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ABSTRAK 

 

 

Agus Suryadi (2019) :    Kode – Alih  Bahasa Inggris ke Bahasa Arab 

Dalam Pengajaran Bahasa Inggris Di  Pondok 

Pesantren Terpadu Jannatul  Firdaus 

Subulussalam Aceh 

 

Penelitian ini menggambarkan apa jenis, fungsi, dan frekuensi alih kode. 

dalam proses belajar-mengajar bahasa Inggris ke Arab dalam mengajar bahasa 

Inggris di pesantren Jannatul Firdaus Subulussalam Aceh. Model penelitian 

adalah kualitatif dengan pendekatan deskriptif kualitatif, Penelitian ini 

berfokus  menganalisis jenis-jenis alih kode , mengenali kemungkinan fungsi  

mengungkapkan frekuensi dalam proses belajar. Menurut jenisnya,. ada 24 

ucapan alih kode dan Ada 9 fungsi  , dalam penelitian ini; guru dan siswa 

harus menyadari bagaimana menggunakan bahasa dalam pembelajaran bahasa 

Inggris, terutama dalam penggunaan alih kode tersebut.Hasil penelitian ini 

menunjukkan bahwa alih kode dapat menjadi cara untuk membuat komunikasi 

antara guru dan siswa dalam pembelajaran pengajaran bahasa Inggris menjadi 

efektif dan dipahami dengan baik oleh pembicara dan pendengar. Namun 

dalam penggunaannya jangan digunakan terus menerus karena akan 

mempengaruhi kemampuan dan kepercayaan diri dalam menggunakan bahasa 

Inggris. Dan peneliti berharap hasil penelitian ini dapat membantu pembaca 

untuk mengetahui bahwa alih kode harus disesuaikan dengan situasi dan 

kondisi. 

 

Kata kunci: Alih– kode  dalam Pengajaran bahasa Inggris 

 

 

 

 



 

xii 
 

 ملّخص
التحول اللغوي من لغة أإلجنليزية إىل لغة العربية يف تعليم لغة أإلجنليزية مبعهد   :  (2019أغوس)

 آتشيه  العصري جنة الفردوس سبل السالم

يصف هذا البحث نوع وظيفة التبديل وتكرارها. يف عملية تدريس وتعلم اللغة اإلجنليزية إىل اللغة 
تدريس اللغة اإلجنليزية يف مدرسة جنة الفردوس سبل السالم اإلسالمية آتشيه. يركز هذا العربية يف 

البحث على حتليل أنواع تبديل والتحول اللغوي ، والتعرف على الوظائف احملتملة اليت تعرب عن 
وظائف،  9خطاًبا حول تبديل والتحول ، وهناك  24حسب النوع ،. هناك .الرتدد يف عملية التعلم

هذه الدراسة ؛ جيب أن يكون املعلمون والطالب على دراية بكيفية استخدام اللغة يف تدريس  يف
تشري نتائج هذه الدراسة إىل أن تبديل الشفرة  والتحول اللغة اإلجنليزية ، وخاصة يف استخدام تبديل

ية فعاًلا وفهماا ميكن أن يكون وسيلة جلعل التواصل بني املعلم والطالب يف تعلم تدريس اللغة اإلجنليز 
ا من قبل املتحدث واملستمع. ولكن يف استخدامه ًل تستخدم بشكل مستمر ألنه سيؤثر على  جيدا
القدرة والثقة يف استخدام اللغة اإلجنليزية. وأيمل الباحثون يف أن تساعد نتائج هذه الدراسة القارئ 

 يف معرفة أن تبديل الكود جيب أن يتكيف مع املوقف والظروف.
 

 يف تعليم لغة أإلجنليزية التحول اللغوي:     الكلمات الّرئيسّية
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

xiii 
 

ABSTRACT 

 

Agus Suryadi (2019):  Code – Switching English To Arabic In Teaching 

English At Jannatul Firdaus Modern Islamic 

Boarding School Subulussalam Aceh 

  

This research describes what type, function, and frequency of code switching. 

in the process of teaching and learning English to Arabic in teaching English 

at the Jannatul Firdaus Subulussalam Islamic boarding school in Aceh. The 

research model is qualitative with a qualitative descriptive approach. This 

research focuses on analyzing the types of code switching, recognizing the 

possibility of functions expressing frequency in the learning process. There are 

24 code switching utterances and there are 9 functions, in this study; teachers 

and students must be aware of how to use language in teaching English 

teaching, especially in the use of code switching The results of this study 

indicate that code switching can be a way to make communication between 

teacher and students in learning English teaching effective and well 

understood by the speaker and listener. But in its use do not be used 

continuously because it will affect the ability and confidence in using English. 

And researchers hope the results of this study can help readers to know that 

code switching must be adjusted to the situation and conditions. 

 

Key words: Code – Switching In Teaching English 
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CHAPTER I 

  INTRODUCTION 

1.1. The Background of Problem 

Islamic boarding schools are miniatures of world life as a social institution of 

religious education for Muslims who need to discover religious sciences 

(Farchan&Syarifudin2005). It is one of the Islamic institutions that well-

known by its education quality and its superior in language teaching to its 

students. It gives priority to foreign language learning especially Arabic and 

English (Kompasiana, 23 March 2010). Every community in boarding school 

are different because they come from every countries, talk and deliver what 

they wanted in unique ways. 

No doubt, the learning system of Islamic boarding school is not only 

about attending the class every morning and going or leading toward home at 

mid-day, but the students learn about the value as the motto said "What you 

see, hear and feel is education". Learning language itself is not the matter of 

memorizing grammar and structure but how to practice the language itself. For 

this reason students in Islamic boarding school are obliged to stay in the dorm 

in the school area and speak English to immediately practice English in their 

daily life. 
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 Jannatul Firdaus Modern Islamic Boarding School is one of 

Islamic boarding school in Aceh. The English learning system conducted in 

this Modern Islamic Boarding School is very different from other general 

junior high school. This follows Gontor Islamic Boarding School for language 

learning systems. It is also well-known by its strength to educate its students 

discipline, language, and Islamic values. This research will focus on the 

components of teaching learning process conducted in the Islamic Boarding 

School.  

English teachers, use Arabic as second language during teaching 

English activities. As multilingual society, almost teacher and students of 

English as Foreign Language (EFL) classroom use English and Arabic in 

English teaching-learning instructions. In learning process the teacher should 

make an easy learning and don’t make it difficult to the students. One of the 

ways is using code switching to make an effective English learning process to 

reach the aims of English learning. But, sometimes in the process of teaching 

learning, teacher and students unaware how the norms of code switching 

occurrence are. Additionally, the English Teachers and students are less 

practicing english language as target language in english classroom.  

Many problems occur in English teaching learning. As we know, the 

change of language in the same section is a controversial topic between 

researchers and also between educators. Some people will not agree to any 

other language than the target language. Many multilingual speakers believe 

that code-switching is a sign of linguistic limitation or failure and many 
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bilingual teachers work hard to fight code-switching when it occurs in the 

classroom (Palmer D., Code-Switching and Symbolic Power in a Second-

Grade TwoWay Classroom: A Teacher’s Motivation System Gone Awry, 

2009). 

On the other hand, code-switching, rather than mirroring the traditional 

view of disadvantaged and half-educated background, actually reflects an 

intellectual advantage (Hughes, Shaunessy, Brice, Ratliff, and McHatton, 

2006) because code-switching is only done by multilingual society. While, 

others believe that code-switching is important to know how to use students 

base language as a tool to learn target language, how to handle the situation, or 

simply have not received an adequate training to understand and to use this 

process to their benefit. Embracing students’ culture and heritage through 

language is very important. The way teacher responds to students using their 

home language in class could affect the way in which the students function in 

the classroom.1  

The code-switching happening has become very handy for teacher with 

students from different cultures. In a study publihed in “Science and 

Education Center Canadian”, Fakeye, 2012, stated that it is recommended that 

participants should have positive attitude towards code-switching and it 

 
1 Karen Marie Algarins-Ruiz, “Code-Switching: A Tool in the Classroom”, Master Thesis (US: State University 
of New York, 2014) p. 7- 
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should not be seen as a sign of linguistic ineffectiveness but valuable in the 

classroom with the intention of:2 

a. Providing essential meaning to create English teaching learning which 

is appropriate with the curriculum (lesson plan). 

b. Learning new vocabulary in the classroom. 

c. Establishing relationship with students or asserting authority of the 

teacher. 

Additionally, an article from United Kingdom (Creese & Blackledge, 

2010) mentioned that there is learning potential behind code-switching. There 

include: 

a. Rising the inclusion. 

b. Increasing Participation. 

c. Accepting of students in the learning process. 

d. Extending less formal Connection between participants. 

e. Delivering ideas more easily. 

f. Accomplishing lesson. 

g. Contributing to a “teachable” pedagogic resource. 

This phenomenon brings researchers to be curious and want to know 

more analyze the code-switching occurrence in English learning Jannatul 

Firdaus Modern Islamic Boarding School is one of Islamic boarding school in 

Aceh by describing what the types, functions, and the frequency of code-

 
2 Karen Marie Algarins-Ruiz, “Code-Switching: A Tool in the Classroom”, Master Thesis (US: State University 
of New York, 2014) p. 33-34. 
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switching in English teaching-learning process. It is important to show a 

reference in code-switch language according to the norms. The researcher 

conducts a descriptive-qualitative research entitled CODE – SWITCHING 

ENGLISH TO ARABIC IN TEACHING ENGLISH AT JANNATUL 

FIRDAUS MODERN ISLAMIC BOARDING SCHOOL 

SUBULUSSALAM ACEH. 

1.2. Statement of the Problem 

This research focused on the problem which recently appears in 

English teaching classes at Jannatul Firdaus Modern Islamic Boarding School 

Subulussalam Aceh, whether English Teacher have to force the students 

practicing and insisting the use of English, target language, and denying 

students’ understanding the English materials.  

Based on experience of the past 4 years as a student of Darussalam 

Modern Islamic Boarding School and now as the teacher of Jannatul Firdaus 

Modern Islamic Boarding School, the researcher has found that many English 

classes of Jannatul Firdaus Modern Islamic Boarding School of Subulussalam 

Aceh are delivered by using Arabic as second language.  Students and teachers 

use Arabic language more than English language as target language during the 

English classes. Based on this phenomenon, the researcher wants to analyze 

the code-switching occurrence in Jannatul Firdaus Modern Islamic Boarding 

School of Subulussalam Aceh by describing what the types, functions, and the 

frequency of code-switching in English teaching-learning process. It is 
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important to show a reference in code-switch language according to the 

norms. 

1.3. Research Questions 

Based on the background and the limitation of the problem, the problem of 

this paper can be formulated as following question: 

1. What are the types of code-switching used in English 

teaching-learning process for 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh? 

2. What are the functions of the use of code-switching in English 

teaching-learning process for 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh? 

3. How  the frequency of code-switching in English teaching-learning 

process for 11th grade of Jannatul Firdaus Modern Islamic Boarding 

School of Subulussalam Aceh? 

1.4. The  Objectives and Benefits of the Research 

Based on the formulation of the problems, the general objectives of this 

research are as follow: 

1. To describe and analyze the types of code-switching appeared in 

English teaching learning process for 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh. 

2. To recognize the possible functions of code-switching appeared in 

English teaching learning process for 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh. 
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3. To  reveal  the  frequency  of  code-switching  appeared  in English  

teaching  learning  process  for 11th grade of Jannatul Firdaus Modern 

Islamic Boarding School. 

This research has both benefits theoretically and practically. Theoretically, 

this research is hoped can increase the insight  of  teacher  and  students  in  

code switching  study,  variety  of language  study,  and  developing  

sociolinguistic  study. Practically  this  research  is  hoped  can  give  

benefits  for  the  researcher, teacher, students, school and others. 

For the researcher: 

1. Giving a description of code-switching which is used in English 

learning of 11th grade of Jannatul Firdaus Modern Islamic Boarding 

School of Subulussalam Aceh. 

2. Increasing the insight of sociolinguistic, especially code-switching 

aspect in English teaching-learning process. 

3. By doing this research, the researcher hopes that the next researcher 

can find out the new subjects in English research. 

This  research  also  gives  the  description  of  code-switching appeared in 

EFL classroom. 

For the teacher: 

1. Giving  a  description  of  code-switching which is  used in  classroom. 

So, the teacher will try to teach English well in communication. 

2. Giving a reference to make English lesson be more guided. 

3. Giving a motivation to code-switch in appropriate factors and situation. 
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For students: 

1. Giving  a  description  of  code-switching which is  used in classroom 

so the students be able to adjust the language conditionally in 

communication. 

2. Giving a motivation to use code-switching in appropriate factors and 

situation. 

For school: 

1. Describing  English  language  culture  in  English  learning of 11th 

grade of Jannatul Firdaus Modern Islamic Boarding School of 

Subulussalam Aceh. 

2. Giving  a  reference  to  make  school  policy  of  English lesson in 

Jannatul Firdaus Modern Islamic Boarding School of Subulussalam 

Aceh. 

3. Giving a reference to make English lesson in Jannatul Firdaus Modern 

Islamic Boarding School of Subulussalam Aceh be more guided and 

can be reached by students. 

For others: 

1. Giving  a  description  of  code-switching which is  used in English  

learning  communication  of 11th grade of Jannatul Firdaus Modern 

Islamic Boarding School of Subulussalam Aceh. 

2. Increasing  people’s  sociolinguistic  insight  and  be  the reference for 

the next research. 

3. Explaining the configuration of code-switching in English learning  
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communication  of  11th grade of Jannatul Firdaus Modern Islamic 

Boarding School of Subulussalam Aceh. 

1.5. Significance of the Research  

This study is expected to give information about an analysis on the use of 

Arabic as second language by English Teacher of English JannatulFirdaus 

Modern Islamic boarding school Subulussalam Aceh. Therefore the 

significances of this study are: 

1. The result of this study would give useful information for readers 

about the situationsand conditions Arabic languageshould be and 

should not be used by English teacher  of English JannatulFirdaus 

Modern Islamic boarding school Subulussalam Aceh . 

2. The result of this study would give useful information for readers 

about the factors of Arabic Language used by English Teacher of 

English JannatulFirdaus Modern Islamic boarding school 

Subulussalam Aceh . 

3. The result of this study would give useful information for readers 

about the perceptions of  English students towards using Arabic 

Language by English Teacher of English Jannatul Firdaus Modern 

Islamic boarding school Subulussalam Aceh. 

4. The result of this study would be a good data for the researcher 

himself, English Study Programof Jannatul Firdaus Modern Islamic 

boarding school Subulussalam Aceh, and other academic 
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institutions where using Arabic Language in English teaching is 

necessary or not. 

1.6. The Definition of the Key Terms 

In order to prevent misunderstanding and misinterpretation in reading this 

research, the researcher’s define the terms that contains in this research based 

on the reliable references as follows: 

a. An analysis  : is to study something by examining its part 

and their relationship (oxford dictionary, 1989:37). In this research, 

analysis means to analyzestudents’ perception about the use of 

Arabic language as ASL by English teacher  at Jannatul Firdaus 

Modern Islamic boarding school Subulussalam Aceh. 

b. Code Switching : Code switching is defined as the 

alternating, or switching, of two different languages at the word, 

phrase, clause, or sentence level (Timm, 1993, p. 94). Here while 

the teacher use of both languages English and Arabic as second 

language ( ASL ) during English teaching in the classroom 

c. English ( EFL )  : the study of English by people who live in 

places in which English is not used as a means of first language 

communication (Gebhard, 2006). It means where English students 

are learning English for academic studies, traveling to an English-

speaking countries, and other purposes where they have their 

primarily language for communication. 
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d. Arabic as a second language : as a second language student daily 

coversation in JannatulFirdaus Modern Islamic boarding school 

Subulussalam Aceh (also called as a first language, native language, 

mother tongue) is the language that a person has learned from birth 

(Crawford, J. ;2004). In this research, the ASL observed as the 

target research is Arabic language because this language in 

JannatulFirdaus Modern Islamic boarding school Subulussalam 

Aceh as second language that the students have to speak it in every 

daily conversation. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

2.1. Code-Switching 

According to the Al-Qur’an : 

Then Allâh says, in Surah Al-Inshirah, verse 4 and 5 : 

  

 ﴾٥اْلُعْسِر ُيْسراا ﴿فَِإنَّ َمَع  

 ﴾٦ِإنَّ َمَع اْلُعْسِر ُيْسراا ﴿

Verily, along with every hardship is relief, 

Verily, along with every hardship is relief, 

Meaning, whatever troubles are encountered by the creation, Allah always 

provides a relief with it. The relief does not merely comes after the difficulty: it 

is provided with it. 

According to the Hadith:  

: ))يسِ روا وًل -صلى هللا عليه وسلم    -قال: قال رسول هللا   -رضي هللا عنه   -عن أنس  

 3.تعسِ روا، وبشِ روا وًل تنفِ روا((؛ متفق عليه

 
3 Abi Hasan Nuruddin Muhammad bin Abdul Hadi, Shohih Bukhari, (Beirut: Darul Kutub al 
Alamiyah, Jilid 1, 1971), p. 42 
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From Anas Bin Malik, the prophet Muhammad (peace and blessing of 

Allah by upon for him) said: Make it easy and don’t make it difficult to them, 

and give them happy thing and don’t make them run away4. 

 As multilingual society, almost teacher and students of English as 

Foreign Language (EFL) classroom use English and Arabic in English 

teaching-learning instructions. From the Hadith, it is known that the teacher 

should make an easy learning and don’t make it difficult to the students. One 

of the ways is using codeswitching to make an effective English learning 

process to reach the aims of English learning. But, sometimes in the process of 

teaching learning, teacher and students unaware how the norms of 

codeswitching occurrence are. 

Many problems happen in English teaching learning. As we know, the 

change of language in the same clause is a controversial topic between 

researchers and also between educators. Some people will not accept any other 

language than the target language. Many multilingual speakers believe that 

code-switching is a sign of linguistic weakness or inadequacy and many 

bilingual teachers work hard to fight code-switching when it occurs in the 

classroom (Palmer D., Code-Switching and Symbolic Power in a Second-

Grade TwoWay Classroom: A Teacher’s Motivation System Gone Awry, 

2009). However, code-switching, rather than reflecting the traditional view of 

disadvantaged and semiliterate background, actually reflects an intellectual 

advantage (Hughes, Shaunessy, Brice, Ratliff, and McHatton, 2006) because 

 
4 Ahmadie Thaha, Terjemahan Shohih Bukhari, (Jakarta: Pustaka Panjimas, Jilid 1, 1986), p. 89 
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code-switching is only done by multilingual society. While, others believe that 

code-switching is important to know how to use students base language as a 

tool to learn target language, how to handle the situation, or simply have not 

received an adequate training to understand and to use this process to their 

benefit. Embracing students’ culture and heritage through language is very 

important. The way teacher responds to students using their home language in 

class could affect the way in which the students function in the classroom5. 

In multilingual humanities, the use of languages depends on the 

situation in which the speaker interacts with his speaker,and each language is 

reserved for a given situation. In some situations, there is a language used at 

home, another is used at school, and another is used with friends. This 

condition change is known in sociolinguistics as Code-Switching. On the 

other hand, Gumperz (1982), Sanchez (1983), and Romaine (1989) view code 

switching as the combination within the same speech exchange of ways of 

speech belonging to two different grammatical systems or sub systems.  

According to them, whenever there is an discussion of passages of speech that 

belong to different languages which used in an alternative way, there is a case 

of Code-Switching.   

Certainly, code-switching is the result of bilingualism. There is no 

doubt that when a speaker switches from one language to another, depending 

on a given situation, the speaker will choose the language his speaker 

 
5 Karen  Marie Algarins-Ruiz, “Code-Switching: A Tool in the Classroom”, Master Thesis (US: State 
University of New York, 2014)  p. 78.   
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understands. This is what Hudson (1999) called “situational code-switching”. 

Holmes (2001) confirmed that code-switching can happen within speech 

events or social situations. Whereas, Hymes (1974) defines code-switching as 

a term which is used to indicate exchange of two or more languages, varieties 

of languages, and can be also an exchange in style.   

Spolsky (1998) considerscode switching as the beginning of 

borrowing, where there is interference of words or phrases from a second 

language into sentences. English as International Language has role in the 

socioeconomic, political, social, and cultural lives in several countries. 

Language can be various in heterogenic societies because they have different 

habitual and social background. Code-switching is related to the language and 

social. The relation of them will be explained here. 

1. Definition 

Before we discuss about code-switching, we have to know what the code is. 

Code refers to any form of speech whether named or unnamed that the society 

in question differentiates from other forms. According to Wardhaugh, code is 

the particular dialect or language one chooses to use on any occasion6. In the 

other word, code is variant of language which is used by language society 

depends on backround of speaker and listener and also depends on the 

situation and condition.  

 
6 Ronald Wardhaugh, An Introduction to Sociolinguistics (Cambridge: Blackwell Publisher, 1992) p. 
102 
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The code can be changeable. It can be code-switching and code-

mixing. When someone used Arabic, then changed it into English to continue 

his speaking, it is called code-switching. For example, student says, “   هذه المادة

هذه المادة “ I don‟t understand.” In that sentence, the student used Arabic .صعبة

 then he affirmed his statement, “I don‟t understand.” Student added “ I ,”صعبة

don‟t understand” to affirm that because of the difficulty of material, he did 

not understand. he used English to confirm Arabic language because of many 

reasons. It may because of prestige. 

Code-switching is part of sociolinguistic. On the other definition, 

code-switching is an area of sociolinguistic behavior which, while 

increasingly unmistakable in public and social life7. It can occur both in 

conversation and writing. but it occurs far more often in conversation than in 

writing. 

Hudson, code-switching is the speaker‟s use of different varieties of 

the same language at different times and in different situation which seems to 

refer more to a diglossic situation8. Code-switching is the use of more than 

one language by communicants in the execution of a speech act9. On the other 

word, it can be stated that codeswitching is the phenomenon of moving  the 

 
7  Edited by Kathleen M. Bailey and David Nunan, Voices from Languages Classroom, Qualitative 
Research in Second Language Education (USA: Press of Syndicate of The University of Cambridge: 
1996) p.388 
8 R.A. Hudson, Sociolinguistic (Cambridge, UK: Press of Syndicate of The University of Cambridge) 
p. 53. 
9 Made Iwan Indrawan Jenda, Sociolingiostics, The study of Societies‟ Language (Yogyakarta: 
Graha Ilmu, 2012) p. 74. 
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one language variety to another language orally or written to adapt the 

different situation.  

Code-switching can be happened because someone has good 

understanding of some languages and these variations. Therefore, people who 

have no good understanding of language absolutely can not switch the code of 

language. Most of code-switching, however, is spontaneous and goes largely 

noticed. Today, code-switching is also projecting feature of the discourse on 

the many schools10. 

Accroding to the explanation above, we can conclude the 

characteristics of code-switching process are:  

1. Every code of language has the appropriate function to the 

language context.  

2. Every code of  language  is appropriate to the situation.  

3. The code-switching almost concerns on the sentences. 

 

The types of code-switching There are so many kinds of code-

switching explained by some linguists. According to the grammatical and 

contextual classification11, it results three types of code-switching:  

 
10 Edited by Kathleen M. Bailey and David Nunan, Voices from Languages Classroom, Qualitative 
Research in Second Language Education (USA: Press of Syndicate of The University of Cambridge: 
1996) p. 389. 
11 Made Iwan Indrawan Jenda, Sociolingiostics, The study of Societies‟ Language (Yogyakarta: 
Graha Ilmu, 2012) p. 75-76 
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1. Tag code-switching, happens when a bilingual inserts short 

expression (tag) from different language at the end of his /her 

utterances. e.g.: An bilingual switches from English into Arabic, “It 

is okay, no problem, نعم?”   

2. Inter-sentential code-switching happens when there is complete 

sentence in a foreign language uttered between two sentences in a 

base language. e.g.: An Arabic bilingual switches from English into 

Arabic, “ هذا غناء قدي,. It is oldies but goodies, they say.   ًلكن,ًل يزال جيد يف

 ”.السماعة

3. Intra-sentential code-switching is found when a word, a phrase, or a 

clause, of a foreign language is found within the sentence in a base 

language.  

E.g.: An Arabic bilingual switches from English into 

Arabic,” We are as the parents always pray for all of you. 

  ”.all of you be success نرجو

Unlike the grammatical classification, which is based on the position 

of the different codes found in the utterances, the contextual classification is 

based on the reasons why people switch. The classification divides two types 

of code-switching, namely the situational and metaphorical code-switching. 
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1. Situational code-switching  

A situational code-switching appears when there is a change in the 

situation that causes the bilingual switches from one code to the 

other. In the changing situations involved could be the settings, the 

participants, or the norms of interaction. The following short 

dialogue describes an example of a situation when an Arabic 

bilingual switches from Arab to English because of the presence of 

an English native-speaker friend (participant). 

Agus : لو عندي ألهنم مل يفهمو معناهااتمة, De.     

Mark : Hi, Agus 

 Agus : Eh, how are you, Mark. Mark, this is Made, our friend 

from Mataram.  

Made : Nice to meet you, Mark  

Mark : Nice to meet you too. What are you two talking about?  

Agus : أيها هذا هو…Mark, can you help us? 

2. Metaphorical code-switching  

A metaphorical code-switching happens when there is a change in 

the perception, or the purpose, or the topic of the conversation. In 

reference with the factors, this type of switching involves the Ends, 

the Act Sequence, or the Key, but not the situation. Bilinguals that 

code-switch metaphorically perhaps try to change the participants‟ 
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feeling towards the situation. The following example illustrates 

how some Arabic students jokingly switch from English to Arabic 

to affect serious dialogue to be a bit humorous. 

Made : we want to take it, to where…   نعم ذالك املكان ,مكاننا

 and we are drinking, singing, having ,(fishing)للصياد

fun, ok.  

Ali : And, there are we are surfing, swimming مث شعران

  …ha…ha…ha ,خالص (feeling dizzy)ًبلصداع

Made     : Are you joining, Jim?  

Jim     : Okay, then. 

The table below presents the classifications on code-switching (cs) 

based on two different points of view described here. 

Point of View Code-Switching 

Position of the changing in the 

utterance 

1. Tag code-switching 

2.  inter-sentential codeswitching  

3. intra-sentential codeswitching 

Reason for switching 1. Situationacode -switching  

2. Metaphorical code - switching  
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  In this research of code-switching of 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh, the kinds of code 

switching is limited by the grammatical classification. 

2.2. Situational VS Methaporical Switching 

One of the main questions regarding the pattern of CS is why they occur in the 

classroom between teacher and student (Brezjanovic-Shogren (2011). How do 

they respond when it happens? What is the motivation or the driving factor(s) 

behind bilingual language behavior? Hence, the sociolinguistic approach will 

be adapted. 

The first one was proposed by Gumperz (1982), which distinguish 

between two types of code-switching: Situational switching and Metaphorical 

switching. The situational code-switching is driven by a particular situation 

where a speaker uses one code for one situation and another code for another 

situation. On the other hand, in metaphorical code-switching, the topic is the 

driving factor in determination of which language will be used, e.g. a speaker 

will use two different languages for two different topics. This direct 

correlation between languages and the social situation, as mentioned by 

Gumperz, signifies the “definition of each other’s rights obligations”(1982). 

Additionally, he argues that the relationship between the language and the 

social context is quite complex and that “participants immersed in the 

interactions itself are often quite unaware which code is used at any one 

time”(Gumperz, 1992). 
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Another model relevant for the study under consideration was 

proposed by Myers Scotton (1993), known as Makedness Model, in which he 

notes that a bilingual individual has a sense of makedness (1993), in regard to 

the relationship with the speaker who principally the one choosing the code in 

the conversation. In such situation, the speaker is perceived as the rational 

actor who can make either the unmarked choice, the more secure and the more 

expected choice , often used by a speakers, or the marked choice which is 

generally unexpected in interaction (Myers Scotton, 1993) nevertheless, it is 

essential to mention at this point that the concept of the social importance 

language choice should be applied with a dose of caution to the speech of 

children is generally as they do not play the same role in society as adult 

speakers. 

In contrast to Gumperz’ claim that bilingual speakers are most often 

not aware when they code-switch, Myers-Scotton argues that generally 

speakers are aware of the effects of their switch, e.g. what the consequence of 

making the marked and the unmarked choice is (1993). Even though both of 

these models can be applied to the data with the respect of different situations, 

Myers-Scotton’s remark is perhaps more applicable to the subjects studies 

since generally they seemed not to be aware of their code-switching. As 

rational actors, their pragmatic needs seem to dictate switching accordingly. 

The other, conversational approach will appropriately be considered in 

this study as well. Considering that the data has been collected during 

informal conversations, the code-switching plays in it is quite important and it 
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is often “employed by discourse participants to achieve linguistic, stylistic and 

other pragmatic effects”(Archan,2000 cited by Brejanovic-Shogren, 

2011).Even though Gumperz (1972) was the first linguist to define 

conversational functions of code-switching, Peter Auer’s approach will be 

more acceptable for the discourse analysis conducted.  

According to Auer (1998 cited by Brejanovic-Shogren, 2011) the two 

main approaches to code-switching are, as already discussed, sociolinguistic 

approach which defines CS as the symbol “of group membership in particular 

types of bilingual speech communities”, and the grammatical view which 

regards “syntactic and morphosyntactic  considerations which may or may not 

be of a universal kind” (1998).  Through he mentioned these two views, he 

adopts yet a different perspective in the analysis of CS, arguing that these two 

leave a opening since “local processes of language negotiation and code 

selection” are disregarded (1998). 

 Therefore, in his view CS is considered as the part of verbal action, 

being a part of both the communicative and social function (1998). In this 

context, patterns of CS are seen as a conversational event and as “alternating 

use of two or more codes within one conversational episode” (1998), which in 

essence brings light to participant’s interpretation as well as the “use of CS to 

organize the conversation by contributing to the interactional meaning of 

particular utterance”(1998). 
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In other words, the close correlation exists in a conversation where two 

or more codes are used with the alternation of these codes and this pattern 

performs a particular function in discourse. Additionally, discourse related 

switching of codes reflects a pattern that goes “beyond the sentence” since it is 

related to wider contexts and cultural factors which usually influence 

discourse (1998). Hence, bilingual participants in conversation have an extra-

conversational knowledge, and consequently an established pattern of CS, 

defined as preference-related switching. Language preferences allude to the 

“interactional processes of displaying and ascribing predicates to individuals”, 

reflected preferences of bilingual individuals regarding CS in discourse largely 

depend on the “wider social, political and cultural context of the interaction at 

hand” (1998). 

2.3. Code Switching as apart of Socolinguistic Behaviour 

Code-switching study cannot be separated with sociolinguistic. It is because 

code-switching is the part of sociolinguistic phenomenon. Sociolinguistic is 

basic of theoretical framework to study code-switching. Therefore, 

sociolinguistic is necessary to be explained before we learn code-switching.  

Etymologically, a term sociolinguistic is a derivational word. Two words that 

form it are “sociology” and “linguistic”. “Sociology” refers to a science of 
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society or the study of the nature and growth of society and social behavior12.  

“Linguistic” refers to a study of language13.  

Then, sociolinguistic is the studyof language in any aspects of society. 

While terminologically, there are many definitions by some linguists: 

According to Walt Wolfram, sociolinguistic is the study of language in its 

social context. It tells us quite a bit about how we organize our social 

relationships within a particular community14.  Lim Kiat Boey stated that 

sociolinguistic is as the scientific study of language. Like any other scientific 

study, language analysis is done systematically within the framework of some 

general theory of language structure15.  

Ronald Wardhaugh defines sociolinguistic as the study that is 

concerned with investigating the relationship between language and society 

with the goal of better understanding of the structure of languages function in 

communication16. By some explanations, we can conclude that sociolinguistic 

is branch of linguistic that learn about the relation between language and 

society. It concerns on the use of the language, the objects are stated, and the 

aim of it. 

 
12 Database right Oxford University Press, Edited by Victoria Bull, Oxford Dictionary (New York: 
Oxford University Press, 2008) p.421 
13 Database right Oxford University Press, Edited by Victoria Bull, Oxford Dictionary (New York: 
Oxford University Press, 2008) p.257 
14 Walt Wolfram and Erik R. Thomas, etc., The Development of African  and  American English 
(Cambridge: Blackwell Publisher: 2002)p. 12 
15 Lim Kiat Boey, An Introduction to Linguistic for The Language Teacher (Singapore: Singapore 
University Press, 1975)p.3 
16  Ronald Wardhaugh, An Introduction to Sociolinguistics (Cambridge: Blackwell Publisher, 1992) 
p. 2 
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2.4. Language Contact 

The exixtence of language is because of the social interaction. Social 

interaction makes people use language. According to the user, language can be 

divided into open language and close language society. Open language society 

means the society that welcomes to the others so they have two or more 

languages in their environment (bilingual or multilingual). Bilingualism and 

multilingualism can occur because the situation called language contact. 

While close language society do not influenced by another culture, so they 

only have one language (monolingual).  For brevity‟s definition, language 

contact is the process of the influence of some languages, dialects, and 

variations to the others as the effect of interaction of languages17.  

When people use language then the language can  influence each other 

is called contact. So, language contact occurs individually and socially. 

Besides that, language cantact makes billingual society. By this condition, the 

billingual society use two languages alternately.  By those definitions, we can 

conclude that language contact is the influence of one language to the another 

because of social interaction.  

  

 

 

 
17 Prof. Dr. Achmad H.P. and  Alek Abdullah, Linguistik Umum (Jakarta: Erlangga, 2002)p.159 
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2.5. Bilingualism and Multilingualism 

As we know, there are many ethnics, languages, and cultures in Arabic. every 

ethnic has mother language. It means Arabic people use more than one 

languages. Beside they use Arabic language as national language, they also 

use local language as mother language. For example, Javanese people use 

Javanese language as their mother language. These conditions makes Arabic 

people have more than one languages. By this conditon, Arabic people can be 

called bilingual society.   

Bilingualism can occur because of the existance of the society. It 

means the bilingualism proceed from language which is used as the medium to 

communicate. According to Wardhaugh, bilingualism is the ability to use two 

languages. Such people are likely to be immigrants, visitors, or children of 

„mixed‟ marriages and in that respect „marked‟ in some way, and such 

marking is not always regarded favorably18.  

Bilingualism is started from monolingualism society. Previously, 

people only use one language in their environment. Then, other language 

comes  and interact with the first language. By that way, people use more than 

one language. Monolingual that is, the ability to use only one language issuch 

a widely accepted norm in so many parts of the Western world that it is often 

assumed to be a world-wide phenomenon, to the extent that bilingual and 

 
18 Ronald Wardhaugh, An Introduction to Sociolinguistics (Cambridge: Blackwell Publisher, 1992) 
p. 96 
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multilingual individuals may appear to be „unusual 19 .‟ Practically, 

bilingualism also happen for more than two languages. it is called 

multilingualism.  

In the other word, multilingualism is the use of two or more languages, 

either by an individual speaker or by a community of speakers. Multilingual 

speakers outnumber monolingual speakers in the world‟s population 20 . 

Multilingualism is becoming a social phenomenon governed by the needs of 

globalization and cultural openness. For brevity sake definition, 

multilingualism is practice of using more than one language.  

Multilingualism is taken for granted, and moving from one language to 

another in the course of a single conversation is very common. Bilingualism 

and multilingualism give some effects such code- switching and code-mixing. 

But in this case, we will only discuss about code-switching. 

2.6. English as a Foreign Language (EFL) 

2.6.1. Definition of  English as a Foreign Language (EFL) 

According to Harmer (2007) EFL as the teaching of English where the 

students are studying English in their own country or are engaged in short 

courses in English-speaking countries such as the United States, Britain, 

Australia, Canada, Ireland, or New Zealand. Gebhard (2006) also defined 

 
19  Ronald Wardhaugh, An Introduction to Sociolinguistics (Cambridge: Blackwell Publisher, 1992) 
p. 96 
20 Ronald Wardhaugh, An Introduction to Sociolinguistics (Cambridge: Blackwell Publisher, 1992) 
p. 97 
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EFL can be defined as the study of English by people who live in places in 

which English is not used as a means of first language communication. 

 Another definition of EFL stated by Camenson (2007) who indicates 

that EFL students may live in a country where their own language is 

primarily spoken for communication and that these students may be 

required to learn English for their academic studies, for traveling activities 

to an English-speaking countries, or for bussiness purposes. He also further 

stated that EFL students only spend a few hours per week studying English, 

have little exposure to English outside the classroom, have little opportunity 

to practise their newly-acquired language skills, and have a native language 

background in the classroom (Camenson, 2007). 

In the study of EFL contexts, some cultural aspects in the target 

language may not be naturally acquired (Brown, 2001; Cotteral and Cohen, 

2003). As we know that EFL is taught in many countries as a foreign 

language such as Japan, Morroco and Thailand (Brown, 2001), Italy, Saudi 

Arabia, and Vietnam and so is Arabic (Gebhard, 2006). 

To conclude, in this research, the researcher can define EFL based on 

what experts stated as the study of English by non-native speakers living in 

non-native environment and possibly taught by non-native speakers of  

English. 
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2.6.2. Language Teaching Methods 

Throughout history, many English language-teaching methods have 

developed.Some were in favor of using first or second languages and some 

were not. One of the first or second English language teaching methods that 

highly encouraged and depended heavily on the use of first or second 

language was The Grammar Translation Method. The method pointed out 

how the teacher in her class depended heavily on translations from English 

to Arabic. All the vocabulary and texts that were taught during class were 

instantly translated into the first or second language. All the 

communications and interactions between students and teacher were almost 

entirely in Arabic. Instructions were given in the Arabic as second language 

as well and less English language used in  teaching. 

This method had been used for centuries before teachers and 

educators started to think of using different methods. However, in many 

countries, teachers still use this method to teach English. Personally, the 

same case happens in most educational institutions in Arabic. The 

researcher has had teachers who used the Grammar Translation Method 

during school. Growing up in a school where teachers used The Grammar 

Translation Method, students felt attached and inclined to use their Arabic 

language rather than using target language, English in the classroom. 

Along with the huge spread of the Grammar Translation Method to 

teach English in many countries, other methods developed. One of the 

methods that did not allow students to use their Arabic language is the 



31 
 

 
 

Direct Method. Through this method, students are taught using visuals and 

direct connections between the language and what it implies. The Arabic 

language is not used at all in the classroom. Other methods such as Audio-

Lingualism, the Silent Wayand Communicative Language Teaching did not 

encourage the use of the Arabiclanguage, but accepted it whenever it was 

needed to facilitate language learning. Generally, throughout history there 

have been methods that encouraged teachers and students to use the Arabic 

language and some that did not allow it. As a result, both teachers and 

students followed different principles to address this issue. In this paper, we 

will see what students’ opinions are on the use of the Arabic language. 

Many of the previous methods dealt with English teaching in 

settings in which students learned English as a foreign language. However, 

English educations in English Speaking Countries have had a different 

approach. As students need to learn English in order to use it on a daily 

basis either in school or outside the school, there has been a bigger need for 

them to learn English faster and better. However, with the huge number of 

immigrants who do not speak English as a first language, English Speaking 

Countries education has had to come up with different solutions to handle 

the increasing number of non-speaking English immigrants that kept 

coming. It started what is later known as “Bilingual Education.”  

In conclusion, the language teaching method currently used in 

Jannatul Firdaus Modern Islamic Boarding School of Subulussalam Aceh 

classes is the Communicative Language Teaching method as what observed 



32 
 

 
 

by the researcher. This method is felt suitable for both English Teachers and 

students where the amount of Arabic Language used is applied only when it 

is needed, while the target language must be the first priority in the English 

classroom. 

2.6.3. Bilingual Education 

One of the first steps that the United States took to deal with the new 

immigrantsis the Bilingual Education policy. The Bilingual Education 

policy is also applied in some Asian developing countries, including Arabic 

as the need of English ability for the people are quite high required. Baker 

(2011) defines bilingualism as the ability to speak one language fluently 

while speaking another language less fluently. He also defines it as the 

knowledge of more than one language. The beginning of bilingualism 

started with the development of the civil rights and people’s call for equality 

in opportunities in education (Baker, 2011). Students had the chance to 

study the same subjects in school either in English or in their first 

languages.  

Baker (2011) pointed out some additional issues connected to 

bilingual education in the United States in her article “Two-Way Bilingual 

Education: Students learning via two languages.” First, there is the cost to 

support these bilingual programs. Schools needed teachers who are 

bilinguals and are able to communicate and teach in two languages. They 

also needed curriculum built in two languages. 



33 
 

 
 

The United States tried to change from using bilingual education to 

moving to English as a Second Language classes (ESL) to deal with 

speakers of other languages. With this movement, a new issueis raised. Is it 

still OK to use the students’ first language? Research at this point showed 

that the learners’ first language is considered as an obstacle to English 

language learning; as a result, education policy came up with the “English-

Only” policy to prevent students from using their first languages in English 

classrooms and limit all the communications and interactions to English 

only. 

Moreover in Arabic itself, bilingualism is commonly applied in such 

a private international school where the school initiates to apply 

international curriculum, so English language would be obviously the 

primary language used in teaching and learning activities, while other 

languages such as; Bahasa Arabic, Mandarin, and Arabic are only employed 

for few subjects learnt to fulfill the curriculum requirements.  

2.7. Reasons for Code-Switching in Bilingual Communities 

One of the main questions in bilingualism studies is why bilinguals code-

switch, i.e. why speakers may choose to switch from one language to the 

other in conversation with other bilingual speakers. Although bilinguals who 

code-switch in conversation have been regarded as imperfect bilinguals, 

previous research has found copious reasons for code-switching that do not 

include lack of proficiency in one of the languages. Edwards (2008) suggests 

that code-switching is not necessarily a matter of interference as many 
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academics have thought it to be, but it give the impression to be a 

phenomenon in which speakers switch code for a multi of reasons.  

These reasons include emphasis, the speaker‟s perception of change 

in content, the degree of intimacy between interlocutors, the interlocutor‟s 

proficiency, and the desire for the speaker to fit in, etcetera. This implies that 

there are a substantial amount of reasons for codeswitching that are often 

related to the context of the utterance.  Blom and Gumperz (1972) make a 

distinction between situational and metaphorical codeswitching. Situational 

switching occurs when there is a change in the social events during the 

interaction, i.e. the language switch can be traced back to situational factors. 

In the case of situational switching, there is a change in the speakers‟ mutual 

rights and obligations.  

Metaphorical code-switching, by contrast, occurs when the use of 

language cannot be interpreted through situational factors. The instance of 

code-switching can be traced to the change in topic or subject matter of the 

conversation. The authors claim that the act of codeswitching, albeit often 

subconsciously, adds meaning to the conversation.  Gumperz (1982) argues 

that the speaker establishes change in social distance between the 

interlocutors in a given interaction through code-switching. He makes a 

distinction between we-code and they-code. We-code is usually the minority 

or local language, which is associated with warmth and in-group attitudes. 

They-code is usually the colonial or matrix language, which is often 

associated with formality and stiffness. 
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 Gumperz (1982) suggests that the interpretation of these codes, i.e. 

we-code and they-code, depends on a variety of factors, such as context and 

speaker background. Furthermore, the author makes a distinction between 

code-switching and borrowings. He defines borrowing as “the introduction of 

single words or short, frozen, idiomatic phrases from one variety into the 

other” (p.66). In the case of borrowings, linguistic aspects are taken over in a 

language and become a part of the linguistic system of the language. Code-

switching, however, “relies on the meaningful juxtaposition of what speakers 

must consciously or subconsciously process as strings formed according to 

the internal rules of two distinct grammatical systems” (Gumperz, 1982: 

p.66). 

In other words, code-switched utterances are a combination of the 

rules of both linguistic systems. Additionally, Gumperz (1982) suggests that 

in very few occasions does codeswitching occur due to a speaker‟s lack of 

proficiency in a language, i.e. inability to find the words to express oneself.  

Myers-Scotton (1989) argues that code-switching can be motivated by the 

social relationship between the speaker and the interlocutor. The code choice 

that a speaker makes may be either marked or unmarked according to Myers-

Scotton‟s markedness model, which involves an individual‟s “use of 

linguistic choices as negotiations of identity” (p.334).  

Furthermore, the unmarked choice can be considered the safer option 

of code because it is what is expected from the interpersonal relationship 

between the interlocutors. The unmarked choice is often embedded in 
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community norms, which makes this choice normal behaviour because it is 

what is expected among participants in the given conversation. This kind of 

choice of code usually occurs between equal bilingual peers and where no 

change in setting or context is necessary to trigger a switch. An unmarked 

switch often occurs in informal and ingroup situations.  

Myers-Scotton argues that bilinguals have two or more social 

identities and thus when speakers code-switch in such a situation, they may 

be expressing their dual identities and nothing more. This implies that a 

switch in code does not necessarily have any social significance. Moreover, 

speakers can also make a marked choice, although this is rather infrequent. A 

marked choice is interpreted as an unexpected choice and an act of 

negotiating the “unexpected balance of rights and obligations between 

participants” (Myers-Scotton, 1989: p.335). Speakers often do this in 

conversation in order to change the social distance, i.e. increasing or reducing 

social distance from the interlocutor, similar to Gumperz‟ (1982) distinction 

between we-code and they-code. Myers-Scotton (1989) suggests that code 

choice is indexical to the rights and obligation sets between participants in 

interaction. This indicates that the meaning of the code choice that the 

speaker makes is heavily dependent on the speech community, i.e. social or 

situational context.  

A marked code choice is often associated with authority, e.g. in 

educational systems, and communicates solidarity within conversational 

events. The interpretation of the choice of code in a given interaction depends 
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on the norms in the given community and social identity factors, such as 

gender, sex, and age.  Myers-Scotton (1989) also distinguishes between an 

unmarked choice and a sequential unmarked choice. The latter choice is often 

determined by the situational context. It is an unconscious choice, which is 

also expected in the conversational event. This is also known as situational 

switching, which is common in all bilingual communities.  

A sequential unmarked choice involves multiple sequential unmarked 

switches, whereas an unmarked choice is a single code. Furthermore, the 

researcher suggests that a single code choice has no significance at all; rather 

it is the overall pattern of switches that make the interaction meaningful.  

Another motive for code-switching according to Myers-Scotton (1989) is an 

exploratory choice for presenting multiple identities simultaneously. In this 

case, code-switching is motivated by establishing which code should be used 

in interaction between the given interlocutors. The multiple identities of the 

speakers in a given interaction are explored through means of code-switching. 

This occurs when the identities and situational factors are unknown to the 

interlocutors, for example, in the case of speaking to someone for the first 

time. 

2.8. Language used in English Classroom 

A teacher language is important for both the organization of the classroom 

and the processes of second and foreign language acquisition (Nunan: 1999). 

A teacher language is not only the object of the course, but also the medium 

to achieve the teaching objective. Both the organization of the classroom and 
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the teaching goals can be achieved through teacher language. Therefore, 

teacher should know how to speak well to create positive atmosphere in 

English classroom, especially for children because teachers have a vital role 

to play in understanding, establishing and maintaining patterns of 

communication which will facilitate second language acquisition (SLA). 

A teacher language is a powerful teaching tool. Teachers’ language 

play a huge part in whether children develop self-control, build a sense of 

belonging, and gain academic and social skills and knowledge. Moreover, 

language teachers can use their language as a tool to maximize the student 

performance and interaction and also to promote positive attitudes toward the 

teacher. 

On the basis of Second Language Acquisition (SLA) theory, the 

language used in English classroom is target language (Meng&Wang: 

2011). However, practically, English teachers someway do not employ the 

target language fully in teaching in English classroom. They still use the 

Arabic as second language ( ASL ) on the other hand first language (or mix 

the use of Arabic as second language ( ASL )  and Target Language 

(bilingual) in teaching English classroom. Meng& Wang (2011) also 

explains the general motives of teachers in use Arabic as second language ( 

ASL ) are the students’ inability to comprehend the teacher’s Arabic as 

second language ( ASL )  input and classroom management. 

The exclusive use of Arabic as second language (ASL) in English 

classroom is still discussed by some language teaching experts. Macaro 
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(1997 cited in Oliviera: 2002) describes the positive as well as the negative 

points when using the Arabic as second language (ASL) exclusively in 

class.  

The positive ones are : 

(1) the amount of language that is acquired subconsciously by 

pupils, 

(2) the improvement in listening skills,  

(3) the exploitation of the medium itself leads to new teaching and   

learning strategies,  

(4) demonstrating to the pupils how the language can be used to do 

things.  

The negative points are : 

(1) reaching a point when remaining in the L2 becomes counter 

productive;  

(2) building up the positive teacher-pupil relationship is essential to 

learning pre-disposition and it cannot really be done in L2; and  

(3) L2 for activity instructions can be time consuming.  

Moreover, Ford (2009) explains the rationale for teachers to use 

English only in English class that once teacher starts speaking in Arabic as 

second language ( ASL ) at all then students don’t work, students don’t 

listen as hard and students start thinking more in Arabic as second language 

( ASL ). But Ford also pointed out the important use of Arabic as second 
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language (ASL) that to make students feel relax and to avoid any possible 

tension or confusion as a result of not understanding native-speaker English. 

Teachers’ language in English classroom refers to the use of 

language in teaching English in classroom. Teachers’ language includes the 

languages used by teachers (native language, target language or both of 

them); the frequency of the use Arabic as second language ( ASL ), and the 

context of the use Arabic as second language ( ASL ) in English classroom. 

 

2.8.1. The Use of Arabic as second language ( ASL ) 

From mid 1980s contributions have started coming from the Arab 

world (Ditters, 2006). In the beginning, there were some hitches in the 

programme due to the nature of Arabic language script moving from 

right to left, and the fact that American English was dominant on 

computer, but later localized versions of hardware and software 

sprouted, bringing about solutions for easier input (Ditters, ibid). 

Studies discussing the use Arabic as second language (ASL) in 

general have usually tried to list the pros and cons of using the Arabic 

as second language ( ASL ) in English class without a direct reference 

to a certain language or taking a specific point of view.  

Where such solutions are not available, alternatives may be 

provided such as popup Arabic keyboard, a virtual keyboard software 

that allows the user to key in Arabic letters by clicking buttons, in 
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computers that are not equipped with Arabic-supported keyboard In his 

paper, Using the Arabic as second language (ASL) in the Classroom, 

(Madhany, 2006) discussed the different arguments that were in favor 

of using L2 language in class. He argued against the common belief that 

second language acquisition should be treated like second language 

acquisition in the sense that no other languages should interfere with the 

acquisition of this second language. Cook pointed out that language 

learners differ in that they are more mature and more able to make 

connections and analyze language use. Therefore, the technique they 

use is different from the techniques they used when learning their 

second language which might also include applying their Arabic 

language to help them learn the foreign language. 

Madhany also argued that although teachers try their best to 

separate the second from the second language in their teaching by 

trying to use a number of techniques such as miming or drawing 

examples to teach their students, learners will usually make connections 

between the vocabulary, syntax, and phonology of their first and second 

languages in their own minds. As a result, even if the teachers tried to 

separate the two languages, learners would still refer to them and 

connect them in their minds. 

Madhany pointed out number of ways that teachers can positively 

incorporate the second language into foreign language learning. 

Teaching new vocabulary and checking the meaning of this new 
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vocabulary were key uses for the first language. Many teachers use the 

first language to deliver meaning and check the meaning of new words 

with their students. The first language could also be used to teach 

explicit grammar rules to students to help them get a better 

understanding of these grammar rules. He argued that first language use 

might save time and effort for teachers if it does not dominate 

classroom interaction.  

Glenn Levine (2003) conducted a study based on an online 

questionnaire about the attitudes of university students and instructors 

regarding the use of the first and the target language. His participants 

were first and second year students of French, German,and Spanish. All 

the participants were either native speakers of English or bilingual 

speakers. The study found out that teachers and students usually used 

the first language to discuss class assignments, course policies, and for 

class management. Also, the first language was used to explain 

grammar in FL (Foreign Language) classrooms. Levine claimed that the 

target language was usually used for activities within the course book 

while the first language was often used when discussing topics that 

were not connected to classroom activities. This study shows that first 

language use and purpose is similar across different languages and not 

only when English is taught as a second or foreign language. 

Another significant finding in Levine’s study was the degree of 

anxiety connected to target language use among students. Participants 
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showed a higher degree of anxiety as the amount of target language 

used in class was increased. The study concluded by claiming that the 

first language has an important role in target language learning, and that 

teachers need to find ways to incorporate the first language and use it 

effectively in the classroom. Although this study looked at the students’ 

opinions about first languageuse in the target language classroom, it 

looked at the students who spoke English as  their first language and not 

at English language learners. The current study analyzes the students’ 

opinions about using their first languages in English classrooms. 

2.8.2. The Use of First Language (L1) 

One of the first studies to quantify the use of the L1 in the 

classroom and pose some initial questions regarding language choice 

was by Duff and Polio (1990). Before 1990, relatively little research 

had been conducted that both quantified the amount of language used in 

the classroom and also analyzed the different situation in which the L1 

and TL were being used. Duff and Polio chose 13 different university 

language classrooms in which a different language was taught in each 

classroom. They observed the classes twice and then gave the students 

and the teachers a questionnaire. In addition, they interviewed each of 

the teachers after the second observation regarding their background, 

training, attitudes, etc. They limited their sample to second quarter 

classes and only chose those classes taught by native speakers of the 

different languages. In the coding of their data, they chose to measure 
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the teachers’ speech every 15 seconds and used this procedure to code 

and determine the amount of L1 used in the classroom by theinstructors. 

Polio and Duff (1994) mitigate some of the problems and 

limitations of their   initial study by publishing additional findings from 

their research but even then they only reveal 6 of the 13 languages with 

their percentages and discuss additional findings from the data. They 

categorized English usage and discovered that most of the usages fell 

under eight different categories: 

 1) classroom administrative vocabulary;  

2) grammar instruction;  

3) classroom management;  

4) empathy/solidarity;  

5) practicing English;  

6) unknown vocabulary/translation;  

7) lack of comprehension; and  

8) interactive effect involving students’ use of English.  

They also revisited the concept of teacher awareness of language 

usage and found that not only did teachers not know when and how 

much L1 and TL they were using, they would also mistakenly report 

using the L1 in situations not corroborated by the data. For instance, 
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many of the teachers cited using English when giving instructions, but 

this was not corroborated by the data. These data show that the 

perceptions of the teachers can vary not only toward the perception that 

they are using more TL use in the FL classroom than is actually taking 

place, but also in mistakenly perceiving the use of the L1 in situations 

where it is not actually occurring. The teachers also misrepresented 

their actual language use in the classroom when interviewed after the 

observations. One teacher varied as much as 35% in his perception of 

his use of the L1 and the TL and what was actually said in the 

classroom according to the recording that had been made. Even though 

this instructor showed the greatest variation, nearly all of the other 

teachers also demonstrated to varying degrees an inconsistency between 

their perceptions. These inconsistencies further support the need for 

research into language use in the classroom. First, a greater 

understanding of the motivations behind L1 and TL use, the types of 

language use, and a measure of languageuse in the foreign language 

classroom will be obtained from the observations and measurements. 

Also, through an analysis of the situations in which the L1 and TL are 

used, teachers can be made aware of actual language use. 

In reference, Turnbull (2002) believes that while exclusive use of 

the TL does not have to be the goal, teachers need to maximize TL 

usage in the classroom. He concludes: 
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I believe that theoretical perspectives on second language 

acquisition and the empirical evidence presented provide persuasive 

support to the argument that teachers should aim to use the TL as much 

as possible, and, by doing so, have a positive effect on learner’s TL 

proficiency. However, this does not mean that there is a linear 

relationship between teachers’ TL use and learners’ TL proficiency (p. 

534). 

2.9. Code Switching in English Classroom 

While the use of both languages in the classroom is a form of code-switching, 

previous research cited in this study did not refer to this switching as much. 

The likely reason for this is that the bulk of the literature on codes-switching 

refers to situations outside of the English classroom or deals with speakers 

whose proficiency is greater than that found in the basic language course. 

However, several studies do address code-switching in the classroom with the 

types of learners found at the beginning and intermediate levels.This section 

discusses some of the basic definitions of code-switching, reviews several 

studies investigating code-switching in the classroom, and finally discusses 

some of the ideological and theoretical uses of code-switching in interactions 

with different interlocutors and in the classroom setting. 

Code switching is defined as the alternating, or switching, of two 

different languages at the word, phrase, clause, or sentence level (Timm, 

1993, p. 94) cited from Milroy and Muysken (1995). Muysken, himself, 

(1995) defines code-switching as alternating between two languages in either 
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oral or written expression. Often times the word code-switching is used 

interchangeably with terms such as code mixing, language switching, and 

language alternation, etc., though each term has aslightly different meaning 

depending on the researcher. 

As we know, Code-switching is one of the strategy used by English 

teachers to deliver the English knowledge to the students by switching and 

mixing the first language and the target language so the knowledge of target 

language could delivered well to the students. Code-switching helps the 

senders transfer the information to the receivers effectively and give a 

positive effeect of the English learning process. 

There have been many attempts to give a typological framework to the 

phenomenon of code-switching. One of the most frequently discussed is that 

given by Poplack (1980). Poplack identified three different types of switching 

which occured in her data, namely tag, inter-sentential and intrasentential 

switching. 

 

2.9.1. Tag Switching 

Tag-switching is the insertion of a tag phrase from one language into an 

utterance from another language. It seems that the fixed phrases of greeting 

or parting are quite often involved in switches (e.g. you know, I mean, 

right, etc). Since tags are subject to minimal syntactic restrictions, they 

may be inserted easily at a number of points in a monolingual utterance 

without violating syntactic rules (Poplack, 1980). This type of code-
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switching is very simple and does not involve a great command of both 

languages, since there is a minimum risk of violahtion of grammatical 

rules. For example, from Arab-English bilingual: 

ْيٌد تِْلمْيٌذ مامِهرٌ “  you know,َحِم

هما عمالممةم األمْمِر يفْ أِخرِهما  ”?right...ِإًذا,هِذِه اجلُْملمُة ومجمبم عملي ْ

Those two simple sentences contain tag-switching which swatch the 

language Arabic in into English in the ‘tag’ part in order to question 

 something. It could be easily recognized by staring at the tag partي  

switching from one language into another.  

2.9.2. Inter-sentential switching 

Inter-sentential switching occurs at a clause or sentence boundary, where 

each clause or sentence is in one language or another. According to 

Muysken (1995), inter-sentential switching could be considered as 

requiring greater fluency in both languages than tag-switching since major 

portions of the utterance must conform to the rules of both languages. 

Example: 

Teacher: “So, is there anyone in this class ؟يستطيع  You may من 

raise your hand!” 
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Student: “ أستاطيعأان  , أستاذ  اي  ! Should I move front?” 

From the sample sentences, the language switching occurred in the 

clause of a sentence which swatch the English language into Arabic in a 

sentence with different clause. Therefore, the samples given called inter-

sentential that the switching of language is in the inside of the sentence 

itself 

2.9.3. Intra-sentential switching 

Intra-sentential switching takes place within the clause or sentence and is 

considered to be the most complex form of switching. It seems most 

frequently found in the utterances, though it involves the greatest syntactic 

risk since the switching between languages occurs within the clause or 

sentence boundries. According to Poplack (1980), intrasentential switching 

may be avoided by all but the most fluent bilinguals. 

Example: 

“Yeah, I don’t know exactly, ْتم نْ أم  لم  ت مْفهمم لْ بم    so your sentence is 

wrong!” 

Intra-sentential switching sentence occurred in the sample given 

above is words or phrases from another language that inserted into the first 

language within one sentence or utterance. As two languages are mixed 

within a sentence, there are also two different grammars in play. Therefore, 
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the speaker who wants to use the intra-sentential switching has to know 

both grammars in order to produce a grammatically correct utterance. 

2.9.4. Factors of the use of code-switching 

The using of code-switching is caused by many factors. Social factor and 

situational factor are the common factors which are influenced the 

conversation. There are several reasons why bilinguals do code-switching. 

Among the most obvious factors are namely, quoting someone, marking 

and emphasizing group identity or solidarity, including or excluding 

someone from a conversation, raising status, and showing language 

expertise (Made Iwan,2012,p74). There were a number of possible reasons 

why to do code-switching from one language to other. In Jannatul Firdaus 

Islamic Boarding School, the factors of code-switching are as many 

linguistic books generally state that (Abdul and Leonie, 2004, p108). 

1.  Speaker 

Sometimes, someone switches the code to the speechpartner 

deliberately because he has certain aim. Fromspeaker personal 

perspective, there are many aims why someone switches the code. A 

speaker often to do codeswitching to get advantages from what he/he 

codeswitched is. Some speakers do code-switching becauseof their 

habits. 
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2. Speech Partner  

The speech partner can be personal or in group. In 

bilingual society, someone who speaks in one language 

may switch the code to his speech partner who has the 

same mother language background. It means that some 

speakers code-switch to balance their partner‟s language 

skill. 

3. Present of  3rd person 

Present of 3rd person which come from different backgrounds from 

the speaker can cause code-switching because 3rd person status also 

determine which language that shall be used. 

4. Topic of Conversation 

Topic of the conversation is one of the dominant factors that causes 

code-switching. Discussing from one topic to other topics can cause 

to do code-switching. 

5. Changing from formal into informal situation 

Changing from formal into informal situation the formal and 

informal situation happens in the class and out of the class which 

depends on the language background of the speakers and partners. In 

the formal situation, speech usually delivered formally and seriously. 

While in the informal situation, speech usually delivered informally 

and emotionally as speaker likes. 
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6. Language Function 

The language function used in conversation is stated on the aim of 

communication. Language function is the expression related to the 

certain aim, likes expression of ordering, offering, announcing, for 

prestige, etc. 

 

By those explanations, it can be said that the factors caused code-

switching are the people participation, the topic of communication, the 

situation of communication, the aim of communication, the variation of 

language, and the people mastery of mother language. In teaching learning 

process, code-switching helps the students to enhance understanding in 

teacher‟s materials. The intelligible input allows the students to feel less 

unpleasant, stressful, unconfident, and more relaxed to learn. When they 

are relaxed in studying English without any anxiety, the students are able 

to take a part in classroom activities effectively. Other function is affective 

function. The phenomenon also carries affective functions that serve for 

expression of emotion. 

In this respect, code-switching is used by the teacher in order to 

build solidarity and intimate relations with the students. In this sense, one 

may speak off the contribution of code-switching for creating a supportive 

language environment in the classroom. In repetitive function, the teacher 

uses code-switching in order to transfer the necessary knowledge for the 

students clarity. Following the instruction in target language, the teacher 



53 
 

 
 

code-switches to native language in order to clarify meaning, and in this 

way stresses importance on the foreign language content for efficient 

comprehension. However, the tendency to repeat the instruction in native 

language may lead to some undesired student behaviors. So, when the 

students do not understand the meaning or cannot catch deeply the 

teacher‟s language, to clarify the meaning teacher explains the materials in 

native language by using simple words.  

2.9.5. Classroom Code-Switching 

The phenomenon of code-switching consequently presents in second 

language classroom. For instance, during an English lesson in a school, 

English and first language which also called mother tongue are frequently 

switched. In EFL classroom, code-switching comes into use either in 

teachers‟ or students‟ discourse. Although it is not favored by 

manyteachers, one should have at least an understanding of the function of 

switching between the native language and the foreign language and its 

underlying reasons.  

This understanding will provide language teachers with a 

heightened awareness of its use in classroom discourse and will obviously 

lead to better of instruction by either eliminating it or dominating its use 

during the foreign language instruction. Lin (2007) in her study, defines 

classroom codeswitching as the alternating use of more than one linguistic 

code in the classroom by any of the classroom participants such as teacher 

and students. If we are to refer to the concept of conversational and 
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situational switching proposed by Gumperz (1982), classroom code-

switching would be considered as a form of situational code-switching. 

However, in the real situation within the class, conversational code-

switching might take place in classroom situations. Merrit et al. (1992) 

argue that determining the choice of language to be used in classrooms is 

necessarily more complex than can be legislated by language policy on 

medium of instruction in classrooms (Martin-Jones, 1995). 

 

2.9.6. Factors of classroom code-switching 

In the previous explanation, we have discussed a view of the factors of 

classroom code-switching. The teachers‟ use of code-switching is not 

always performed consciously: which means that the teacher is not always 

aware of the factors (Hanna, 2004) and outcomes of the code-switching 

process. Therefore, in some cases it may be regarded as an automatic and 

unconscious behavior. Nevertheless, either conscious or not, it necessarily 

serves some basic functions which may be beneficial in language learning 

environment.20 The focus of this research will report different functional 

categories that are found in the data. The intention is not to treat the data as 

two separate entities, but rather to focus on the data as a whole. This is 

because in that way the researcher hopes to get a more varied insight to the 

different factor code-switching have in EFL classroom. In the other words, 

as the researcher interested in functions of codeswitching the researcher 

will deal with them (Hana, 2004). 
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a. Explanation 

Explanation occurs when (usually) the teacher wants or sees a need to 

repeat what has been previously said in another language in order to help 

students understand her. According to Canagarajah (1995:186), there are 

different strategies for explaining the issues being taught; he mentions 

repetition, reformulation, clarification, and exemplification as such 

strategies.  

b. Requesting help 

When the students are faced with a problem or question during the lesson, 

they usually resort to codeswitching to find an answer to their problems. 

One common function of code switching is requesting help. The students 

request help when they do not know where they are supposed to be in the 

book (for example wanting to know about line numbers in a chapter), or 

when they do not know how to pronounce a word or when they need a 

word translation or when they want to ask something to another student. 

c. Students helping each other 

 The previous function dealt with students-teacher communication, where a 

student requests help from the teacher who provides an answer to the asked 

question. In EFL classroom there are also a few instances where students 

help each other when doing an activity which involves the whole class. 

Usually this function of code-switching occurs when the teacher asks 
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student something in English when he cannot understand and the other 

student help by translating teacher‟s question into Arabic. Cook (2001) 

sees this as positive way of using mother tongue in the classroom. By 

translating the teacher‟s word, students ensure that the weaker student 

knows what is happening. It does not always have to be the teacher who 

translates the question. Moreover, by letting the students help each other, 

teacher creates a more natural communication situation. He can be a 

consulted when a problem occurs, but he encourages the students to solve 

the problem among them,  the one who knows what the teacher is saying 

can help the weaker student(s) by explaining the teacher’s word in Arabic. 

d. Self-corrections 

A part from being used to help out of others, students also use code-

switching in self-correction. This function of code-switching is quite 

common in EFL classroom. Themstudents employ self-correction in their 

utterance by beginning it in English but inserting one word or a couple of 

words in Arabic in the middle of utterance. When self correction occurs, a 

student is usually producing an answer to the teacher’s question and when 

he realizes that a mistake has occurred in the answer he corrects it 

byminserting an Arabic word and then continuing the 

answer, but now with a more correct answer.  

The use of self-correction may indicate that studentmwants to keep 

separate the exercise and the need to correct something in answer. The 
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students know that if the teacher asks them a question in English they are 

required to answermit in English. However, if they find that they have said 

something wrong in their answer, they resort to Arabic to make it obvious 

to the hearers that now they want to change something in their answer. On 

the other hand, self correction may occur when a student does not initially 

remember a word in English and says it first in Arabic and then after 

remembering it says in English, continuing the answer in English. 

e. Moving from one activity (topic) to another 

 The previous three functions of code-switching (requesting help, students 

helping each other and selfcorrections) have been employed by the 

students. However, as the function of explanation showed, teacher also 

uses code-switching. The function of moving from one activity to another 

is employed by the teacher to mark a shift in the lesson; furthermore, he 

employs this function quite often. This marking of activity shift in the 

lesson happens when the teacher moves from one topic to another: from 

discussing an exercise to teaching grammar and vice versa, from learning 

grammar to looking at a chapter and from giving instructions to doing a 

listening comprehension. 

f. Code-switching in clearing miss understandings. 

There are some instances where a misunderstanding occurs during a lesson 

and in order to clear it code switching is employed. This function of code-

switching is visible in EFL classroom. When there is a need to clear a 



58 
 

 
 

misunderstanding it is usually the case that the teacher has misunderstood 

something and the student corrects her by using Arabic language. 

g. Not knowing the English Counterpart 

There are instances when a student or a teacher inserts an Arabic word into 

an otherwise English utterance. Sometimes, if the student has inserted an 

Arabic word, the teacher usually reacts to that by trying to find the correct 

translation but not always. 

h. Checking for understanding 

Part of the foreign language learning process is to learn new words and 

expressions. The material is there to help this process; the students have 

chapters to read and exercises to do which teaches them new vocabulary. 

In the teaching situation, when the class is, for example, doing an activity 

in English, the teacher should make sure that all students know all the 

words in that activity. If there are new words or expressions, the teacher 

can ask the students what they mean in Arabic. In other words, the teacher 

does not have to translate everything, by asking the students he lets them 

participate more actively to the lesson. Code switching occurs when the 

word or expression is translated into Arabic, or when the teacher asks 

about the new vocabulary in Arabic. 
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i. Unofficial interactions 

According to Canagarajah (1995: 185), interactions that are not demanded 

by the lesson are called unofficial interactions. In his study he discovered 

that it was the mother tongue that was used in speech. He described the 

unofficial interactions as cases of student to student interaction, for 

example in group activities where procedural matters are discussed. 

However, sometimes the teacher employs this function as well, for 

instance, to discuss extra pedagogical matters such as happenings in the 

town. All in all, this function of code-switching occurs when either the 

students or the teacher are talking about issues not related strictly to the 

lesson. 

j. Students‟ Comment 

The previous category of functions dealt with unofficial communication 

occurring at the same time as the lesson was going on. The unofficial 

interaction that took place had little to do with the present lesson content. 

The function of students‟ comments differs from the function of unofficial 

interactions in that the comments made by students are linked with the 

situation at hand. For example, teacher is thinking about a question on 

asking a question to one student by throwing ball game. At the same time 

the student is commenting on the situation in Arabic. He has not been 

asked a question yet and he thinks he will not catch the ball when the 

teacher throws it to her. Although her comments are not necessarily meant 
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for the whole class to hear, one can argue that it is different from unofficial 

interactions where the discussion is about out-of-content issues. The 

student uses code-switching to comment on the situation, Arabic is a 

natural choice since the mother tongue is her stronger language; she is able 

to express herself better in Arabic. 

k. Students‟ initiation 

Above it was explained some examples where the student has initiated 

code-switching. However, these switches were motivated by, for instance, 

a wish to request help or to clear a misunderstanding. In students‟ 

initiation function student’s code-switching from Arabic to English is 

followed by the teacher’s switch to English as well. For example, from the 

beginning of the lesson, the teacher has taught the students how to form a 

clause using the present verb forms because they will need that information 

in the verb test, they will have in a couple of minutes. This discussion takes 

place in Arabic, however, causes code-switching to occur when one 

student arrives late. 

 When he enters the classroom he apologizes in English for being late, a 

manner they have probably been taught earlier. He of course does not 

know what language the teacher has spoken before he came. Here the 

teacher, however, starts a conversation with Arabic, he responds the 

student in English. This means that student’s code-switching has led to the 

teacher code-switching as well. This is a good example of a situation where 



61 
 

 
 

the teacher encourages student to speak English as he starts a conversation 

with him. Student also keeps up the conversation in English although he 

could answer in Arabic to the teacher. Maybe he wants to show him that he 

can speak English, or that he wants to speak English. This example is 

interesting since the change is so clear, the code-switching to English is 

caused by the student and the teacher continues the code-switching. 

l. Teacher admonitions 

The name for this category comes from Canagarajah’s (1995) article 

dealing with functions of codes-witching. Canagarajah (1995: 183) 

explains this function as one that is used when the teacher is disappointed 

with the students, and he uses the mother tongue to express this anger or 

frustration. For example, when the class is starting to check their 

homework, the students have had three exercises to do at home and the 

teacher goes around in the classroom checking the students‟ books whether 

they have done these exercises. The teacher uses English when talking 

about the exercises, he answers to the students mostly in English when 

they tell her how many exercises they have done. However, as he goes 

around the classroom and hears what the students have to say about the 

way they have done the homework, it is becoming clear that some of them 

have not done their homework and this leads to the teacher employing 

code-switching from English to Finnish. 
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m. Grammar translation 

As was pointed out above, in EFL classroom one theme in the lessons is 

grammar. Furthermore, grammar is usually taught in Arabic. However, as 

the target is to teach English grammar, there is bound to be a lot of code 

switching, which is conscious. There are two functions of code-switching 

when teaching grammar: grammar translation and grammar explanation. 

Here will be separated these functions from the function of explanation and 

treat them as individual functions. The reasons for this are, firstly, that the 

language is treated differently in explanations and when teaching grammar. 

When explanation occurs the language is a means for communication. 

When teaching grammar, though, the language is treated as an object. In 

other words, code switching in explanation takes place because someone 

does not understand the teacher’s English words; in contrast, when the 

teacher is teaching grammar in Arabic, code switching occurs because of a 

necessity as the examples are in English. Secondly, in grammar translation 

and grammar explanation both the teacher and the students employ code 

switching, whereas in explanation only the teacher employs code-

switching. Grammar translation and grammar explanation should be treated 

as occurrences of code switching since the language changes quite a lot 

during the teaching of grammar. These switches are conscious as the aim is 

to teach English grammar in Arabic. It may be argued that there is no code-

switching when grammar is being taught; however, here would remind that 

Grosjean (1982:145) defined code-switching as “the alternate use of two or 
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more languages in the same utterance or conversation”. Grammar 

explanation and grammar translation fit into this definition as the 

languages, English and Arabic, are being used in the same utterance or 

teaching situation. Grammar translation means that while teaching and 

learning grammar there are instances when a clause is uttered both in 

Arabic and English for the purpose of studying grammar. Grammar 

translation may occur either when the teacher asks in Arabic a student to 

translate for instance a sentence into English, or when the teacher gives an 

example himself and says it both in Arabic and in English. 

n. Grammar explanation 

Grammar explanation differs from grammar translation in that during 

teaching grammar in Arabic, the teacher uses English words which he does 

not translate. The base language is Arabic, English is used because the 

teacher is teaching English grammar; thus the examples are in English. 

Code-switching is almost mandatory when teaching grammar in an EFL 

classroom. As the students and the teacher share a mother tongue, it is 

easier to use that as the mode of instruction. The students have learned 

grammar in Arabic lessons, which means that they know the Arabic 

terminology. In EFL classroom the purpose is to learn English grammar 

which explains the English examples and translation used when teaching 

the grammar. 
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o. Lapses 

Lapses are instances where the teacher is speaking Arabic but says a word 

or a couple words in English or English into Arabic. These English words 

are spoken almost accidentally, since they are not required. It is 

understandable that lapses occur in the teachers‟ speech since they are used 

to speaking English as they teach English during a lesson and they may 

slip an Arabic word sometimes spontaneously. 

2.9.7. The Functions of Code Switching in English Classroom 

Since the early 1970s, code-switching has gained the interest of scholars as 

a naturally occurring use of languages by bilinguals (Yletyinen, Hanna, 

2004). The motivations, functions and reasons of code-switching have 

been studied extensively by a number of researchers from various 

linguistics perspectives. Based on the concept of functional specialization, 

Yletyinen, Hanna (2004), listed six main functions of code-switching: 

1. Referential function: Code-switching involves lack of knowledge or 

facility in a language. Hence, bilingual speakers switch code when 

they do not know the word or when a certain concept is not available 

in that language. Language is chosen also because it is more 

appropriate or suitable to be used for a particular topic.  

2. Directive function: This participant-related function of code-

switching aims to include or exclude a person from a part of a 
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conversation such as by using a familiar or foreign language to that 

person. 

3. Expressive function: Speakers use more than one language to stress 

their self identity or feelings to others in the conversation. 

4. Phatic function: Code-switching is used to show a change in tone 

and emphasize parts of a conversation that are of importance. 

5. Metalinguistic function: speakers sometimes switch code in order to 

comment on another language. 

6. Poetic function: Words, puns and jokes in one language are switched 

to another language for the purpose of amusement or entertainment. 

 

2.9.8. Related  Studies 

Related studies need some formerly researches conducted by other 

researchers in which there are related to this research. There are some 

related studies researchers who related researched about the use of Arabic 

as second language in English classroom. 

The First journal isMareva, R. (2016) “Teachers’ code-switching in 

English as a Second Language (ESL) instruction: Perceptions of selected 

secondary school learners in Zimbabwe’’ which publihed IRA-

International Journal of Management & Social Sciences the submission 

that the goal of L2 instruction should be communicative competence and 

this is supported by Brown (1987), Richards and Rodgers (2007), Hoff 

(2013), and Ohmaye (2013), not necessarily native speaker proficiency. 
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Finally, although this study has apparently gained useful insights into the 

use of code-switching in ESL teaching and learning in secondary schools 

in Zimbabwe thereby contributing to the body of knowledge on L2 

pedagogy, there might be need for further research into what is obtaining 

at other secondary school types such as mission boarding schools and 

private schools.The  second journal which publihed by English Education: 

JurnalTadris Bahasa Inggris 2016, FithrahAuliyaAnsar, a Telkom 

Polytechnique student have done the same research focus entitled 

“Evaluating The Code Switching of L1 in Teaching Receptive Skills and 

Grammar in English classes”. Her findings support the idea that teachers’ 

use of Arabic language judiciously promotes classroom interaction. Both 

students and teachers found the benefits of the use of Arabic language in 

the classroom only when it was needed. However, some teachers still 

overused Arabic language in the English classrooms. 

The third is Mujahidah (2015), a student of STAIN Parepare who 

successfully conducted a reaserch entitled ‘Teachers Language in English 

Foreign Language (EFL) Classroom’. He points out the English lecturers 

and students perception towards language used in English Classroom. The 

research was conducted in English Education study program, Tarbiyah 

Study Program, STAIN Parepare. The research is concluded as both L1 

and target language are important thing to deliver the knowledge of 

English, and mostly students perceived very good on the used of L1 and 

target language in English class. 
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The fourth is Wafa Al Sharaeai, a graduate student also conducted a 

thesis research entitled “Students’ perspective on the use of L1 in English 

Classroom” to fulfill his magister requirement in Iowa State University. 

His research looks into the reasons and perspectives students have about 

the use of their first language in English classrooms. The research analyzes 

their opinions on different issues connected to first language use. The 

analysis for his paper was conducted on data from an online survey and 

follow-up interviews based on 51 total participants. The results showed 

that students used their first language for a variety of reasons. The amount 

of first language used also differed. The results also showed that patterns 

emerged when considering the participants’ language backgrounds, age, 

and the English language proficiency level. The results of this study will 

help teachers and students understand the reasons students have for using 

their first language in English classrooms. By knowing these reasons, 

students may be able to eliminate them and eventually improve the English 

language learning process. Teachers can also use the results to modify 

their classroom management to reduce the amount and frequency forfirst 

language use. 

The fifth where 3 of China University of Science and Technology 

students; Ching-Wen Jan, Bo-Jian Li and Chen-Chiang Lin, have 

conducted a research entitled “The Use of Mother Tongue in Chinese 

English Classroom”. The results of their research indicated that the use of 

Chinese was for defining new vocabulary words, explaining grammar 
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rules, clarifying difficult concepts, and lastly checking for comprehension, 

and that a balanced and judicious use of L1 in the English classrooms by 

both teachers and students can be useful in the language learning process 

and may even be essential to increase learners’ comprehension. Here, the 

mother tongue showed a positive impact to be employed in English 

learning process. 

Based on related studies before, in this research, it is different from 

the previous researches above. It tells about the analysis of code-switching 

in English teaching-learning process for English as Foreign Language 

classroom. This method is to describe the kinds and the factors of using 

code-switching in English teaching-learning process of Jannatul Firdaus 

Modern  Islamic boarding school. It means that the object of the research 

is teacher and also students. Besides that, this research only analyzes one 

class as the object that is class XI IPA 2 of SMA Jannatul Firdaus Modern  

Islamic boarding school Subulussalam Aceh. 



 

69 
 

CHAPTER III 

RESEARCH METHODOLOGY 

3.1. The Research Design  

The researcher will define what the “research method” is.   Research  

method  is  the  scientific  way  to  get  the  data  with  the certain goals and 

specific functions21.It is divided into two types they  are  quantitative  and  

qualitative  research  method.  There are some differences between 

quantitative and qualitative research.  One of the differences is the quantitative 

research more concerned  on  the  result  of  the  research,  while  qualitative  

research  more  concerned on the process of  research.22 

3.1.1. Research Approach 

In  conducting  the  study  the  researcher  uses  descriptive  qualitative  as  

a  research  method.  Descriptive research is the research that is intended to 

describe the situation and condition to be explained in the  research  

report23.  It  is  the  process  of  learning  that  the  researcher  tries  to  

describe  and  it  is  in  line  with  the  statement of the problem conducted 

by the researcher in previous  chapter.  This  research  describes  

 
21  Sugiyono, Metode Penelitian Pendidikan, Pendekatan Kuantitatif, Kualitatif, dan R & 

D, cet. X (Bandung:  Alfabeta, 2010), p.1. 
22  Suharsimi Arikunto, Prosedur Penelitian cet. VI (Yogyakarta: PT  Rineka Cipta, 2010), 

p. 21. 
23 Suharsimi Arikunto, Prosedur Penelitian cet. VI (Yogyakarta: PT  Rineka Cipta, 2010), p. 

3. 
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something  in  real  situation.  The  descriptive research is not to examine 

the hypothesis but it shows the  data  in  the  research  field.  The  purpose  

of  this  research  is  to  describe code-switching in English teaching 

learning of 11th grade of Jannatul Firdaus Modern Islamic Boarding 

School of Subulussalam Aceh. and  the  factors  of  the  using  of code-

switching. 

3.1.2. Kind of research 

The  researcher  concludes  that qualitative  research  methods  are  

development  in  social  event.  By using the qualitative method, the type 

and the functions of code-switching can be figured out. 

3.2. Location and the Time of the Research  

This research activity has conducted at the second semester classes of English 

Jannatul Firdaus Modern Islamic Boarding School of Subulussalam Aceh in 

Academic year 2018/2019.There is reason why this boarding school were 

selected, because this can support the researcher’s mobility so the research can 

conduct effectively research by own and not supported from any institution. 

And the time of the research started from March 2019 until November 2019.  

3.3. The Participants 

The idea behind qualitative research is to purposefully select participants or 

sites (documents or visual material) that would best help the researcher 

understand the problem and the research questions. This does not necessarily 
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suggest random sampling or selection of a large number of participants and 

sites. Beside that, as stated by Miles and Huberman that a discussion about 

participants and site might include four aspects namely the setting (where the 

research would take place), the actors (who would be observed and 

interviewed), the events (what the actors would be observed or interviewed 

doing), and the process (the evolving nature of events undertaken by the actors 

within the setting). 24 

Sampling is the technique to identify, select, and get access to the 

informants and the sources of the data (Mason, 2002). Purposive sampling 

technique is used in this research as it is important to find the informants that 

provide data to answer the problem of the research (Patton, 2002). The 

informant chosen in this research are assumed have the potential to answer the 

research questions.  

In this study, researcher selected informants who are considered to 

know the information about the code switching from English to Arabic by 

English Teacher of Jannatul Firdaus Modern Islamic Boarding School of 

Subulussalam Aceh in depth and can be trusted. The informants are English 

teachers who teach and code switching from English to Arabic by English 

Teacher of Jannatul Firdaus Modern Islamic Boarding School of 

Subulussalam Aceh where the research be conducted as English class 

observation. Hence, only 2 English teachers who are teaching English subjects 

 
24 John W. Cresswell. Research Desgin:Qualitative, quantitative, and mixed method 

approaches. 3rd Edition. (California: SAGE Publication, 2009), h.178 
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in Second Semester classes in Jannatul Firdaus Modern Islamic Boarding 

School of Subulussalam Aceh who targeted to be observed related to the use 

of  Arabic Language during  English teaching activities.  

The number of classes for Second Semester English Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh is Six classes with 

one hundred and fifty eight students in total. The whole classes would be the 

sample for observation on the use of Arabic Language by English Teacher. 

3.4.   The Data Collection Technique 

Procedures of data collection included doing observation , Interviews and 

documentation sistematycally by organize it into category, describe into units, 

synthesize, arrange into form, choose which the important one and discussed 

and summarized in order to be understood easily by self and others. For the 

first instrument, the researcher has gotten in to the classes which teach by 

English Teacher and record the English teaching activities. The observation 

data was collected through a structured-checklist and field notes. The 

researcher has observed the language used by the English students as reactions 

toward language used by the English Teachers during the teaching and 

learning activities. Furthermore, after recording some English classes, the 

researcher analyzed the data of the English classroom observation sheets about 

the factors and factors on the use of Arabic Language in English teaching 

activities and after that interview to the English teacher and student. 
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3.5. Research Instruments 

Before determining the instrument of the research, it should be known 

what instrument is. Instrument of the research is the tools of the research that 

use the method of the research. Instrument of this research is the researcher 

himself. Researcher with knowledge of code-switching makes him own 

research process, from planning up to collecting data. Researcher plays an 

important role in data collection because only the researcher can understand 

the meaning of interaction in the communication process in teaching learning 

activities. Researcher is using a handy came or Hand Phone Camera, a data 

note, and interview guidance in obtaining the data. Data note is used to notes 

the result of speech recording data related to the object of research, that is the 

code-switching. Data note contains a code change, the kinds, and the function.  

The handphone camera is used as a tool to record the utterances in the 

process of English learning in Jannatul Firdaus Modern Islamic Boarding 

School of Subulussalam Aceh. The interview guidance is to strengthen the 

validity of data. The explanation above shows the observation, documentation, 

and interview or called triangulation. The researcher is as the instrument also 

uses the methods in collecting data. It means that besides the researcher 

himself, it is also other instruments: observing the process of English 

teaching-learning in the classroom (Suharsimi Arikunto 2010, p. 92.). It is 

called observation technique, check list as the instrument of documentation, 

and the last interviewing teacher and students as the instrument of interview 
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technique. The form of every instrument has shown in the result of the 

research. 

Table 3.2: The table for types of code-switching 

No Utterances 

Type Of CS 

Tag Inter Intra 

1     

2     

3     

4     

5     

Total    

 

Table 3.3: The table for the functions of code-switching 

No Utterances 

Functions of code-switching 

A B C D E F G H I J K L M N O 

1                 

2                 

3                 

4                 
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5                 

Total                

 

Each type was re-examined carefully to ascertain that it accurately 

represented the nature of its supporting data from interview. Verification was 

done through studying the theories of types and functions, looking at the data 

(by recording and writing) and confirming with the calculating data of 

English-Arabic code switching practiced by English participants in the 

classroom. 

Interview is very common form of collecting data in case study 

research. A qualitative interview occurs when researchers ask one or more 

participants general, open-ended questions and record their answer 25 . In 

qualitative research, this technique is usually in form of unstructured 

interviewing, intensive interviewing, and in-depth interviewing26.  

To get extensive information about the teachers’ factor about the code 

switching in teaching learning English process, interview questions were 

formulated. In this research, the English teachers has interviewed. 

The connection between the research questions and interview 

questions are displayed in Table 3.4. 

 
25 John W. Creswell, Educational Research Planning, Conducting, and Evaluating 

Quantitative and Qualitative Research. Ed. 4th. 2008,  225 
26Robert K. Yin, op.cit. p. 133 



76 
 

 
 

Table 3.4 The table of interview  

No Problem Interview 

Question 
Deep Questions 

1. 

Activity concentration 

of English class in 

speaking. 

Do you always 

speak English in 

ELT? 

1. Do you always speak 

English in every English 

classroom activity? 

2. If you answer no, do 

you code-switch in the 

classroom when you are 

studying English? 

3. When (in what 

situation) do you code-

switch from English to 

Arabic? 

2. 

The use of code-

switching in ELT 

Do you switch 

your language 

from English to 

Arabic in ELT? 

1. How if your interlocutor 

does not understand your 

speak? 

2. What are the forms of 

code-switching (phrases 

or sentences) that you 

often use? 

3. When do you usually use 

English in the classroom? 
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4. Do you think it is good or 

not for English teacher in 

the classroom speaks 

English continuously in 

explaining material? 

5. Do you think it is good or 

not for you in the 

classroom speak English 

continuously in teaching-

learning process? 

6. Do you think code-

switching reflected your 

skill to understand the 

lesson? 

7. What is your purpose(s) 

for code-switching? 

3. 

The function of code - 

switching in ELT 

What are the 

purposes of your 

code-switching 

in ELT? 

1. Explanation 

2. Requesting help 

3.  Students helping each 

other 

4. Self-corrections 

5. Moving from one activity 
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(topic) to another 

6. Code-switching in 

clearing miss 

understandings. 

7. Not knowing the English 

Counterpart 

8. Checking for 

understanding 

9. Unofficial interactions 

10. Students’ Comment 

11. Students’ initiation 

12. Teacher admonitions 

13. Grammar translation 

14. Grammar explanation 

15. Lapses  

 

3.6. The Data Analysis Technique 

In this part, researcher would like to understand, describe, explain, and 

interpret the objects or event to which researcher’s data refers. Therefore, data 

analysis in every research was absolutely important to elicit the real and 

structural information based on research question. 

Data analysis is a process of resolving data into its constituent 

components, to reveal its characteristic elements and structure (Routledge 
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Taylor & Francis, 2005) . Data analysis is a process of seek and arrange the 

data which gathered from Observation,interview, field note and 

documentation sistematycally by organize it into category, describe into units, 

synthesize, arrange into form, choose which the important one and discussed 

and summarized in order to be understood easily by self and others ( Sugiyono 

, 2009 ). 

To analyze the gathered data, descriptive analysis was utilized. The 

former dealt with describing and analyzing the gathered data, while the later, 

is more concerned with making decisions or inferences pertaining to 

phenomena described in the data. The data gathered through classroom 

observations were analyzed qualitatively. The analysis aimed to find the 

reasons of English participants practiced code-switching in Jannatul Firdaus 

Modern Islamic Boarding School of Subulussalam Aceh classroom. Several 

steps were employed in this data analysis. 

1. The researcher examined the recording, field notes and transcripts 

collected from classroom observation to identify English Arabic code-

switching data practiced by English participants in Jannatul Firdaus 

Modern Islamic Boarding School 3 classroom. 

2. Coding and labeling of each data sample were utilized 

according its potential type. 

3. All the codes were screen and the data labeled with similar codes were 

grouped together. Code of similar nature was then classified in mayor 
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categories to suggest the types and functions of code-switching in the 

classroom. 

4. Each type was re-examined carefully to as certain that it 

accurately represented the nature of its supporting data 

from interview. 

5. Verification was done through studying the theories of types and 

functions, looking at the data (by recording and writing) and 

confirming with the calculating data of English-Arabic code switching 

practiced by English participants in the classroom. In calculating the 

occurrence frequency of each the type and function of code-switching, 

the researcher use following formula: 

 

 

 

 

Note: 

B : percentage of occurrence of certain type of cs. 

b     : frequency of occurrence of certain type of cs.. 

tot.    :     total frequencies of occurrence of cs. 
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CHAPTER IV 

 

RESULT OF RESEARCH AND DISCUSSION 

This chapter describes the results and the discussion of the study. This study 

means to describe the code-switching utterances made by 11th grade English 

teacher and students of Jannatul Firdaus Modern Islamic Boarding School 

classroom. This research found the types, the functions, and the frequency of 

code-switching in English teaching learning of 11th grade English teacher of 

Jannatul Firdaus Modern Islamic Boarding School Subulussalam Aceh. 

 

5.1. Research Findings 

4.1.1. Jannatul Firdaus Modern Islamic Boarding School 

 Before going to discuss the result of research, the researcher wants to 

explain about the place he got data from. It was at Jannatul Firdaus Modern 

Islamic Boarding School Subulussalam Aceh. Jannatul Firdaus Modern 

Islamic Boarding School Subulussalam Aceh was built on 27 sptember 2001. 

At first, Jannatul Firdaus is an Islamic boarding school which used Gontor 

Islamic Boarding school curriculum. However, on 15 th of June 2002, it was 

decided to open Islamic Senior High School registration for students. At this 

time, the office was located at Mr. Tgk. H. Syarifuddin, M.A.house. The 

students of Jannatul Firdaus Modern Islamic Boarding School Subulussalam 

Aceh were 20 people in 2002. It consists of 6 male students and 14 female 
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students. But, two months later the classroom for male students was built. It 

made male and female students were separated. In the academic year of 

2018/2019, the number of students of Jannatul Firdaus Modern Islamic 

Boarding School Subulussalam Aceh is 185 students which are divided into 

7th grade, 8th grade,  9th grade, 11th grade, 11th grade and 12th grade.  

There are visions of Jannatul Firdaus Modern Islamic Boarding 

School Subulussalam Aceh: 

“As an educational institution to educate students with 

morality, cadres of the leaders of the ummah, became a place of 

worship for talabul-’ilmi; and become a source of Islamic 

knowledge, the language of the Qur'an and the International, as well 

as general knowledge, while still having a pesantren spirit.” 

 

The missions of Jannatul Firdaus Modern Islamic Boarding School 

Subulussalam Aceh are: 

a. Form a superior generation, creative, innovative, entrepreneurial 

spirit, sincere charity towards the formation of khairu ummah. 

b. Educate and develop generations of Muslims - believers who are 

noble, able-bodied, knowledgeable, and guided by the Qur'an and 

Sunnah, and serve the community.Increasing of teachers’ 

empowering potential, employees’, students’, and human resources 

owned. 

c. Teach religious and general science in a balanced manner towards 
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the formation of intellectual scholars. 

d. Realizing citizens who have Indonesian personalities who believe 

in and fear Allah SWT. 

e. Creating a Healthy School. 

 

4.1.2. English Teacher and Students of 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School Subulussalam Aceh: 

 

a. Teacher 

There are two teachers in Jannatul Firdaus Modern Islamic Boarding 

School Subulussalam Aceh. they are Mrs Yusqomariyah, S.Pd and Mrs. 

Addina Azzahra. The researcher chose Miss Addina Azzahra as the 

teacher observed. It is because she is the English teacher of 11th grade 

of Jannatul Firdaus Modern Islamic Boarding School Subulussalam 

Aceh. In teaching English, she tried to make the students take a part in 

the teaching learning process. To compensate the language acquisition, 

he also used Arabic language. She said that Arabic language is 

important in teaching English in the classroom. Sometimes, the use of 

Arabic can connect some difficult words to reduce misunderstanding. 

But he tried to minimize the use of Arabic language because she wanted 

her students to speak English. So, she didn’t deny that it played 

important in teaching learning process. To compensate the speaking 

skill, Miss Addina Azzahra  tried to make the students be active in the 

classroom by giving some questions, answering the questions and 
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sometimes he making a group in pair to discuss the materials and do the 

tasks contained some expressions are given. 

b.  Students 

There are 6 classes of Jannatul Firdaus Modern Islamic Boarding 

School Subulussalam Aceh , they are VII IPA or Class 1, VIII  IPA or 

Class  2, IX  IPA or Class 3. X IPA or Class 4, XI IPA or Class 5 , and 

XII IPA or Class 6.. The number of Jannatul Firdaus Modern Islamic 

Boarding School Subulussalam Aceh are 185 students. Class XI IPA 

that as the observation classroom consists of 34 students. All of them 

are girl students. In English teaching learning process they responded, 

asked, answered, asked permission, asked helping to other students, and 

the other activities using English although sometimes they use Arabic. 

From the brief information which related to my research, it can be 

concluded that code-switching is done in teaching English in a 

classroom by English teacher and students. Although he tried to 

minimize it, the teacher believed that the mother tongue played an 

important role in teaching English in a classroom. 

 

5.2. Discussions 

The researcher observed the teaching English in a classroom in Jannatul 

Firdaus Modern Islamic Boarding School Subulussalam Aceh, the researcher 

wants to discuss the research finding was found. Almost all of the code-

switching functions were used by the teacher and students in English teaching 
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learning in the classroom within one session meeting of 2x45 minutes. In this 

discussion, the researcher emphasizes that: 

1. The result finding of speech transcription was` appropriate with the 

real situation in the field of the research. The researcher does not add 

or reduce it. 

2. The speech transcription was observed and listened by the researcher, 

her friend, and the English teacher. 

3. The speech transcription was listened more than three times. All of 

types and functions appeared in teaching learning process are analyzed 

one by one. 

4.2.1. Types of Code-Switching 

The types of code-switching analyzed here is according to the grammatical 

classifications. There are three types of code-switching: tag code-

switching, inter sentential code-switching, and intra sentential 

codeswitching. In this research, the researcher limited the code-switching 

only on English-Arabic codeswitching. The classification can be 

described as follows: 

a. Tag code-switching 

Tag code-switching happens when a bilingual inserts short 

expression (tag) from different language at the end of his /her 

utterances.1 From the observation, there are six utterances of this 

type they are: 
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1) T  : Letter in Arabic means  ن معمم ,الرِّسمالمة? 

2) T  : If you want to  give a letter someone, please  ٌِرسمالمة  

ةٌ وماحِ  لِن مفمٍر ومحدٍ  دم  

3) T  : Ok, I would like to invite you. حْلظةم  ,نعم 

4) S  : How about means كْيف ذمالك. 

5) T : Besides that, you can use I wonder,  ٌذمالك جمائز. 

6) T : Then, any question about motivation and offering?  ْفمِهمُتم? 

From the result above, it showed that teacher and students 

added a short expression by changing the language from English 

into Arabic in English teaching learning process. It is called tag 

codeswitching.27 

 

b. Inter Sentential Code-Switching 

Inter-sentential code-switching happens when there is 

complete sentence in a foreign language uttered between two 

sentences in a base language. From the observation, there are twelve 

utterances of this type are found. The result is described as the 

following samples: 

 
27 Made Iwan Indrawan Jenda, Sociolingiostics, The study of Societies’ Language (Yogyakarta: 
Graha Ilmu, 2012) p. 75  
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1) T: Ok, I will remind you about the last material.   ن نُِعِقُد املُرماجمعمةم َنم

األِخريمةِ ِة د  الممم  . Do you still remember what we have learned in the 

last meeting? 

2) T: Ok, thank you very much. You are so smart.  ًأمنْ ُتم مماِهرمٌة ِجّدا. 

Ok, now we will continue our material. That is about 

invitation. 

3) T: Then, we will learn about offering.  ْْعرِفمِة ممام فمِهمُتم  please do ,ِلمم

task five. If you have any difficulties please ask me. 

4) T: Wilda, do you have another marker? هذا فاسد. No? Ok, I will 

use chalk.28 Ok, when we want to invite someone, what should 

we say? 

5) T: What do we learn from the dialogue? نعم ,إْْبث املنفعة Please 

conclude. From the samples above, it showed that teacher and 

students added a complete sentence between two sentences by 

changing the language from English into Arabic in English 

teaching learning process. 

 It is called inter sentential codeswitching. 

 

 
28 Made Iwan Indrawan Jenda, Sociolingiostics, The study of Societies’ Language (Yogyakarta: 
Graha Ilmu, 2012) p. 75  
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c. Intra Sentential code-switching 

Intra-sentential code-switching is found when a word, a phrase, or a 

clause, of a foreign language is found within the sentence in a base 

language. From the observation, there are six utterances of this type 

are found: 

1) T: Please give me expression. أعطين املثال expressions to 

invite someone.29 

2) T: Would you like,  نعم. Example, would you like to have 

dinner tonight? 

3) T: There are some expressions of inviting,  املثال please come 

to my hunt. 

4) : Bukan I would be nice  ْبمل it would be nice. 

5) T: Please do task six. Task six ذالك, there are 10 dialogues. 

6) T: Ok now, please read مجاعة مع صاحبكم. Anny and Sony 

please read aloud. From the result above, it showed that 

teacher and students added a short expression such as word 

or clause between two sentences by changing the language 

from English into Arabic in English teaching learning 

 
29 Made Iwan Indrawan Jenda, Sociolingiostics, The study of Societies’ Language (Yogyakarta: 
Graha Ilmu, 2012) p. 76 
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process. It is called intra sentential code-switching. 

4.2.2. Functions of Code-switching 

Sometimes, the English teacher and students were not aware of the 

functions and outcomes of the code-switching process. Therefore, in 

some cases it might be regarded as an automatic and unconscious 

behavior. Nevertheless, either conscious or not, it necessarily served 

some basic functions which might be beneficial for language learning 

environment. Actually, there are 15 functions of code-switching: 

explanation, requesting help, students helping each other, selfcorrections, 

moving activity/topic, clearing misunderstanding, not knowing English 

counterpart, checking for understanding, unofficial interactions, students’ 

comment, students’ initiations, teacher admonitions, grammar 

translations, grammar explanations, lapses. In this research, the 

researcher limited the code-switching only on English-Arabic code-

switching. Then, the researcher only found 9 functions used in English 

teaching learning process when observing it. The classification is 

described as follow: 

a. Explanation 

 Explanation occurs when (usually) the teacher wants or sees a need 

to repeat what has been previously said in another language in order 

to help students understand him. According to Canagarajah 

(1995:186), there are different strategies for explaining the issues 

being taught; he mentions repetition, reformulation, clarification, and 
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exemplification as such strategies30. From the observation, there are 

9 utterances of this function that found. It is in the samples as 

follows: 

1. T : Ok, I will remind you about the last material. 

مادتنا ابألمس َنن مراجعة   

2. T: Do you still remember what we have learned in the last 

meeting? تذكرمت ماذا تعلمنا ابألمس 

3. T: Ok, thank you very much. You are so smart 

أننتم ماهرون مجيعا دجي .  

 From the samples above, it can be concluded that 

the teacher repeated what he said by Arabic language. 

Teacher switched the code to make students understand 

more. 

b. Students Helping Each Other  

To occurs when the teacher asks students something in English but 

student cannot understand and the other student helps by translating 

the teacher’s Question.31 In this research, students helping each other 

function was only found once in English teaching learning observed. 

 
30 Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 
University of Jyvaskyla, 2004) p.53 
31  Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.61 
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S (1): What is the answer of number one?  

What is the meaning of sound? 

S (2): Where?  أيها صوة 

In this research, this function occurred when the  

teacher asked student something in English but 

student did not understand and the other student 

helped her by translating into Arabic.  

c. Moving Activity/Topic  

The function of moving from one activity toanother is employed by 

the teacher to mark a shift in the lesson. 32  Here was found 2 

utterances according to this function:  

1) T: أيها َنن مراجعة عن   accepting and refusing.  

2) T: Then, we will learn about offering.            لكن ملعرفة ما

 ,فهمتم

please do task five. If you have any difficulties please ask me.  

In this research, this function occurred when the teacher wanted 

to move from the one activity to an other activity.  

 

 

 
32 Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.66 
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d. Not Knowing English Counterpart 

There are instances when a student or a teacher inserts an Arabic 

word into an otherwise English utterance 33 .  Here was found 4 

utterances of this function:  

1) S (1):  موجد. Please come to my party. 

2) T:  Workheet ذالك LKS نعم. 

3) T  : Annoyed ذالك موسوس 

4) T: Hunt نعم ذالك كوخ .  

This code-switching is triggered the fact that the English counterpart 

was unknown at that moment because teacher should give the 

meaning of word mentioned.  

 

e. Checking for Understanding 

  This function occurs when the word or expression is translated into 

Arabic, or when the teacher asks about the new vocabulary in 

Arabic34. In this research, the researcher found 2 utterances they are:   

1) T   : Possible   مبعىن ميكن,not حقيقة .. ? 

 
33  Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.72 
34  Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.75  
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2) T: Then, any question about motivation and offering? فهمتم? 

In that situation the teacher should make sure that all students 

had known all the words. When there were new words or 

expressions, the teacher asked the students what he meant in 

Arabic.  

f. Teacher Admonitions  

This function is as one of the functions that used when the teacher is 

disappointed with the students. Then, he uses the mother tongue to 

express this anger or frustration35.There is one utterance found in this 

research as the following result:  

 

1) T : Ok, I would like to invite you.                  , نعم  نعم سوي 

In the observation, the researcher found that teacher stimulated 

students to mention some expressions of invitation. But, other 

students answered the question noisily. It made the teacher could not 

hear the answer clearly. Then, the teacher admonihed them loudly.  

 

 

 

 

 

 
35 Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.89 
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g. Grammar Translations  

 Grammar translation means that there are a clause is uttered both in 

Arabic and English for the purpose of studying grammar36. In this 

research, there were 7 utterances of grammar translation function. It 

would be described by the samples as follows: 

 

1) T : How about means  كيف ذالك. 

2) T : بعد how about, مث هناك verb, إذا لبّد نزيد آخره  ing. example: 

How about fishing? إذا كيف لو كلمة الصياد?  

3) S (1): How about watching? 

 It means   ?إذا كيف لو كلمة   املشاهدة

4) S (1): Would you mind to come to my house, Miss 

  .معناها هل تريد إىل بييت .

5) T : Possible ا ممكنمعناه  

 

From the samples above, it can be concluded that the teacher and 

students tried to translate the utterances into Arabic when they were 

studying grammar. Teacher switched the code to make students 

 
36 Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.91 
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understand more. 

h. Grammar Explanations 

Grammar explanation differs from grammar translation in that 

during teaching grammar in Arabic, the teacher uses English words 

which 

he does not translate. In this case, the teacher explains the material 

uses Arabic language. English is used because the teacher is teaching 

English grammar; thus the examples are in English. In the other 

words, teacher might explain used Arabic, but the example should be 

English. 37   In this research, there were 7 utterances of grammar 

explanation function. It would be described by the samples as 

follows: 

  

1) T: Want to, هل جاز لنا نبدل بكلمة would like.  

2) T: Would you like to come to my hunt? ذالك                                 

, نعم, للتوضع اجلملة جائزة  

3) T  : I wonder if you liked to نقطة نقطة, , 

 
37 Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.94 
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  جبانب ذالك أذكروا املنفعة .أكملوا هذه اجلملة مطابقة 

مثّ ضعوا بعدها كلمة   will you joint us? Ok any question?  

4) T : Ok, good. Thanks. “I would like. Thanks.” 

شكرا كثريا  ألّن قد دعاان أحد لنال بّد لنا أن نشكر   .  

5) T :  لو تريدون, 

 Make sure that you refuse it politely.  

From the samples above, it can be concluded that teacher explained 

the material in Arabic but the examples were in English without 

translation. Teacher switched the code to make students understand 

more.  

 

i. Lapses  

Lapses are instances where the teacher is speaking Arabic but says a 

word or a couple words in English or English into Arabic38. These 

English words are spoken almost accidentally, since they are not 

required. In this research, there were 13 utterances of lapses 

function. It would be described by the samples as follows:  

 

 
38  Hana Yletyinen, The Function of Codeswitching in EFL Classroom Discourse (Finlandia : 

University of Jyvaskyla, 2004) p.95 
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1) T : Would you like, نعم 

2) T : Besides that, you can use I wonder ذالك جائز, ليس wonder woman, 

3) T: Task six دالك, there are 10 dialogues. 

4) T: Please complete with   شيئا الدي ما يف box. 

5) T   : Number 3 who will read? Siska  مع صاحبها and you the next number 

From the samples above, it can be concluded that it is 

understandable that lapses occurred in the teacher’s speech since he 

was used to speaking English as he taught English during a lesson 

and he might slip an Arabic word accidently.  

4.2.3. Frequency Analysis of Code-Switching . 

a. Types Frequency Analysis of Code-switching  Data  

Having identified and described the list of codeswitching types, the 

researcher continued to account the amount of code-switching types used 

during the teaching English as a foreign language in the classroom. This 

aimed to know percentage of code-switching according to the 

grammatical classification used and the percentage of each types of code-

switching. By using it, he could see what the dominance types found in 

teaching English in the classroom. Firstly, he calculated the code-

switching found by the following formula: 
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 Secondly, He calculated the percentage of each code-switching 

type by the following formula:  

 

 

 

Having the formula to calculate the percentage of code-switching types 

in teaching English in the classroom, he continued to calculate the code-

switching found in the classroom.  

According to the grammatical classifications, the code-switching 

found in this research is counted by the following formula: 

% of CS =
𝟐𝟒

𝟕𝟗
  x 100 % 

= 30,37 % 

Having the formula to calculate the percentage of type of code-

switching in teaching English in the classroom, the researcher continued 

to calculate each of the code-switching type found in the classroom. 

% of Tag CS =
𝟔

𝟐𝟒
  x 100 % 

 = 25 % 

% of Inter sentential CS =
𝟏𝟐

𝟐𝟒
 x 100 % 

  = 50 % 

% of CS =
𝐅𝐫𝐞𝐪𝐮𝐞𝐧𝐜𝐲 𝐨𝐟 𝐂𝐒 𝐔𝐭𝐭𝐞𝐫𝐞𝐧𝐜𝐞

𝐀𝐥𝐥 𝐔𝐭𝐭𝐞𝐫𝐚𝐧𝐜𝐞𝐬 𝐢𝐧 𝐭𝐡𝐞 𝐜𝐥𝐚𝐬𝐬𝐫𝐨𝐨𝐦
X 100% 

% Of Each CS type = 𝐅𝐫𝐞𝐪𝐮𝐞𝐧𝐜𝐲 𝐨𝐟 𝐞𝐚𝐜𝐡 𝐭𝐲𝐩𝐞𝐬

𝐅𝐫𝐞𝐪𝐮𝐞𝐧𝐜𝐲 𝐨𝐟 𝐚𝐥𝐥 𝐞𝐚𝐜𝐡 𝐭𝐲𝐩𝐞 𝐨𝐟 𝐂𝐒
X 100% 
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% of Intra sentential CS =
𝟔

𝟐𝟒
 x 100 % 

    = 25 % 

 

Then, the result of each type is shown in the table below: 

No. CS Types Frequency Percentage 

 

1 Tag CS 6 25% 

2 Inter sentential 12 50% 

3 Intra sentential 6 25% 

Total 24 100% 

 

From the result above the researcher knows that codeswitching used 

according to the grammatical classifications in teaching English is 

30.37%. The dominant type of codeswitching is inter-sentential code-

switching which is occurred 12 times (50%). 

 

b. Functions Frequency Analysis of Code-switching  Data  

Having identified and described the list of code-switching 

functions, the writer continued to account the amount of code-

switching functions used during the teaching English as a foreign 

language in the classroom. This aimed to know percentage of code-

switching used and the percentage of each functions of code-

switching. By using it, he can see what the dominance types found in 
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teaching English in the classroom.  First, he calculates the All of code-

switching found in teaching English in the classroom using formula as 

follows: 

 

   

 

 

 

 𝑥 =
47

79
 x 100 

     = 59, 49…% 

     = 59% 

 

 

Second, he calculates the percentage of each codeswitching functions 

using formula as follows: 

 

                                      

                   

 

 

 

 

 

 

 

 

 

a. % explanation functions CS  = 
9

47
 x 100 % 

     

      = 19,1% 

% of CS =
𝐅𝐫𝐞𝐪𝐮𝐞𝐧𝐜𝐲 𝐨𝐟 𝐂𝐒 𝐔𝐭𝐭𝐞𝐫𝐞𝐧𝐜𝐞

𝐀𝐥𝐥 𝐔𝐭𝐭𝐞𝐫𝐚𝐧𝐜𝐞𝐬 𝐢𝐧 𝐭𝐡𝐞 𝐜𝐥𝐚𝐬𝐬𝐫𝐨𝐨𝐦
X 100% 

% Of Each functions CS =
𝐅𝐫𝐞𝐪𝐮𝐞𝐧𝐜𝐲 𝐨𝐟 𝐞𝐚𝐜𝐡 𝐟𝐮𝐧𝐜𝐭𝐢𝐨𝐧𝐬

𝐅𝐫𝐞𝐪𝐮𝐞𝐧𝐜𝐲 𝐨𝐟 𝐚𝐥𝐥 𝐞𝐚𝐜𝐡 𝐭𝐲𝐩𝐞 𝐨𝐟 𝐂𝐒
X 100% 



101 
 

 
 

 

 

 

 

b. % RH Functions CS  = - 

 

c. % cheo Functions CS  = 
1

47
 x 100 % 

= 2,1 % 

 

d. % SC CS    = - 

 

e. % MA functions CS  = 
2

47
 x 100 % 

= 4,2 % 

f.  % CM CS   = - 

 

g. % NKEC functions CS  = 
4

47
 x 100 % 

= 8,4 % 

 

h. % CFU functions CS  = 
2

47
 x 100 % 

= 4,2 % 

 

i. % UI functions CS   = - 

 

j. % SC Functions CS   = - 
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k. % SI Functions CS   = - 

 

l. % TA Functions CS  = 
1

47
 x 100 % 

= 2,1 % 

 

m. % GT Functions CS  = 
7

47
 x 100 % 

= 14,8 % 

 

n.  %GE Functions CS  = 
7

47
 x 100 % 

= 14,8 % 

 

o. % Lapses Functions CS  = 
13

47
 x 100 % 

= 27,6 % 

 

Then, the result of each function is shown in the table below: 

NO 

CS 

FUNCTIONS 

FREQUENCY PERCENTAGE 

1 
Explanation 

9 19.1% 

2 Requesting Help - - 

3 

Students Helping 

Each Other 

1 2.1% 
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4 
Self-Corrections 

 
- - 

5 

Moving 

Activity/Topic 

2 4.2% 

6 

Clearing 

Misunderstanding 

- - 

7 

Not Knowing 

English 

Counterpart 

 

4 8.6% 

8 

Checking for 

Understanding 

2 4.2% 

9 

Unofficial 

Interactions 

- - 

10 

Students’ 

Comment 

- - 

11 

Students’ 

Initiations 

- - 

12 

Teacher 

Admonitions 

1 2.1% 

13 Grammar 

Translations 

7 14.8% 

14 

Grammar 

Explanations 

7 14.8% 

15 Lapses 13 27.6% 

TOTAL 47 100% 
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From the result above the researcher knows that code- switching 

according to the function used in teaching English is a technique to 

solve classroom problems. The frequency of code-switching according 

to the function appeared 47 times (58%). The dominant function of 

code switching is lapses which occurred 13 times (28.2%). 
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CHAPTER V 

CONCLUSION 

5.1.  Conclusion 

This research shows that there is code-switching in English teaching learning 

of 11th grade of Jannatul Firdaus Modern Islamic Boarding School 

Subulussalam Aceh. The code-switching happens because both teacher and 

students are bilingual or even multilingual society. Based on the discussion in 

the    previous chapter, it can be concluded that:  

1. According to the grammatical classification, there are threetypes of code 

switching appeared in English teaching learning of 11th grade of Jannatul 

Firdaus Modern Islamic Boarding School Subulussalam Aceh. They are 

tag code-switching, inter sentential code-switching, and intrasentential 

code-switching. 

2.  According to classroom code switching function, there are fifteen 

functions are analyzed. However, there are only nine functions are found 

in English teaching learning of 11th grade of Jannatul Firdaus Modern 

Islamic Boarding School Subulussalam Aceh.. They are there are 

explanation function, students helping each other function, moving from 

one activity (topic) to another function, not knowing the English 

counterpart function, checking for understanding function, teacher 

admonitions function, grammar translation function, grammar explanation 
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function, and lapses function.  

3. In English teaching learning process within 2x45 minutes, there are 79 

utterances in  the  classroom  which  contains 24 utterances of code-

switching types according to the grammatical and contextual classification 

(30.37%) and 47 utterances of code switching function which are 

pronounced by the English teacher and students. The types of 

codeswitching analyzed are tag code-switching appeared six times (25%), 

inter sentential code-switching appeared twelve times (50%), and intra 

sentential code-switching appeared six times (25%). From all types, Inter-

sentential code-switching type is the dominant code-switching type that 

appeared 12 times (50%). The functions of code-switching appeared 47 

times (59%) which pronounced by the English teacher and students. In 

English teaching learning process, there are only nine functions appeared, 

they are explanation function appeared nine times (19.1%),  students 

helping each other appeared one time (2.1%),  moving from one activity 

(topic) to another appeared two times (4.2%), code-switching in clearing 

misunderstandings appeared one time (2.1%), not knowing the English 

counterpart appeared four times (8.5%), checking for understanding 

appeared two times (4.2%), teacher admonitions appeared one time 

(2.1%), grammar translation appeared seven times (14.8%), grammar 

explanation appeared seven times (14.8%), and lapses appeared thirty 

times (28.2%). From all functions, lapses function is the dominant function 

that appeared 13 times (27.6%). 
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4. This study has investigated CS being influenced due to lack of students 

and teachers' ability to speak English rather than Arabic which causes a 

lack of individual confidence when speaking English. Language students 

are limited to practicing material in English and hinder students' ability to 

master and understand English rather than Arabic. Also this study found 

that teachers are the main cause of code switching because they can limit 

the situation. Furthermore, the way to avoid code switching is that the 

teacher is not involved in code switching for students to imitate. that 

classroom motivation, the use of simple language to elaborate questions, 

the use of Individual Education Programs, teachers to give students a lot of 

training and restrict students from using other languages except English 

Language inside and outside the class will make students successfully 

learn English and avoid switching the code.  

The result of this research shows that code-switching can be the way 

to make the communication between teacher and students in English teaching 

learning be effective and understood well by the speaker and listener. But in 

use it should not be used continuously because it will affect the ability and 

confidence in using English. 
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5.2. Recommendation  

Based on the problems above, the researcher wants to offer some 

recommendations. The recommendations are:   

1. The English-Arabic code-switching phenomenon should not be debatable 

according to the rules, reasons and functions are mentioned in this 

research.   

2. This research recites the use of language which is used by teacher and 

students in English teaching learning from sociolinguistic aspect, 

especially code-switching. Therefore, it is possible to make a research in 

other aspects.  

3. Teacher and students should be aware how to use code in English 

teaching learning, especially in the use of codeswitching. 

4. The researcher hoped the result of this research can help the readers to 

know that code-switching should be matched with the situation and 

condition.  

5. This study also raises several issues that need further consideration by 

governments, policy makers and schools. More efforts must be made for 

English teachers to avoid code switching so that it can improve English 

teaching. Therefore practical action needs to be taken by the Government 

to ensure English teachers receive a short training course on how to avoid 

code switching and the application of these methods, and for them to 

improve their English. 
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5.3. Closing 

The researcher realizes that this thesis is far from being perfect, but he 

hopes this will be useful for the readers and another researcher of similar 

discourse. 
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Appendix 1 

LISTS OF ABBREVIATIONS 

 

CS  : Code-switching 

T    : Teacher 

S  : Students 

S (1)    : One Student 

S (2)    : Another Student 

R    : Researcher 

RH    : Requesting Help 

HEO   : Students’ Helping Each Other 

SC    : Self-Correction 

MA    : Moving Activity 

CM    : Clearing Misunderstanding 

NKEC   : Not Knowing English Counterpart 

CfU    : Checking for Understanding 

UI    : Unofficial Interaction 

SC    : Student’s Comment 

SI    : Students’ Initiation 

TA   : Teacher Admonitions 

GT    : Grammar Translation 
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GE    : Grammar Explanation 

A-O    : The symbol of each code-switching function in a Series 

Bold Word : sign of code-switching types 

Italic word : sign of code-switching functions 
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Appendix 2 

 

Teacher’s and Students’ Speech Transcription June 20 th, 2019. X. IPA  

 

T   : Assalamualaikum wr.wb 

S   : Waalaikumsalam wr.wb 

T   : How are you this morning? 

S   : I am fine, and you? 

T   : I am very well. Thanks for asking. Well, before we  

start the lesson, have taken a pray? 

S  : Not yet 

T       : Ok. Please, Wilda, please lead your friends taking a  

pray 

S (1)   : Let’s pray together 

T   : All right, before I start the lesson I will check your  

name. Please say present if  You are here. 

S   : Yes 

T  : Ok, I will remind you about the last material.   نعقد املراجعة ملاّدتنا

 Do you still remember what have we learned in the last .اآلخري 

meeting? 
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 ما زلتم تتذكر درسنا الذي تعلمنا ابإلمس  

S   : Yes. Giving Congratulations and Compliments 

T  : Ok, please give me some expressions of giving congratulations 

and compliments just two.  

S   : Congratulations. Congratulations on your bla . . .bla . . . bla . . . 

T   : Good. There are the expressions of congratulations. Now, please 

give me three examples of some expressions of giving 

compliments.  

S (1)   : That is a lovely dress. 

T   : That is a lovely dress. Ok, good. The next? 

S (1)   : You are beautiful. How beautiful dress 

T    : Ok, thank you very much. You are so smart. أنتم ماهرون جّدا. 
Ok, now we will continue our material. That is about invitation. 

We have learned in  the last semester. Do you still remember? 

What is the meaning of invitation?  

S   :  رسالة الدعوة 

T  : Invitation in Arabic means نعم ,رسالة الدعوة?   Miza, do you 

have another marker? هذا فاسد. No? Ok, I will use chalk. Ok, 
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when we want to invite someone, what should we say?   ماذا لبّد

  ?لنا أن نقول له

S   : Thank you 

T   : Oh, No. . . No . . .   رسالة الدعوة. If you want to invite someone 

ةٌ وماحِ  ِرسمالمةٌ   لِن مفمٍر ومحد   دم       

Who will try? من سيجّرب? Please give me expression. أعطين   

  .expressions to invite someone املثال

S (1)   : I want to invite you. 

T    : Ok, I would like to invite you نعم    ,Want toنعم .حْلظةم  ,

 would like. Ok, Nila, please give جاز علينا أن نبّدل بكلمة

me example.   

S (1)  : نعم, Miss. We should be very pleased if you bla. . . bla . . . bla . . .   

T   : Ok, هناك اآلخر? 

S (1)   : موجود. Please come to my party. 
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T   : Please come to my party. Another? 

S (1)   : Come on 

T   : Ok, good. Others? 

S (1)   : Will you? 

T   : Yang lain? 

S (1)   : How about 

T  : How about means املثال .كيف ذالك,  “How about fishing? 

وأ ”?إذا كيف لو كلمة الصياد   “How about watching”  

S (1)   : It means ؟“  ”إذا كيف لو كلمة  املشاهدة

T  : ؟   ؟,Any other ?إذا كيف لو كلمة  املشاهدة 

َنن سنتعلم عن رسالة الدعوة  ,نعم   We will .اب حلقيقة ل نتعلم .

review about our material. َنن اآلن إّل املراجعة  . Now, please open 

your workheet on page thirty seven. Workheet  ذالك LKS on page 

thirty seven. Thirty seven means…?  

S   :   سبعة ؤالثالثني. 
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T  : أنظروا أعلى الصفحة ,أيها. There are some expressions of 

inviting. املثال,please come to my hunt. Hunt  معناه كوح, نعم 

 . ءبيته أعالها كاالسمامهماكان   

جاز علينا إستعمال كلمة    my hunt. Would you like to come to my 

hunt? 

,نعم ذالك جائز ,    .  للتوضع 

S (1)  : “Would you mind to come to my house”, Miss. 

ل تريد إن أتيت إىل بييت هتلك معناها    

T   : إلستعمالنعم أو عادة كثرة ا  

would you like نعم. Example, would you like to have 

dinner tonight?  

S   : معناها خل تريد أن أتخذ العشاء مجيع احلسن?  

T  :  مث اآلخر هناك how about bla . . . bla . . . bla . . . املهم بعد هناك 

how about اليت تتبع الفاعل وزايدة  ing أو يسمى ب gerund. 
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Besides that, you can use I wonder. ذالك جائز. ليس   wonder 

woman, نعم. I wonder if you liked to أكملوا بنفسكم  , نقطة نقطة 

 will you joint us? Ok جبانب ذالك أذكروا املقصود مث احلرف .نعم

any question?  

S   : Nothing 

T  : Ok َنن نعقد املراجعة أّول  عن accepting and  refusing.  لو من

 expressionnya. If you are invited you will accept جديد تعلمنا عن

or refuse it. لو موجود 

  ?what will you say ,رسالة الدعوة و أردمت أن تقابلها 

S (1)  : Miss, (raising hand), I would like, thanks. 

T  : Ok, good. Thanks. “I would like. Thanks.”   لبّد لنا أن نشكر
 شكرا كثريا ألّن دعوان أحد لنا 

S (1)  : “That’s sounds nice.” ّجيد يف السماعة. Thanks. 

T  : Yah,  ذالك جائز إستعمال كلمة compliment  ٌأو مدح. Any 

question? 

S  : Not yet 
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T  :  أيها ذالكexpressions of accepting.  و ميينها refusing.   و إذا
 make sure that you refuse it politely. Some ,أردمت أن ترّدها

expressions to refuse  . . .?  

S (1)  : I’d like to, but bla . . . bla . . . bla . . . ولكن  ,أان أريد. . . thanks  

T  : Ok,  جائز نستعمل كلمةأو  “I’m sorry, I’m afraid.” But, afraid   هنا
 Then, we will learn .لكن خوفا بغياهبا ,ليس ختاف ابلرسالة الدوة 

about offering. لكن ملعرفة ما فهمتم, please do task five. If you 

have any difficulties please ask me.  

S  : Miss, what the meaning of not possible? 

T  : Possible لو هناك زايده ,معناها ميكن  not  إذا . . .? 

S  : ل ميكن. 

T  : Ok, ل ميكن 

S  : How about number . . . question number 2. 

T  : What? الذي أين? Please read the question. What do we learn 

from the  dialogue? إْبثوا صحيحا نعم. Please conclude.   

T  : Number five, ابحلقيقة ليس I would be nice ولكن it would be 

nice. بعدها من أراد أن يفضل املساعدة  ,إيها, what will you say? 

Ok, ابحلقيقة ليس لكم الصعوبة  about offering, يف السؤال ?نعم? 
 .there are 10 dialogues ,ذالك please do task six. Task sixلو مايف 
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Please complete  ماذا الذي موجود يفbox. You may discuss with 

your partner.  

S (1)  : (One student asked to another) What is the answer of number 

one? What is the  meaning of sound?  

S (2)  : Where? أيها صوت 
S (1)  : What is the meaning of annoyed? 

 

T   : Annoyed ذالك موسوش. Number five, my motorcycle was 

stolen. What is the meaning of stolen?  

S  : يغصب 

T  : Yeah, it is from steal-stole-stolen. لو هناك to be diikuti verb 3 

 Ok now, please read .ليس غصب ولكن يغصب  .passiveإذا 

  .Anny and Fariqi please read aloud .مجاعة مع صاحبه

S (1)  : It is very hard in this room 

S (1)  : How I open the windows or turn on the fan? 

T  : Number 2? 

S (1)  : This book seems very heavy for you 

S (1)  : إجابتها, can I help you carry this book? 

S (1)  : Thank you. You are very kind 
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T  : Number 3 who will read? Rika معpartnernya and you the next 

 number  (The teacher chooses one student). بعدها there is a 

bad news. الكالم ..كيف هذا  ?  

S : I’m sorry to hear that 

T  : Then, any question about motivation and offering?  فهمتم ?  

S  : Yes 

T  : Ok, لو خالص thank you very much for your nice attention and 

the last I say wassalamualaikum wr. Wb 
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Appendix 3 

Code-switching Types 

NO UTTERANCES 
TYPE OF CS 

 

Tag Inter Intra 

1 

 

Ok, I will remind you about the last 

material.  ملاّدتنا اآلخري  أّول  نعقد املراجعة . Do 

you still remember what have we learned in 

the last meeting?   

   

2 

 

Ok, thank you very much. You are so smart. 

 Ok, now we will continue .أنتم ماهرون جّدا

our material. That is about invitation. 

   

3 

 

Invitation in Arabic means رسالة الدعوة   , 
 ?نعم

 

   

4 

 

Miza, do you have another marker?  هذا

 No? Ok, I will use chalk. Ok, when .فاسد

we want to invite someone, what should we 

say?  

 

   

5 

. If you want to invite  someone 

ةٌ وماحِ  ِرسمالمةٌ   لِن مفمٍر ومحد   دم    
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6 

 

Who will try? من سيجّرب? Please give me 

expression.   

   

7 

Please give me expression. أعطين املثال    

expressions to invite someone.  

 

   

8 Ok, I would like to invite you نعم      نعم  .حْلظةم  ,

9 

 

How about means كيف ذالك     

10 

“How about fishing? 

وأ ”?إذا كيف لو كلمة الصياد  “ 
How about watching”  

 

   

11 

We will review about our material. َنن اآلن   

 Now, please open your .إّل املراجعة

workheet on page thirty seven 

   

12 

would you like نعم. Example, would you 

like to have dinner tonight?  

 

   

13 

There are some expressions of inviting. 

 please come to my hunt   ,املثال

14 Besides that, you can use I wonder.  ذالك    
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 جائز

15 

I wonder if you liked to نقطة نقطة   أكملوا   ,

جبانب ذالك أذكروا املقصود مث   .بنفسكم نعم

  ?will you joint us? Ok any question احلرف

 

   

16 

If you are invited you will accept or refuse 

it.   لو موجود رسالة الدعوة و أردمت أن

  ?what will you say ,تقابلها

 

   

17 

Then, we will learn about offering.  لكن

 please do task five. If you ,ملعرفة ما فهمتم

have any difficulties please ask me. 

   

18 

What do  we learn from the  dialogue? 
   .Please conclude .إْبثوا صحيحا نعم

 

   

19 
 it would ولكن I would be nice ابحلقيقة ليس

be nice 

   

20 
please do task six. Task six ذالك, there are 

10 dialogues 
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21 

: Yeah, it is from steal-stole-stolen. لو هناك 

to be diikuti verb 3  إذاpassive.    ليس غصب

  .ولكن يغصب

   

22 
Ok now, please read مجاعة مع صاحبه 
Anny and Fariqi please read aloud. 

   

23 

Number 3 who will read? Rika معpartnernya 

and you the next  number   

 

   

24 

Then, any question about motivation and 

offering?  فهمتم ?  
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Appendix 4 

N

o 

Utterances 

 

Functions of code-switching 

A B C D E F G H I J K L M N O 

1 Ok, I will 

remind you 

about the last 

material.  نعقد

 أّول املراجعة

  .ملاّدتنا اآلخري 

               

2 Do you still 

remember what 

have we 

learned in the 

last meeting? 

ما زلتم تتذكر   

درسنا الذي  

 تعلمنا ابإلمس
 

               

3 Ok, thank you 

very much. 

You are so 

smart.   أنتم
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 ماهرون جّدا

4 Invitation in 

Arabic means 

 ,رسالة الدعوة 

   ?نعم

               

5 ?  Miza, do 

you have 

another 

marker?  هذا

 فاسد

               

6 Ok, when we 

want to invite 

someone, what 

should we say  

ماذا لبّد لنا أن  

؟ نقول له   
 

               

7 Oh, No. . . No . 

رسالة    . .

 الدعوة 
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8 If you want to 

invite   

someone 

ٌة  وماحِ  ِرسمالمةٌ   دم

 لِن مفمٍر ومحد 

               

9 Who will try? 

؟من سيجّرب   

Please give me 

expression 

  أعطين

expressioاملثال

ns to invite 

someone.  

               

10 Ok, I would 

like to invite 

you نعم  , 

 نعم.حْلظةم 

               

11 Want to,  

جاز علينا أن  

 نبّدل بكلمة  
would like. 
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 Please .موجود 12

come to my 

party. 

               

13 How about 

means 

 كيف ذالك  

               

14 ,  “How about 

fishing? 

إذا كيف لو   

؟ كلمة الصياد  

               

15 “How about 

watching” 

It means 

“؟  إذا    املشاهدة

 ”كيف لو كلمة 

               

16 We will review 

about our 

material 

. إّل   ,َنن اآلن 

 املراجعة

               

17 Now, please 

open your 
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workheet on 

page thirty 

seven. 

Workheet 

 LKS  on ذالك 

page thirty 

seven 

أنظروا   ,أيها 18

 .أعلى الصفحة
There are some 

expressions of 

inviting. 

               

 please,املثال 19

come to my 

hunt 

               

20 
Hunt   معناه

 كوح, نعم 

               

21 Would you like 

to come to my 

hunt? 

ذالك  

  ,جائز,نعم
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 للتوضع 

22 “Would you 

mind to come 

to my house”, 

Miss. 

معناها تلك  

هل تريد إن أتيت  

 إىل بييت 
 

               

23 would you like 

                نعم

24 Besides that, 

you can use I 

wonder.  

  .ذالك جائز 

 wonder ليس 

woman 

               

25 
Ok َنن نعقد

املراجعة أّول  

 accepting عن 
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and  refusing 

 

26 I wonder if you 

liked to نقطة   

أكملوا   , نقطة

 .بنفسكم نعم

 جبانب ذالك 

أذكروا املقصود  

.مث احلرف  will 

you joint us? 

Ok any 

question?  

 

               

27 If you are 

invited you 

will accept or 

refuse it.  لو

موجود رسالة 

الدعوة و أردمت  

 what ,أن تقابلها 

will you say?  
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28 Ok, good. 

Thanks. “I 

would like. 

Thanks.”  لبّد

لنا أن نشكر  

شكرا كثريا ألّن  

 دعوان أحد لنا 

               

29 “That’s sounds 

nice.”  ّجيد يف

 السماعة
               

و إذا أردمت أن   30

 make ,ترّدها

sure that you 

refuse it 

politely 

               

31 I’d like to, but 

bla . . . bla . . . 

bla . .  

 ,أان أريد  .
               



137 
 

 
 

 . . .ولكن 

thanks 

32 “I’m sorry, I’m 

afraid.” But, 

afraid   هنا ليس

ختاف ابلرسالة  

لكن   ,الدوة

 خوفا بغياهبا 

               

33 Then, we will 

learn about 

offering.  لكن

ملعرفة ما 

 please ,فهمتم

do task five. If 

you have any 

difficulties 

please ask me. 

               

34 
Possible   معناها

 ميكن
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   لو هناك زايده 35

not  إذا . . .? 

               

36 
Ok, ل ميكن                

37 
What?  الذي

 Please ?أين

read the 

question 

               

38 Number five, 

  ابحلقيقة ليس

I would be nice 

 it would ولكن

be nice 

               

39 
Task six ذالك, 

there are 10 

dialogues 

               

40 Please 

complete   ماذا

الذي موجود يف  
box 

               

41 S (1)  : (One student asked to another) What is the answer of number one? What is the  meaning of sound?                 
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S (2)  : Where? أيها صوت 
 

42 
Annoyed   ذالك

 موسوش

               

43 Ok now, please 

read  مجاعة مع

 Anny .صاحبه

and Fariqi 

please read 

aloud. 

               

44 Number 3 who 

will read? Rika  

 partnernya مع

and you the 

next number   

               

45 there is a bad 

news. 

الكالم.كيف  

؟هذا   

               

46 Then, any 

question about 

motivation and 
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offering?  

؟ فهمتم  

47 
Ok, لو خالص 
thank you very 

much for your 

nice  attention 

and the last I 

say 

wassalamualai

kum wr.  
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Appendix 5 

OBSERVATION GUIDANCE 

Observation that researcher plan to do in this research is observation about  

the analysis of code-switching in English teaching-learning of EFL classroom 11th 

grade of Jannatul Firdaus Modern Islamic Boarding School Subulussalam Aceh. 

The subjects observed : Teacher and students of 11th grade of Jannatul 

Firdaus Modern Islamic Boarding School 

Subulussalam Aceh  

Field of study   : various 

Source of the data   : teacher and students of  XI IPA  

Date of observation   : Thursday, June 23rd, 2019 

Area of Speaking English  : English teaching learning classroom 

Variable   : The analysis of classroom code-switching of 11th 

grade of Jannatul Firdaus Modern Islamic Boarding 

School Subulussalam Aceh.  

No. Component Observed Aspect 

1 How the teacher and 

students  speaking 

English 

 

Teacher and/or students are greeting 

each other in English. 

Teacher and/or students inform the 

other  about something in English. 

Teacher and/or students ask the other 

in English. 

Teacher and/or students use the 

precise words in ELT classroom.  

Teacher and/or students code-switch 

in ELT.  
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Code-switching reflect students’ skill 

to understand the lesson. 

2 The kinds of code-

switchingused in 

ELT 

Teacher and/or student code-switch in 

phrases.    

Teacher and/or student code-switch in 

clauses or sentences. 

3 The function of code-

switching in ELT 

Teacher and/or students code-switch 

directly for some functions:   

Explanation 

Requesting help 

Students helping each other 

Self-corrections 

Moving from one activity (topic) 

to another 

Code-switching in clearing miss   

understandings. 

Not knowing the English 

Counterpart 

Checking for understanding 

Unofficial interactions 

Students’ Comment 

Students’ initiation 

Teacher admonitions 

Grammar translation 

Grammar explanation 

Lapses 

4 The frequency of 

codeswitching in 

ELT 

 

The total number of teacher and/or 

students’ code-switching in  ELT  

The percentage of teacher and/or 

students’ code-switching in ELT 
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Appendix 6 

INTERVIEW GUIDANCE 

This research instrument is used to get the deep information about 

the reason of code-switching used in the 11th grade of Jannatul Firdaus Modern 

Islamic Boarding School Subulussalam Aceh.this interview will be questioned to 

34 students. 

Name of the student Interview : 

…………………………………………………… 

Student’s Number    : 

…………………………………………………… 

Date of Interview   : 

…………………………………………………… 

Variable   : Code-switching in English teaching 

learning at 11th grade of Jannatul Firdaus 

Modern Islamic Boarding School 

Subulussalam Aceh 

No Problems Interview 

Questions 

Deep Questions 

1 Activity 

concentration 

of  English class in 

speaking   

Do you always 

speak English in 

ELT? 

1. Do you always speak 

English in every 

English classroom 

activity?   

2. If you answer no, do 

you code-switch in the 

classroom when you 

are studying English?  

3. When (in what 
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situation) do you 

codeswitch from 

English to Arabic 

2 The use of code-

switching in ELT 

Do you switch 

your language 

from English to 

Arabic in ELT? 

1. How if your 

interlocutor does not 

understand your 

speak?  

2. What are the forms of 

code-switching 

(phrases or sentences) 

that you often use?  

3. When do you usually 

use English in the 

classroom?  

4. Do you think it is 

good or not for 

English teacher in the 

classroom speaks 

English continuously 

in explaining 

material?  

5. Do you think it is 

good or not for you in 

the classroom speak 

English continuously 

in teaching-learning 

process? 

6. Do you think 

codeswitching 

reflected your skill to 

understand the lesson?  
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7. What is your purpose 

(s) for code-

switching? 

3 The function of 

code - switching in 

ELT 

What are the 

purposes of your 

code-switching in 

ELT? 

1. Explanation 

2. Requesting help 

3. Students helping each  

other 

4. Self-corrections 

5. Moving from one  

activity (topic) to 

another 

6. Code-switching in 

clearing miss  

understandings.  

7. Not knowing the 

English Counterpart  

8. Checking for 

understanding  

9. Unofficialinteractions 

10. Students’ Comment 

11. Students’ initiation 

12. Teacher admonitions 

13. Grammar translation 

14. Grammar explanation 

15. Lapses 

4 The frequency of 

the use of code-

switching in ELT 

How often do you 

switch your 

language from 

English into 

Arabic in ELT? 

1. How much do you 

usually use English in 

class (in percentage)?  

2. How much 

(percentage) English 
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do you think you 

should speak English 

in class that maybe 

most helpful to the 

teaching-learning 

process?  

3. If there is any 

difference between 

your answer to 

question 1 and 2, 

please explain why! 
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Appendix 7.1 

The results of Teacher’s Interview 

Teacher’s Name   : Addina Azzahra 

Date of Interview   : June 27th , 2019 

Please answer the following questions either in English or Arabic or Arabic. 

R  :Do you switch the code in the classroom while you are explaining 

the lesson  

 to  the students? 

T  :Yes, I do. 

R  :What are the forms of code-switching (phrases or sentences) that 

you are  

 often used? 

T  : Phrases and Sentences  

R  : When do you usually use English in class? 

T  : I usually use English along the times, but sometimes I change it 

into  

 Arabic to make students understand more 

R  : When do you think using English is the most effective? 

T  : I think it is effective as long as same with students’ 

understanding 

R  : How much do you usually use English in class (in percentage)? 

T  : 50 up to 70% 
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R  : Do you think it is good or not for English teacher in the 

classroom speaks  

  English continuously while he is explaining the lesson to her 

students? 

T  : No, because almost students do not master English well 

R  : Do you think code-switching reflected teachers’ skill to explain 

the lesson? 

T  : No, I don’t. 

R  : When do you usually use Arabic in class? 

T  : When I explain the material, when I translate the meaning of 

sentences,etc. 

R  : Do you think your students want to use English in class and 

why? 

T  : Sometimes, yes. It occurs when they understand well what I 

mean. 

R  : How do you feel about doing code-switching while you are 

explaining the  

 lesson to the students? 

T  : It is very useful I think. 
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Appendix 7.2 

The results of Student’s Interview 

 

Student’s name    : Husnul Khatimah 

Date of Interview    : June 28th , 2019 

 

Please answer the following questions either in English or Arabic or Arabic. 

R  : Apakah Anda selalu berbahasa Inggris ketika belajar? 

S  : Tidak selalu, karena saya juga terkadang tidak mengerti arti dari kata 

bahasa Arab di dalam bahasa Inggris 

R  : Kapan Anda biasa menggunakan bahasa Inggris? 

S  : Ketika berdiskusi dan ketika tanya jawab 

R  : Menghubungkan dengan pernyataan Anda barusan, ketika berdiskusi 

Anda menggunakan bahasa Inggris namun teman-teman Anda tidak 

paham apa yang Anda ungkapkan, kira-kira apa yang Anda lakukan?  

S  : Saya akan menerjemaahkan bahasa inggris itu ke dalam bahasa Arabic 

kemudian bahasa Arab kepada teman-teman saya yang tidak mengerti. 

Tetapi juga memberi pelajaran kepada mereka agar mereka belajar dan 

tahu bahasa Inggris.  

R  : pengalihan bahasa yang Anda gunakan itu seperti apa?  

S  : Seringnya dalam bentuk kalimat 

R  : menurut Anda, jika ada guru ataupun siswa selalu menggunakan bahasa  

Inggris kaitannya dengan lingkungan Anda di Jannatul Firdaus Modern 

Islamic Boarding School Subulussalam Aceh ini bagaimana?  

S  : Kalau full English saya rasa tidak cocok karena memungkinkan terjadi 

kesalahpahaman antara guru dan murid. Dan murid juga kadang tidak 

mengerti apa yang guru katakan. 

R  : Kalau yang sudah berjalan selama ini bagaimana? 
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S : Guru menggunakan bahasa Inggris juga dialihkan ke bahasa Arab agar  

murid-murid memahaminya. 

R  : Ada dampak yang signifikan tidak saat guru menjelaskan menggunakan  

bahasa Inggris kemudian setelah itu mengalihkan ke bahasa Arab, lebih 

efektif yang mana dalam memahami materi yang diajarkan?  

S  : Saya lebih paham jika guru guru menggunakan bahasa Inggris yang 

dicampur bahasa Arab?  

R  : Mengapa Anda tidak meminta guru menggunakan bahasa Arabic saja? 

S  : Karena saya juga harus tahu bahasa Inggris. Percuma kalau belajar 

bahasa Inggris tapi gurunya menjelaskan dengan bahasa Arabic. 

R   : Ok, terimakasih  
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Appendix 7.3 

The results of Student’s Interview 

 

Student’s name   : Iwardiana 

Date of Interview   : June 28th , 2019 

 

Please answer the following questions either in English or Arabic or Arabic. 

R   : Apakah Anda selalu menggunakan bahasa Inggris di dalam 

kegiatan belajar  mengajar? 

S   : Tidak 

R   : Kenapa? 

S   : Karena belum tentu saya memahaminya 

R  : Yang kedua, kapan Anda biasa menggunakan bahasa Inggris di 

dalam kegiatan belajar mengajar? 

S  : Ketika guru datang dan masuk kelas, dan ketika menjawab 

pertanyaan. 

R  : Selanjutnya, apakah Anda ketika mengalihkan bahasa biasanya 

sedikit atau banyak? Dalam artian, bentuknya frasa, atau kalimat, 

atau Anda menggabungkan keduanya?  

S   : Kalimat 

R  : Kemudian, seorang guru bahasa Inggris, baik atau tidak jika 

menggunakan bahasa Inggris secara terus menerus dalam kegiatan 

belajar mengajar? 

S  : Tidak baik. Karena semua murid yang diajar belum tentu 

memahami apa  yang diajarkan oleh gurunya. 

R  : Lalu Anda sebagai siswa, jika siswa menggunakan full English 

dalam KBM baik atau tidak? 

S  : Tidak karena saya sendiri belum bisa mengetahui semua kata-kata 

dalam bahasa Iggris.  
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R  : Tetapi ketika Anda mengalihkan tentunya bukan karena Anda 

tidak paham kan?  

S  : Ya 

R  : Apakah pengalihan bahasa Inggris ke bahasa Arab mempengaruhi 

kemampuan Anda dalam memahami materi? 

S  : Ya. Agar kita bisa memahaminya 

R  : Tujuan Anda selama ini saat mengalihkan bahasa Inggris ke 

dalam bahasa  Arab itu apa? 

S  : Agar saya bisa lebih mengetahui kosa kata baru. 
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Appendix 7.4 

The results of Student’s Interview 

 

Student’s name  : Ainal Mardhiah 

Date of Interview  : June 28th, 2019 

 

Please answer the following questions either in English or Arabic or Arabic. 

R  : Apakah Anda selalu menggunakan bahasa Inggris di dalam kelas? 

S  : Tidak, karena saya belum tentu bisa. Jadi kaadang saya gabungkan 

bahasa  Arab dengan bahasa Inggris. 

R  : Jika Anda mengatakan bahasa Inggris tapi orang yang Anda ajak bicara 

tidak memahaminya. Apa yang akan Anda lakukan? 

S  : Saya menerjemahkan ke bahasa Arab kemudian bahasa Inggris. 

R  : Kapan Anda mengalihkan bahasa Inggris ke bahasa Arab? 

S  : Saat kami berdiskusi. 

R  : Bagaimana Anda biasanya mengalihkan bahasa? Kalimat atau kata? 

S  : Kedua-duanya. 

R  : Menurut Anda baik atau tidak jika guru bahasa Inggris menggunakan 

bahasa Arab terus menerus di lingkungan Jannatul Firdaus ini ? 

S  : Tidak, karena belum tentu guru lain dan murid paham. Dikhawatirkan 

tidak nyambung. 

R  : Apakah menurut Anda pengalihan bahasa itu mempengaruhi pemahaman 

Anda? Bisa Anda jelaskan? 

S  : Iya, agar lebih efektif 

R  : Lalu tujuan Anda mengalihkan apa? 

S  : Agar teman yang saya ajak bicara paham. 
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Appendix 7.5 

The results of Student’s Interview 

 

Student’s name  : Susantiana 

Date of Interview  : June 28th, 2019 

 

 Please answer the following questions either in English or Arabic or Indonesian. 

R  : Disini saya akan melakukan wawancara. Hal ini berkaitan dengan judul  

penelitian saya tentang pengalihan bahasa Inggris bahasa Arab di dalam 

kegiatan belajar mengajar. Kemarin kan saya sudah melakukan observasi 

di kelas Anda. Mohon dijawab dengan jujur dan kooperatif. Jangan ada 

yang dibuat-buat. Pertama, apakah Anda selalu menggunakan bahasa 

Inggris di dalam kegiatan belajar mengajar?  

S  : Ya, tetapi saya menggabungkan ke dalam bahasa Arab. 

R    : Yang kedua, kapan Anda biasa menggunakan bahasa Inggris di dalam  

kegiatan belajar mengajar? 

S  : Apabila saya diberi pertanyaan kepada guru 

R  : Apabila saya diberi pertanyaan oleh guru maksudnya apabila sekiranya  

Anda bisa menjawab menggunakan bahasa Inggris, maka Anda 

menggunakan bahasa Inggris, ya?  

S  : Ya 

R  : Kemudian yang ketiga, bagaimana jika ada orang, maksudnya disini 

adalah  teman Anda yang Anda ajak bicara tidak memahami maksud 

Anda? 

S  : Saya akan menerjemahkan ke dalam bahasa Arab. 

R  : dalam situasi yang bagaimana Anda mengalihkan bahasa Inggris ke 

dalam  bahasa Arab? 

S  : Apabila saya berdiskusi kepada teman saya yang tidak tahu artinya maka 

saya mengalihkan ke dalam bahasa Arab.  
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R  : Kemudian selanjutnya, bagaimanakah bentuk alih bahasa yang biasa 

Anda gunakan dalam percakapan? Apakah Anda itu selalu menggunakan 

satu kalimat penuh ataukah hanya berupa frasa atau kedua-duanya.  

S  : Kedua-duanya 

R  : Oh, kedua-duanya. Berarti bisa menggunakan frasa dan juga kalimat ya. 

S  : Ya 

R  : Ok, selanjutnya, menurut Anda baik atau tidak apabila seorang guru itu  

menggunakan bahasa Inggris secara terus menerus atau cotinuesly di 

dalam kegiatan belajar mengajar?  

S  : tidak, karena murid belum tentu memahami apa yang diucapkan guru 

tersebut.  

R  : Berarti akan lebih efektif apabila seorang guru itu menggabungkan 

bahasa dari bahasa Inggris ke bahasa Arab ya.  

S  : Ya 

R : Kenapa kok seperti itu? 

S  : karena supaya murid tersebut bisa memahami yang telah guru ajarkan. 

R  :  Berikut ini saya akan menunjukkan beberapa fungsi pengalihan bahasa  

dari bahasa Inggris ke bahasa Arab di dalam kegiatan belajar mengajar di 

dalam kelas. Nanti saya akan menyebutkan 15 fungsi. Jika ada salah satu 

fungsi itu ada yang menurut Anda sesuai, maka silahkan Anda katakana 

ya. Tetapi apabila tidak sesuai maka Anda bisa mengatakan tidak. Anda 

juga bisa menyatakan alas an dari masing-masing jawaban Anda.yang 

pertama adalah explanation, maksudnya seseoranga akan mengalihkan 

bahasa di dalam kelas saat ia menjelaskan materi, baik kepada teman 

maupun kepada guru.  

S  : Ya 

R  : Kemudian yang kedua requesting help, maksudnya adalah ketika Anda  

mengalami kesulitan di dalam mempelajari materi maka Anda akan 

menanyakan materi tersebut dengan menggunakan bahasa Arab.   

S  : Ya 

R  : kenapa kok iya? 
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S  : karena apabila saya bertanya menggunakan bahasa Inggris, belum tentu  

teman saya akan memahaminya. 

R  : selanjutnya adalah self-correction yaitu saat Anda melakukan kesalahan  

dalam menjawab pertanyaan guru Anda akan memperbaikinya 

menggunakan bahasa Arab. Pernah begitu?  

S  : Ya, pernah 

R  : Yang selanjutnya moving from one activity/topic to another yaitu transisi  

dari suatu kegiatan/topic menuju kegiatan/topic yang lain. Misalnya 

darikegiatan diskusi menuju kegiatan mengerjakan soal.  

S  : Ya 

R  : Selanjutnya untuk menjelaskan kesalahpahaman maksud pembelajaran 

S  : Tidak 

R  : Berarti saat Anda mengucapkan bahasa Inggris Anda sudah tahu 

maksudnya ya 

S  : Ya. 

R  : selanjutnya adalah checking for understanding, maksudnya adalah 

menanyakan kosa kata baru yang diberikan guru  

S  : Ya, kepada guru 

R    : Selanjutnya adalah unofficial interaction maksudnya adalah pada 

keadaan yang tidak diduga 

S  : Ya 

R  : Selanjutnya adalah student’s comment. Maksudnya adalah pengalihan  

bahasa karena ketidaksiapan Anda dalam menerima instruksi guru 

S  : Ya 

R  : Selanjutnya adalah student’s initiation yaitu Anda berinisiatif sendiri  

mengalihkan bahasa 

S  : Tidak 

R  : Kenapa? 

S  : Saya tidak pernah terlambat masuk ke kelas 
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R  : Selanjutnya untuk menjelaskan dan translasi grammar 

S  : Pernah 

R  : Yang terakhir pernah tidak Anda mengalihkan bahasa karena ingin saja? 

S  : pernah 

R  : Yang terkhir lagi, menurut Anda, kira-kira berapa persen Anda  

mengalihkan bahasa di dalam pembelajaran kelas? 

S  : 60 % 

R  : Ok, thank you very much 
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Appendix 8.1 

Documentation photos of research sites 

Date of  Picture  : April 28th, 2019 
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Appendix 8.2 

 

Photo documentation of teaching and learning activities in class 

Date of  Picture  : April 28th, 2019 
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Appendix 8.3 

 

photo documentation of interviews with teachers and students 

Date of  Picture  : May 3th, 2019 

 

 

 

 

 

 

 

 

 

Date of  Picture  : May 3th, 2019 
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CURRICULUM VITAE 

Name    : Agus Suryadi 

Place and Date of Birth : Rembang, 02nd August , 1990 

Student Number  : 21691104748 

Address   : Jl. Firdaus, Simpang Kiri  

Subulussalam ,Aceh 

Occupation   : Headmaster of SMA 

Email     : agussuryadi7@gmail.com 

Phone     : 082288866836 

 

Educational Background :  

1996 – 2002   : SD kalipang 1 

2002 – 2005   : SMPN 1 Kragan 

2005 – 2009   : PonPes Gontor Ponorogo 

2009 – 2013   : UNIDA Gontor 

2016 – 2019   : Postgraduate of UIN SUSKA RIAU  

 

Occupation Background : 

1. Teacher in Gontor 2 Ponorogo 2009 - 2014  

2. Lecture in QAC ( Qur’anic and Arabic Campus ) Malaysia 2015-2016 

3. Teacher in Gontor 7 For Girls Riau Ponorogo 2014 – 2018 

4. Headmaster of SMA Jannatul Firdaus 2017 – Now 

 

Organization Background : 

1. Secretary of FKPD ( Forum Komunikasi Pimpinan Dayah ) 

2. Chief Of Kwartir Ranting Simpang Kiri Subulussalam 

 

Scientific Work  : 

العربية لفصل األول مبعهد دار السالم كونتور " أتثري الوسائط املتعددة على إجناز تعليم لغة   .1
 الثاين مادوساري سيمان فونوروكو"

 

2. “Code – Switching English To Arabic In Teaching English At Jannatul 

Firdaus Modern Islamic Boarding School Subulussalam Aceh” 

 

 

 

 

Pekanbaru, December 26th, 2019 

         

                 

 

 

 

       Agus Suryadi 


