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ABSTRACT 

 

Dian Hervi Novita, (2019)        : An Analysis of Students’ Difficulties in 

Comprehending Narrative Text at Senior 

High School 8 Mandau. 

 

Based on the researcher’s preliminary research, it was found that some of 

the first grade students at Senior High School 8 Mandau have been taught about 

narrative text but still got difficulties in reading narrative text. The researcher 

formulated the problems into two research questions, 1) what are the difficulties 

in reading narrative text? 2) What factors cause the difficulties in reading 

narrative text? Therefore, the objectives of this research were to find out the 

students’ difficulties in reading narrative text, and to find out the factors that cause 

the students’ difficulties in reading narrative text. This study was a descriptive 

research. The subject of this research was the first grade students of Senior High 

School 8 Mandau while the object of this research was students’ difficulties in 

reading narrative text. The researcher used Simple Random Sampling technique to 

take the sample; there were 35 students as sample from 138 students. To collect 

the data, the researcher used test and questionnaire. The test was conducted to find 

difficulties in reading narrative text. The questionnaire was used to find out the 

factors that cause the students’ difficulties in reading narrative text. Based on data 

analysis, the researcher found that the highest difficulty in reading narrative text 

was identifying generic structure. The percentage of students who were not able to 

identify generic structure of narrative text was 54.28% and the researcher found 

that the highest factors that cause difficulties in reading narrative text was 

difficulty level of the text (reliability). The percentage of students’ difficulties in 

reading narrative text in terms of level of the text (reliability) was 75.14%.  

 

Key words: Analysis, Difficulties in reading Comprehension, and Narrative 

Text. 
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ABSTRAK 

 

 

Dian Hervi Novita, (2019)      : Analisis Kesulitan Siswa dalam Memahami 

Teks  Naratif di Sekolah Menengah Atas 8 

Mandau. 

 

Berdasarkan penelitian awal peneliti, ditemukan bahwa beberapa siswa 

kelas satu di Sekolah Menengah Atas 8 Mandau telah diajarkan tentang teks 

naratif tetapi masih mengalami kesulitan dalam membaca teks naratif. Peneliti 

merumuskan masalah menjadi dua pertanyaan penelitian, 1) apa kesulitan dalam 

membaca teks naratif? 2) Faktor-faktor apa yang menyebabkan kesulitan dalam 

membaca teks naratif? Oleh karena itu, tujuan dari penelitian ini adalah untuk 

mengetahui kesulitan siswa dalam membaca teks naratif, dan untuk mengetahui 

faktor-faktor yang menyebabkan kesulitan siswa dalam membaca teks naratif. 

Penelitian ini adalah penelitian deskriptif. Subjek penelitian ini adalah siswa kelas 

I SMAN 8 Mandau sedangkan objek penelitian ini adalah kesulitan siswa dalam 

membaca teks naratif. Peneliti menggunakan teknik Simple Random Sampling 

untuk mengambil sampel; ada 35 siswa sebagai sampel dari 138 siswa. Untuk 

mengumpulkan data, peneliti menggunakan tes dan kuesioner. Tes dilakukan 

untuk menemukan kesulitan dalam membaca teks naratif. Kuesioner digunakan 

untuk mengetahui faktor-faktor yang menyebabkan kesulitan siswa dalam 

membaca teks naratif. Berdasarkan analisis data, peneliti menemukan bahwa 

kesulitan tertinggi dalam membaca teks naratif adalah mengidentifikasi struktur 

generik. Persentase siswa yang tidak dapat mengidentifikasi struktur generik teks 

naratif adalah 54.28% dan peneliti menemukan bahwa faktor tertinggi yang 

menyebabkan kesulitan dalam membaca teks naratif adalah tingkat kesulitan teks 

(keandalan). Persentase kesulitan siswa dalam membaca teks naratif dalam hal 

tingkat teks (keandalan) adalah 75,14%. 

 

Kata kunci: Analisis, Kesulitan membaca Pemahaman, dan Teks Naratif. 
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CHAPTER I 

INTRODUCTION 

A. Background of the Problem 

Reading is one way for the readers to obtain information from the 

text that they read. Reading is one of the most important skills in English 

that should be mastered by the students. Regarding Rao (2009) reading can 

help to develop independently of listening and speaking skills. Through 

reading, learners can build vocabularies and sentences that help them able to 

improve listening and speaking skills well. It means that reading can 

develop other skills in language learning. Hence, learners are necessary to 

know how to use grammar correctly, so that they have an ability in reading. 

According to Grellet (1999), there are two main reasons for reading: reading 

for pleasure and reading for information to find out something or in order to 

do something with the information the readers get. Following this statement, 

the students were got much information about everything that they do not 

know or see before by reading. The information that the students were got 

are more details rather than they just listen to the radio, or watch the 

television. By reading, the students can find some specific information, 

understand the whole stories, and the students also can be entertained by 

reading especially when the students read folktales, comics, novels, short 

story, etc.  
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According to Snow (2002) reading comprehension is the process of 

simultaneously extracting and constructing meaning through interaction and 

involvement with written language. It is dealing with the process of catching 

meaning and idea from the written text. A student may read to gain 

information or verify existing knowledge of language being read. It means 

the reader by reading comprehension can get information and can transfer 

the information from what they read. 

Many students get difficulties in reading. They usually get 

difficulties in understanding the text and the students cannot comprehend 

well. Comprehend means that the students should fully understand of all the 

aspect of the text Townend (2003). Furthermore Chastain (1976) said they 

are not required to understand each individual part of the sentence or 

paragraph, but they should understand the message the writer is trying to 

convey. Reading without comprehending meaning is an empty act. It means 

that understanding text is the most important aspect in reading. 

          Besides that, vocabulary must be the other cause of the problem in 

comprehending a text. It is not easy for the students to find certain word 

meaning from the text. As a result, they might not be able to find the detail 

information from the text.  According to Salah (2008), both vocabulary 

knowledge and reading comprehension are closely related, and this 

relationship is not one-directional since vocabulary knowledge can help the 

learner to comprehend writen texts and reading can contribute to vocabulary 

growth. In reading comprehension not only the amount of knowing 
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vocabulary but also the students are required to understand the meaning of 

the text.  

Narrative text is one a kind of texts that uses simple past tense. 

According to Syafi’I (2016), Narrative text is a narration or storytelling tells 

a true or fiction story. A narrative text gives a story of one or more 

experiences. As a result, this text can be enjoyed to read or to write. In other 

words, it is not easy for the students to comprehend a narrative text. They 

have to recognize all the elements of the text such orientation, complication, 

resolution and reorientation.  

Senior High School 8 Mandau offers the English subject to students, 

especially in term of reading skill. This school has used 2013 curriculum as 

a guide in teaching and learning process. Based on Ministry of Education 

and Culture about 2013 curriculum (K13), the students are able to apply 

social functions, structure text, and linguistic elements of oral or written 

transactional interaction text. It that involves the act of giving and asking for 

specific information related to narrative text. In narrative text was the 

students comprehend the purpose, generic structure, language feature, 

finding main idea, and determine moral value of narrative text. So the target 

in reading skill in this school is the students must be able to comprehend of 

narrative text. The students’ difficulties were reflected from their 

achievement in reading test. Their score of reading ability did not achieve 

the passing grade. The passing grade was 78. In which students are able to 

identify generic structure and language feature of narrative texts sufficiently. 
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During the preliminary research students achievement in narrative text was 

under the passing grade.  

 Based on description above, the researcher found some phenomena 

faced by some students, the phenomena can be seen as follows: 

1. Some of the students get difficulties to identify structure of Narrative 

text.  

2. Some of the students did not understand what they read. 

Based on the phenomena depicted above, the researcher was 

interested in conducted research entitled “An Analysis of Students’ 

Difficulties in Comprehending Narrative Text at Senior High School 8 

Mandau.” 

B. Problem 

1. Identification of the problem 

a. Why some of students are get difficulties to identify structure of 

Narrative text? 

b. Why some of students are not understood what they read? 

2. Limitation of the Problem 

    After identifying the problem stated above, the researcher has to 

limit the problems of this research. The problem is students’ difficulties 

in comprehending Narrative text at Senior High School 8 Mandau. The 

researcher was focus in students’ difficulties to identify main idea, 
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generic structure, language feature, references, inference, vocabulary and 

moral value of Narrative text. 

3. Formulation of Problem 

 Based on the problem depicted in the background of the problem, 

the research was identified as follows: 

a. What are students’ difficulties in comprehending Narrative text at 

the tenth grade of Senior High School 8 Mandau? 

b. What are the factors that cause difficulties in comprehending 

Narrative text? 

4. Objective and Significance of the Research 

1. Objective of the Research 

The objectives of this research are as follows: 

a. To find out the students’ difficulties in comprehending 

Narrative text at the tenth grade of Senior High School 8 

Mandau. 

b. To find out the factors that cause difficulties in comprehending 

Narrative text at tenth grade of Senior High School 8 Mandau. 

2. Significance of the Research 

The significances of this research are as follows: 

a. Hopefully, this research is able to benefit the writer as a novice 

researcher, especially in learning how to conduct a research. 

b. These research findings are also expected to be useful and 

valuable, especially for students and teachers of English at the 



6 
 

 

tenth grade of Senior High School 8 Mandau to be 

consideration for their teaching and learning process in the 

future. 

c. Besides, these research findings are also expected to be positive 

and valuable information, especially for those who are 

concerned in the world of teaching and learning English as 

foreign or second language. 

d. Finally, these research findings are also expected to be practical 

and theoretically information to develop of theories on 

language teaching and learning.  

5. Reason for Choosing the Title  

These are some reasons why the researcher was interested in 

conducted this research. The reasons are as follows: 

a. The title of the research was relevant with the researcher’s status as 

a student of English Education Department. 

b. Finally, the location of the research facilitates the researcher to 

conduct the research 

6. Definition of the Term 

       These are so many terms are involved in this research. In order 

to avoid misunderstanding to the terms used in this research, thus, the 

researcher provides the definition of all terms in this research as 

follows: 
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a. Analysis  

 An analysis means finding clear information about 

something, somebody or some cases (Suharwinoto, 2001). In this 

research the analysis means describe of students’ difficulties in 

comprehending Narrative text. 

b. Difficulties in Reading Comprehension 

 The main problem with reading comprehension is that the 

students lack of the strategies to actively engage with the text so 

that they can understand it. In this research, reading 

comprehending is how students to understand the main idea, 

language features, generic structure, reference and moral value 

from Narrative text. 

c. Narrative text 

 According to (Klinger, 2007), narrative texts include 

different types, or genres, that can vary somewhat from this basic 

story grammar template. In this research, Narrative text is text in 

which there is main idea, language features, generic structure, 

reference, and moral value. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoritical Framework 

1. The Nature of Reading 

Reading is functions as the window of knowledge in which 

people can to know much information they cannot get completely from 

other skills such as listening, speaking, or writing. It might be said that 

through speaking with others and listening to the radio or television, 

someone will get knowledge or information. However, the amount of 

the information will not be as perfect as when she/he does reading. The 

reader can find the reason, for example, explanation, summary, and 

comments on the news that they read.  

Regarding Moreillon (2007) stated that reading is making 

meaning from print and visual information. But reading is not simple. 

Reading is an active process that requires a great deal of practice and 

skill. According to Brown (2003), there are four basic types of reading, 

they are as follows: 

a. Perspective Reading 

Perspective reading tasks involve attending to the 

components or larger stretches of discourse such as letters, word, 

punctuation, and another graphical symbol. Bottom-up processing 

is implied. A teacher can design some assessment in perspective 
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reading such as reading aloud, written response, multiple-choice, 

and picture-cued items. 

b. Selective Reading  

This category is largely an artifact of assessment formats to 

ascertain one’s reading recognition of lexical, grammatical or 

discourse features of language within a very short stretch of 

language, a certain typical tasks used: picture-cued task, matching, 

true/false, multiple-choice, etc. The teacher can stimulate the 

students by giving sentences, brief paragraphs, and simple charts 

and graphs. Brief responses of the students are needed for 

measuring their understanding. In this category, a combination of 

bottom-up and top-down processing may be used. 

c. Interactive Reading  

The types of text such as anecdote, short narrative and 

descriptive excerpts from longer texts, questionnaires, memos, 

announcements, directions, recipes, and the like. The focus of an 

interactive task is to identify relevant features (lexical, symbolic, 

grammatical, and discourse). In this reading type top-down 

processing is typical of such tasks; although some instances of 

bottom-up performance may be necessary. The teacher can invite 

the students by using a cloze task, impromptu reading pus 

comprehension questions, short-answer tasks, editing, scanning, 

ordering tasks, and information transfer. 
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d. Extensive Reading 

     Extensive task applies to the texts of more than a page, up to 

and including professional texts, essays, technical reports, short 

stories, and books. Top-down processing is used for this task. The 

teacher can blow up some assessments like skimming tasks, 

summarizing and responding, and also note-taking and outlining. 

 Based on the statement above, this research includes in 

interactive reading, because this research discusses comprehending 

narrative text that component of interactive reading. For assessment in 

this case include in perspective reading. Assessment in selective 

reading one of them was multiple-choice. In the case the researcher 

was used multiple-choice to collecting data. 

2. The Nature of Reading Comprehension 

a. Reading Comprehension 

Pertaining to to Hasibuan (2007), he says that reading 

comprehension is thus much more than decoding. Reading 

comprehension results when the reader knows which skills and 

strategies are appropriate for the type of text and understand how to 

apply them to accomplish to the reading, the purpose for reading and 

type of text determine the specific knowledge, skills, and strategies 

that readers need to apply to achieve comprehension.  
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 According to Linse (2005) states that reading cannot be 

separated from comprehension because the purpose or the results of 

reading activity is to comprehend what has been read. Reading 

without understanding what has been useless. Without 

comprehending the text the reader gets nothing from the reading 

process.  

  Pertaining to Brassell (2008), says that reading 

comprehension is the ability of the way to demonstrates knowledge 

or understanding of the information from written text. The 

comprehension occurs when a reader able to act, respond or 

transform the information from the text. It means the reader is asked 

can take the conclusion of the text. The reader can also give their 

response to of which has been read.  

 Based on the statement above, it was clear that reading 

cannot be separated from comprehension since the goal of reading is 

comprehension. The activities of reading aim to achieve 

comprehension, reading doesn’t just pronounce the word of printed 

books but it is the process of constructing meaning. Then, the goal of 

learning was to understand the material being read or learned. Thus, 

reading comprehension was a way to get knowledge from the printed 

text, gained through comprehension.  
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b. Level of Reading Comprehension  

       Reading comprehension also can be differed by its purpose. 

According to Richard (2010), there are four levels of reading 

comprehension based on its purpose: 

1) Literal comprehension: reading to understand, remember, or 

recall the information explicitly contained in a passage. Its 

means reading to know information in general. It means the 

students can catch information in general from the text. The 

students can also recall the information from the text that they 

get from beginning to end. 

2) Inferential comprehension: reading to find information which is 

not explicitly stated in a passage, using the reader’s experience 

and intuition, and by inferring. It means the students aim at 

findings specific information of the texts. Inferential 

comprehension helps students to finding the information from 

the long texts. 

3) Critical or evaluate comprehension: reading to compare 

information in a passage with the reader’s own knowledge and 

values. It means the students compare and conclude their own 

knowledge and values of the texts. In this comprehension the 

students are required to be more critical in understanding a text. 

4) Appreciate comprehension: reading to again an emotional or 

other kind of valued response from a passage. It means brings 
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the students to go within an emotional response from a text. In 

this comprehension is different from the three previous 

comprehensions that discusses comprehend of the text. 

Appreciate comprehension more emotional readers. 

Based on the statement above, the researcher got conclusion 

was there were four levels of reading comprehension, such as: literal 

comprehension, inferential comprehension, critical or evaluate 

comprehension, and appreciate comprehension. Each student has 

different level to get information from the text. The students need all 

of the levels of reading comprehension when reading the narrative 

text. Students are required to be able to understand, to find specific 

information, and use emotional in reading the text. 

c. Component of Reading Comprehension 

Regarding King (1989) stated five components that may help 

to read carefully, such as: 

1) Finding factual information 

   In finding factual information, it requires readers to scan 

specific detail. One of the first steps in reading, especially in 

narrative text. The factual information questions are prepared for 

students and those which appear with WH-question word. 

2) Finding the main idea 

   The main idea of paragraph is what the author wants you to 

know about the topic. The main idea makes a particular statement 
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or emphasizes a special aspect of the topic. It is usually expressed 

as complete thought and indicates the author’s reason or the 

purpose for writing and the message to share with the reader. 

3) Identifying the topic 

   According to Kathleen (1992), a paragraph can be defined 

as a group of related ideas. The sentence relates to one another in 

the sense that each is about a common person, place, thing, or 

idea. This common subject or idea is called the topic. The topic is 

what the entire paragraph is about. 

4) Finding the meaning of vocabulary 

  In finding the meaning of vocabulary, readers can develop 

their guessing ability to the word which is not familiar with them 

by relating the close meaning unfamiliar words to the text and the 

topic of the text that is read. The word has been nearly equivalent 

meaning when it has or nearly the same meaning as another 

word. 

5) Identifying reference 

   Reference is the relationship that holds between word and 

things: words refer to things. This reference can help readers 

understanding the reading. References found in the text, 

especially in narrative text. 
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6) Making inference 

   According to Kathleen (1992), the inference is a logical 

connection that you draw between what you observe or know and 

you do not know, inference is reasonable guesses made on the 

basis of available information. 

Based on the statement above, the students need to know five 

components of reading. The students need to master all of the 

components to easier their got information from the texts. Especially in 

narrative text of this researcher, the researcher used finding factual 

information and making inference for the operational concept. 

3. Difficulties in Reading Comprehending  

a. Difficulties in Reading Comprehending 

Regarding Oberholzer (2005) stated that “difficulty with 

reading can have an increasingly negative effect on the students’ 

schoolwork and tertiary education, as reading requirements become 

greater and more extensive.” If the students find difficulties in 

comprehending the text, it will affect their study. They will have 

difficulty in understanding the texts in the future. The students will 

also not please with English. 

Pertaining to Richard (1974), says that the source of error 

difficulty can be divided into two kinds: 
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1) Interlingual Difficulty 

This type of difficulty is cases by interference coming 

from the students’ native language. Possible interference can be 

predicted partly from the knowledge of differences between first 

language and the second language. The learners of a foreign 

language make mistake in the target language by the effect their 

mother tongue. 

2) Intralingual Difficulty 

   This type of difficulty is these which reflect the grammar 

characteristic of rules of learning. Students may make a mistake 

in the target language since they do not know the target language 

very well; they have difficulties in using it. 

Based on the statement above, there two difficulties in 

comprehending, such as interlingual difficulty, and intralingual 

difficulty. In this case, the students at Senior High School 8 Mandau 

include in intralingual difficulty. The students got difficulties in 

grammar because their vocabulary was low. 

b. The Factors of Difficulties in Comprehending 

      Comprehension problems can be caused by a variety of 

different factors. It may be due to both intrinsic and extrinsic factors. 

Weak comprehension surely makes the students difficult to fill a 

reading texts exercise in examination. Some factors of causes of poor 

comprehension followed by Westwood (2008) are: 
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1) Limited vocabulary knowledge 

 Vocabulary is the most important component in creating 

meaning. That is because the texts consist of several words 

namely vocabulary. Is a student has difficulty understanding 

what he or she is reading, it is worth consider whether there is a 

serious mismatch between the students’ own knowledge of word 

meanings and the word used in the text. 

2) Lack of fluency 

 Some students often find these difficulties because they are 

not reading well. Students who read very slowly or faster often 

comprehend poorly. Slow reading tends to restrict cognitive 

capacity to the low level processing of letters and words rather 

than allowing full attention to be devoted to higher order ideas 

and concepts within the text. But very fast reading may result in 

accurate word recognition and important details being 

overlooked. 

3) Lack the familiarity with the subject matter 

 Commonly, at the first meeting the teacher directly gives 

apperception from the school textbook. Whereas it is better to 

provide information first by other terms like video, posters, mini 

lecture, etc. But in fact, many teachers give introduction theory 

use school textbook directly. It makes the students poor in 

comprehension. 
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4) Difficulty level of the text (reliability) 

 The difficulty level of text is a major factor influencing 

whether or not material can be read with understanding. Text that 

is complex in terms of concepts, vocabulary, sentence length and 

structure is difficult for readers to process. It means that the 

students have to read based on their level. For example the 

students at eight grades are taught narrative text, it also taught at 

the ninth grade. But the level of the text is different. 

5) Inadequate use of effective reading strategies 

 This causes of difficulties which always happened in 

teaching and learning process. Actually the students need variety 

strategies from the teacher, because the teachers as the facilitator 

and the manager in the classroom. Strategy in reading in 

extremely needed for enhancing their comprehension. 

Unfortunately, there is evidence that reading is not being taught 

as a thinking activity and many teachers do not spend much time 

instructing students in the use of comprehension strategies. 

6) Weak verbal reasoning 

 This difficulty is caused by poor students’ connection 

between new information and their existing knowledge. But it 

depends on the students’ ability to reason while reading process. 

It determined by an individual’s level intelligence. 
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7) Problems with processing information 

 Everybody has different working memory capacity. 

Whereas in reading process, the reader should has enough 

memory for receiving message. In order to maintain the meaning 

of text as the sentence and paragraphs accumulate, a reader has to 

be able to keep relevant information within working memory and 

make necessary connection between ideas. Therefore, the 

implication of teaching are that slow readers should be 

encouraged re read the material, several times if necessary, in 

order to process the information successfully. 

8) Problems in recalling information after reading 

 Recall depends on the students giving adequate attention to 

reading task and knowing that is important to remember details. 

Commonly the students found these problems which make the 

difficulties in comprehending the text. That is because students 

poor in attention while reading. Recall is strongest when readers 

connect new information in the text to their previous knowledge 

and experience, and when they rehearse key points from the 

texts. Using mind map or graphic organizer can help students to 

recall information from the texts. 
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4. Assessing Reading Comprehension 

     According to Brown (2004), assessment is an ongoing process 

that encompasses a much wider domain. Thus, assessment is a process 

to know students’ abilities by using tests, interviews, observation, 

questionnaires, etc. He also mentions some possible activities which 

can be done in term of selective reading, such as: 

a) Multiple-Choice 

   The most popular method of assessing reading 

comprehension is the multiple-choice format. Its purpose is to 

make it easier to administer and can be scored quickly. Multiple-

choice is a form of an objective assessment in which respondents 

are asked to select the only the correct answer from the choices 

offered as a list. 

b) Matching Tasks 

  In this type, the students are simply for responding 

correctly by matching it with the appropriate format, thus, the 

students are required to observe the pragmatic interpretations of 

signed and labeled things. This task type may also involve 

matching items from an extract of a text. 

c) Editing Tasks 

   In terms of editing tasks, it refers to a method for assessing 

linguistic competence in reading. In this type, the students are 

required to edit and detect the error in the written passages. Editing 
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tasks are the tasks that sentences remove a word or phrase to make 

the sentences grammatically correct. 

d) Picture-Cued Tasks 

 In this term, the students look at picture-cued tasks for 

porspective recognition of symbols and words. They read a 

sentence or passage and choose one of the pictures to be described. 

e) Gap-Filling Task (Fill in the Blank) 

  In this type, the students are required to complete the 

sentence by filling the blank. There are options for filling the 

blank. The students can choose based on the options for of filling 

the blank. 

  The researcher was chose multiple-choice to collect the 

data from the participants. Five options were given for the 

participants to answer the questions. The questions related to the 

variable of this research that was narrative text. 

5. Kind of text 

According to Hartono there are fourteen types of genre text, those are: 

1) A recount is a kind of genre used to retell events for the purpose of 

informing or entertaining. 

2) The narrative is a kind of genre used to amuse, to entertain and to 

deal with actual or various experiences in different ways. 

3) The news story is a factual text which informs the reader’s events of 

the day which are considered newsworthy or important.   
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4) An anecdote is a kind of genre used to share with others an account 

of an unusual or amusing incident 

5) Spoof is a kind of genre used to retell an event with a humorous 

twist. 

6) The procedure is a kind of genre used to describe how something is 

accomplished through a sequence of actions or steps.   

7) The explanation is a kind of genre used to explain the processes 

involved in the formation or workings of natural or socio-cultural 

phenomena. 

8) The report is a kind of genre used to describe the way things are, 

with reference to arranging or natural, manmade and social 

phenomena in our environment.    

9) An analytical exposition is a kind of genre used to persuade the 

reader or listener to take action on some matter.   

10) Hortatory exposition is a kind of genre used to persuade the reader or 

listener that something should or should not be the case. 

11) Discussion is a kind of genre used to present (at least) two points of 

view about an issue.   

12) The description is a kind of genre used to describe a particular 

person, place or thing.   

13) The review is a kind of genre used to critique an artwork or event for 

a public audience.   
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14) Commentary is a kind of genre used to explain the processes 

involved in the information (evolution) of a social-cultural 

phenomenon, as though a natural phenomenon. 

 Based on the explanation above, the researcher chose Narrative 

text because conducted with the 2013 curriculum as a guideline to teach 

and learn at Senior High School. The previous interview with a teacher 

at school, she said one of the texts that they do not master was narrative 

text. 

6. Narrative Text 

a. Definition of Narrative Text 

  The narrative text is a story with complication or 

problematic events and it tries to find the resolutions to solve the 

problems. Narrative text tells the story or problems that happened in 

the past. According to Mcwhorter (1992), the narrative text relates 

to a sequence of events, often in the form of a story. Regarding 

Anshari (2007) says the purpose of narrative text is to entertain, 

create, stimulate emotions, motivate, guide and teach the moral 

value to the students. 

 In narrative text, the students should find the main ideas or 

contents of Orientation, Complication, Resolution, and 

Reorientation Louise (2007). In Orientation, the students need to 

know the scene and the participants. Then, in complication, the 

students should find the problems occur in the story. For the 
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resolution, the students will find how the problems are solved. Last, 

reorientation refers to the conclusion of a story. According to 

Harmer (2001), one of reading that techniques can be used by the 

students in order to be able to find the main idea of a text is through 

skimming. Skimming means reading quickly three to four times 

faster than normal reading.   

  When reading the text, students need to know the aspects 

of reading comprehension, they are as follows: 

1) Main Idea 

 According to Whother (1986), main idea is called the topic 

sentence. It tells the content of the paragraph. In other hand, the 

main idea is the important ideas that is developed by the writer 

throughout paragraph and sometimes are available in key 

words and explicit or implicit message. 

2) Language Features 

 The grammatical order of the text is a language feature 

that is the rules in a language to look for the similarities of the 

words in the text. The language feature of narrative text is used 

past tense (killed, drunk, etc.), adverb of time (once upon a 

time, one day, etc.), time conjunction (when, then, suddenly, 

etc.), specific character, action verbs. A verb that shows an 

action (killed, dug, walked, etc.). direct speech. It is to make 
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the story lively (Snow White said, “My name is Snow White”). 

The direct speech uses present tense. 

3) Generic Structure 

 A key characteristic for all text types is the requirement 

to order or introduce the character involved in the story, the 

time and place in the story Watkins (2005). There is three 

generic structure of the narrative text, such as: Orientation: it is 

about opening paragraph where the characters of the story are 

introduced. Complication: where the problems in the story 

developed. Resolution: where the problems in the story is 

solved. Coda/ reorientation: lesson from the story. 

4) References 

  According to Lattulipe in Marsiyah (2009) reference is 

the words or phrases that is used either before or after the 

reference in the reading material. One of the aspects of 

comprehension is that the readers must be able to mention the 

particular objects or things that have been mentioned by the 

author. Reference can be defined as a pronoun or noun phrase 

that refers to a previous text. 

5) Moral Value 

 The moral value of narrative text is one of the points 

that are being expressed by the writer to the reader. Moral 

value can give more information about what the reader has 
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read, as interesting as what the message of the text which can 

be taken by the reader.  

 The Example of Narrative Text 

                                             Fox and a Cat 

One day a cat and a fox were having a conversation. The fox, who 

was a conceited creature, boasted how clever she was. 'Why, I know at 

least a hundred tricks to get away from our mutual enemies, the dogs,' she 

said. 

I know only one trick to get away from dogs,' said the cat. 'You 

should teach me some of yours!' 

Well, maybe someday, when I have the time, I may teach you a few 

of the simpler ones,' replied the fox airily. 

Just then they heard the barking of a pack of dogs in the distance. 

The barking grew louder and louder - the dogs were coming in their 

direction! At once the cat ran to the nearest tree and climbed into its 

branches, well out of reach of any dog. 'This is the trick I told you about, 

the only one I know,' said the cat. 'Which one of your hundred tricks are 

you going to use?' 

The fox sat silently under the tree, wondering which trick she 

should use. Before she could make up her mind, the dogs arrived. They 

fell upon the fox and tore her to pieces. 

 

The moral value from the story is a single plan that works is better 

than a hundred plans in doubt and cocky will bring you to the difficulty. 
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B. Relevant Research 

 The first thesis was a classroom action research design entitled “An 

Analysis of Students’ Difficulties in Reading Narrative Text at the First 

Grade of Senior High School 1 Tambang”. Written by Dian Anggraini. It 

was conducted in 2017. This research used purposive sampling to got the 

sample. There were 2 classes at the tenth-grade of Senior High School 1 

Tambang. First MIA classes and IIS classes. MIA 3 as a sample. Technique 

for collecting data the researcher test and questionnaire. The data analysis of 

this research used descriptive quantitative. From the test that the researcher 

carried out, it was found that the students still had difficulties to identify 

generic structure of narrative text and the factor that caused students’ 

students’ difficulties in reading narrative text was learners’ background 

knowledge, because most of the students do not know about generic 

structure, and students have to lack background knowledge about narrative 

text. The percentage of all difficulties was caused by learners’ background 

57,67%, teaching technique 16,17%, and learner’s environment 21,70%. The 

highest percentage of factors that caused students difficulties in reading 

narrative text was the learners’ background 57,67%, and the lowest 

percentage of the difficulties was caused by teaching technique. 

 The second thesis was a document analysis research design entitled 

“An Analysis of Students' Difficulties in Writing Recount Text at Tenth 

Grade of SMA N 1 Sungai Limau.” Written by Allieni Harris, a student of 

the State University of Padang. It was conducted in 2016. This research used 
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purposive sampling to get the sample. The classes were X1 and X3. The 

sample was X1. The instrument for this research was writing test of recount 

text. The students were asked to write a recount text based on some topics 

given. Technique for data analysis is scoring rubric of recount text. This 

research was proposed to discover ability of students and types of 

difficulties faced by students in writing Recount text. This research was 

proposed to discoverability of students and types of difficulties faced by 

students in writing Recount text. This research finds out Interlingual 

transfer, Intralingual transfer, and lack of vocabulary that the cause of 

difficulties students in writing Recount text. In the documentation of the test, 

the writer took a result of the documentation of the test. Documentation of 

the test took from multiple-choice tests that consist of ten questions about 

finding the moral value of the narrative text that has given with English 

teacher in preliminary research. In the questionnaire, the writer gave 12 

questions to the students who got the score below the criteria of minimum 

mastery (KKM) in preliminary research. The researcher gave the questions 

by criteria of the questionnaire to get the factors that cause students 

difficulties in finding the moral value of the narrative text. 

 The similarity was between relevant research Dian Anggraini and 

Allieni Harris with the researcher were to analysis difficulties of the 

students. The difference was how to collect the sample. Their used 

purposive sampling and the researcher used simple random sampling. 
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C. Operational Concept 

 Some factors of causes of poor comprehension followed by 

Westwood (2008) are: 

1. Limited vocabulary knowledge 

2. Lack of fluency 

3. Lack of familiarity with the subject matter 

4. Difficulty level of the text (readability) 

5. Inadequate use of effective reading strategies 

6. Weak verbal reasoning 

7. Problems with processing information 

8. Problem in recalling information after reading 

 Then, the indicators of reading narrative text followed by Whother, 

(1986) can be seen, as follows: 

a. The student’s difficulty to identify main idea. 

b.  The student’s difficulty to identify factual Information. 

c. The student’s difficulty to identify generic structure. 

d. The student’s difficulty to identify reference. 

e. The student’s difficulty to identify moral value. 

f. The student’s difficulty to identify inference. 

g. The student’s difficulty to identify meaning of vocabulary. 
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BAB III 

RESEARCH METHOD 

A. Research Design 

      The design of this research was descriptive quantitative research 

methods consist of one variable that was students’ difficulties in 

comprehending narrative text. Pertaining to Creswell (2012), says that 

quantitative research identify a research problem based on trend in the field 

or on the need explain why something occurs. This research was done by 

describing students’ difficulties in comprehending narrative text at Senior 

High School 8 Mandau. 

B. Location and Time of the Research 

      This research was conducted on November 2019 and the location of the 

research was at Senior High School 8 Mandau. 

C. Subject and object of the Research 

1. The subject of this research was the tenth grade students of Senior 

High School 8 Mandau in the academic 2019/2020. 

2. The object of this research was students’ difficulties in comprehending 

Narrative text. 
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D. Population and Sample of the Research 

1. Population of the Research 

  The target population of this research was the tenth-grade 

students of Senior High School 8 Mandau. There are 138 students 

consists of 4 classes. The specification of the population can be seen on 

the table below: 

Table III.1 

The Population of the Tenth Grade of Senior  

High School 8 Mandau 

No. Class Population 

1. MIPA 1 34 Students 

2. MIPA 2 34 Students 

3. IIS 1 35 Students 

4. IIS 2 35 Students 

 Total 138 Students 

 

2. Sample of the Research 

 The population of this research 138 students. According to 

Arikunto (2006) if the total population is less than 100, it is better to take 

all of them as the sample but if the total population are more than 100 

students the sample can be taken between 10-15% or 20-25%. Because 

the population is too large, the researcher took 25% of the population as 

the sample. So, researcher took 35 students as the sample of the research.  

  A sample was selected by randomization and using a number of 

techniques is the lottery method. According to Notoatmodjo, (2010) the 

lottery technique is that is each subject registered as populations were 

numbered starting from 1 to with the number of subjects in each class. 
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On small paper written subject, one number for each paper then rolled. 

With no prejudice take rolls of the size according to the number of 

samples each class that have been determined the number, the number 

printed on the roll paper it was the sample or subject to be studied. So, 

researcher got sample such as from MIPA 1 was 9 students, MIPA 2 was 

9 students, IIS 1 was 9 students, and IIS 2 was 8 students. 

Table III. 2 

The Sample of the Tenth Grade of Senior  

High School 8 Mandau 
No Class Male Female Total Number of 

Students 

1. MIPA 1 4 5 9 

2. MIPA 2 4 5 9 

3. IIS 1 4 5 9 

4. IIS 2 4 4 8 

Total 16 19 35 

  

E. Technique of Collating Data 

1.  Test 

  In this research, the researcher used the test as a technique for 

collected the data. According to Brown (2004), test means a method 

measuring of a person’s ability, knowledge or performance.  To collect 

the data from the sample, the researcher was used multiple-choice items 

from which they have to choose one correct answer among four options. 

This test was used to measure the students’ difficulties in 

comprehending Narrative text. The test consists of 25 questions. There 

are six stories legend of narrative text. Four stories consists five 

questions based on operational concept. There are two stories for five 
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operational concepts. The first story consists to three operational 

concepts and the second story for two operational concepts. 

Table III. 3 

BLUE PRINT OF READING TEST OF NARRATIVE TEXT 

 
No Indicator Number of Items 

1. Students’ difficulty in identifying main idea 2,6,11,16 

2. Students’ difficulty in identifying factual 

information 

1,7,12,17,22 

3. Students’ difficulty in identifying generic 

structure 

3,8,13,18,23 

4. Students’ difficulty in identifying references 4,9,14,,24 

5. Students’ difficulty in identifying moral value 5,10,15,20,25 

6. Students’ difficulty in identifying inference 19,21 

7. Students’ difficulty in identifying meaning of 

vocabulary 

24 

 

2. Questionnaire  

The questionnaire was a technique of data collection technique in 

which the researcher gave the written question to the respondent for an 

answer. According to Sugiyono (2014), a questionnaire means the 

technique of collecting data by giving some questions to the respondent. 

The questionnaire is made to understand the experiences, beliefs, 

perceptions, and feelings of a given group of people. It consists of items 

to find out the participants’ opinions or views about the difficulties in 

comprehending narrative text. 

         Table III.4 

Blue Print of Students’ Difficulties in Reading Comprehension 

Factors Questionnaires 

No Reading Difficulties Item Number 

1. Limited Vocabulary Knowledge 1,9 

2. Lack of Fluency 2,10 

3. Lack of Familiarity with the Subject Matter 3,11 
4. Difficulty Level of the Text 4,12 

5. Inadequate Use of Effective Reading Strategies 5,13 

6. Weak Verbal Reasoning 6,14 

7. Problems with Processing Information 7,15 

8. Problems in Recalling Information After Reading 8,16 



34 
 

 

F. Validity and Reliability 

         Pertaining to Creswell (2012), says that validity is the individual’s 

score from an instrument that makes sense, meaningful, enable you as the 

researcher to draw good conclusion from the population and sample. 

1. Validity  

a. Validity of Test 

     To know whether the test is valid or not, the value of robserved 

must be compared with rtable. The number of students is 38. Degree 

of freedom 38-2=36, rtable= 36 are 0,320. 

If the value of robserved>rtable= valid 

If the value of robserved<rtable= invalid 
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Table III.5 

Data of Validity Test 

 

 

 

 

 

 

 

 

 

              The data of table III.5 were consulted rtable at significant 

level of 5%. There were 38 students; that meaning N=38 with df=N-

2=38-2=36. The researcher took the df 38, thus the rtable acquired was 

0.36. It means that 25 items of narrative text were utilized in this 

research. 

b. Validity of Questionnaire 

          To know whether the test is valid or not, the value of robserved 

must be compared with rtable. The number of students is 38. Degree 

of freedom 38-2=36, rtable= 36 are 0,320. 

If the value of robserved>rtable= valid 

Number of 

Item 

r observed r table 

(df=36; 5%) 
Result 

1. .425 0.320 Valid 

2. .650 0.320 Valid 

3. .488 0.320 Valid 

4. .466 0.320 Valid 

5. .425 0.320 Valid 

6. .736 0.320 Valid 

7. .887 0.320 Valid 

8. .829 0.320 Valid 

9. .466 0.320 Valid 

10. .353 0.320 Valid 

11. .746 0.320 Valid 

12. .650 0.320 Valid 

13. .887 0.320 Valid 

14. .544 0.320 Valid 

15. .425 0.320 Valid 

16. .425 0.320 Valid 

17. .650 0.320 Valid 

18. .488 0.320 Valid 

19. .466 0.320 Valid 

20. .425 0.320 Valid 

21. .736 0.320 Valid 

22. .887 0.320 Valid 

23. .829 0.320 Valid 

24. .466 0.320 Valid 

25. .353 0.320 Valid 
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If the value of robserved<rtable= invalid 

Table III.6 

Data of Validity Questionnaire 

 

 

 

 

 

 

 

 

 

 

 

  The data of table III.6 were consulted rtable at significant 

level of 5%. There were 38 students; that meaning N=38 with df=N-

2=38-2=36. The researcher took the df 38, thus the rtable acquired was 

0.36. It means that 16 items of cause of difficulties in reading 

comprehending of narrative text were utilized in this research. 

2.  Reliability 

1. Reliability of the Instrument 

As mentioned by Arikunto (2006) the reliability for good 

classroom achievement tests are expected to exceed 0,0 and close 

1,00. He stated that reliability of test is considered as follows: 

 

 

 

Number of 

Item 

             Result 

1. .346 0.320 Valid 

2. .824 0.320 Valid 

3. .824 0.320 Valid 

4. .324 0.320 Valid 

5. .346 0.320 Valid 

6. .824 0.320 Valid 

7. .382 0.320 Valid 

8. .824 0.320 Valid 

9. .324 0.320 Valid 

10. .824 0.320 Valid 

11. .382 0.320 Valid 

12. .324 0.320 Valid 

13. .382 0.320 Valid 

14. .382 0.320 Valid 

15. .824 0.320 Valid 

16. .824 0.320 Valid 
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Table III.7 

Category of Reliability 
No Reliability Category 

1 0.0 – 0.20 Poor 

2 0.21 – 0.40 Satisfactory 

3 0.41 – 0.70 Good 

4 0.71 – 1.0 Excellent 

 

     In this research, the researcher used SPSS 23.0 version 

to calculate the reliability of test. There were two tests of 

reliability; test and questionnaire. The result of test reliability is 

as follows: 

Table III.8 

Reliability of Test 

 

 

 

 

The reliability value of the test was 0.936. It was 

categorized into high reliability level. 

Table III.9 

Reliability of Questionnaire 

 

Reliability Statistics 

Cronbach's 

Alpha 

N of Items 

.858 16 

 
     The reliability value of the questionnaire was 0.858. It 

was categorized into high reliability level. 

     

Reliability Statistics 

Cronbach's 

Alpha 

N of Items 

.936 25 
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The following steps were how to get the result data based on 

SPSS 23 for windows- statistical software: 

a. Open the students test result. 

b. From the menu SPSS, click analyze, click sub menu scale 

and then click reability analysis. 

c. from the box reability analysis moves all of varibles into 

items. 

d. From statistical, click scale, at summaries; click means and 

click continue, and then click ok to end this process and you 

will see the output data of SPSS automatically. 

 

G. Technique of Data Analysis 

       The data obtained from the test was analyzed by using descriptive 

statistic. According to Anser (2011), descriptive statistics are a set of 

procedures to summarize numerical data were a large number of observed 

values is reduced to a few numbers. 

       In this research, the researcher was analyzed students ability in 

comprehending narrative text at tenth grade students of Senior High School 

8 Mandau. In this research, the researcher used percentage. 

       Finding out the percentage score of the students by using formula 

Sudjiono (2006): 

 P   
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Where: 

P = Percentage 

F = Frequency  

N= Respondents 

 Finding out the mean score of the students by using the following 

formula Iilyas (2002): 

  X= 
∑ 

 
x100 

X      = Mean score 

∑x    = Total score 

N     = The total number of students 

 Based on passed score standard for English subject was 78 at 

Senior High School 8 Mandau. Then, according to Curriculum 2013 on 

Senior High School 8 Mandau, the classification of the students’ score 

was shown below:  

Table III.10 

    The Classification of Students’ Score 

 
Score Categories Mark 

80-100 Very Good A 

70-79 Good B 

60-69 Enough C 

50-59 Less D 

>49 Very Less E 
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BAB V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

        This research was conducted to find out students’ difficulties in 

comprehending narrative text at Senior High School 8 Mandau. Based on 

the calculation of students’ score in difficulties in comprehension narrative 

text at tenth grade, score average was 57.73% which categorized as less 

level. The highest students’ difficulty in comprehending narrative text was 

the students are not able to identify generic structure in percentage 54.28%. 

Students’ difficulty in comprehending narrative text was students are not 

able to identify main idea in percentage 47.14%.  Students’ difficulty in 

comprehending narrative text was the students are not able to identify 

factual information in percentage 35.94%. Students’ difficulty in 

comprehending narrative text was students are not able to identify references 

in percentage 20.95%. Students’ difficulty in comprehending narrative text 

was the students are not able to identify moral value in percentage 50.28% 

Students’ difficulty in comprehending narrative text was students are not 

able to identify inference in percentage 27.14%. The lowest students’ 

difficulty in comprehending narrative text was students are not able to 

identify meaning of vocabulary in percentage 17.14%.  
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 Meanwhile the factors that cause difficulties in comprehending 

narrative text at tenth grade of Senior High School 8 Mandau are the highest 

of cause students’ difficulties in comprehending narrative text was difficulty 

level of the text (readability) (53 participants) in percentage 75.14%, the 

cause students’ difficulty in comprehending narrative text was limited 

vocabulary knowledge (52 participants) in percentage 17.05%, the cause 

students’ difficulty in comprehending narrative text was lack of familiar 

with the subject matter (33 participants) in percentage 9.84%, the cause 

students’ difficulty in comprehending narrative text was inadequate use of 

effective reading strategies (35 participants) in percentage 11.48%, the cause 

students’ difficulty in comprehending narrative text was weak verbal 

reasoning (34 participants) in percentage 11.15%, the cause students’ 

difficulty in comprehending narrative text was problems with processing 

information (34 participants) in percentage 11.15%, the cause students’ 

difficulty in comprehending narrative text was problems in recalling 

information after reading (34 participants) in percentage 11.15%, and the 

lowest of cause students’ difficulties in comprehending narrative text was 

lack of fluency (30 participants) in percentage 45.86%. 
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B. Suggestion 

 Considering the result of students’ difficulties in comprehending narrative 

text, the researcher would like to give some suggestion as follows: 

1. Suggestion for Teachers 

a. The teacher should be more creative in teaching english in order to 

make students give full attention. 

b. The teacher should do pre-activites before starting the lesson to give 

students brainstorming session. 

2. Suggestion for Students 

a. The students should pay more attention to the lesson explained by 

the teacher. 

b. The students should be more active in the class in order to give 

feedback to the teacher. 

3. Suggestion for the next reseachers 

 The researcher hope from this the research can  helped the other 

reseachers to guide how to made the research about the students’ 

difficulties in comprehending narrative text. 
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Bahasa Inggris Umum  

Satuan Pendidikan : SMA/MA 

Kelas   : X (Sepuluh) 

Kompetensi Inti  : 

 KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, 

kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, 

masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”. 

 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 

teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan 

pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah 

 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak 

secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 

 

Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

3.1  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi 

dan meminta informasi terkait jati diri 

dan hubungan keluarga, sesuai dengan 

konteks penggunaannya. (Perhatikan 

unsur kebahasaan pronoun: subjective, 

objective, possessive) 

 Fungsi Sosial 

Mengenalkan, menjalin hubungan 

interpersonal dengan teman dan guru 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar dugaan) 

 Unsur Kebahasaan 

- Sebutan anggota keluarga inti dan yang 

lebih luas dan orang-orang dekat lainnya; 

hobi, kebiasaan 

- Verba: be, have, go, work, live (dalam 

simple present tense) 

- Subjek Pronoun: I, You, We, They, He, 

She, It 

- Kata ganti possessive my, your, his, dsb. 

- Kata tanya Who? Which? How? Dst. 

- Menyimak dan menirukanbeberapa contoh interaksi terkait jati diri dan 

hubungan keluarga, dengan ucapan dan tekanan kata yang benar 

- Mengidentifikasi ungakapan-ungkapan penting dan perbedaan antara 

beberapa cara yang ada 

- Menanyakan hal-hal yang tidak diketahui atau yang berbeda. 

- Mempelajari contoh teks interaksi terkait jati diri dan hubungan 

keluarganya yang dipaparkan figur-figur terkenal. 

- Saling menyimak dan bertanya jawab tentang jati diri masing-masing 

dengan teman-temannya 

- Melakukan refleksi tentang proses dan hasil belajarnya 

4.1  Menyusun teks interaksi transaksional 

lisan dan tulis pendek dan sederhana 

yang melibatkan tindakan memberi 

dan meminta informasi terkait jati diri, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 
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- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Deskripsi diri sendiri sebagai bagian dari 

keluarga dan masyarakat yang dapat 

menumbuhkan perilaku yang termuat di KI 

3.2  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi interpersonal lisan dan tulis 

yang melibatkan tindakan 

memberikan ucapan selamat dan 

memuji bersayap (extended), serta 

menanggapinya, sesuai dengan 

konteks penggunaannya 

 Fungsi Sosial 

Menjaga hubungan interpersonal dengan 

guru, teman dan orang lain. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar dugaan) 

 Unsur Kebahasaan 

- Ungkapan memberikan ucapan selamat 

dan memuji bersayap (extended), dan 

menanggapinya 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Interaksi antara guru dan peserta didik di 

dalam dan di luar kelas yang melibatkan 

ucapan selamat dan pujian yang dapat 

menumbuhkan perilaku yang termuat di KI 

 

- Menyimak dan menirukan beberapa contoh percakapan mengucapkan 

selamat dan memuji bersayap (extended) yang diperagakan guru/rekaman, 

dengan ucapan dan tekanan kata yang benar 

- Bertanya jawab untuk mengidentifikasi dan menyebutkan ungkapan 

pemberian selamat dan pujian serta tambahannya, n mengidentifikasi 

persamaan dan perbedaannya 

- Menentukan ungkapan yang tepat secara lisan/tulis dari berbagai situasi lain 

yang serupa 

- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan 

guru dan teman secara alami di dalam dan di luar kelas. 

- Melakukan refleksi tentang proses dan hasil belajar 

4.2  Menyusun teks interaksi interpersonal 

lisan dan tulis sederhana yang 

melibatkan tindakan memberikan 

ucapan selamat dan memuji bersayap 

(extended), dan menanggapinya 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 

3.3  Menerapkan fungsi sosial, struktur  Fungsi Sosial - Mencermati beberapa contoh interaksi terkait niat melakukan suatu 
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teks, dan unsur kebahasaan teks 

interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi 

dan meminta informasi terkait niat 

melakukan suatu tindakan/kegiatan, 

sesuai dengan konteks 

penggunaannya. (Perhatikan unsur 

kebahasaan be going to, would like to) 

Menyatakan rencana, menyarankan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan atau di luar 

dugaan) 

 Unsur Kebahasaan 

- Ungkapan pernyataan niat yang sesuai, 

dengan modalbe going to, would like to 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Interaksi antara guru dan peserta didik di 

dalam dan di luar kelas yang melibatkan 

pernyataan niatyang dapat menumbuhkan 

perilaku yang termuat di KI 

tindakan/kegiatan dalam/dengan tampilan visual(gambar, video) 

- Mengidentifikasidengan menyebutkan persamaan dan perbedaan dan dari 

contoh-contoh yang ada dalam video tersebut, dilihat dari isi dan cara 

pengungkapannya 

- Bertanya jawab tentang pernyataan beberapa tokoh tentang rencana 

melakukan perbaikan 

- Bermain game terkait dengan niat mengatasi masalah 

- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan 

guru dan teman secara alami di dalam dan di luar kelas. 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.3  Menyusun teks interaksi transaksional 

lisan dan tulis pendek dan sederhana 

yang melibatkan tindakan memberi 

dan meminta informasi terkait niat 

melakukan suatu tindakan/kegiatan, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 

3.4  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks deskriptif lisan dan tulis dengan 

memberi dan meminta informasi 

terkait tempat wisata dan bangunan 

bersejarah terkenal, pendek dan 

sederhana, sesuai dengan konteks 

penggunaannya 

 Fungsi Sosial 

Membanggakan, menjual, mengenalkan, 

mengidentifikasi, mengkritik, dsb. 

 Struktur Teks 

Dapat mencakup 

- Identifikasi (nama keseluruhan dan 

bagian) 

- Sifat (ukuran, warna, jumlah, bentuk, 

dsb.) 

- Fungsi, manfaat, tindakan, kebiasaan 

 Unsur kebahasaan 

- Kosa kata dan istilah terkait dengan 

- Menyimak dan menirukan guru membacakan teks deskriptif sederhana 

tentang tempat wisata dan/atau bangunan bersejarah terkenaldengan 

intonasi, ucapan, dan tekanan kata yang benar. 

- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi 

dengan alat seperti tabel, mind map, dan kemudian menerapkannya untuk 

menganalisis beberapa deskripsi tempat wisata dan bangunan lain 

- Mencermati cara mempresentasikan hasil analisis secara lisan, 

mempraktekkan di dalam kelompok masing-masing, dan kemudian 

mempresentasikan di kelompok lain 

- Mengunjungi tempat wisata atau bangunan bersejarah untuk menghasilkan 

4.4  Teks deskriptif 

4.4.1  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks deskriptif, lisan 

dan tulis, pendek dan sederhana 
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terkait tempat wisata dan bangunan 

bersejarah terkenal 

4.4.2  Menyusun teks deskriptif lisan dan 

tulis, pendek dan sederhana, terkait 

tempat wisata dan bangunan 

bersejarah terkenal, dengan 

memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan, secara 

benar dan sesuai konteks 

tempat wisata dan bangunan bersejarah 

terkenal 

- Adverbia terkait sifat seperti quite, very, 

extremely, dst. 

- Kalimat dekalraif dan interogatif dalam 

tense yang benar 

- Nomina singular dan plural secara tepat, 

dengan atau tanpa a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Deskripsi tempat wisata dan bangunan 

bersejarah yang dapat menumbuhkan 

perilaku yang termuat di KI 

teks deskriptif tentang tempat wisata atau bangunan bersejarahsetempat. 

- Menempelkan teks di dinding kelas dan bertanya jawab dengan pembaca 

(siswa lain, guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil belajar. 

3.5  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks khusus dalam bentuk 

pemberitahuan (announcement), 

dengan memberi dan meminta 

informasi terkait kegiatan sekolah, 

sesuai dengan konteks penggunaannya 

 Fungsi Sosial 

Menjalin hubungan interpersonal dan 

akademik antar peserta didik, guru, dan 

sekolah 

 Struktur Teks 

- Istilah khusus terkait dengan jenis 

pemberitahuannya 

- Informasi khas yang relevan 

- Gambar, hiasan, komposisi warna 

 Unsur Kebahasaan 

- Ungkapan dan kosa kata yang lazim 

digunakan dalam announcement 

(pemberitahuan) 

- Nomina singular dan plural secara tepat, 

dengan atau tanpa a, the, this, those, my, 

- Menyimak dan menirukan guru membacakan beberapa teks pemberitahuan 

(announcement) dengan intonasi, ucapan, dan tekanan kata yang benar. 

- Bertanya dan mempertanyakan tentang persamaan dan perbedaan fungsi 

sosial, struktur teks dan unsur kebahasaannya 

- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi 

dengan alat seperti tabel dan kemudian menerapkannya untuk menganalisis 

beberapa teks pemberitahuan lain 

- Membuat teks pemberitahuan (announcement) untuk kelas atau teman 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.5  Teks pemberitahuan (announcement)  

4.5.1  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks khusus dalam 

bentuk pemberitahuan 

(announcement)  

4.5.2  Menyusun teks khusus dalam bentuk 

pemberitahuan (announcement), lisan 

dan tulis, pendek dan sederhana, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan, 
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secara benar dan sesuai konteks their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Pemberitahuan kegiatan, kejadian yang 

dapat menumbuhkan perilaku yang termuat 

di KI  

 Multimedia 

Layout dan dekorasi yang membuat 

tampilan teks pemberitahuan lebih menarik. 

3.6  Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks 

interaksi transaksional lisan dan tulis 

yang melibatkan tindakan memberi 

dan meminta informasi terkait 

keadaan/tindakan/ kegiatan/ kejadian 

yang dilakukan/terjadi di waktu 

lampau yang merujuk waktu 

terjadinya dan kesudahannya, sesuai 

dengan konteks penggunaannya. 

(Perhatikan unsur kebahasaan simple 

past tense vs present perfect tense) 

 Fungsi Sosial 

Menjelaskan, mendeskripsikan, 

menyangkal, menanyakan, dsb. 

 Struktur Teks 

- Memulai 

- Menanggapi (diharapkan/di luar dugaan) 

 Unsur Kebahasaan 

- Kalimat deklaratif dan interogative dalam 

simple past tense, present perfect tense. 

- Adverbial dengan since, ago, now; klause 

dan adveribial penunjuk waktu 

- Nomina singular dan plural secara tepat, 

dengan atau tanpa a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Kegiatan, tindakan, kejadian, peristiwa 

yang dapat menumbuhkanperilaku yang 

- Menyimak dan menirukan beberapa contoh percakapan terkait dengan 

intonasi, ucapan dan tekanan kata yang tepat 

- Guru mendiktekan percakapan tersebut dan peserta didik menuliskannya 

dalam buku catatannya untuk kemudianbertanya jawab terkait perbedaan 

dan persamaan makna kalimat-kalimat yang menggunakan kedua tense 

tersebut 

- Membaca beberapa teks pendek yang menggunakan kedua tense tersebut, 

dan menggunakan beberapa kalimat-kalimat di dalamnya untuk melengkapi 

teks rumpang pada beberapa teks terkait. 

- Mencermati beberapa kalimat rumpang untuk menentukan tense yang tepat 

untuk kata kerja yang diberikan dalam kurung 

- Diberikan suatu kasus, peserta didik membuat satu teks pendek dengan 

menerapkan kedua tense tersebut 

- Melakukan refleksi tentang proses dan hasil belajar 

4.6  Menyusun teks interaksi 

transaksional, lisan dan tulis, pendek 

dan sederhana, yang melibatkan 

tindakan memberi dan meminta 

informasi terkait keadaan/tindakan/ 

kegiatan/ kejadian yang 

dilakukan/terjadi di waktu lampau 

yang merujuk waktu terjadinya dan 

kesudahannya, dengan 

memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan yang 
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benar dan sesuai konteks termuat di KI 

3.7  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks recount lisan dan tulis dengan 

memberi dan meminta informasi 

terkait peristiwa bersejarah sesuai 

dengan konteks penggunaannya 

 Fungsi Sosial 

Melaporkan, menceritakan, berbagi 

pengalaman, mengambil teladan, 

membanggakan 

 Struktur Teks 

Dapat mencakup: 

- orientasi 

- urutan kejadian/kegiatan 

- orientasi ulang 

 Unsur Kebahasaan 

- Kalimat deklaratif dan interogatif dalam 

simple past, past continuous, present 

perfect, dan lainnya yang diperlukan 

- Adverbia penghubung waktu: first, then, 

after that, before, when, at last, finally, 

dsb. 

- Adverbia dan frasa preposisional penujuk 

waktu 

- Nomina singular dan plural dengan atau 

tanpa a, the, this, those, my, their, dsb. 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Peristiwa bersejarah yang dapat 

menumbuhkan perilaku yang termuat di KI 

- Menyimak guru membacakan peristiwa bersejarah, menirukan bagian demi 

bagian dengan ucapan dan temakan kata yang benar, dan bertanya jawab 

tentang isi teks 

- Menyalin teks tsb dalam buku teks masing-masing mengikuti seorang siswa 

yang menuliskan di papan tulis, sambil bertanya jawab terkait fungsi sosial, 

struktur teks, dan unsur kebahasaan dalam teks 

- Mencermati analisis terhadap fungsi sosial, rangkaian tindakan dan kejadian 

dengan menggunakan alat seperti tabel, bagan, dan kemudian mengerjakan 

hal sama dengan teks tentang peristiwa bersejarah lainnya 

- Mengumpulkan informasi untuk menguraikan peristiwa bersejarah di 

Indonesia 

- Menempelkan karyanya di dinding kelas dan bertanya jawab dengan 

pembaca (siswa lain, guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil belajar. 

4.7  Teks recount – peristiwa bersejarah 

4.7.1  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks recount lisan 

dan tulis terkait peristiwa bersejarah 

4.7.2  Menyusun teks recount lisan dan tulis, 

pendek dan sederhana, terkait 

peristiwa bersejarah, dengan 

memperhatikan fungsi sosial, struktur 

teks, dan unsur kebahasaan, secara 

benar dan sesuai konteks 

3.8  Membedakan fungsi sosial, struktur 

teks, dan unsur kebahasaan beberapa 

teks naratif lisan dan tulis dengan 

memberi dan meminta informasi 

 Fungsi Sosial 

Mendapat hiburan, menghibur, 

mengajarkan nilai-nilai luhur, mengambil 

- Menyimak guru membacakan legenda, sambil dilibatkan dalam tanya jawab 

tentang isinya 
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terkait legenda rakyat, sederhana, 

sesuai dengan konteks penggunaannya 

teladan 

 Struktur Teks 

Dapat mencakup: 

- Orientasi 

- Komplikasi 

- Resolusi 

- Orientasi ulang 

 Unsur Kebahasaan 

- Kalimat-kalimat dalamsimple past tense, 

past continuous, dan lainnya yang 

relevan 

- Kosa kata: terkait  karakter, watak, dan 

setting dalam legenda 

- Adverbia penghubung dan penujuk waktu  

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

 Topik 

Cerita legenda yang dapat menumbuhkan 

perilaku yang termuat di KI 

- Didiktekan guru menuliskan legenda tersebut dalam buku catatan masing-

masing, sambil bertanya jawab terkait fungsi sosial, struktur teks, dan unsur 

kebahasaan yang ada 

- Dalam kelompok masing-masing berlatih membacakan legenda tsb dengan 

intonasi, ucapan dan tekanan kata yang benar, dengan saling mengoreksi 

- Membaca satu legenda lain, bertanya jawab tentang isinya, dan kemudian 

mengidentifikasi kalimat-kalimat yang memuat bagian-bagian legenda yang 

ditanyakan 

- Melakukan refleksi tentang proses dan  hasil belajar. 

 

4.8  Menangkap makna secara kontekstual 

terkait fungsi sosial, struktur teks, dan 

unsur kebahasaan teks naratif, lisan 

dan tulis sederhana terkait legenda 

rakyat 

3.9  Menafsirkan fungsi sosial dan unsur 

kebahasaan lirik lagu terkait 

kehidupan remaja 

SMA/MA/SMK/MAK 

 Fungsi sosial 

Mengembangkan nilai-nilai kehidupan dan 

karakter yang positif 

 Unsur kebahasaan 

- Kosa kata dan tata bahasa dalam lirik 

lagu 

- Ucapan, tekanan kata, intonasi, ejaan, 

tanda baca, dan tulisan tangan 

- Membaca, menyimak, dan menirukan lirik lagu secara lisan 

- Menanyakan hal-hal yang tidak diketahui atau berbeda 

- Mengambil teladan dari pesan-pesan dalam lagu 

- Menyebutkan pesan yang terkait dengan bagian-bagian tertentu 

- Melakukan refleksi tentang proses dan hasil belajarnya 

4.9  Menangkap makna terkait fungsi 

sosial dan unsur kebahasaan secara 

kontekstual lirik lagu terkait 

kehidupan remaja 

SMA/MA/SMK/MAK 
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 Topik 

Hal-hal yang dapat memberikan 

keteladanan dan menumbuhkan perilaku 

yang termuat di KI 
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