to
enlighten.
According to Grenville (2001), there are three purposes of writing. It
will be discussed below:
1.

Writing to entertain
Writing to entertain generally takes the form „imaginative
writing‟ or „creative writing‟. For examples of imaginative
writing are novels, stories, poems, song lyrics, plays and
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screenplays. it doesn‟t necessarily make the readers laugh, but it
at least engages their feelings in some way.
2.

Writing to inform
It tells the reader about something, it can also be entertaining,
but entertaining is not the main purpose. Examples of writing to
inform are newspaper articles, scientific or business reports,
instructions or procedures, and essays for school and university.

3.

Writing to persuade
It tries to convince the reader of something. This includes
advertisements, some newspaper and magazine articles, and
some types of essay. This type of writing might include opinion,
but as part of a logical case backed up with evidence, rather than
just as an expression of the feelings.

2. Error
a. The Definition of Error
In learning a foreign language, making error is an inevitable thing.
Learners cannot learn a language without first systematically
committing errors. According to Dulay, Burt and Krashen (1982) errors
are refers to the systematics deviation because of the learners still
developing knowledge of the second language rule system.
Richards and Schmidt (2002) stated an error is the use of language
items such as a word, speech or grammatical items in such a way it
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seems imperfect and significant of an incomplete learning. However,
making errors does not mean failure because it is natural in learning a
language.
From the definition above, it can be concluded that making error is
natural in the process of learning a language. It comes from the
learners‟ lack of knowledge of the correct rules of language.
b. The Differences between Error and Mistake
In the process of learning language, many people assume that error
and mistake almost similar but actually they both are different. Brown
(2000) says that a mistake refers to a performance error that is either a
random guess or a slip, it can be self-corrected, while an error is a
noticeable deviation from the adult grammar of a native. Error and
mistake are two different phenomena that must be carefully
distinguished.
On the other hand, According to Mourtaga (2004) in Abushihab
(2014, p. 214) in Arista, et al (2016) stated the errors and mistakes are
different from each other because an error cannot be self-corrected and
is caused by a learners‟ inadequate knowledge of the target language
whereas mistake can be self-corrected. It means, the errors cannot be
self-corrected by learner. It needs teacher and researcher to locate the
error for immediate action to avoid the reoccurrence of error. On the
other hand, Mistake can be done due to inconsistency and can be selfcorrected while error is systematic problems happen due to
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incompetence the foreign language learner in learning target language. It
is affected by their habits in using of mother language.
c. The Types of Errors
According to Dulay, Burt and Krashen (1982, p. 150) “A surface
strategy taxonomy highlights the ways surface structures are altered:
Learners may omit necessary items or add unnecessary ones, they may
misform items or misorder them.” There are four types of surface
strategy taxonomy, they called omission, addition, misformation and
misordering. To make it clear, the four types of errors based on surface
strategy taxonomy can be seen as follows:
1.

Omission
Omission is a type of errors which are characterized by the
absence of an item that must appear in a well-formed utterance.
The learner may omit grammatical morphemes in producing a
sentence. Grammatical or function words, on the other hand, are
those little worse that play a minor role in carrying the meaning
of a sentence. They include noun and verb inflections (-s, -ed, ing), the article (a, an, and the), the verb auxiliaries (is, will, can,
may ) and preposition (in, on, at, under). For example: She
travell around Bandung two weeks ago. (The correct sentence is
She travelled around Bandung two weeks ago).
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2.

Addition
Addition errors are the opposite of omission errors. It
characterized by the presence of the item which must not arise in
well-formed structure. It can be called addition error if the
learners add unnecessary items. In addition errors, there are three
types of addition, namely double marking, regularization, and
simple addition. But, in this research, the researcher focus to
analyze addition error in general, focusing to the use of pronouns
and past tense in writing recount text. For example: I singed at
edds café yesterday. (The correct sentence is, I sang at edds café
yesterday). Actually, the word sing cannot be changed to singed.
The correct one is sang.

3.

Misformation
Misformation errors are the use of wrong form of morpheme
or structure. In misformation error, the item is not supplied at all,
the learners supplies something although it is incorrect. For
example: I do not know about the news of accident two days ago.
(The correct sentence is, I did not know about the news of
accident two days ago.

4.

Misordering
Misordering errors refer to the wrong placement of a
morpheme or a group of morphemes in an utterance. For
example, I and my friends at the green river swam. (The correct
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sentence is, My friends and I and swam in the green river.) The
sentence above is the example of misordering errors in using
pronoun and past tense in writing recount text.
3. Sentence Structure
In writing a text, sentence structure must be considered by the
students. It is the most difficult skill besides the other language skills. A
long process needed to produce a qualified writing. The sentence structure
of English is different from sentence structure of Indonesia so that most of
Indonesian students‟ face difficulties in composing sentences into a text.
According to Greenbaum and Nelson (2002), sentence structure is formed
by the elements. The elements of sentence structure have meaning such as
subject, verb, object, complement and adverbial. In 2013 curriculum,
sentence structure are taught within kinds of texts that can be called as
language features. Pertaining to Fabb (2005) the different kinds of text or
genre typically use different kinds of language which include different
vocabulary and different sentence structure. This research was focused to
investigate students‟ sentence structure errors in writing recount text.
Specifically, the use of pronouns and past tense. thus, it will be discussed
deeply by the researcher in this section. It can be seen below:
1.

Pronouns
According to Greenbaum and Nelson (2002) pronouns are
essentially special types of nouns. It also short words and can
do everything that nouns can do and can stand alone. It can
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act as a subject, direct object, indirect object, object of the
preposition and more and takes the place of any person,
place, animal or thing. It also may defined as a word that
replaces a noun in a sentence. Pronouns are used to avoid
repeating the same nouns over and over again.
Pronouns has a number of classes, they are personal
pronouns (I, you, we, they), possessive pronouns (my, mine,
your,

yours,

reﬂexive

pronouns

(myself,

yourself),

demonstrative pronouns (this, these, that, those), reciprocal
pronouns (each other, one another), interrogative pronouns
(who, what, which), relative pronouns (which, who, that) and
indeﬁnite pronouns (some, none) stated by Greenbaum and
Nelson (2002).
In reference to Azar (2002), there are eight kinds of
pronouns, it can be seen below:
a.

Personal Pronoun
Personal Pronoun is a pronoun which refers to a
person or thing. They either act as the subject of the
sentence (for example, I, You, We, They, She, He,
It) or the object of the sentence (for example, Me,
You, Us, Them, Her, Him, It).
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b.

Relative Pronoun
Relative pronouns are used to connect a clause or
phrase to a noun or pronoun. We often see them
when we need to add more information. They are,
who,

whom,

which,

whoever,

whomever,

whichever, that
c.

Interrogative Pronoun
Interrogative pronouns Interrogative pronouns
introduce direct or indirect questions. There are
three interrogative pronouns, they are who (for
person), what (for thing), which (for a choice
involving either person or thing)

d.

Demonstrative Pronoun
Demonstrative pronouns this and these are used
for something close to the speaker and that and
those are used for something remote.

e.

Intensive Pronoun
Intensive pronoun myself, ourselves, yourself,
yourselves, himself, herself, itself, and themselves,
which have the same form as the reflexive
pronouns, are used to emphasize the meaning of the
subject in the clause.
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f.

Reflexive Pronoun
Reflective pronouns are combination of –self
with

personal

pronouns

or

with

impersonal

pronouns. The action of the verb is pointed back to
the subject of the sentence. For example, myself,
ourselves, yourself, yourselves, himself, herself,
itself, and themselves, are used as an object of a
transitive verb in which the subject is co-referential
to the object.
g.

Indefinite Pronoun
Indefinite pronouns are those pronouns as few,
many, any, some, none, all, each, other, anyone,
somebody, one, anything, etc which refer to an
indefinite number, person or thing. Mostly is
considered as singular. Moreover, these pronouns
refer to unknown persons, things, or quantities.

h.

Reciprocal Pronoun
There are two reciprocal pronouns in English
namely each other and one another. Each other is
used to refer to two things and one another is used
for more than two things.
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2.

Simple Past Tense
Simple past tense is one of tenses that must be learnt by the
language learners. According to Shertzer (1986) tenses is a
distinctive form of a verb that expresses the time of action.
There are so many kinds of tense, simple past tense is one of
them that can be defined as a verb tense that is used to talk
about things that happened in the past time. Shertzer (1986)
also states that past tense indicates an action that occurred in
past time.
The other definition comes from Azar (2002), simple past
indicates an activity or situation began and ended at a
particular time in the past. Simple past tense refers to
something that took place at a specific time in the past, and an
event that occurs at a specific time in the past.
Talking about simple past tense, there are regular and
irregular simple past. Then, it also has a pattern to guide
someone in using past tense especially in writing. The regular
simple past is performed by adding “ed” to the base form of
the verb. (Base: walk + ed = walked). While the irregular
simple past is left up to the irregular verb to decide. Irregular
verbs must be memorized and used until you are learned, such
as go – went, speak – spoke, give – gave, swim-swam, seesaw. The pattern of simple past tense can be seen as follows:

23

a. The pattern for positive form of simple past tense is as
follow:
-Pattern for predicate verb sentence
SUBJECT + V2 + O + ADV
(a) {I, you, we, they, she, he, it} studied Math last night
(b) {I, you, we, they, she, he, it} cleaned the bathroom
yesterday
(c) {I, you, we, they, she, he, it} went to Bandung last
week
-Pattern for non-predicate verb sentence
SUBJECT + WAS/WERE + NON VERB
(a) {I, she, he, it} was ill yesterday {they, you, we} were
happy last night.
b. The negative form of simple past tense is as follow:
-Pattern for predicate verb sentence
SUBJECT + DID + NOT + V1 + O/ADV
(a) {I, you, we, they, she, he, it} did not study Math last
night
(b) {I, you, we, they, she, he, it} did not clean the
bathroom yesterday
(c) {I, you, we, they, she, he, it} did not go to Bandung
last week
-Pattern for non-predicate verb sentence
SUBJECT + WAS/WERE + NOT + NON VERB
(a) {{I, he, she, it} was not ill yesterday
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(b) {they, you, we}were not happy last night
c. The pattern of interrogative form of simple past tense
is as follow:
-Pattern for predicate verb sentence
DID + SUBJECT + V1 + O + ADV
(a) Did {I, you, we, they, she, he, it} study English last
night?
(b) Did {I, you, we, they, she, he, it} go to Bandung last
week?
If we use question words, the pattern will be as follow:
QUESTION WORDS + DID + SUBJECT + O + ADV
(a) Where did {I, you, we, they, she, he, it} go
yesterday?
(b) What did {I, you, we, they, she, he, it} do last night?
-Pattern for non-predicate verb sentence
WAS/WERE + SUBJECT + NON VERB
(a) Were {they, you, we} ill yesterday?
(b) Was {I, he, she, it} happy last night?
In learning a language, especially writing skill, the patterns
must be mastered by learners to have a good writing with the
correct sentence structures.
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4. Recount Text
a. The Definition of Recount Text
There are so many kinds of text which has the different styles and
purposes. Recount text is one of the text which retells events or
experiences in the past. According to Knapp and Watkins (2005),
recount text is a written form to tell about events in the past. It also
defined as sequential texts that do little more than sequence a series of
events.
According to Anderson and Anderson (1997), recount is a piece of
texts that retells past events orderly and has a purpose to retell and to
inform the audiences what have already done. Thereby, a recount text
has a purpose to retell the reader about a story or an event that
happened in the past.
b. Generic Structure of Recount Text
Every kinds of text has their own generic structure. According to
Derewianka (1990) in Ardin (2017) says that recount generally begins
with an orientation, giving the reader or listener the background
information needed to understand the text (i.ewho was involved, where
it happened, when it happened). Then, the recount unfolds with a series
of events ordered in a choronological sequence. At various stages there
may be some personal comment on the incident (e.g. we had a
wonderful time) it called re-orientation. the reorientation expresses a
personal opinion regarding the events described
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The tenth grade syllabus of 2013 curriculum states that a recount
text has three main parts:
1.

Orientation
It gives background information about what, who,
where, when and how the events or experience happened
in the past.

2.

Events
It tells about the event which happened in the past
experience sequentially or chronologically so it can be a
good experience and events in the past and can be
understood by the readers.

3.

Re-orientation
It is the end or closing of the story that contains the
conclusion or the effect which is caused by the sequence
of events.
To be more clearly, the example of recount text with
the generic structure can be seen on the table below:

Table II.1
The Generic Structure and Example of Recount text
Generic Structure
Text
Last holiday my family and I went to Jakarta.
Orientation:

We visited my uncle‟s house. It had a big garden
and a lot of colorful flowers.
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On Friday my nephew and I went to
National Museum and went up to the top of
monument which had the golden symbol of the
Events:

spirit of our nation. From the top we could see
the beauty of the metropolitan city. On Saturday
we went to Ancol beach to see Dunia Fantasi and
Dolphin show.
On Sunday we went to Ragunan Zoo and

Reorientation:

then we went home. We really enjoyed our
holiday.

In conclusion, a recount text tells the reader what happened in a
past. It begins with an orientation which tells the reader who was
involved, what happened, where this event took place and when it
happened. Then, the sequences of events are described in some sort
of order e.g. time. Last, it may be a reorientation at the end which
summarizes the events.
c. The Language Features of Recount Text
The different kinds of texts has the different style, the style means
language features of the text. The writer can make his written work
meaningful by using the language features. It can be called as the
features of language that support meaning (for instance, sentence
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structure, noun group/phrase, vocabulary, punctuation, figurative
language and etc.).
Hasibuan (2013) points out there are four language features of
recount text, they are use of nouns to identify people, animals, and
things, lingking words to do with time, simple past tense, and action
verbs. Based on syllabus of the tenth grade of 2013 curriculum, recount
text taught at the 2nd semester. The language features of recount text
are:
1.

Focus on specific participants (nouns and pronouns) which is
involved in the text. For instance, I, We, My family and I, etc.

2.

Using past tense, past continuous and present perfect tense to
retell the past event.

3.

Using time connectives (adverb of time) and appropriate
conjunctions. For example, at the first day, after that, next
morning, then, and, but and etc.

4.

Using the appropriate spelling and punctuation in writing.

B. Relevant Research
To avoid plagiarism from another research, there are several previous
studies that have been conducted which relevant to this research:
The first previous study is a research was conducted by Iim Imlakiyah
(2016). Under the title “An Error Analysis of Students‟ Personal Writing
Recount Text at The Eight Grade Students of MTS Annidhomiyah Cirebon.”
This study was carried out the most common errors and the causes of students;
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personal writing recount text made by the eight grade students. The result of
the study showed that the most common error was misinformation. The
number of the highest error was 109 or 60%, the second was 40 omission error
or 22%, it followed by addition error was 21 or 11% and the last 12
misordering error or 11%. Then, the causes of errors are divided into four
categories which are interlingual transfer (106 errors or 46%), communication
strategy (68 errors or 30%), context of learning (31 errors or 14%), and
intralingual transfer (25 errors or 10%. The data is presented in descriptive
analysis. Iim‟s research has relevancy to this research because she analyzed
the students‟ errors in writing recount text by surface strategy taxonomy and it
used descriptive analysis to present the data. Besides that, the object of Iim‟s
research was the eight grade students of Junior High School, while in this
research, the object was the tenth grade students of State Senior High School
The second previous study was a research conducted by Affatul Millah
(2016). Under the title “An Error Analysis on the use of Simple Past Tense in
Students‟ Recount Text Writing (A Study at the Tenth Grade of MA NU
Banat Kudus).” This study was carried out to describe what the types of errors
on the use of simple past tense in students‟ recount text writing are, to find out
the error percentage on the use of simple past tense in students‟ recount text
writing, and to identify the sources of the errors found on the use of simple
past tense in students‟ recount text writing. The writer used Surface Strategy
Taxonomy proposed by Dulay (1982) in the analysis of the data. From the
result, it could be seen that errors made by students were 56 omissions (38%),
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9 additions (6%), 79 misinformations (54%), and 3 misorderings (2%). These
errors came from the influence of their first language rules (interlingual), some
errors occurred because students generalized the rule and applied it
incompletely (intralingual) and sometimes they could be found similar to
those made by children learning the target language as their first language.
Most errors made by students were influenced by their target language rules.
Affatul‟s research has a relevancy to this research because she investigated
students‟ errors in using past tense in writing recount text and classified the
errors with surface strategy taxonomy, then the object of the research is
similar to this research, it was the tenth grade students of Senior High School.
In this research, the researcher includes students‟ errors in using past tense as
one of sentence structure errors. Besides that, Affatul‟s research not only to
describe about the proportion of errors but also about the sources of errors, it
is different with this research.
The third previous study is a research conducted by Dwi Susanti (2018).
Entitled “An Error Analysis on Pronouns used by the Eight Grade Students at
SMPN 18 Malang in Writing Recount Text.” This study was carried out the
types of error made by the students and the way how the teacher helped to
minimize the students‟ errors in using pronouns in writing recount text. The
result was, the number of errors made by the students in using pronouns was
55 errors. It analyzed by surface strategy taxonomy, where the errors of
misordering were 22 or 40%, 11 misformation errors or 20%, 9 addition errors
or 16.36% and 13 misformation errros or 23.63%. There were three ways to
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minimize the errors, those are giving a mark in wrong pronouns, giving
enrichment texts, and further explanation about pronouns which implemented
in texts and doing group. Dwi‟s research has a relevancy to this research
because she analyzed students‟ errors in using pronouns in writing recount
text based on surface strategy taxonomy and she wants to know the types of
errors made by the students. In Dwi‟s research, she also investigate about the
way how the teacher helped to minimize the students‟ errors in using pronouns
in writing recount text. Neverthless, in this research, the researcher includes
students‟ errors in using pronouns as one of sentence structure errors besides
past tense. Thus, in this research the researcher focus to investigate students
errors in using of pronouns and past tense called sentence structure.

C. Operational Concept
Operational

concept

is the

concept

which is

used to

avoid

misunderstanding and misinterpreting in scientific study. According to Syafi‟i
(2018, p. 103) “operational concepts are derived from related theoretical
concepts on all of the variables that should be practically and empirically
operated in an academic writing-a research paper.” In this research, the
researcher classified the errors based on Surface Taxonomy Strategy proposed
by Dulay, Burt & Krashen (1982), it can be separated into several indicators of
students‟ errors in sentence structure especially in writing recount text as
follows:
1.

Students‟ omission errors of using pronouns in writing recount text.
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2.

Students‟ addition errors of using pronouns in writing recount text.

3.

Students‟ misformation errors of using pronouns in writing recount
text.

4.

Students‟ misordering errors of using pronouns in writing recount
text.

5.

Students‟ omission errors of using past tense in writing recount text.

6.

Students‟ addition errors of using past tense in writing recount text.

7.

Students‟ misformation errors of using past tense in writing recount
text.

8.

Students‟ misordering errors of using past tense in writing recount
text.
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CHAPTER III
METHOD OF THE RESEARCH
A. Design of the Research
This research is descriptive quantitative research consisting one variable.
This research is aimed to describe and analyze the students‟ sentence
structure errors in writing recount text. According to Cohen (2007),
descriptive research is used to describe and interpret about the real situations
or the present existing condition. In descriptive study, there is no control or
treatment given to the students. In this research, quantitative method is used
by the researcher, because the data was analyzed by descriptive statistics
formula, Cohen also stated in his book descriptive statistics included as
quantitative data analysis, thus, the method of this research is descriptive
quantitative research.
B. Time and Location of the Research.
1. Time of the Research
This research was conducted on 11 until 24 April 2019.
2. Location of the Research
This research was conducted at State Senior High School 2 Tambang
on Bupati Street, Kubang Raya, Kampar Regency.
C. Subject and Object of The Research
1. Subject of the Research
The subject of this research was the tenth grade students of State
Senior High School 2 Tambang in the academic year 2018/2019.
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2. Object of the Research
The object of this research was the students‟ sentence structure errors
in writing recount text.
D. Population and Sample of The Research
1. Population.
According to Creswell (2012, p. 142) “population is a group of
individuals who have the same characteristic”. The population of this
research was the Tenth Grade Students of State Senior High School 2
Tambang. The total of students can be seen as follows:

No

Table III.1
Population of the Research
Class
Number of Students

1.

X Science 1

36 students

2.

X Science 2

36 students

3.

X Science 3

36 students

4.

X Science 4

36 students

5.

X Science 5

35 students

6.

X Social 1

34 students

7.

X Social 2

32 students

8.

X Social 3

35 students

9.

X Social 4

33 students

10.

X Social 5

33 students

Total

348 students

35

2. Sample.
According to Ary, Jacobs, & Sorensen (2010), sample is the small
group that is observed by the researcher or it is a portion of population.
The researcher took 15% of the population which is 52 students as sample
to represent 348 students as population. In selecting the sample, the
researcher used simple random sampling technique. In reference to
Cresswell (2012) simple random sampling is the most popular and
rigorous form of probability sampling from a population. In simple
random sampling, the researcher selected participants for the sample so
that any individual has an equal probability of being selected from the
population. The selected sample can be seen as follows:

No

Table III.2
Sample of the Research
Class
Population

Sample

1.

X Science 1

36 students

6 students

2.

X Science 2

36 students

6 students

3.

X Science 3

36 students

6 students

4.

X Science 4

36 students

6 students

5.

X Science 5

35 students

6 students

6.

X Social 1

34 students

4 students

7.

X Social 2

32 students

4 students

8.

X Social 3

35 students

6 students

9.

X Social 4

33 students

4 students

10.

X Social 5

33 students

4 students

Total

348 students

52 students

36

E. Technique of Data Collection
In this research, the researcher used documentation as an instrument to
collect the data. According Mallick and Verma (1999, p.112), “one of the
four common uses of documentation is to analyze types of errors in
students‟ work.” Moreover, Syafi‟i (2018) says that documentation is a
technique applied by collecting and analyzing the relevant documents to
the research questions and it can be collected by video-recording or
photocopying. In this research, the researcher collected the result of the
students‟ work in writing recount texts.
F. Technique of Data Analysis
The data in this research was analyzed by using descriptive
statistics. Then, in order to know the percentage of errors, the researcher
used descriptive formula from Sudijono (1996):

In which:
P

= Percentage of error

f

= Frequency of each error

n

= Total number of all errors
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
In this research, the researcher investigated about students‟ sentence
structure errors in writing recount text at State Senior High School 2
Tambang but the researcher only focused to investigate some language
features in recount text, the researcher separated it into two parts, they were
the use of past tense and the use of pronouns in writing recount text classified
by Surface Strategy Taxonomy.
Based on the result of this research, the researcher concluded that most
of the students still made errors in writing recount text. Firstly, the total
numbers of errors in using pronoun in writing recount text was 59 errors.
They made 22 omission errors or 37.29%, then 21 misordering errors or
35.39%, next 15 misformation errors or 25.42% and the last 1 addition error
or 1.69%. Secondly, the total numbers of errors in using past tense in writing
recount text was 99 errors. They made 72 misformation errors or 72.72%,
then 23 omission errors or 23.23%, next 3 addition errors or 3.03% and the
last 1 misordering error or 1.01%
From the result above, it can be seen that the total of students‟
sentence structure errors made by the students was 158 errors. The students
made 45 omission errors or 28.84%, then 4 addition errors or 2.53%. It was
followed by 87 misformation errors or 55.06% and the last, 22 misordering
errors or 13.92%. Thus, the most dominant error made by tenth grade students
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of State Senior High School 2 Tambang was Misformation with 87 errors or
55.06%.

B. Suggestion
From the conclusion above, the researcher suggests:
1. The teacher should give the clear explanation about the language features
(sentence structure) in recount text based on the syllabus of 2013
curriculum that is implemented in the school.
2. The teacher should give more exercise to the students especially in
writing, because it is one of language skills that need a long process to
produce and it cannot be accomplished in one setting in order to produce a
good writing with the correct sentence structure
3. The students should pay more attention to the lesson explained by teacher.
4. The students could try to write as much as possible to increase their
writing skill in order to produce a good writing with the correct sentence
structure.
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APPENDICES

APPENDIX 1
Instrument of Students’ Writing

APPENDIX 2
The Description of Errors

The Description of Students’ Sentence Structure Errors in Writing Recount Text
at State Senior High School 2 Tambang
No.
(Students’
Number)

Error Identification

Error
Classification

Error Correction

*The next day, we does the trip various
-Misformation *The next day, we did the trip at various tour places.
*We eaten various food, like coconut, snacks and
past tense
*We ate various foods like coconut, snacks and others.
more.
(does-did,
*In trip, we buyed some souvenir.
eaten-ate,
*In the trip, we bought some souvenirs.
*We buyed Bengkalis food, like, lempuk durian, buyed-bought, * We bought Bengkalis foods, like lempuk durian, dodol
dodol and more.
can saw-could and others.
*I can saw some the fantastic place.
see)
* I could see some of the fantastic places.
1.

2.
3.
4.

*The last holiday, me and my family went to -Misformation
Bengkalis.
pronoun (meI) and
Misordering
pronoun (me
and my
family-my
family and I)
*This holiday is very happy
Misformation
past tense
*Actually I also don’t went to go school
Misformation
*I also don’t know at the moment
past tense
*I sit in ninth grade
-Misformation
past tense
*We than cycle around the area to see new thing
-Omission

* The last holiday, my family and I went to Bengkalis.

*This holiday was very happy
*Actually I also didn’t go to school
*I also didn’t know at the moment
*I sat in ninth grade
*We than cycled around the area to see new thing together
1

together
past tense
*There were just few people that spend their -Misformation *There were just few people that spent their holiday here
holiday here
past tense
5.

*We need to get something to eat
*We want to take away store nearby
*We happy was there

6.

-

*We was happy there

*It was the nice time for fishing because I did’t go to
school

*It showed how people quickly change when they looked
after themselves in the jungle

8.

*I took my ticket on my wallet and go to the
information section

9.

*It showed how people quickly change when they
look after themselves in the jungle

Omission
past tense

*I follow my parents living at Jakarta

10.

11.
12.

*We needed to get something to eat
*We wanted to take away store nearby

-Misordering
past tense
Misformation
past tense and
Omission past
tense
Misformation
past tense

7.

*It was the nice time for fishing because I had no
school

-Omission
past tense

-

*I took my ticket on my wallet and went to the information
section

-Omission
past tense
*They weree looked old
- Addition past
tense
*I missed the so much because I lived with them
-Omission
when I was a child
pronoun

*I followed my parents living at Jakarta

-

-

*I didn’t to take closer and see

-Omission
past tense

*They were looked old
*I missed them so much because I lived with them when I
was a child

*I didn’t want to take closer and see
2

*Far from the old man but over time accustomed
to staying in a dormitory and not sad anymore
13.

14.

15.
16.

17.

-Omision
pronoun (I)
-Omission
past tense
(was)
*Finally, we almost get there
-Misformation
past tense
*We need cross to Arman’s house
-Omission
past tense
*I and my four classmates decided to visit one of -Misordering
our friends, Arman
pronoun
*I and all my friends were so happy because we
made some jokes along the way
-

-

*Three years ago, me and my family went to West -Misformation
Sumatera
pronoun (meI) and
Misordering
pronoun (me
and my
family-my
family and I)
*Especially, we are go to Bukittinggi
-Misformation
past tense
*I’m so excited when I know already till on -Misformation
Bukittinggi
past tense
*Before we are started our holiday, we are respite -Addition past
at lodging for the night
tense (are

*Far from the old man but over time I accustomed to stay
in a dormitory and I was not sad anymore

*Finally, we almost arrived there
*We needed cross to Arman’s house
* my four classmates and I decided to visit one of our
friends, Arman
*All my friends and I were so happy because we made
some jokes along the way
*Three years ago, my family and I went to West Sumatera

*Especially, we are go to Bukittinggi
*I was so excited when I knew already arrived in
Bukittinggi
*Before we started our holiday, we were respite at the
lodging for a night
3

*I can find the Malin Kundang starve
*In that beach, many people relaxed in edge
beach. Wow so crowded

*After played on Air Manis beach, me and my
family revert to the lodging

*So tomorrow, we are go to Maninjau beach
*I’m so happy, I can swim in that lake
*Woah, me and my family waste our time on that
lake

*We return to lodging and we buy snack on
swalayan. After that, we are go back to lodging

started-started)
and
Misformation
past tense
-Misformation
past tense
-Omission
pronoun (it)
and omission
past tense
(was)
Misformation
pronoun (meI) and
Misordering
pronoun
-Misformation
past tense
-Misformation
pronoun (meI),
Misordering
pronoun,
Omission past
tense (wastewasted)
-Omission
past tense
(returnreturned),
Misformation

*I could find the Malin Kundang stone
*In that beach, many people relaxed in the edge beach.
Wow it was so crowded

*After played on Air Manis beach, my family and I revert
to the lodging

*So tomorrow, we went to Maninjau beach
*I was so happy, I could swim in that lake
*Woah, my family and I wasted our time on that lake

*We returned to the lodging and we bought snack on
swalayan. After that, we went back to the lodging

4

18.

past tense
(buy-bought,
are go-went)
*The next day, we go to Lembah Harau
-Misformation
*Same with yesterday, we’re wasted our time and past tense (gogo to lodging
went),
Addition past
tense (we’re
wastedwasted)
*My father worked out of town to buy used tire, -Misformation
then takes it to Western Sumatera
past tense
(takes-took)
-Misorder
pronoun (takes
it-it took)
-

*The next day, we go to Lembah Harau
*Same with yesterday, we’re wasted our time and go to
lodging

*My father worked out of town to buy used tire, then takes
it to Western Sumatera

-

19.
*We rode slowly and sometimes stopped for
several minutes
20.

21.

22.

-Omission
pronoun
(stopped-it
stopped)
*It was a beautiful beach where many people -Misformation
past tense
come
*They did the same thing as I did, just walking
-Omission
and sometimes stopped at some street
past tense

*We rode slowly and sometimes it stopped for several
minutes

*It was a beautiful beach where many people came to this
place.
*They did the same thing as I did, just walking and
sometimes I stopped at some street

*I want to “LUBUK BASUNG” to visit my -Misformation *I went to “LUBUK BASUNG” to visit my grandparents
grandparents
past tense
*It was very cold when night was obliged to wear
-Omission
*It was very cold at night, I was obliged to wear a jacket
a blane
pronoun (I)
5

*Getting together with my family is fun

23.

24.

25.

26.

-Misformation *Getting together with my family was fun
past tense

*A few minutes later there was a gentleman come -Misformation *A few minutes later there was a gentleman come and
and secure the thief
past tense
secure the thief
(come-came),
Omission past
tense (securesecured)
-Misformation
*People his the thief until they were battered
past tense (his- *People hit the thief until they were battered
hit)
*Last years, I and my team joined a tournament -Misordering *Last years, I and my team joined a tournament
basketball.
pronoun
basketball.
*I can make a score
-Misformation *I could make a score
past tense
*That was my experience, very happy experience
-Omission
*That was my experience, I was very happy
pronoun (I),
Omission past
tense (was)
*On Wednesday morning, 25 September 2018,
-Omission
*On Wednesday morning, 25th September 2018, when my
when my 16th birthday, friend arrived
pronoun (my) 16th birthday, my friend arrived
*I am very happy because I feel my friends love -Misformation *I was very happy because I felt my friends love me
me
past tense
*I was shocked and feit very happy
-Misformation *I was shocked and felt very happy
past tense
*It was only activity my father in the empty time
-Misordering *It was only my father’s activity in the empty time
pronoun
*My family really enjoy my mother’s cuisine with
-Omission
*My family really enjoyed my mother’s cuisine with fresh
fresh fish
past tense
fish
6

*My family and went on vacation to Banten
27.

28.

29.

-Omission
pronoun (I)
*My brother and I are happy
-Misformation
past tense
*The next day, they come to my house and brought -Misformation
gifts for me
past tense
*I am very happy because the still care about me
-Misformation
past tense
(am-was),
Omission
pronoun (thethey)
*On December 2017 Saturday 12.30 am me and -Misformation
my family on vacation in Jakarta
pronoun (meI),
*Me and cousin immediately whent to our room
Misordering
pronoun (me
*We don’t want to swim
and my
family-my
family and I,
me and
cousin-My
cousin and I)
-Misformation
past tense
(whent-went,
don’t want,
didn’t want)

*My family and I went to Banten
*My brother and I were happy
*The next day, they came to my house and brought gifts
for me.
*I was very happy because they still care about me

*On December 2017 Saturday 12.30 am my family and I
on vacation in Jakarta
*My cousin and I immediately went to our room
*We didn’t want to swim

7

*Last year, we and family went to go green.

30.

*The place is very famous in Riau.
*In go green, there are so many picture spot like
eiffel tower, Patrick house, lake and many other
places.
*I star to learn how to recite Al-qur’an when I
was five years old.

31.

32.

*There where so many kids studying with me at
that moment

*I went together with him to the center of the city
of Madiun which had already been so crowded
because a lot of people also wanted to celebrate
the new year with his family

-Misformation
pronoun (weI), Omission
pronoun
(family-my
family),
Misordering
pronoun (we
and familyMy family and
I.
*Misformation
past tense (iswas)
*Misformation
past tense
(are-were)
-Omission
past
tense(starstarted)
-Misformation
past tense
(where-were,
studyingstudied)
Misformation
pronoun

*Last year, my family and I went to go green.

*The place was very famous in Riau.

*In go green, there were so many picture spot like 8iffel
tower, Patrick house, lake and many other places.
*I started to learn how to recite Al-qur’an when I was five
years old.

*There were so many kids studied with me at that moment

*I went together with him to the center of Madiun which
had already been so crowded because a lot of people also
wanted to celebrate the new year with their family

8

33.

34.

35.

36.

37.

*I took my ticket on my wallet and go to the Misformation
information section to ask about how to use the
past tense
ticket at that day.
*When he was 5 years old my parents entering me -Misformation
to the Kindergarten
pronoun (he-I)
*In my opinion is the best teacher and soft
-Omission
pronoun (she),
omission past
tense (was)
*One year ago, on October 1, 2017 me and my -Misformation
friend went to an event meet and greet my idol
pronoun(meI),
Misordering
pronoun (me
and my friendmy friend and
I)
*I’m really really happy to meet him
Misformation
past tense
*In December, my family and to Sumatra Barat
-Omission
pronoun (I),
Omission past
tense (went)
*First, I want to avoid MOS, if necessary don’t
-Omission
need
past tense
(wantwanted),
Omission
pronoun (It),
Misformation
past tense

*I took my ticket on my wallet and went to the information
section to ask about how to use the ticket at that day.
*When I was 5 years old my parents entering me to the
Kindergarten
*In my opinion she was the best teacher and kind

*One year ago, on October 1, 2017 my friend and I went
to an event meet and greet my idol

*I was really happy to meet him
*In December, my family and I went to West Sumatera

*First, I wanted to avoid MOS, if necessary it didn’t need

9

*I thought was impossible

*We were tired but happy
38.
-

(don’t-didn’t)
Omission
pronoun (wasit was)
-Omission
pronoun (we),
Omission past
tense (were)
-

*I thought it was impossible

*We were tired but we were happy

-

39.
*That day was right on Friday, if not wrong at
11.30
40.

41.

42.

43.

-Omission
pronoun (I),
omission past
tense (was)
*There are lots of cars and motorcycle
-Misformation
past tense
*We too already on my way, at that time I was
-Omission
with my grandfather and aunt.
past tense
(were),
Omission
pronoun (my)
*When I was in 9th grade junior high school, my
-Omission
friend and touring a vacation to Ulu Kasok.
pronoun (I),
Misformation
past tense
(touring-had)
*We come home from the island of love with a Misformation
feeling of pleasure
past tense

*That day was right on Friday, if I was not wrong at
11.30

*There were lots of cars and motorcycle
*We were already on my way, at that time I was with my
grandfather and my aunt.

*When I was in the 9th grade of junior high school, my
friend and I had a vacation to Ulu Kasok.

*We came home from the island of love with a feeling of
pleasure

10

*Finally I fond the spot

Misformation
past tense

44.

*Finally I found the spot

-

-

-

-

-

-

-

-

-

45.
46.
47.

48.

*I and my family going to village moment holiday -Misordering
school
pronoun (I and
*I and my family going to village using car, at my family-my
long road I see mounth very beautiful
family and I),
Misformation
past tense
(going-went,
see-saw)
*After us I really happy after I meet to my friend
-Addition
at village
pronoun (us),
Omission past
tense (was),
Misformation
past
tense(meetmet)
*After I tyred playing football, my friend and I -Misformation
find coconut on village
past tense
*We drinking water coconut
(tyred-tired,
find-found,

*My family and I went to village at the holiday school
momet
*My family and I went to village by car, at long road I
saw very beautiful mount.

*After I was really happy, I met my friend at the village

*After I tired playing football, my friend and I found
coconut on the village
*We drank coconut water

11

drinking,
drank)

49.

50.

51.

52.

*One month ago, on 03 march 2019 me and my -Misformation *One month ago, 3rd march 2019 my friend and I went to
friend went to a event in Pekanbaru at Sudirman pronoun (me- an event in Pekanbaru at Sudirman street
road
I), *Me and my friend went to the event at 4 pm
Misordering *My friend and I went to the event at 4 pm
pronoun (me
and my friendmy friend and
I)
*In the festival,there are various events.
-Misformation *In the festival,there were various events.
past tense
(are-were)
*The event start from 4pm to 11 pm
-Omission
*The event start from 4pm to 11 pm
past tense
*My Family and went to sumbar
Omission
*My Family and I went to west sumatra
pronoun (I)
*I am very happy to be able to take a vacation to -Misformation *I was very happy to be able to take a vacation to my
my hometown because I can meet my other
past tense
hometown because I could meet my other grandmother
grandmother and family
(am-was, can- and family
could)
*I joined the futsal team where I served as a Misformation *I joined the futsal team where I served as a captain in the
captain in the “La Tahzan” team. This event is past tense (is- “La Tahzan” team. This event was held in order to change
held in order to change students council president
was)
students council president of the 2018/2019 academic
of the 2018/2019 school year
year

12

APPENDIX 3
The Recapitulation of Students’ Errors Assessed by
Two Raters

APPENDIX 4
Syllabus of the Tenth Grade Students

Silabus Bahasa Inggris Umum
Satuan Pendidikan
: SMA/MA
Nama Sekolah
: SMAN 2 Tambang
Kelas
: X (Sepuluh)
Kompetensi Inti
:
 KI-1: Menghayati dan mengamalkan ajaran agama yang dianutnya.
 KI-2: Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam
berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional,
dan kawasan internasional”.
 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan,
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan
pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah
 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak
secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan
Kompetensi Dasar
3.1

4.1

Menerapkan fungsi sosial, struktur
teks, dan unsur kebahasaan teks
interaksi transaksional lisan dan tulis
yang melibatkan tindakan memberi
dan meminta informasi terkait jati diri
dan hubungan keluarga, sesuai dengan
konteks penggunaannya. (Perhatikan
unsur kebahasaan pronoun: subjective,
objective, possessive)
Menyusun teks interaksi transaksional
lisan dan tulis pendek dan sederhana
yang melibatkan tindakan memberi
dan meminta informasi terkait jati diri,
dengan memperhatikan fungsi sosial,
struktur teks, dan unsur kebahasaan
yang benar dan sesuai konteks

Materi Pembelajaran
 Fungsi Sosial
Mengenalkan, menjalin hubungan
interpersonal dengan teman dan guru
 Struktur Teks
- Memulai
- Menanggapi (diharapkan/di luar dugaan)
 Unsur Kebahasaan
- Sebutan anggota keluarga inti dan yang
lebih luas dan orang-orang dekat lainnya;
hobi, kebiasaan
- Verba: be, have, go, work, live (dalam
simple present tense)
- Subjek Pronoun: I, You, We, They, He,
She, It

Kegiatan Pembelajaran
- Menyimak dan menirukanbeberapa contoh interaksi terkait jati diri dan
hubungan keluarga, dengan ucapan dan tekanan kata yang benar
- Mengidentifikasi ungakapan-ungkapan penting dan perbedaan antara
beberapa cara yang ada
- Menanyakan hal-hal yang tidak diketahui atau yang berbeda.
- Mempelajari contoh teks interaksi terkait jati diri dan hubungan
keluarganya yang dipaparkan figur-figur terkenal.
- Saling menyimak dan bertanya jawab tentang jati diri masing-masing
dengan teman-temannya
- Melakukan refleksi tentang proses dan hasil belajarnya

Kompetensi Dasar

Materi Pembelajaran

Kegiatan Pembelajaran

- Kata ganti possessive my, your, his, dsb.
- Kata tanya Who? Which? How? Dst.
- Nomina singular dan plural dengan atau
tanpa a, the, this, those, my, their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan
 Topik
Deskripsi diri sendiri sebagai bagian dari
keluarga dan masyarakat yang dapat
menumbuhkan perilaku yang termuat di KI
3.2

4.2

Menerapkan fungsi sosial, struktur
teks, dan unsur kebahasaan teks
interaksi interpersonal lisan dan tulis
yang melibatkan tindakan
memberikan ucapan selamat dan
memuji bersayap (extended), serta
menanggapinya, sesuai dengan
konteks penggunaannya
Menyusun teks interaksi interpersonal
lisan dan tulis sederhana yang
melibatkan tindakan memberikan
ucapan selamat dan memuji bersayap
(extended), dan menanggapinya
dengan memperhatikan fungsi sosial,
struktur teks, dan unsur kebahasaan
yang benar dan sesuai konteks

 Fungsi Sosial
Menjaga hubungan interpersonal dengan
guru, teman dan orang lain.

- Menyimak dan menirukan beberapa contoh percakapan mengucapkan
selamat dan memuji bersayap (extended) yang diperagakan guru/rekaman,
dengan ucapan dan tekanan kata yang benar

 Struktur Teks
- Memulai
- Menanggapi (diharapkan/di luar dugaan)

- Bertanya jawab untuk mengidentifikasi dan menyebutkan ungkapan
pemberian selamat dan pujian serta tambahannya, n mengidentifikasi
persamaan dan perbedaannya

 Unsur Kebahasaan
- Ungkapan memberikan ucapan selamat
dan memuji bersayap (extended), dan
menanggapinya
- Nomina singular dan plural dengan atau
tanpa a, the, this, those, my, their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan
 Topik
Interaksi antara guru dan peserta didik di
dalam dan di luar kelas yang melibatkan
ucapan selamat dan pujian yang dapat
menumbuhkan perilaku yang termuat di KI

- Menentukan ungkapan yang tepat secara lisan/tulis dari berbagai situasi lain
yang serupa
- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan
guru dan teman secara alami di dalam dan di luar kelas.
- Melakukan refleksi tentang proses dan hasil belajar

Kompetensi Dasar

3.3

4.3

3.4

4.4

Materi Pembelajaran

Kegiatan Pembelajaran

Menerapkan fungsi sosial, struktur
teks, dan unsur kebahasaan teks
interaksi transaksional lisan dan tulis
yang melibatkan tindakan memberi
dan meminta informasi terkait niat
melakukan suatu tindakan/kegiatan,
sesuai dengan konteks
penggunaannya. (Perhatikan unsur
kebahasaan be going to, would like to)
Menyusun teks interaksi transaksional
lisan dan tulis pendek dan sederhana
yang melibatkan tindakan memberi
dan meminta informasi terkait niat
melakukan suatu tindakan/kegiatan,
dengan memperhatikan fungsi sosial,
struktur teks, dan unsur kebahasaan
yang benar dan sesuai konteks

 Fungsi Sosial
Menyatakan rencana, menyarankan, dsb.

- Mencermati beberapa contoh interaksi terkait niat melakukan suatu
tindakan/kegiatan dalam/dengan tampilan visual(gambar, video)

 Struktur Teks
- Memulai
- Menanggapi (diharapkan atau di luar
dugaan)

- Mengidentifikasidengan menyebutkan persamaan dan perbedaan dan dari
contoh-contoh yang ada dalam video tersebut, dilihat dari isi dan cara
pengungkapannya

 Unsur Kebahasaan
- Ungkapan pernyataan niat yang sesuai,
dengan modalbe going to, would like to
- Nomina singular dan plural dengan atau
tanpa a, the, this, those, my, their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan

- Bertanya jawab tentang pernyataan beberapa tokoh tentang rencana
melakukan perbaikan

Membedakan fungsi sosial, struktur
teks, dan unsur kebahasaan beberapa
teks deskriptif lisan dan tulis dengan
memberi dan meminta informasi
terkait tempat wisata dan bangunan
bersejarah terkenal, pendek dan
sederhana, sesuai dengan konteks
penggunaannya
Teks deskriptif

 Fungsi Sosial
Membanggakan, menjual, mengenalkan,
mengidentifikasi, mengkritik, dsb.

- Menyimak dan menirukan guru membacakan teks deskriptif sederhana
tentang tempat wisata dan/atau bangunan bersejarah terkenaldengan
intonasi, ucapan, dan tekanan kata yang benar.

 Struktur Teks
Dapat mencakup

- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi
dengan alat seperti tabel, mind map, dan kemudian menerapkannya untuk
menganalisis beberapa deskripsi tempat wisata dan bangunan lain

4.4.1 Menangkap makna secara kontekstual

 Topik
Interaksi antara guru dan peserta didik di
dalam dan di luar kelas yang melibatkan
pernyataan niatyang dapat menumbuhkan
perilaku yang termuat di KI

- Identifikasi (nama keseluruhan dan
bagian)
- Sifat (ukuran, warna, jumlah, bentuk,
dsb.)

- Bermain game terkait dengan niat mengatasi masalah
- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan
guru dan teman secara alami di dalam dan di luar kelas.
- Melakukan refleksi tentang proses dan hasil belajar.

- Mencermati cara mempresentasikan hasil analisis secara lisan,
mempraktekkan di dalam kelompok masing-masing, dan kemudian

Kompetensi Dasar
terkait fungsi sosial, struktur teks, dan
unsur kebahasaan teks deskriptif, lisan
dan tulis, pendek dan sederhana
terkait tempat wisata dan bangunan
bersejarah terkenal
4.4.2 Menyusun teks deskriptif lisan dan
tulis, pendek dan sederhana, terkait
tempat wisata dan bangunan
bersejarah terkenal, dengan
memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan, secara
benar dan sesuai konteks

Materi Pembelajaran
- Fungsi, manfaat, tindakan, kebiasaan
 Unsur kebahasaan
- Kosa kata dan istilah terkait dengan
tempat wisata dan bangunan bersejarah
terkenal
- Adverbia terkait sifat seperti quite, very,
extremely, dst.
- Kalimat dekalraif dan interogatif dalam
tense yang benar
- Nomina singular dan plural secara tepat,
dengan atau tanpa a, the, this, those, my,
their, dsb.

Kegiatan Pembelajaran
mempresentasikan di kelompok lain
- Mengunjungi tempat wisata atau bangunan bersejarah untuk menghasilkan
teks deskriptif tentang tempat wisata atau bangunan bersejarahsetempat.
- Menempelkan teks di dinding kelas dan bertanya jawab dengan pembaca
(siswa lain, guru) yang datang membacanya
- Melakukan refleksi tentang proses dan hasil belajar.

- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan
 Topik
Deskripsi tempat wisata dan bangunan
bersejarah yang dapat menumbuhkan
perilaku yang termuat di KI
3.5

Membedakan fungsi sosial, struktur
teks, dan unsur kebahasaan beberapa
teks khusus dalam bentuk
pemberitahuan (announcement),
dengan memberi dan meminta
informasi terkait kegiatan sekolah,
sesuai dengan konteks penggunaannya
4.5
Teks pemberitahuan (announcement)
4.5.1 Menangkap makna secara kontekstual
terkait fungsi sosial, struktur teks, dan
unsur kebahasaan teks khusus dalam
bentuk pemberitahuan
(announcement)
4.5.2 Menyusun teks khusus dalam bentuk

 Fungsi Sosial
Menjalin hubungan interpersonal dan
akademik antar peserta didik, guru, dan
sekolah
 Struktur Teks
- Istilah khusus terkait dengan jenis
pemberitahuannya
- Informasi khas yang relevan
- Gambar, hiasan, komposisi warna
 Unsur Kebahasaan
- Ungkapan dan kosa kata yang lazim
digunakan dalam announcement

- Menyimak dan menirukan guru membacakan beberapa teks pemberitahuan
(announcement) dengan intonasi, ucapan, dan tekanan kata yang benar.
- Bertanya dan mempertanyakan tentang persamaan dan perbedaan fungsi
sosial, struktur teks dan unsur kebahasaannya
- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi
dengan alat seperti tabel dan kemudian menerapkannya untuk menganalisis
beberapa teks pemberitahuan lain
- Membuat teks pemberitahuan (announcement) untuk kelas atau teman

Kompetensi Dasar
pemberitahuan (announcement), lisan
dan tulis, pendek dan sederhana,
dengan memperhatikan fungsi sosial,
struktur teks, dan unsur kebahasaan,
secara benar dan sesuai konteks

Materi Pembelajaran
(pemberitahuan)
- Nomina singular dan plural secara tepat,
dengan atau tanpa a, the, this, those, my,
their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan

Kegiatan Pembelajaran
- Melakukan refleksi tentang proses dan hasil belajar.

 Topik
Pemberitahuan kegiatan, kejadian yang
dapat menumbuhkan perilaku yang termuat
di KI
 Multimedia
Layout dan dekorasi yang membuat
tampilan teks pemberitahuan lebih menarik.
3.6

4.6

Menerapkan fungsi sosial, struktur
teks, dan unsur kebahasaan teks
interaksi transaksional lisan dan tulis
yang melibatkan tindakan memberi
dan meminta informasi terkait
keadaan/tindakan/ kegiatan/ kejadian
yang dilakukan/terjadi di waktu
lampau yang merujuk waktu
terjadinya dan kesudahannya, sesuai
dengan konteks penggunaannya.
(Perhatikan unsur kebahasaan simple
past tense vs present perfect tense)
Menyusun teks interaksi
transaksional, lisan dan tulis, pendek
dan sederhana, yang melibatkan
tindakan memberi dan meminta
informasi terkait keadaan/tindakan/
kegiatan/ kejadian yang
dilakukan/terjadi di waktu lampau
yang merujuk waktu terjadinya dan

 Fungsi Sosial
Menjelaskan, mendeskripsikan,
menyangkal, menanyakan, dsb.
 Struktur Teks
- Memulai
- Menanggapi (diharapkan/di luar dugaan)
 Unsur Kebahasaan
- Kalimat deklaratif dan interogative dalam
simple past tense, present perfect tense.
- Adverbial dengan since, ago, now; klause
dan adveribial penunjuk waktu
- Nomina singular dan plural secara tepat,
dengan atau tanpa a, the, this, those, my,
their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan
 Topik

- Menyimak dan menirukan beberapa contoh percakapan terkait dengan
intonasi, ucapan dan tekanan kata yang tepat
- Guru mendiktekan percakapan tersebut dan peserta didik menuliskannya
dalam buku catatannya untuk kemudianbertanya jawab terkait perbedaan
dan persamaan makna kalimat-kalimat yang menggunakan kedua tense
tersebut
- Membaca beberapa teks pendek yang menggunakan kedua tense tersebut,
dan menggunakan beberapa kalimat-kalimat di dalamnya untuk melengkapi
teks rumpang pada beberapa teks terkait.
- Mencermati beberapa kalimat rumpang untuk menentukan tense yang tepat
untuk kata kerja yang diberikan dalam kurung
- Diberikan suatu kasus, peserta didik membuat satu teks pendek dengan
menerapkan kedua tense tersebut

Kompetensi Dasar

3.7

4.7

kesudahannya, dengan
memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang
benar dan sesuai konteks
Membedakan fungsi sosial, struktur
teks, dan unsur kebahasaan beberapa
teks recount lisan dan tulis dengan
memberi dan meminta informasi
terkait peristiwa bersejarah sesuai
dengan konteks penggunaannya
Teks recount – peristiwa bersejarah,
pengalaman pribadi

4.7.1 Menangkap makna secara kontekstual
terkait fungsi sosial, struktur teks, dan
unsur kebahasaan teks recount lisan
dan tulis terkait peristiwa bersejarah
ataupun pengalaman pribadi
4.7.2 Menyusun teks recount lisan dan tulis,
pendek dan sederhana, terkait
peristiwa
bersejarah
ataupun
pengalaman
pribadi,
dengan
memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan, secara
benar dan sesuai konteks

Materi Pembelajaran
Kegiatan, tindakan, kejadian, peristiwa
yang dapat menumbuhkanperilaku yang
termuat di KI
 Fungsi Sosial
Melaporkan, menceritakan, berbagi
pengalaman, mengambil teladan,
membanggakan
 Struktur Teks
Dapat mencakup:
- orientasi
- urutan kejadian/kegiatan
- orientasi ulang
 Unsur Kebahasaan
- Menggunakan specific participant yang
jelas baik itu nouns atau pronouns yang
tepat
- Kalimat deklaratif dan interogatif dalam
simple past, past continuous, present
perfect, dan lainnya yang diperlukan
- Adverbia penghubung waktu: first, then,
after that, before, when, at last, finally,
dsb.
- Adverbia dan frasa preposisional penujuk
waktu
- Nomina singular dan plural dengan atau
tanpa a, the, this, those, my, their, dsb.
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan
 Topik
Peristiwa bersejarah yang dapat

Kegiatan Pembelajaran
- Melakukan refleksi tentang proses dan hasil belajar

- Menyimak guru membacakan peristiwa bersejarah, menirukan bagian demi
bagian dengan ucapan dan temakan kata yang benar, dan bertanya jawab
tentang isi teks
- Menyalin teks tsb dalam buku teks masing-masing mengikuti seorang siswa
yang menuliskan di papan tulis, sambil bertanya jawab terkait fungsi sosial,
struktur teks, dan unsur kebahasaan dalam teks
- Mencermati analisis terhadap fungsi sosial, rangkaian tindakan dan kejadian
dengan menggunakan alat seperti tabel, bagan, dan kemudian mengerjakan
hal sama dengan teks tentang peristiwa bersejarah lainnya
- Mengumpulkan informasi untuk menguraikan dan menulis peristiwa
bersejarah maupun pengalaman pribadi dengan memperhatikan fungsi
sosial, struktur teks dan unsur kebahasaan pada teks.
- Menempelkan karyanya di dinding kelas dan bertanya jawab dengan
pembaca (siswa lain, guru) yang datang membacanya
- Melakukan refleksi tentang proses dan hasil belajar.
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Materi Pembelajaran

Kegiatan Pembelajaran

menumbuhkan perilaku yang termuat di KI
3.8

4.8

Membedakan fungsi sosial, struktur
teks, dan unsur kebahasaan beberapa
teks naratif lisan dan tulis dengan
memberi dan meminta informasi
terkait legenda rakyat, sederhana,
sesuai dengan konteks penggunaannya
Menangkap makna secara kontekstual
terkait fungsi sosial, struktur teks, dan
unsur kebahasaan teks naratif, lisan
dan tulis sederhana terkait legenda
rakyat

 Fungsi Sosial
Mendapat hiburan, menghibur,
mengajarkan nilai-nilai luhur, mengambil
teladan
 Struktur Teks
Dapat mencakup:
-

Orientasi
Komplikasi
Resolusi
Orientasi ulang

 Unsur Kebahasaan
- Kalimat-kalimat dalamsimple past tense,
past continuous, dan lainnya yang
relevan
- Kosa kata: terkait karakter, watak, dan
setting dalam legenda
- Adverbia penghubung dan penujuk waktu
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan

- Menyimak guru membacakan legenda, sambil dilibatkan dalam tanya jawab
tentang isinya
- Didiktekan guru menuliskan legenda tersebut dalam buku catatan masingmasing, sambil bertanya jawab terkait fungsi sosial, struktur teks, dan unsur
kebahasaan yang ada
- Dalam kelompok masing-masing berlatih membacakan legenda tsb dengan
intonasi, ucapan dan tekanan kata yang benar, dengan saling mengoreksi
- Membaca satu legenda lain, bertanya jawab tentang isinya, dan kemudian
mengidentifikasi kalimat-kalimat yang memuat bagian-bagian legenda yang
ditanyakan
- Melakukan refleksi tentang proses dan hasil belajar.

 Topik
Cerita legenda yang dapat menumbuhkan
perilaku yang termuat di KI
3.9

4.9

Menafsirkan fungsi sosial dan unsur
kebahasaan lirik lagu terkait
kehidupan remaja
SMA/MA/SMK/MAK
Menangkap makna terkait fungsi
sosial dan unsur kebahasaan secara

 Fungsi sosial
Mengembangkan nilai-nilai kehidupan dan
karakter yang positif

- Membaca, menyimak, dan menirukan lirik lagu secara lisan

 Unsur kebahasaan
- Kosa kata dan tata bahasa dalam lirik

- Mengambil teladan dari pesan-pesan dalam lagu

- Menanyakan hal-hal yang tidak diketahui atau berbeda
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kontekstual lirik lagu terkait
kehidupan remaja
SMA/MA/SMK/MAK

Materi Pembelajaran
lagu
- Ucapan, tekanan kata, intonasi, ejaan,
tanda baca, dan tulisan tangan
 Topik
Hal-hal yang dapat memberikan
keteladanan dan menumbuhkan perilaku
yang termuat di KI

Kegiatan Pembelajaran
- Menyebutkan pesan yang terkait dengan bagian-bagian tertentu
- Melakukan refleksi tentang proses dan hasil belajarnya
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