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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A scientific study should be based on some theoretical background and 

empirical evidences and should contribute practical significant.  The 

understanding of the present study is based on the discussion of the following 

theoretical framework: (1) The Nature of reading, (2) The Nature of Reading 

Comprehension, (3) Collaborative Strategic Reading (CSR), (4) Know-Want to 

Know-Learn (KWL) Reading Strategy, (5) Narrative Text, (6) Related Studies, 

(7) Operational Concepts and Indicators, (8) Assumptions and Hypotheses. 

II.1. The Nature of Reading 

There are four skills in English namely: speaking, listening, reading, 

and writing. All those skills are very important for English learners. Each 

skill has a different function in English. So it is better for English learner to 

master all of those skills. One of those skills is reading skill. According to 

Nunan (2003:68-69), reading is a fluent process of readers, combining 

information from a text and their own background knowledge to build 

meaning. The goal of reading is comprehension. In addition,Nunan states that 

reading is an essential skill for learners of English as a second language. For 

most of these learners it is the most important skill to master in order to 

ensure success not only in learning English, but also in learning in some 

content readingclasses in English are required. With strengthened reading 

skills, learners would make greater progress and development. 
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Teixeira (2012:1) explains that reading is a key language skill that has a 

significant place in the teaching and learning of foreign language. 

Furthermore, he states that this skill allows students to have access to ideas 

that is communicated with people in different locations and eras, gives the 

opportunity to broaden their horizons and increase their knowledge. 

Moreover, reading in a foreign language is essential not only for promoting 

the students’ personal and cognitive development, but also for improving 

their study and job prospects in a global society. Due to the importance of 

reading, one of the priorities of language teaching should provide students 

with the tools they need to tackle text in a variety of contexts and to define 

purposes more intensively. 

Lems.et.al. (2010:33) states that reading is an interactive process that 

takes place between the text and the readers’ processing strategies and 

background knowledge. It means that reading is a process that can make the 

readers use some strategies and also combines with their knowledge to 

comprehend something that they read. Reading skill depends on the efficient 

interaction between linguistic knowledge and knowledge of the world. 

According to Grimes (2006:5), reading as an active process of constructing 

meaning those who understand the process best-librarians, reading specialist, 

and researchers must make explicit and active what good readers do 

subconsciously and internally. 

In addition, Patel (2008:113) defines that reading is an active process 

which consists of recognition and comprehension skill. Furthermore, Wren 
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(2000:13) states that reading comprehension is the ability to construct 

linguistic meaning from written representations of language.Pang et al 

(2003:3) states that reading is about understanding written texts. It is a 

complex activity that involves both perception and thought. Reading consists 

of two related processes: word recognition and comprehension. Word 

recognition refers to the process of perceiving how written symbols 

correspond to the ones spoken language. 

According to Tankersley in Wawryk (2003:32), he says that reading is a 

complex process made up of several interlocking skills and processes. These 

skills and strategies are employed before, during, and after reading. Reading 

is a process by which the reader makes personal connections with a text to 

construct meaning. Reading and responding to a text are integral parts of 

language learning. Effective readers employ a wide repertoire of meaning-

making (comprehension) strategies that they can deploy independently with a 

range of texts. Effective readers understand and remember what they read. 

They can summarize and discuss the content and demonstrate their 

comprehension of the text. They can analyze and evaluate what they have 

read. 

Finally, according to the National Council of Researchers of English 

(2014), it is said that reading is a complex and purposeful socio cultural 

cognitive, and linguistic process in which readers simultaneously use their 

knowledge of spoken and written language, their knowledge of the topic of 

the text, and their knowledge of their culture to construct meaning with text. 
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Each of these types of knowledge impacts the sense that readers construct 

through print. Readers easily comprehend text with familiar language, but are 

less successful at comprehending text with an unfamiliar language. Readers 

easily comprehend text on familiar topics but are less successful at 

comprehending texts on unfamiliar topics. At the same time, the 

interpretations readers construct with texts as well as the types of text they 

read are influenced by their life experience. 

Based on the definition above we can conclude that reading is fluent 

process of readers combining information from a text and their own 

background knowledge to build meaning, also an active process which 

consists of recognition and comprehension skill, this skill allows students to 

have access to ideas that is communicated with people in different locations 

and eras, give the opportunity to broaden their horizons and increase their 

knowledge. Furthermore, reading is the most important skill to master in 

order to ensure success not only in learning English but also in learning in 

any content class were reading in English is required. 

     II.1.1.The Importance of Reading 

Reading is an activity that involves greater levels of concentration 

and adds to the conversational skills of the reader, which enhances the 

knowledge acquired, consistently. The habit of reading also helps students 

to receive new words and phrases that they come across in everyday 

conversations. The habit can become an ad to the information available on 
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various topics. It helps students to stay in-touch with contemporary writers 

as well as those from the days and makes students aware to global issues. 

According to Barth (2012:4), reading is both directly and indirectly 

connected to later educational achievement and it is critically important to 

a student’s growth across all subject areas. Failure to achieve reading 

comprehension has also been linked to other factors that have an impact on 

academic success. The habit of reading can add to the information 

available on various topics. It also helps the readers stay in-touch with 

contemporary information and makes them sensitive to global issues and 

helps them catch in hand what is going on around them. Generally, reading 

texts are good sources and wealth choices for self improvement and 

motivation. They have a great contribution towards proficient 

achievement. In addition, they are informative and reliable for what we 

may query for a long time without satisfactory answers. 

Furthermore, Barth also states that reading is essential to success in 

school, work, and society. A student’s ability to make sense of grade level 

texts can ensure either success or failure in school, depending on the 

students’ ability to comprehend. Comprehension is a complex process, in  

which many factors play a role, including the active process of the 

interaction between the reader and the text, the understanding of the 

language and vocabulary in the text, and the learning and use of specific 

strategies for comprehension. 



28 

 

        II.1.2. The Principle of Teaching Reading 

According to Harmer (1998), there are 5 principles of teaching 

reading: 

a. Reading is not a passive skill. The reader has to understand what the 

word means. Seeing the picture is painted. If students and teacher only 

focus on the text, they will quickly forget it. 

b. Students need to engage with what they are reading. Students have to 

engage with reading text. Therefore, they can interest in what they are 

doing and useful for them. 

c. Students should be encouraged to respond not only the content of reading 

but also the language. Students not only should respond the content of 

text, but also should give the message in some way. Especially, they 

express their feelings about the topic. 

d. Prediction is a major factor in reading. The teacher should give students 

hints. It is done before reading. Students can read  from the cover, the 

headline and the word processed page. 

e. Match the task to the topic. The last principle is good teachers exploit 

reading texts to the full. A good teacher should make the class interested 

in a topic for discussion. 

II.1. 3. The Nature of Reading Comprehension 

According to Durkin (1993), comprehension is the essence of reading 

and the active process of constructing meaning from text. On the other hand, 

Presley (2012:140) states that the development of comprehension skills is a 

long term developmental process which depends on language and text 
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experiences from the early stage of life. Learning how to decode and learning 

to abstract the meanings of vocabulary words are commonly encountered in 

texts. 

According to Broek and Espin (2012), reading comprehension is a 

complex interaction among automatic and strategic cognitive processes that 

enables the reader to create a mental representation of the text. 

Comprehension depends not only on the characteristics of the reader, such as 

prior knowledge and working memory, but also on language processes, such 

as basic reading skills, decoding, vocabulary, sensitivity to text structure, 

inference, and motivation. Comprehension also requires effective use of 

strategic processes, such as metacognition and comprehension monitoring. 

Yovanoff et.al (2005) states that as readers mature in their comprehension 

skills, they are able to progress efficiently from the stage of learning to read 

with the ultimate goal of reading to learn. 

Reading comprehension is process of readers combining information 

from a text and their own prior knowledge to build meaning. Mc. Neil 

(1992:16) states that reading comprehension is acquiring information from 

the context and combining different elements into a new whole. It means that 

reading comprehension can be described as consisting of passing sentence, 

understanding sentence in discourse, building a discourse structure and then 

integrating this understanding with one already know. In addition, Snow 

(2002:3) states reading comprehension as the process of simultaneously 
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extracting and constructing meaning through interaction and involvement 

with written language. 

Another opinion, Klingneret.al (2007:8) states that reading 

comprehension involves much more than readers‟ responses to text. Reading 

comprehension is a multicomponent, highly complex process that involves 

many interactions between readers and what they bring to the text (previous 

knowledge, strategy use) as well as variables related to the text itself (interest 

in text, understanding of text types). 

According to Rand (2002:11), reading comprehension is the process of 

simultaneously extracting and constructing meaning through interaction and 

involvement with written language. It consists of three elements: the reader, 

the text, and the activity or purpose for reading. Reading comprehension 

involves the ability in finding out main ideas, specific information, and word 

meaning. In addition, Mikulacky (2007:74) states  that reading 

comprehension is more than just recognizing and understanding words. 

Thus, based on the explanation above, it is needed to sum up that 

reading comprehension is the act of understanding what readers are being 

read. It is an intentional, active, interactive process that occurs before, during, 

and after a person reads a particular piece of writing. Without comprehension, 

reading is nothing more than tracking symbols on a page with eyes and 

sounding them out. People read for many reasons but understanding is always 

a part of their purpose. Reading comprehension is most important because 

without it, reading does not provide the reader with any information. 
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II.1.4. The Strategy for Reading Comprehension 

Strategy is the way how students can understand the problem and 

make conclusions. Strategy in reading is how the students can understand 

the text.  According to Douglas (2007:366), there are the strategies that can 

be practiced by teachers in the classroom as the following: 

a. Identify the purpose in reading 

When a teacher is teaching by using a reading strategy, students 

should know their purpose in their reading. According to Grabe, There are 

many academic purposes of reading. Those are at the following: 

1) Reading is used to look for the information through scanning and 

skimming. It focuses on searching process that is about scanning and 

skimming. Scanning is analyzing a specific graphic form. While 

skimming is developing a simple understanding of the text. Both of 

them are the processes carried out at very high speed to read. Those 

are the way of searching the information from the text. 

2) Reading for quick understanding (skimming). Readers do the 

skimming when they don’t want to spend more time to read. It can 

lead them to focus attention on and understand it. 

3) Reading to learn. It usually happens in academic and professional 

setting. Teachers do it when they need to learn important information 

that is used for the task.The reader usually remembers the main point 

(main ideas) and its support that is needed. 



32 

 

4) Reading to combine information. It is done by the reader when they 

read the different texts and bring it in one information or text. It is felt 

difficult that reading to learn. They have to critique and evaluate it to 

be a good test. 

5) Reading to evaluate, critique, and use information. The reader uses 

background knowledge while reading. Then, they make a good 

interpretation of the text when evaluation and critique is done well. 

6) Reading for general comprehension (reading for interest or reading to 

entertain) Reading for general comprehension can be the basic of 

other reading purposes. Those are reading to learn and to evaluate. In 

addition,  according to  Harvey and Goudvis, one of reading purposes 

that never changes have understood. 

According to Harmer, reading is useful for other purposes, they are: 

1) Any exposure to English is a good thing for language students. 

2) Reading text is provided as a good model for English writing. 

3) Reading provides students to study the language. These are about 

vocabulary, grammar, punctuation, and the way we construct 

sentences paragraph and texts. 

b. Use graphemic rules and pattern to aid in bottom – up decoding 

 

For beginning levels, they have difficulties when reading. They 

have to be able to differ between spoken and written English. In spoken 

English, students have difficulties to learn English in pronunciation. The 
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teacher should explain them about English grammar and pronunciation 

because English has English peculiarities. 

c. Use efficient silent reading techniques for improving fluency 

Silent reading is very useful for beginning level and intermediate or 

advanced level. The beginning level still has a limited word(vocabulary) 

and grammatical rules. In addition, the teacher should be able to help them 

increase their reading ability and comprehension through silent reading. 

These are silent reading rules: 

1) They should not pronounce it. 

2) Readers should not read one by one word, but try to read a phrase. 

3) A word has some meaning, readers should infer the meaning relate 

tocontext for understanding text. 

d. Skim the text for main ideas 

According to Hadfield (2008), skimming is the way how readers can 

get a global idea of the text, they should focus on few words the first and 

the last sentence of paragraph. Therefore, readers will be able to have main 

point and conclusion.While according to Douglas (2007), skimming is 

speed reading a whole text to get its purpose (the purpose of text).It can 

give readers a chance to predict its message. The teacher can practice 

students’ skimming through giving them a few times to read the text and 

ask them to tell what the meaning of a text without open book. 
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e. Scan the text for specific information 

Students can get a specific information that they need through 

scanning. Scanning is searching specific text without reading a whole text. 

They just focus on specific information that they are searching. The 

teacher can try it to ask students look for a date or find a definition of a 

key concept. In addition, the teacher can also give them questions and give 

them a short time to answer it. 

f. Use semantic mapping 

 

The teacher can ask students to semantic mapping to understand long 

ideas of text. It can be done individually or grouping. 

g. Predict when students are not certain 

Students can do prediction about text or some categories. It can be 

done as the follows: 

1)  Predict the meaning of a word 

2) Predict the grammatical relationship 

3)  Predict discourse relationship 

4) Conclude the whole meaning of the paragraph 

5) Predict about a cultural reference 

6) Predict the message of the text 

h. Analyze vocabulary 

One way that can be done by students to understand a word through 

analyzing it in terms. There are many techniques that can be used. Those 

are at the following: 
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1) Search prefixes that may be able to stimulate 

2) Search for suffixes 

3) Look for root the word that is familiar 

4) Analyze the grammatical that can give signal information 

5) See the topic for clues 

II.1.5. The Goals of Reading Comprehension 

The strategy is for developing students’ understanding at every step 

to do comprehending. Skilled readers use background knowledge to 

understand and figure out topic what they are reading. Reading 

comprehension is success, when students read through a strategy that can 

control their understanding, increase their interested in text and reach the 

purpose of reading. According to Willis (2008:128) there are many ways 

that can be done to practice students’ comprehension skill. Those are 

stimulatedstudents with their background knowledge, drill students about 

new vocabulary, give them instruction in  strategies, teacher guided and 

invite them to discuss about text, guessing, summarizing, searching main 

idea and teacher’s feedback to make them more understand. 

        II.2.Collaborative Strategic Reading (CSR) 

  II.2.1.  The Nature of Collaborative Strategic Reading 

Collaborative Strategic Reading (CSR) has roots in cognitive 

psychology (Flavell: 1979; Palincsar& Brown:1984) and sociocultural 

theory (Perez: 1998; Vygotsky:1978). CSR was originally adapted 

forreciprocal teaching (Palincsar&Brown: 1984) and shares many features 
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with its predecessor (collaborative group work, interactive dialogue, 

clearly specified procedures).In addition, Klingner and Vaughn (1996, 

1998), originally develops CSR by combining collaborative learning with 

reciprocal teaching. Moreover, according to Grabe (2009:233), CSR is a 

promising approach to combined-strategies instruction that draws on both 

reciprocal teaching and cooperative learning, and this approach has been 

used with both L1 and L2 students. 

According to Johnson and Johnson (1989), Kagan (1991), in 

Klingner (2007:139), they state that to use this strategy, first, the teacher 

presents the strategies to the whole class using modeling, role playing, and 

teacher think-aloud (students are prompted to voice their thoughts before, 

during, and after reading). After students have developed proficiency to 

use the strategies, the teacher then assigns the students to heterogeneous 

cooperative learning groups. All the students are actively involved, and 

everyone has the opportunity to contribute as group members learn from 

and understand the text with CSR. 

Bremer et.al (2002)state that this strategy involves four different 

steps applied before, duringand after reading, and requires students to 

break into small cooperative groups. The steps are: (a) previewing (before 

reading),(b) finding the click and clunk (during reading), (c) getting the 

gist (during reading), and (d) wrapping up (afterreading).In more specific 

way, Spielberger (2002:17) explains that CSR combines instruction in 

comprehension strategies and study skills with collaborative peer practice. 
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Students learn four strategies through direct instruction and teacher 

modeling: (a) preview (i.e., preview and predicting), (b) click and clunk 

(i.e., monitoring for understanding and vocabulary knowledge), (c) get the 

gist (i.e., understanding the main idea, and (d) wrap up (i.e., self 

questioning for understanding). It is believed that CSR has been successful 

in improving reading proficiency in regular education, multilevel, 

inclusive, and special education setting. Originally, CSR designed for use 

with expository text in content area textbooks, but it can also be applied to 

narrative material. 

These reading comprehension strategies have been demonstrated to 

be effective in enhancing students’ understanding of the text, as well as in 

improving skills at reading for meaning for a range of learning types, 

including students with learning disabilities, low achievers, and students 

who are not native English language speakers (Klingner& Vaughn, 1996; 

Palincsar& Brown, 1984; Wong,1979; Wong &Jones,1982).According to 

Palincsar& Brown (1984), Collaborative Strategic Reading (CSR) teaches 

students to use comprehension strategies. To add, Johnson and Johnson 

(1989) state CSR teaches students to work cooperatively. Students of 

mixed achievement levels apply comprehension strategies while reading 

content area text in small groups of five students each. 

According to Bremer et.al (2002), CSR can put into action in two 

stages: training the students to deal with the different reading strategies 

and having the students work in cooperative learning groups. Bremer et.al 
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(2002) also claimed that making students work collaboratively yielded 

positive results in reading comprehension: the students spent greater time 

engaged in academic behavior and supported one another while trying to 

read the text using the prescribed method. 

As in reciprocal teaching, CSR teaches students to apply 

metacognitive and cognitive strategies for improving 

comprehension.Flavell (1979) points out that the metacognitive processes 

that the reader learns are those involved in monitoring understanding, 

selecting what to remember, and regulating strategy use. The cognitive 

strategies students use include previewing text, clarifying unknown words, 

determining main ideas, and generating questions and summarizing about 

what they have read. Guided by their teacher, students work 

collaboratively with their peers to read a text and use comprehension 

strategies. CSR also systematically builds students’ background 

knowledge, motivation, and engagement, as well as assists teachers in 

identifying appropriate levels of text difficulty for their students. 

The goals of CSR are to improve reading comprehension and 

increase conceptual learning in ways that maximize the students’ 

involvement. According to Klingner& Vaughn (1996), developed to 

enhance reading comprehension skills for students with learning 

disabilities and students at risk for reading difficulties, CSR has also 

yielded positive outcomes for average and high achieving students.  
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II. 2.2.The Implementation of Collaborative Reading Strategies in 

Reading Comprehension 

Spielberger (2002:329) explains that in CSR, learning is scaffolded 

by both teacher and students. Scaffold means temporary support and 

guidance in problem solving. The teacher provides instruction in strategies, 

assigns group roles, and provides a guide for reading and discussion. The 

teacher gives students multiple opportunities to practice the strategies before 

asking them to apply the strategies on their own in cooperative learning 

groups. Meanwhile, students then scaffold each other’s learning by 

providing immediate feedback. 

Klingner et.al (2012) states that one multiple strategy reading 

program that has been found to be successful in helping students with 

informational text comprehensionis Collaborative Strategic Reading. 

According to Klingner& Vaughn (1999), the four metacognitive and 

cognitive strategies of CSR are: Preview (activating prior knowledge and 

analyzing the text structure), Click and Clunk (self-Monitoring), Get the 

Gist (finding the main), and Wrap Up (generate questions and review). Each 

of the strategies is taught separately, and the procedures for integrating them 

are provided by the teacher after the students acquire two of the four 

strategies. Both Click and Clunk and Get the Gist are practiced during 

reading. These strategies contrasts with Preview, which occurs prior to 

reading, and Wrap-Up, which occurs after reading. 
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During Preview, students learn about a passage, brainstorm about the 

topic, and make predictions about what they will learn (Klingner et al., 

2012b). During Click and Clunk, students write down “clunks” which are 

words or concepts they do not understand. “Clicks” are portions of the text 

they understand. Students then apply fix-up strategies to find the meaning of 

their clunks including reading around the world and looking within the word 

(e.g., analyzing prefixes, suffixes, and root words; Klingner et al. 2012b). 

Students also have the opportunity to fix their clunks in a small, cooperative 

group. During Get the Gist, students determine the main idea of a text by 

finding the most important “who or what” and then write a brief gist 

statement (i.e., a short statement of the main idea; Klingner et al., 2012b). 

Finally, during Wrap Up, students formulate questions about the important 

ideas in the text. They ask these questions in a small, cooperative group and 

answer their classmates’ questions as well. Their discussion ends with 

sharing important ideas from the text (Klingner et al., 2012b). 

According to Klingner& Vaughn (1999), the procedure of 

Collaborative Strategic Reading (CSR) can be done in two phases, these are 

teaching strategies and cooperative learning group roles.  

1) Phase I : Teaching the Strategies 

The teacher provides explicit instruction to students to teach the CSR 

reading comprehension strategies. As with reciprocal teaching, the teacher 

conveys the value in learning different comprehension strategies, 

emphasizing that these strategiesare what good readers use to help them 
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understand what they read, and that by learning the strategies, everyone can 

become a better reader. 

Moreover, as with reciprocal teaching, the students are exposed to all 

the strategies on the first day, so that they can get a sense of CSR-style 

strategic reading looks like. The teacher then provides additional instruction 

in each strategy, teaching students why, when, and how to apply each one. 

For more detail, an overview of how to teach each of the strategies 

provided in the following sections:  

a. Preview 

The purpose of the preview is to motivate the students’ interest in 

what they are reading, to activate background knowledge, and to assist the 

students in generating predictions about the text to be read. Students are 

taught to scan the material quickly, looking for clues about the story, the 

context, the setting, the main characters, and the critical features of what 

they are going to read. 

Students are provided with about 2 to 3 minutes to preview the text 

while searching for information to assist them in formulating predictions 

and connecting their prior knowledge on the subject with their 

anticipations of reading content. Students are then provided with about 6 

minutes to discuss what they have learned, to develop predictions, and to 

share the connections they have made between what they already know 

and what they are about to read. 
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The goals of Preview are for students to (a) generate interest and 

enthusiasm for what they are about to read; (b) stimulate their background 

knowledge, previous experiences, and vocabulary related to what they are 

about to read; and vocabulary related to what they are about to read; and 

(c) provide an opportunity for them to develop hypotheses about what they 

will read and predictions about what they will learn. 

b. Click and Clunk 

The purpose of Click and Clunk is to teach students to monitor what 

they are reading and to think about information in the text that they know 

more about and information that is causing them difficulties. As CSR is 

designed to be used to monitor what they read and stopping and reflecting 

on what they do not understand is an important strategy for students with 

learning disabilities to acquire. 

In this phase, the teacher divides the activities into two parts, these 

are Click and Clunk. A Click is defined as something that the students 

really get, when something clicks, it means that the students really 

understand about it. After the students seemed to get the idea of text 

clicking, the teacher explains what a Clunk is. A Clunk is something that 

the students just really do not understand the point the author is making or 

a word the author is using. For example, perhaps it is a new vocabulary 

word that is central to understand the piece, so it is called as a Clunk. In 

Clunk section, the students are expected to become “Clunk detectors” who 

always listening and reading carefully to determine if there were words or 
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ideas that required clarification. In this way, the teacher is continually 

asking the students to monitor their understanding when they were reading 

and listening. 

After the students learned to recognize clunks, they also needed to 

learn to implement the strategies that would assist them in “de-clunking” 

difficult words and ideas. Although the dictionary can be a valuable tool, it 

is not the only strategy for figuring out the meaning of a difficult word or 

text. For this reason, the teacher teaches the students to use fix-up 

strategies to assist them in repairing the meaning of challenging texts. 

While teaching the students the fix up strategies, the teacher asks each 

student to write the strategy on a card, which is called as a “clunk cars”. 

These cards serve as reminders to assist students in applying effective 

strategies when they read. 

The goals of the Click and Clunk strategy include:  

1) Activating students’ self monitoring so that they are able to recognize  

when they are following the information in the text and when they are 

not; 

2) Teaching students to identify when they know more about something 

they are reading; 

3) Providing the students with practice in identifying key words and 

principles that they do not understand; and 
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4) Teaching students grapple with the text and to consider it an 

opportunity to understand what the author is communicating, what they 

know and can contribute, and what else they need to know.  

c. Get the Gist 

The purpose of Get the Gist is to teach students how to determine the 

main idea of a passage. Many teachers have similar experiences. It seems 

that students either have no idea of how to begin to tell the main idea or 

repeat everything as though it were the main idea. 

Finding the main idea is frequently touted as an important reading 

comprehension skill, and although many teachers may ask students to tell 

them the main idea, few teachers teach youngster how to identify the main 

idea. To Get the Gist, students are taught to identify the most important 

point in the text by rephrasing the key idea in their own words. Some 

researchers have suggested that it is useful to limit the number of words 

children can use for summary statements to 10 words or less (Fuchs, 

Fuchs, Mathes& Simmons, 1997) The intent is to assist the students in 

providing the gist in as few words as possible, while conveying the most 

meaning and excluding unnecessary details. 

For instance, while the students read the two paragraphs, the teacher 

asks them to think about what they are reading and to identify the most 

important who or what in the passage. Then the teacher asks the students to 

tell her what they selected as the most important who or what. After the 

students provides their responses, the teacher asks them to provide 
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evidence from the passage support their answer. Then, the teacher asks 

other students in the room whether they agree or disagree and what 

evidence they can provide to support their view. The students are also 

asked to list the most important who or what. Finally, the teacher teaches 

the students to pull it all together in a sentence. In addition, students have 

to listen to the gist written by other groups and compared them. The 

teacher asks the students to vote on the best gist and to discuss what made 

that gist so effective. The teacher encourages the students to consider this 

when they compose the gists in the future. 

d. Wrap Up 

Wrap-up is like Preview in that it occurs only once during the 

process, but different because it is at the end of reading the text rather than 

at the beginning. The purpose of Wrap-Up is to give students an 

opportunity to review what they have read to assist with understanding and 

remembering what they have learned. Also, when students are reading 

text, Wrap-Up can serve as a study strategy. 

For example, the teacher teaches the students to wrap up by learning 

to generate questions about what they have just read. For many students, 

knowing how to ask questions about what they have read might produce 

fairly low-level, detail questions, so the teacher need to write “question 

stems” on a bulletin board and teach the students how to use these 

questions stems to formulate their own questions. 
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After the students gain confidence and skill in question asking, the 

teacher teaches the students to ask questions that represented a range of 

difficulty. For instance, (1) $10.00 questions are ones where the answer is 

right in the text and can be provided in one or two words, (2) $20.00 

questions are ones where the answer is right in the text but requires more 

than a couple of words to give, (3) $30.00 questions are ones where the 

answers is in the text but you the students have to read the text and 

compose the answer themselves based on what they have read, (4) $40.00 

questions are one where the individual has to use his or her own previous 

experiences and integrate them with what they have learned from the text. 

Through examples and practice, the students learn to generate 

questions that represented a range of difficulty and to provide answers to 

these questions. When the students begin to work in a group, they are 

provided with the colored paper the size of index cards. Each color of 

paper represented a question level (e.g, yellow=$10.00 questions; 

green=$20.00 question. Thus, depending on the number of cards they are 

provided and the color of the cards, the students in the group work together 

to generate a question on one side of the card and the answer on the back. 

After the groups finished their works, the teacher called on selected groups 

to provide their $10.00questions to the class. Group members call on other 

group to answer their question. The process continues until the groups are 

asking each other $40.00 questions. 
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These questions and answer cards can be used for many purposes, 

including : 

1) As a review activity for groups who complete their work early; 

2) As a source for jeopardy game that can be played with the entire class 

or with a small group; 

3) As questions that will appear on a future test; 

4) As review questions for studying a large section of material; and 

5) As a resource for students who are learning to write a good question. 

It is important for students to learn to ask questions and to anticipate 

the types of questions that can be asked when they read an 

informationaltext. This assists them in learning the types of study skills 

that will enhance their knowledge and performance in content area classes 

now and in the future.  

2) Phase 2 : Cooperative Learning Group Roles 

After students have demonstrated expertise on all of the strategies 

previously presented, they are ready to implement these strategies within their 

cooperative groups.  According to Klinger and Vaughn (1999), cooperative 

groups can be effective ways for students with diverse learning abilities to 

acquire information and improve reading comprehension. Johnson and 

Johnson (1989 in Klingner, 2007 :146) explain that cooperative learning 

should promote and include five main characteristics: (a) positive 

interdependence, (b) considerable face-to-face interaction among students, (c) 
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individual accountability (d) positive social skills, and (e) self as well as 

group evaluation or reflection. 

On the other hand, Richards (2007:54) states that most experts on 

cooperative learning suggest that teacher-selected group work best, at least 

until students become proficient at collaboration. Teacher-selected groups 

aim to achieve a heterogeneous mix. In this case, the heterogeneous mix 

helps students break down barriers among them. In accordance with CSR, in 

cooperative groups students discuss what they have read, assist one another 

in the comprehension of the text, and provide academic and affective 

support for their classmates. 

Klingner et.al (2001) explains that everyone has a chance to try out all 

of the roles. These roles may include: 

a. Leader. The role of leader is leading the group in the implementation 

of CSR by saying what to read next and what strategy to apply next. 

The leader helps the group implement the assignment by focusing on 

the four strategies and ensuring that each member has opportunities to 

participate. 

b. Clunk Expert. The role of clunk expert is using clunk cards to remind 

the group of the steps to follow when trying to figure out a difficult 

word or concept. 

c. Gist Expert. The gist expert reminds the students of the steps to follow 

to figure out the main idea but no unnecessary details. 
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d. Announcer. This student calls on different group members to read or 

share an idea and represents the group when the teacher calls the 

groups back for reporting to the class as a whole.  

e. Encourager. This student watches the group and gives feedback. He 

or she looks for behaviors to praise. The student is encouraged all 

group members to participate in the discussion and assist one another. 

He or she evaluates how well the group has worked together and gives 

suggestions for improvement. 

f. Timekeeper. This student sets the timer for each portion of CSR and 

lets the group know when it is time to move on (the teacher might do 

this instead of students).  

Of those six, leader, clunk expert, and gist expert are essential; 

meanwhile, the other three can be combined. Those three roles may be done 

by one student in each group as well as announcer, encourage, and 

timekeeper. 

After students knew their roles, all of the students in the group were 

given the same text to read and the text aloud, stopping after every two 

paragraphs to Click and Clunk and to Get the Gist. Initially, the teacher asks 

one student in each group to record the clunks and one student to record the 

gists. After students became more skillful in working in their groups, 

implementing their roles, and applying the strategies, the teacher introduces 

them to the CSR Learning Logs, in which each student records their learning. 
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Figure 1. CSR Learning Log 

Today’sTopic__________________________Date________________________ 

Before Reading: During Reading After Reading 

II.3. Know-Want to Know-Learn (KWL) Reading Strategy 

II.3.1. The Nature of Know – Want to Know – Learn (KWL) Reading 

Strategy 

KWL is a strategy in helping students to comprehend the text. 

Students are able to comprehend the information contained from the 

passage. It consist of 3 phases (know, want to learn, learned).According to 

Ogle (1986:564-570) K-W-L is an instructional reading strategy that is used 

Preview Clunks Get the Gist Wrap Up 

What I already Know 

about… 

 

 

 

 

 

Questions about 

the important Ideas 

in the passage 

 

What I Want to 

learn/What I predict I 

will learn… 

 

What I Learned 

 



51 

 

to guide students through a text. Students begin by brainstorming everything 

their Know about a topic. This information is recorded in the K column of a 

K-W-L chart. Students then generate a list of questions about what they 

Want to Know about the topic. These questions are listed in the W column 

of the chart. During or after reading, students answer the questions that are 

in the W column. This new information that they have learnedis recorded in 

the L column of K-W-L chart.  According to Irena (2009),  KWL reading 

strategy has a value that enables readers to become better in 

readingcomprehension activity. KWL reading strategy provides a structure 

for recallingwhat learners know about a topic, noting what they want to 

know, and finallylisting what has been learned and is yet to be learned. The 

process givesinformation to improve comprehension and retention of the 

material. It means thatKWL strategy can help students to be able to 

comprehend when they are readingand be more active in reading class. 

Figure 2.KWL Instructional Chart 

K (What I know) 
W ( What I Want to 

Learn) 
L ( What I learned) 

Students list everything 

they think they know 

about the topic of study. 

Students tell what they 

want to know about the 

topic. 

After students have 

finished reading or 

studying a topic, they list 

what they have learned. 

They can also check the W 

column to see which 

questions were answered 

and which were left 

unanswered. 

Based on the figure above, the activities of KWL strategy can be 

explained as the following:  
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a. K (What I Know)  

Prepare questions in advance to help students brainstorm their 

ideas. Prompt students what they already know. Require that students 

explain their associations. Explaining associationshelp students provide 

specific details and requires them to put some thought into their 

answers. The teacher might ask them, what they think of that.  

b. W (What I Want To Learn)  

Explain that want is best defined as what they need to know or 

learn. Ask alternate questions in order to prompt student responses. 

Questions may include: what the student wants to learn about the topic. 

Refer back to the K section of the chart. The teacher asks students what 

the students want to learn about the topic.  

c.  L (What I Learned)  

Remind students that they should try to answer their W questions 

as they fill in the L column. Encourage students to write any new and 

interesting information that they learned. Suggest students search in 

other sources for the answers to questions that were left unanswered in 

the text. 

 Ogle (1986:565-566)claims that the process of KWL in reading can 

be explained as follow: Step K-What I know. This opening step has two 

levels of accessing prior knowledge. The first is a straight forward 

brainstorming about what the students know about the topic for reading. 
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During this step the teacher's role is to record whatever the students know 

about the topic on the board or an overhead projector. The critical 

component is to select a key concept for the brainstorming that is specific 

enough to generate the kinds of information that will be pertinent to the 

reading. Step W-What do I want to learn? As students take time to think 

about what they already know about the topic and the general categories of 

information that should be anticipated. Not all students agree on the same 

pieces of information; some information is conflicting; some of the 

categories have had no particular information provided. All this pre-reading 

activity develop the students' own reasons for reading, reading to find 

answers to questions that will increase their reservoir of knowledge on this 

topic. Step L-What I learned. After completing the text, direct the students 

to write down what they learned from reading. Have them check their 

questions to determine if the text dealt with their concerns. If not, suggest 

further reading to fulfill their desires to know. 

On the other hand, Bellanca (2007:2) states that KWL (Know-Want-

Learned) strategy is an organizer to help students check theirs prior 

knowledge of a topic, concept, or process before learning about it. With this 

prior knowledge, the brains of the students will recall what they already 

know about the topic. When they get new information, students will use 

their brains to join the old knowledge with the new. Furthermore, he adds 

that KWL strategy helps students engage with texts in deliberate and 

purposeful ways. In the first phase K (Know), students activate prior 
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knowledge. Then in the second phase they predict what additional 

information they are likely to need W (Want to know), and develop a plan to 

gather that information. In the final phase L (Learned), students reflect on 

the new knowledge generated or retrieved as the plan is implemented. This 

strategy is particularly effective in setting a purpose for reading of non-

fiction text and motivating further reading. Students may use a content-area 

text, an article, or any other non-fiction source that can lead to further 

“uncovering” of information about a topic through continued reading in 

search of answers to questions they themselves generate. 

Based on some definitions above, it can be summarized that KWL 

strategy is the most effective way to help students’ comprehension about the 

texts, because KWL strategy is designed for the teachers to effectively 

respond to students' knowledge when they read expository material, but can 

also be used for narrative material that comes under the heading of genres 

such as myths, poems, etc. It also encourages students to become involved 

in active thinking and cooperative learning with their classmates. 

According to Szabo (2006), K-W-L chart presents a before during 

after strategy for students in helping with comprehension strategies: 

a. Students can get started by brainstorming any prior knowledge they may 

have on the topic which then helps them develop a curiosity on the 

subject and gets them interested in learning more about it. 
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b. This chart also helps them decide what they would like to learn about the 

subject which gives them motivation to read and make up their own 

questions. 

c. It helps with self-monitoring of comprehension because it allows them to 

identify what they understood. 

d. This chart also gives an opportunity for students to expand on their ideas 

and formulate new ones. 

KWL charts help students to be active thinkers while they read 

(Carr& Ogle, 1987), giving them specific things to look for and having them 

reflect on what they learned when they finished reading. When students set 

their own purposes for reading, they are more motivated and active as 

readers. Each student has a schema, or a framework for how they view the 

world. Accessing a student's prior knowledge is the first step in integrating 

new concepts into their existing schema. KWL charts help activate 

background knowledge and provide an opportunity for students to set their 

own learning objectives. 

II.3.2.The Implementation of Know - Want to Know – Learn (KWL) in 

Reading Comprehension 

The main purpose of the KWL Teaching Strategy is to elicit 

students' prior knowledge of the topic of the text, set reading goals (for what 

they want to know), and monitor their comprehension of the topic after 

reading the text. KWL strategy is designed to help students develop for a 

more active approach to reading expository material. The teachers first 
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model and  stimulate the kinds of thinking needed for learning and then give 

students individual opportunities to list what they know, what questions they 

want answered, and what they have learned from reading the text. In this 

way, the benefits of group instruction are combined with individual student 

commitment and responsibility. The strategy was developed to translate 

current research findings about the active, constructive nature of reading 

into an instructional lesson format. It has also been useful in helping the 

teachers better communicate the active nature of reading in group settings. 

And also, will help them make predictions about what they will be reading 

through the generation of question they would like to have answered, helps 

students to organize what they have learned when they are finished reading. 

Burke (2005:16) states that KWL guides students through their reading 

material. Although the process begins as a before reading activity, its primary 

purpose is to develop a framework which students can use as they read. According 

to Ogle (1986:565) the procedure of K-W-L has three basic cognitive steps 

required: accessing what I Know, determining what I Want to learn, and recalling 

what I did learn as a result of reading. There are the procedures of KWL (Know, 

Want, and Learned) strategy:  

a. The teacher needs to create a KWL chart to guide the students. This can 

be done on large chart or on the chalkboard. It is very simple, just 

divide the space into three columns and label them “Know”, “Want to 

Know”, “Learned”. In this step, the researcher takes a role as an 

organizer as well as the controller. The researcher explains what the 
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students will do in every column and give the information needed to 

make sure that the students understand the activity.  

b. After making the chart, the teacher gives the students the topic and asks 

the students what they know about it. Generate as many ideas as 

possible relying on the students’ prior knowledge. Record all the ideas 

in the first column. This is a brainstorming activity, which is considered 

as a great way to begin a reading lesson because it engages all the 

students, including the silent ones who may not be talking but in 

listening to their peers. The teachers should also provide some words or 

terms to help if they can’t find ones related to the topic given.  

c. On the “K” column is completed with all possible ideas, the teacher 

together with the students categorizes the information. This step will 

help the students to structure the content for the next step that is 

formulating questions to be investigated that bring more meaning and 

clarify to the topic. 

d. The teacher asks the students to write down things they want to know 

about the topics or generating questions they want to answer as they 

read the text. These questions they want to answer as they read the text. 

These questions become the basis for “W” (what students want to 

learn). Questions may be developed from information gleaned in the 

preceding discussion and from the thinking of the major categories of 

anticipated information. This process helps the students define their 

purpose independently for reading. 
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e. After filling the column, the students are asked to share and discuss 

their ideas. This is an excellent opportunity to model and show the 

students the value of inquiry. It is possible that the students do not 

know what they should ask or what they want to know. To anticipate 

this condition, the researcher should also provide some questions to 

guide the students. Doing the K and W column, the teacher takes a role 

as a source. This role is important in these steps because the teacher’s 

questions and information actually will also lead the students to 

understand what is discussed in the text that they are about to read. 

f. The teacher asks the students to look for the answers of the questions in 

their W column while they are reading. Students can fill out their “L” 

columns either during or after reading. As they read, students should 

note new information in the L column. This will help them select 

important information from each paragraph and it provides a basis for 

future reference and review. After filling the column, the teacher will 

help and guide students to classify the information into classes. The 

first one is the informationneeded to answer the question from “W” 

column and the second one is new information found in every 

paragraph. In this step, the teacher’s role is more as a participant. 

g. Students discuss what they have learned from the passage. Questions 

develop before and during the reading should be reviewed to determine 

how they were solved. If some questions have not been answered, 

students can be guided to seek further information on appropriate 
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materials. In this step, the researcher will be an assessor who gives 

feedbacks and make some corrections so that the students will get a 

better understanding about the text.  

Successful learners link prior knowledge to new information, then 

reorganize it to create own meaning and learning. KWL strategy helps 

students do this; it provides a framework that students can use to 

construct meaning from new material. It is a literacy strategy that 

teachers can easily modify to meet students’ learning needs at any level 

and in any content area. 

II.4.NarrativeText 

There are some kinds of texts that are taught to the students of senior 

high school level, such as, narrative, recount, report, procedure, descriptive, 

spoof, analytical and hortatory exposition in form of monologue or essay. 

Narrative text is a text that will be used by the researcher based on the syllabus 

and the time in conducting the research. 

Syafii (2007: 53) states that narrative is story telling whether tells a true 

story or fiction. Narrative text is one kind of text that serves to expand the 

child’s experiences through humor, adventure, biography, and description. The 

stories happen in the past. Thus, narrative text uses past tense. The story can be 

legend, fable, romantic, and so on. Narrative is a semiotic representation of a 

series of events connected in a temporal and casual way. The basic purpose of 

narrative is to entertain, to gain, and to hold readers’ interest. There are two 

features of narrative text, they are as follows: 
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a. Social Function, as the function of narrative text for the readers in their 

social life. The social function of narrative text is to amuse or entertain the 

readers with actual or imaginary experience ways. 

b. Generic Structures 

- Orientation 

In this part, the author tries to set up the character, time, and place. 

Another way to construct the orientation part is trying to answer the 

questions that use who, what, where, when, and so on. 

- Complication 

This is the core of narrative text. The complication will determine 

whether the text “lives” or not. It will be filled by explanation of the 

problems, and main characters find ways to solve the problems. 

 

- Resolution 

At this stage, the problems have been solved and usually it explains 

the moral value of the story and it is an ending of the story. 

Besides, Knapp (2005: 221) gave the explanation about grammatical 

features of narrating. There are six features that can be stated as follows: 

a. In arranging people and events in time and place, narrative paragraphs use: 

1) Action verbs 

2) Temporal connectives 

b. Using past tense, and also direct quotation of speech. 
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c. In action sequences, mainly action verbs (bold) are used, while in 

reflections, mental verbs (italicized) predominate. 

d. Using metaphor action verbs for providing effective images. 

e. Using rhythm and repetition to provide effects, and. 

f. Using comprising one word or a short phrase to provide poignant effects.    

II.5. Related Studies 

Related studies require some previous researches conducted by other 

researchers in which they are relevant to this research itself. Besides, the 

related studies have to analyze what the point that focuses on, to inform the 

design, to find the conclusion of the previous researches, as follows: 

a. Vaughn et.al (2013) carried out a study entitled “Collaborative Strategic 

Reading : Findings From Experienced Implementers”. This study examined 

the effects and fidelity of collaborative strategic reading (CSR) implemented 

by experienced CSR teachers (participated in previous study; Vaughn et al., 

2011) on the reading comprehension outcomes of students in 

English/Language Arts (ELA) or Reading classes.Eligible teachers (12 of 17; 

others reassigned to teach grades/subjects not eligible for inclusion) in middle 

schools in Texas and Colorado who participated in the previous year in a 

study examining the effects of CSR on the reading comprehension outcomes 

of their students participated in a 2ndyear, new cohort of students. Teachers 

taught multiple sections of ELA or reading; sections were randomly assigned 

to a treatment or comparison condition, and any extra classes were assigned 

to the treatment condition.  
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There were 26 CSR and 22 comparison classes. Teachers were asked to 

implement CSR in their treatment classes only for approximately two 50-min 

sessions per week for 18 weeks. Examining the role of fidelity revealed that 

CSR was more prevalent in treatment classes than the comparison classes and 

that ELA teachers had significantly less treatment spillover than the reading 

teachers. Findings indicate that CSR was associated with a greater effect 

when implemented in ELA classrooms compared to Reading classrooms. 

From the finding above, it is concluded that CSR has greater effect in 

ELA classroom rather than in reading classroom. The study shows that 

students who were assigned to sections of CSR outperformed those who did 

not receive CSR on a standardized reading comprehension measure. This 

study was conducted in six middle schools located in three school districts 

(two near-urban and one urban) in two states. Each school served a diverse 

student population. This study extends previous research by including the 

same sample of teachers and a new cohort of students to determine the 

relative effects of CSR with experienced teachers on the reading 

comprehension of middle school students.  

On the other hand, the current study  compared the CSR and KWL 

Reading Strategy in reading classroom. There were no sample of teachers 

involves, this current study only focused on two samples of the student 

groups. CSR strategy was expected to give effect on students’ reading 

comprehension. This current study was conducted in two classes of one 
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school in urban.  After that, the result was compared to the result of 

implementing KWL reading strategies on students’ reading comprehension.  

b. Putri et.al (2015) carried out a study entitled “Using Collaborative 

Strategic Reading (CSR) to Develop Reading Comprehension of the Second 

Year Students at MTs DarudDawahWal-IrsyadPasangkayu”. The objective of 

this research was to find that collaborative strategic reading (CSR)could 

develop reading comprehension of the second year students at MTs 

DarudDawahWal-IrsyadPasangkayu. The research was pre-experimental 

design. Theresearcher employed purposive sampling technique and applied 

one group pre-testand post-test design. The data were collected through pre-

test and post-test and wereanalyzed statistically. The means score of the 

students in the pre-test was 64.5 andthe post-test was 78.2. By applying one-

tailed test with 0.05 level of significance andthe degree of freedom (df) was 

(25-1) 24. It is found that the t-counted was 6.75greater than t-table 1.711.  

Based on the result of analysis the hypothesis wasaccepted because the 

researcher found that there was a significant difference fromthe development 

of the students’ reading comprehension through collaborativestrategic reading 

(CSR). It means that Collaborative Strategic Reading coulddevelop reading 

comprehension of the second year students at MTs DarudDa’wahWal-

irsyadPasangkayu. 

Referring to the findings of this research, it can be concluded that the 

use of Collaborative Strategic Reading can develop reading comprehension of 

the second year students at MTs DarudDa’wahWal-IrsyadPasangkayu. In 
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addition, this strategy also brought positive effect in foster motivation and 

interest in learning English. This research used pre-experimental research 

design. It means that in conducting the research, the researcher used one class 

as sample without control group. By using this design, the researcher 

administered pre-test before the treatment and post-test after the treatment. 

On the contrary, this study didn’t discuss about students’ motivation and 

interest since it  limited on students’ reading comprehension. The design of 

this current research was Comparative quasi- experimental research that 

consisted of two groups, one group as an experimental group, and 

anotheroneasacontrol group. In addition, this current study also used the 

cluster random sampling technique. 

c. Ziyaeemehr (2012) carried out a study entitled “The Efficacy of 

Collaborative Strategic Reading on Reading Comprehension of ESP 

Learners”. This research set out to improve reading comprehension o f ESP 

learners through CSR (collaborative strategic reading) which teaches reading 

comprehension strategies and provide opportunities for English language 

learners to interact effectively with peers. Forty students majoring in 

electronics of Islamic Azad university of Mahshahr were selected as the 

participants, and randomly divided into two groups of experimental and 

control. The participants in the experimental group were taught collaborative 

strategic reading through using reading strategies namely, previewing, click 

and clunk, get the gist and wrap-up collaboratively, while the control group 

received the same hours of instruction through translation. Having received 
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the instruction, an independent samples t-test was made to find possible 

differences between the two groups. The results were indicative of the 

effective role of collaborative strategic reading on the reading comprehension 

of EFL learners. 

The results showed that there was a significant difference between the 

experimental group that received collaborative strategic reading and the 

control group that used grammar-translation method in reading a text. It was 

based on the idea that when students needed to be taught reading strategies to 

improve their reading comprehension. Moreover, when the students worked 

in groups, they had the opportunity to contribute to the group's understanding 

of the text.  

On the other hand, this current research  compared the use of CSR and 

KWL Reading strategy. There were five classes provided as population, and 2 

classes  were as sample. Class A was taught by using CSR as an experimental 

group, and Class B was taught by using KWL Reading Strategy as a control 

group. 

d. Octaviana et.al (2014) carried out a research entitled “The Effect of 

Collaborative Strategic Reading (CSR) on the Eleventh Year Students’ 

Reading Comprehension Achievement at MAN 2 Situbondo” The objectives 

of this research were: (1) to know whether or not there is a significant effect 

of Collaborative Strategic Reading (CSR) on the eleventh year students’ 

reading comprehension achievement at MAN 2 Situbondo in the 2013/2014 

academic year, and (2) to know how far the effect of Collaborative Strategic 
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Reading (CSR) on the eleventh year students’ reading comprehension 

achievement at MAN 2 Situbondo is. The design of this research was quasi 

experimental with posttest only design. The research area was chosen by 

using purposive method. The data collection methods of this research were 

test, documentation, and interview. Two classes as the experimental groups 

and the control group were chosen by using cluster random sampling method. 

The experimental group was taught by using CSR, while the control group 

was taught by using Question-Answer strategy.  

At the end, a posttest was conducted to both classes. The result of the t-

test formula analysis showed that the value of t-test was higher than that of t-

table (2.663 > 1.9971). Thus, the formulated alternative hypothesis (H1): 

“There was a significant effect of Collaborative Strategic Reading on the 

Eleventh Year Students’ Reading Comprehension Achievement at MAN 2 

Situbondo in the 2013/2014 academic year” was accepted. A further analysis 

showed that the value of the Degree of Relative Effectiveness (DRE) was 

8.69%. It means that the use of Collaborative Strategic Reading (CSR) in 

teaching reading comprehension was 8.69% more effective than question-

answer strategy. 

On the other hand,  the design of this current research was quasi 

experiment with pretest and posttest design. In choosing the sample of the 

research, cluster random sampling method was  used. This current research 

compared two types of strategies, these wereCollaborrative Strategic Reading 
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(CSR) and Know- Want to Know – Learn (KWL). In addition, this current 

research didn’t include interview as data collection technique. 

e. Novita (2012), carried out a research entitled, “The effectiveness of 

Collaborative Strategic Reading (CSR) for Teaching Reading Comprehension 

at Muhammadiyah University of Sidoarjo”.The study dealt with the 

effectiveness of Collaborative Strategic Reading (CSR) strategy in teaching 

reading comprehension. The strategy was the combined-strategies instruction 

that draws on both reciprocal teaching and cooperative learning. Specifically, 

the study  aimed at finding out the significant improvement of students‟ 

reading comprehension achievement after being taught using Collaborative 

Strategic Reading (CSR). This research was intended to measure and to 

investigate whether there was a significant improvement of students‟ reading 

comprehension achievement after being taught using CSR. The data of this 

research were mainly in the forms of the students’ scores in answering both 

pre-test and post-test assessments. The students were grouped into 

experimental group and control group who were then assigned to attend 

reading classes with different teaching strategy; the students in the 

experimental group were taught reading comprehension with CSR strategy, 

while those in the control group discussed the reading topics without applying 

the principles of CSR strategy. 

Based on the calculation of a t-test, the results showed that there was a 

significant improvement in the students’ achievement after they got treated 

using Collaborative Strategic Reading (CSR) strategy when studying reading 
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comprehension in the classroom. The t-test indicated that the score of the 

tvalue was higher than ttable (2.18 > 2.021). Here, the experimental group 

represented a better improvement after they received the treatment. 

The study abovewas  conducted using an experimental research. The 

students in the experimental group shown the better improvement in reading 

comprehension than the group taught without applying CSR. Since the study 

above was to measure the effect of CSR towards the students reading 

comprehension, it was similar to the current study that  measured the effect of 

CSR. But, this current study  compared the effect of CSR and the effect of 

KWL between experimental group and control group. Here, the numerical 

data were collected by comparing the result of pre-test and post-test between 

two groups of experimental study, control and experimental groups. The data 

were used to investigate whether there was significant increase in students’ 

reading comprehension achievement after being given the CSR and KWL 

treatment in reading class. 

f. Hamdan (2014) carried out a study entitled  “KWL-Plus Effectiveness 

on Improving Reading Comprehension of Tenth Graders of Jordanian Male 

Students“ The main purpose of the study was to examine the effectiveness of 

the KWL-Plus strategy on the performance of the Jordanian Tenth Grade 

male students in reading comprehension.To achieve this aim, the sample of 

the study was selected from a private school and a public school. They 

participants were divided into an experiment group and a control group. All 

the public school students represented the experimental group. Whereas, the 
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private school students represented the control group. The experimental group 

was taught reading with the KWL- Plus strategy, while the control group was 

taught with the conventional reading strategies.To collect the data, pre and 

post reading comprehension tests were administered. The pre-test was 

conducted prior to the application of the strategy, and the post-test was given 

to the students in the two groups after the application of the strategy.Data 

were analyzed by using mean scores, standard deviation, t-test and 

covariance. 

The findings indicated that the experimental group of the public school 

scored higher on the reading comprehension post-tests than their peers did in 

the control group. The researcher concluded that the strategy was effective in 

improving the reading comprehension performance and recommended that 

the strategy should be integrated into the English curriculum of the Jordanian 

schools. From the finding above, it was known that this study examined the 

effect of the meta-cognitive strategy, the KWL-Plus, on improving reading 

comprehension of Tenth Graders of Jordanian students. It aimed at improving 

tenth graders’ abilities to construct meaning from text. In line with the current 

study that had been conducted, the population of the study also had problem 

in meta-cognitive strategy to achieve reading comprehension goal. The 

population is all the eighth graders of SMP Al BayyinahPekanbaru private 

school for girls. On the other hand, the study conducted above was all the 

tenth graders of Jordanian public and private schools for boys.  
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g. Samaikomsun (2012) conducted a research entitled “The effect of KWL 

technique on reading comprehension of MattayomSuksa III Students 

Watratcha- o-rot School”. The problem of this study was more students 

needed to improve reading comprehension skill because the method of 

teaching did not support them to read and think. Moreover, they lacked of 

practice of appropriate ways and the use of inappropriate reading strategies in 

the reading instruction. As the finding of this research was that students’ 

English reading ability was significantly difference at 0.01 level after learning 

through KWL- plus. The scorer of students’ post-test (M=14.59) was higher 

than the scorer of students’ pre-test (M=8.52). The main gain difference 

between the pre-test and post-test was 6.07. 

 According to the results, the KWL-plus technique had positive effect 

on students’ English reading comprehension. The students improved their 

reading ability after learning through KWL-plus technique. She had 

conducted her research at MattayomSuksa III Students Watratcha-o-rot 

School.The purposes of the study  were to investigate the effect of KWL-Plus 

technique on Grade 9 students’ reading comprehension. In addition, the 

students opinion towards KWL-Plus technique on English comprehension 

lesson were studied. The participants participated in the study for 8 weeks. 

The research instruments used in this study were (1) reading comprehension 

test, (2) students’ opinion questionnaire towards the instruction based on 

KWL-Plus technique. On the other hand, the current study is going to conduct 

for 4 meetings only in 4 weeks. Also, the research instrument that will be 
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used in study current study only reading comprehension test and there was no 

students’ opinions questionnaire towards the instruction based on KWL-Plus 

technique.  

h. Utami (2014) carried out a study entitled of “The Effect Of Know-

Want- Learned (KWL) Strategy And Students’ Reading Attitude Toward 

Students’  Reading Speed Of Hortatory Exposition Text At Grade XI of 

SMAN 1 Curup Selatan. The problem of her research was the students had 

difficulty to comprehend the text in appropriate or given time and they 

weren’t interested in reading English text or material. It led the students 

reluctant to be active reader, and showed negative attitude toward reading 

English. In addition, the teacher also tended to ignore to train the students to 

use reading strategy and improving their reading speed. The teacher usually 

used monotones strategy in teaching reading. The finding of the research was 

that 1) KWL strategy gives significant effect toward students’ reading speed 

compared to Three-Phased strategy. 2) Students’ reading speed with high 

reading attitude who were taught through KWL strategy is significantly 

higher than those who are taught through Three-Phased strategy 3) Students’ 

reading speed with low reading attitude who were taught through KWL 

strategy is not significantly higher than students who were taught through 

Three- Phased strategy. 4) There was no interaction between teaching 

strategies (KWL strategy and Three Phase strategy) and students’ reading 

attitude towards students’ reading speed. In sort, the use of KWL strategy for 

teaching reading speed is more effective to be applied for the students with 
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high reading attitude. Their research finding and result showed the use of 

KWL reading strategy can make teaching reading comprehension to students 

more effective, and made students get achievement in reading 

comprehension. 

The research design used in the study above was quasi-experimental 

research with Post-Test only design. The researcher administered the 

homogeneity test first to know whether or not the population was 

homogeneous. Then, the researcher chose two classes as the experimental and 

control groups. The experimental group was taught by using KWL (Know-

Want to Know-Learn) Strategy while the control group was taught by using 

Question-Answer technique. At the end, both groups were given post test. 

Actually, the study above wa similar to the current study since it had the same 

research design. The study above also used narrative text even there were no 

many literature which said that narrative text was suitable for KWL strategy. 

That is why, the researcher chose an experimental research design because 

the researcher wanted to prove whether or not KWL was also suitable for 

narrative texts. 

i. Utami, et al (2014) carried out a research entitled “The Effect of Using 

KWL (Know-Want to Know- Learned Strategy on the Eleventh Grade 

Students' Reading Comprehension Achievement at SMAN 1 Besuki in the 

2014/2015 Academic Year”. This experimental research was intended to 

know whether KWL (Know-Want to Know-Learned) strategy could give a 

significant effect to the students' reading comprehension achievement or not. 
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The area of this research was chosen by using purposive method. The 

research design used was Quasi-Experimental Research with Post Test Only 

Design.  

This research began by conducting a preliminary study by interviewing 

the English teacher of the eleventh grade students of SMAN 1 Besuki. 

Question-Answer technique was usually used by the English teacher and the 

activity was usualy done by using LKS which provided some texts and 

questions about the texts in it. There were two kinds of data in this research, 

namely primary data and supporting data. The primary data were gained from 

the students’ reading comprehension achievement test scores while the 

supporting data were collected by using observation and interview. The result 

showed that the value of t-test (2,068) was greater than the value of t-table 

(2,000).  

The result showed that there was a significant effect of using KWL 

Strategy on the eleventh grade students' reading comprehension achievement 

at SMAN 1 Besuki. The Degree of Relative Effectiveness (DRE) was 3,94% 

which indicated that the use of KWL Strategy was 3,94% more effective than 

that of Question-Answer technique used in the control group. 

j. Riswanto et.al (2014) conducted a research entitled “ The Effect 

ofUsing KWL ( Know – Want to Know – Learn ) Strategy on EFL Students’ 

Reading Comprehension Achievement”. There was a fact that most of the 

Secondary School students were still low in comprehending reading texts. 

Therefore, the main objective of this study was to see whether the use of 
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KWL (Know, Want, Learned) strategy was effective in improving the 

students’ reading comprehension achievement in learning English as a 

Foreign Language. Nonequivalentgroups pretest-posttest design was used in 

this study. The population was the eighth grade students of SMPN 4 

Palembang in academic year of 2011/2012 with a total number of 254 

students. Out of this population, 40 students were taken as a sample. There 

were two groups, each of which consisted of 20 students. The data were 

collected by using multiple choices, readingcomprehension test. The data 

obtained were analyzed by using t-test formula. The finding showed that 

KWL strategy was effective in improving the students’ reading 

comprehension achievement. The effectiveness was indicated by the result of 

the Stepwise Regression formula that the contribution of KWL strategy on 

students’ reading comprehension achievement was 70.5%. 

On the other hand, this current research conducted an equivalent group 

with pretest and posttest design. The study above showed that there was also 

an effect of using KWL strategy on students’ reading comprehension 

achievement. It can be seen from the analysis of the mean score within the 

groups and between the groups by using Stepwise Regression formula, where 

it is indicated that the KWL strategywas effective in improving students’ 

reading comprehension achievement. 
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II.6.Operational Concepts and Indicators 

II.6.1. Operational concepts 

Operational concept is a main element to avoid misunderstanding and 

misinterpreting in a specific study.As a concept, it is still operatedin an 

abstract from the research, planning which should be interpreted into 

particularly words in order to be easy to measure. The operational concept in 

this research can be seen on the table below: 

 

Figure. 3 Operational concepts of treatment of CSR & KWL 

 

 

 

 

 

 

 

 

 

 

 

Based on the figure above, it is clearly seenthat there were three 

variables involved in this study. The independent variables were 

Collaborative Strategic Reading (X1) and Know-Want to Know-Learn 

(KWL) Strategic Reading (X2). The dependent variablewas Reading 
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Comprehension (Y1).Collaborative Strategic Reading (CSR) and Know-

Want to Know-Learn (KWL) Strategic Reading the treatments that applied in 

two experimental classes to improve the students’ reading comprehension. 

II.6.2. Indicators 

 

a. Collaborative Reading Strategic (CSR) 

 

1) The teacher provides a narrative text to the students and read the 

title. 

2) The teacher asks the students to see if there are any pictures, 

diagrams, figures or  tables to help them better understand what 

they are about to read. 

3) The teacher asks the students to skim the text for keywords that 

might give them hints. 

4) The teacher asks the students to read every two paragraphs and 

then stop.  They have to find something “Click” and “Clunk”. 

5) The teacher asks the students to reread the sentence with 

theclunk and the sentences before or after the clunk, looking for 

clues. 

6) The teacher asks the students to decide who/what the paragraph 

is mostly about the topic. 

7) The teacher asks the students to name the most important idea 

about the topic. 

8) The teacher asks the students to ask (teacher-like) questions 

about the passage. 
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9)  The teacher asks the students to review by thinking about what 

was important that they learned from the day’s reading 

assignment.  

10) The teacher asks the students to make groups of 4 and give the 

same text for each member. 

11) The teacher asks the students to read the text and stop after 

every two paragraphs to Click and Clunk and to Get the Gist. 

12) The teacher asks the students to record their learning in CSR 

learning log. 

b. Know-Want to Know-Learn (KWL) Reading Strategies 

 

1) The teacher creates a KWL chart to guide the students. 

2) The teacher introduces the topic of narrative text and asks 

students to list what they already know about it.  

3) After the teacher gives the material and introduces the topic, the 

students begin by brainstorming everything they Know about the 

topic.  

4) The teacher asks the students to record relevant information 

about the topic that they know in the K column of the KWL 

chart.  

5) The teacher invites students to list what else they would like to 

learn. The students then generate a list of questions about what 

they want to know about the topic. Then these questions are 

listed in the W column. 
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6) The teacher guides the students to share and discuss their ideas.  

7) The teacher asks the students to read the material looking for 

answers to their questions about what they want to learn and 

record new knowledge they have learnt in the L column.  

8) The teacher and students, after reading, discuss which of their 

questions theywere able to answer and make a chart that shows 

their answers.  

9) The teacher guides the students to identify where to go to find the 

answers for the questions they were not able to answer. 

10) The teacher encourages the students to help one another to 

summarize the text.  

c. Indicators of Students’ Reading Comprehension 

According to King and Stanley (1989:30), the indicators of students 

after applying the strategies are able to identify:  

1) The main idea of each paragraph 

2) The detailed information of the text 

3) The meaning of vocabulary in context 

4) The reference of the text 

5) The inference of the text 
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II.7.Assumptions and Hypotheses 

II.7.1.  Assumptions 

In this research, there are many strategies known which  the teacher can 

use in teaching and learning process to build the students' capability in English. 

It is assumed that using Collaborative Strategic Reading (CSR) and Know – 

Want to Know – Learnt (KWL) Reading Strategiesare suitable strategies to 

teach a reading comprehension for the students and to increase their capability 

in reading comprehension since it is realized that CSR Learning Log are almost 

similar to the KWL chart that the students already knew how to complete 

(Ogle, 1986). 

II.7.2. Hypotheses 

Ho1 : There is no significant difference on students’ pre-test reading 

comprehension meanscorebetween an experimental group 1 and an 

experimental group 2 at SMP IT Al BayyinahPekanbaru. 

Ha2:There is a significant difference on students’ reading comprehension 

between pre-test and post-test mean score by using Collaborative 

Strategic Reading (CSR) in the experimental group 1 at SMP IT Al 

BayyinahPekanbaru. 

Ha3:There is a significant difference in students’ reading comprehension 

between pre-test and post-test mean score by using Know – Want to 

Know – Learnt (KWL) Reading Strategy in the experimental group 2 

at SMP IT Al BayyinahPekanbaru. 
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Ha4 : There is a significant difference in students’ post-test reading 

comprehension meansthe score between an experimental group 1 

and an experimental group 2 at SMP IT Al BayyinahPekanbaru. 

 

 

 


