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ABSTRACT 

 

Leni Nurpitasari (2019): A Comparative Study Between the use of VSS 

(Vocabulary Self-Collection Strategy) and SVES 

(Stephens Vocabulary Elaboration Strategy) on 

Students’ Vocabulary Mastery at SMPN I Bantan in 

Bengkalis Regency. 

 

The main purpose of this research was to find out the significant 

difference on students’ vocabulary mastery between using VSS (Vocabulary Self-

Collection Strategy) and SVES (Stephens Vocabulary Elaboration Strategy) on 

students’ vocabulary mastery at SMPN I Bantan in Bengkalis Regency. The 

design of this research was a comparative study with a comparative quasi-

experimental design. This research used multiple choice test and questionnaire. 

The data were analyzed by using Paired Sample T-test, Independent Sample T-

test and Effect Size. The results of this research were; first, the significant effect 

of using VSS on students’ vocabulary mastery. The researcher found the 

significant 0.00 < 0.05. Second, the researcher also found the significant effect of 

using SVES on students’ vocabulary mastery. The researcher found the 

significant 0.00 < 0.05. Last, the researcher found the significant difference in 

vocabulary mastery between students taught by using VSS and SVES. The 

significant value was 0.022 < 0.05. In conclusion, VSS is more effective than 

SVES to improve students’ vocabulary mastery. The mean gain score of VSS was 

higher than the mean gain score of SVESS (18.48 > 15.87). 

       

Key Word: VSS (Vocabulary Self-Collection Strategy), SVES (Stephens 

Vocabulary Elaboration Strategy), Vocabulary Mastery. 
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ABSTRAK 

 

Leni Nurpitasari (2019): Studi Banding Antara Penggunaan VSS (Strategi 

Pengumpulan Diri Kosakata) dan SVES (Stephens 

Vocabulary Elaboration Strategy) tentang Penguasaan 

Kosakata Siswa di SMPN I Bantan di Kabupaten 

Bengkalis. 

 

 Tujuan utama dari penelitian ini adalah untuk mengetahui perbedaan yang 

signifikan pada penguasaan kosakata siswa antara menggunakan VSS (Strategi 

Pengumpulan Self Kosakata) dan SVES (Stephens Vocabulary Elaboration Strategy) 

pada penguasaan kosakata siswa di SMPN I Bantan di Kabupaten Bengkalis. Desain 

penelitian ini adalah penelitian komparatif dengan desain kuasi-eksperimental 

komparatif. Penelitian ini menggunakan tes pilihan ganda dan kuesioner. Data 

dianalisis dengan menggunakan Paired Sample T-test, Independent Sample T-test dan 

Effect Size. Hasil penelitian ini adalah; pertama, efek signifikan dari menggunakan 

VSS pada penguasaan kosakata siswa. Peneliti menemukan signifikansi 0,00 <0,05. 

Kedua, peneliti juga menemukan efek signifikan menggunakan SVES pada 

penguasaan kosakata siswa. Peneliti menemukan signifikansi 0,00 <0,05. Terakhir, 

peneliti menemukan perbedaan yang signifikan dalam penguasaan kosakata antara 

siswa yang diajar dengan menggunakan VSS dan SVES. Nilai signifikannya adalah 

0,022 <0,05. Kesimpulannya, VSS lebih efektif daripada SVES untuk meningkatkan 

penguasaan kosakata siswa. Gain skor rata-rata VSS lebih tinggi dari gain skor rata-

rata SVESS (18,48 > 15,87). 

 

       

Kata Kunci: VSS (Strategi Pengumpulan Kosakata Kosakata), SVES (Stephens 

Vocabulary Elaboration Strategy), Penguasaan Kosakata. 
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 ملخص
 

( استراتيجية جمع المفردات الذاتية) VSSدراسة مقارنة بين استخدام (:1029) لني نورفيتاساري
ناستيعاب ع( المفرداتتفصيل استراتيجية ستيفن ) SVESو

بانتان  2الحكومية  مدرسة المتوسطةالالطالب في لدى المفردات 
 .بنجاليسمنطقة في 

 
مفردات الطالب بني  استيعابيف  رق كبريئيسي من هذا البحث هو معرفة فاهلدف الر 

( افمفرداتيفصيل استايييية ستيفن ) SVESو( ايييية عم  افمفردات الذاييةاست )VSSاستخدام 
يصميم . بنياليسمنطقة بانتان يف  1احلكومية  دسسة افمتوسطةافميف  الطالبلدى افمفردات ناستيعاب ع
 موضوعيةيستخدم هذا البحث اختباسات . قاسنافميرييب تالشبه التصميم بهو دساسة مقاسنة  بحثال اهذ

. وحيم التأثري اختباس-Tةستقلافملعينة،ااختباس-Tعينة مقتنة ات باستخدام بيانمت حتليل الو . واستبيانات
. الطالبلدى فردات استيعابافمعلى  VSSاستخدام هام من يأثري ، األولهي؛  بحثال انتائج هذ

على  SVESاستخدام من يأثريًا كبريًا ةالباحث ت، وجدثاينوال. .0.0>0.00أمهية  ةالباحث توجد
 ةالباحث ت، وجدأخريًاو . .0.0> 0.00أمهية  ةالباحث توجد. الطالبلدى فردات استيعابافم

القيمة . SVESو VSSافمفردات بني الطالب الذين يدسسون باستخدام  استيعاباختالفات كبرية يف 
لدى فردات يقية استيعابافملت  SVESأكثر فعالية من  VSS، يعد صةواخلال. .0.0>0.000مة هي ااهل

 SVESS (11،81<1.،11.)ة متوسطدسجة أعلى من  VSSةمتوسطودسجة . الطالب
       

يفصيل استايييية ستيفن ) SVES،(استايييية عم  افمفردات الذايية) VSS:الكلمات المفتاحية
 .افمفردات،استيعاب (افمفردات
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CHAPTER I 

INTRODUCTION 

1.1 Background of the Study 

Teaching is an active process in which one person share information to make 

behavioral changes. Learning is the process of assimilating information with 

behavior. On the other hand, learning is the cognitive process of acquiring a skill 

or knowledge Lewis in Romirez, (2008:14). The teaching and learning process is 

an important part of language classes. 

Teaching and learning are the activities done in the classroom. Which teacher 

carries out the subject for students. Especially for English subject. English is an 

international language that is widely used by people in the world and many areas 

of daily life. Therefore, using English the easiest way to communicate with 

people from other countries about many aspects of human life such as technology, 

economy, social and politics. 

English has a very important in major aspects of life. It is the most widely 

spoken language in the world so that English today is fast becoming a lingua 

franca of international trade and commerce. With the challenges posed by 

globalization and technology advanced, Information and Communication 
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Technology (ICT) has become the most crucial one in gathering scientific 

information available on electronic media. He also observed that most of the 

books of science and technology are written in English Abdullah Hasan, 

(2018:123). 

In English, one of the aspects that support four skills is vocabulary. 

Vocabulary is the most important thing that must be learned before others because 

language consists of words. A linguist Wilkins in Thornbury, (2002:13) said that 

the learning vocabulary is very important “without grammar very little can be 

conveyed, without vocabulary, nothing can be conveyed”. Consequently, learning 

English vocabulary has become the most important thing for English students. 

Only with sufficient vocabulary, one can express his ideas effectively, can 

understand the language task and foreign language conversation. With the limited 

vocabulary, the students will have difficulties in learning and understanding the 

foreign language. 

Vocabulary is a set of words for which we know the meaning when we 

speak or read orally Hiebert and Kamil, (2005:3). It is central to English 

language teaching because without sufficient vocabulary students cannot 

understand others express their own ideas. Nunan, (2003:134) explains that 

vocabulary not only is known it must be readily available for use. It is important 

to see fluency as being related to each of the four skills of writing, speaking, 

reading, and listening. 
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According to Purwo (Yunisah, 2007:11) in Widianingsih, (2017:9) 

vocabulary mastery is the measure of understanding someone toward a 

vocabulary of a language and able to use vocabulary in a written or oral. The 

students master vocabulary where they able to know, understand, and use 

vocabulary with learning, speaking, reading and writing. The students not only 

have to know the words but they also have to know the meaning of the words. 

Therefore, schools have a task to teach vocabulary to their students Margaretha 

McKeown, (1987). Petty and Walter, (1967) in Rohmawati (2015) mentioned 

that the problem in teaching vocabulary is that sometimes the words taught to 

students are not understood by the students although the words are useful in their 

daily lives. 

The importance of vocabulary is not demonstrated daily in theory only, 

but also in the 2013 Curriculum used by the school in Indonesia. The 2013 

Curriculum is a curriculum that can educate future competency, communication 

skills, ability to think clearly and critically, the ability to consider the moral 

aspects of a problem (Kemdikbud, 2013). 

Moreover, based on Competency Standard- Standard Kompetensi (SK) 

and Basic Competency-Kompetensi Dasar (KD) of 2013 Curriculum, that 

explain specifically about students wanted to concern in linguistic element and 

vocabulary, the first grade are expected to be able to express meaningful ideas in 

term of functional text and simple short essay in the form of descriptive and 
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procedure to interact with people in their nearest environment Kemendikbud, 

(2013). 

Kemendikbud, (2013) emphasized that the school-based curriculum 

requires the students to be able to apply various texts in the form of a short text. 

These short texts are descriptive text, recount text, and narrative text. Therefore, 

through this curriculum, the seventh-grade students of junior high school are able 

to produce the language into oral and written form. The students are not only 

expected to speak but also able to capture the meaning of text. So, in capturing 

the meaning of the text, the students should be able mastering a lot of 

vocabulary.  

Based on the researcher’s tentative observation at SMPN I Bantan, the 

researcher found out that the English teachers already use a variety of ways to 

teach vocabulary to students. Examples of techniques used are teaching English 

by using stories (to read the short story in English) or teaching English by using 

the song (to teach English by using songs as media). Besides that, the teacher 

also gave assignments to the students so it can help students to improve their 

vocabulary mastery. Interestingly, the teacher asked the students to memorize a 

new word in English. For example, each student will memorize 5 words before 

the start of the lesson. 

Teachers have been using various ways to help students to improve their 

vocabulary mastery. So, students able to know, understand and use vocabulary in 

their daily lives. The students not only know the words but they also know the 
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meaning of the words. In addition, students will be easy to communicate with 

each other. 

In fact, students’ mastery of English vocabulary was still lack. Most of 

the students were not understood the vocabulary. They did not know the meaning 

of the words. The students could not memorize a new word in English. They 

found difficult to pronounce the words. They had difficult to mention the word in 

English. The students also could not make a sentence by appropriate vocabulary. 

The students were also difficult to deliver their ideas because of their 

limitations in vocabulary. Besides, some students didn’t have self-confidence 

speaking using that vocabulary. As a consequence, students wiould be difficult to 

communicate each other or share their opinion. Based on the explanation above, 

the teacher must take more attention to the students. The students have to be 

active, and the teacher to be creative. There are many ways to learn and 

remember vocabulary. One of them is using the strategy. Therefore, the 

researcher tried to use the interactive strategy in teaching vocabulary. The 

strategy is VSS (Vocabulary Self-Collection Strategy). According to Martha 

Rapp Haggard, (1986:634) VSS (Vocabulary Self-Collection Strategy)  is using 

student interest and world knowledge to enhance vocabulary growth. Readence, 

Bean, & Baldwin, (2001) state that the purpose of the VSS (Vocabulary Self-

Collection Strategy) is to help students generate a list of words to be explored 

and learned and to use their own prior knowledge and interests to enhance their 

vocabulary Haggard, (1982). This strategy can be used to stimulate growth in 
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word knowledge. Because the list is self-generated, internal motivation is 

utilized. VSS can also help students become fascinated with language and thus, 

increase their enjoyment of the subject. 

So, another way that teachers should figure out the problem by providing the 

appropriate strategy in teaching vocabulary is by using SVES (Stephens 

Vocabulary Elaboration Strategy) to increase the students’ vocabulary mastery in 

the classroom. 

The use of SVES (Stephens Vocabulary Elaboration Strategy) is a very 

suitable aid to increase the students’ vocabulary mastery. SVES (Stephens 

Vocabulary Elaboration Strategy) have been always can to help students 

remember a new word, which SVES (Stephens Vocabulary Elaboration Strategy) 

is effective for students to different the same word but have a different meaning. 

By using SVES (Stephens Vocabulary Elaboration Strategy), the students could 

build their vocabulary in the simple word and makes the learning process more 

interesting. 

So, the researcher wants to use the VSS (Vocabulary Self-Collection Strategy) 

and SVES (Stephens Vocabulary Elaboration Strategy) as a way to improve the 

students’ vocabulary mastery. And the researcher also wants to know between 

using VSS (Vocabulary Self-Collection Strategy) and SVES (Stephens 

Vocabulary Elaboration Strategy) which one is more effective to improve the 

students’ vocabulary mastery. 
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Based on the background above, the researcher was interested in carrying out 

the research entitled “A Comparative Study Between the use of VSS 

(Vocabulary Self-Collection Strategy) and  SVES (Stephens Vocabulary 

Elaboration Strategy)on Students’ Vocabulary Mastery at SMPN I Bantan 

in Bengkalis Regency.” 

 

1.2 Statement of the Problem 

The main aim of this study is to compare between using  VSS (Vocabulary 

Self-Collection Strategy) and SVES (Stephens Vocabulary Elaboration Strategy) 

on students' vocabulary mastery. Based on the problem above, the researcher 

identified the problems that influenced students’ vocabulary mastery. Most of the 

students feel burdened when learning vocabulary in class. They have to memorize 

a lot of words and their meanings in order to build up their vocabulary. This 

memorization makes the students feel burdened when learning vocabulary 

because the teacher does not provide them with a good strategy to memorize the 

words. Whereas, memorizing the words plays an important role in improving 

students’ vocabulary mastery.  

In this regard, some questions needed to be addressed. Why the students are 

lazy to memorize vocabulary? Why do the students get difficulties to mention the 

word in English? What the factors that students lack of vocabulary? Why the 
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students not able to make a sentence by using vocabulary?  Why the students have 

a problem with mastering the vocabulary? 

The way to teach vocabulary can vary, it depends on the students’ needs, 

characteristics, motivation, and also media. One of the objectives of varying 

vocabulary teaching techniques is to make it easier for the students to grasp the 

materials given. The more vocabulary can be mastered by the students, the more 

materials which will be mastered by them.  

As a teacher, we need an activity which can help the students to develop their 

vocabulary and to stimulate a desire to communicate. We need an activity in 

which students will not feel bored and burdened. Teaching vocabulary is not easy. 

Not only the students have to know the words, but they also have to know the 

meaning of the words. One way to gratify the teaching and learning process, 

especially teaching vocabulary is by using strategy. Strategy refers to a general 

plan of action for achieving one’s goals and objectives (Nickols, 2016). The 

strategy is Vocabulary Self-Collection Strategy (VSS). According to Martha Rapp 

Haggard(1986:634), VSS is using student interest and world knowledge to 

enhance vocabulary growth. 

So, another way that teachers should figure out the problem by providing the 

appropriate strategy in teaching vocabulary is by using SVES (Stephens 
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Vocabulary Elaboration Strategy) to increase the students’ vocabulary mastery in 

the classroom. 

The use of SVES (Stephens Vocabulary Elaboration Strategy) is a very 

suitable aid to increase the students’ vocabulary mastery. SVES (Stephens 

Vocabulary Elaboration Strategy) have been always can to help students 

remember a new word, which SVES is effective for students to different the 

same word but have a different meaning. By using SVES, the students could 

build their vocabulary in the simple word and makes the learning process more 

interesting. 

 

1.3 Limitation of the Problem 

The problem in the research limited on the using VSS (Vocabulary Self-

Collection Strategy) and SVES (Stephens vocabulary elaboration strategy) toward 

the students’ vocabulary mastery of the seventh grade at SMPN I Bantan in the 

Bengkalis regency in teaching the descriptive text.  
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1.4 Research Questions 

Based on the limitation of the problems above, the problems of the research 

are: 

1. Is there any significant effect on students’ vocabulary mastery by using 

Vocabulary Self-Collection Strategy (VSS)  at SMPN I Bantan in 

Bengkalis Regency? 

2. Is there any significant effect on students’ vocabulary mastery by using 

SVES (Stephens Vocabulary Elaboration Strategy) at SMPN I Bantan in 

Bengkalis Regency? 

3. Is there any significant difference of the improvement on students 

vocabulary mastery by using Vocabulary Self-Collection Strategy (VSS) 

and SVES (Stephens Vocabulary Elaboration Strategy) at SMPN I Bantan 

in Bengkalis Regency? 

 

1.5 Purpose and Objectives of the Study 

The purpose of this study is to identify the effect of using Vocabulary 

Self-Collection Strategy (VSS) and SVES (Stephens Vocabulary Elaboration 

Strategy) toward the students’ vocabulary mastery of the seventh grade at SMPN 

I Bantan in the Bengkalis Regency. 
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The objective of the research as follows: 

a. To find out the significant effect on students’ vocabulary mastery by using 

Vocabulary Self-Collection Strategy (VSS) at SMPN I Bantan in Bengkalis 

Regency. 

b.  To find out the significant effect on students’ vocabulary mastery by using 

SVES (Stephens Vocabulary Elaboration Strategy) at SMPN I Bantan in 

Bengkalis Regency. 

c.  To find out the significant difference of the improvement on students 

vocabulary mastery by using Vocabulary Self-Collection Strategy (VSS) and 

SVES (Stephens Vocabulary Elaboration Strategy) at SMPN I Bantan in 

Bengkalis Regency. 

 

1.6 Significance of the Study 

This research to explores the comparison between using Vocabulary Self-

Collection Strategy (VSS) and SVES (Stephens Vocabulary Elaboration Strategy) 

on students’ vocabulary mastery. There are many demands or necessities on 

English proficiency such as increasing students’ English lesson in the school, the 

need for enriching students’ vocabulary mastery to improve their skill in 

speaking, reading, writing, and listening, the need to improve teachers’ 

knowledge and ability in using appropriate strategies in teaching and learning 

process become easier, enjoy, and attractive. 
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To make a successful teaching and learning process in the classroom, the 

teacher should apply the benefit of strategies. For example, using the Vocabulary 

Self-Collection Strategy (VSS) and SVES (Stephens Vocabulary Elaboration 

Strategy) on students’ vocabulary mastery. The students may have fun, are 

relaxed and challenged, and they may also memorize the vocabulary in different 

ways. 

This research is expected to help the students to solve their problem in 

understanding the meaning of words in sentences and mastering the vocabulary 

by using both strategies because through these strategies the students are expected 

to increase and memorize the vocabulary. The researcher is also expected to 

encourage the students to be more active and feel relaxed and full of fun in the 

learning activity.  

The findings of this study are expected to be useful:  

1. For the students,  

a. This stratgey will be a good experience of vocabulary learning, and 

also it will enrich their knowledge of learning vocabulary in an easy 

and fun way.  

b. To help the students overcome the problem in learning vocabulary. 
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2.  For English teacher,  

a. Who wants to adopt this way in teaching vocabulary, as one of the 

alternative strategies and get the new experience of teaching 

vocabulary. 

b. To be useful for English teachers in improving their teaching skill 

especially in teaching vocabulary. 

3. For the researchers,  

a. This research can help the researcher to increase and enlarge the 

knowledge  

b. Who interest in this study to get information about vocabulary. 

c. For the readers, to give information for the readers about the 

advantages of using Vocabulary Self-Collection Strategy (VSS)  and 

SVES (Stephens Vocabulary Elaboration Strategy)  in improving the 

students’ vocabulary mastery. 

 

 

 



14 
 

 
 

1.7 Rationale of the Study 

Teaching vocabulary is not easy. Not only the students have to know the 

words, but they also have to know the meaning of the words. The problem in 

teaching vocabulary is that sometimes the words taught to students although the 

words are useful in their daily lives. Vocabulary learning is the most important 

thing in language development. Language is a set of rules used by human as a tool 

of their communication. The use of language is governed by the conventional 

rules shared by the speakers of the language Siahaan, (2008:1). 

Vocabulary is one of the important things in learning English. According 

to Nation, ( 2001) students need to learn a large number of words since it is useful 

for them because learning vocabulary is not a short-term period. Moreover, 

Cameroon, (2001) stated that the foundation of learning a foreign language is 

building up useful vocabulary. Vocabulary helps people, not only students, to 

build sentences for communication between people because learning English is a 

continuous process from Elementary school until students go to University.  

Vocabulary is one of five core components of reading instruction that are 

essential to successfully teach children how to read Sedita, (2005:1). Nunan, 

(2003:134) explains that vocabulary not only is known it must be readily 

available for use. It is important to see fluency as being related to each of the 

four skills of writing, speaking, reading, and listening.  
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Vocabulary is very important in studying English. If people have the 

inadequate vocabulary, the may not understand what other people saying, or they 

may not be able to write sentences to transfer their message to other people. In 

other words, they can only understand English expressions if they have enough 

vocabulary. 

This research is not only for the students and the teachers’ need, but may 

also be useful for further research. Through this research, other educators can be 

provided with insight, information, and motivation for them to teach and improve 

their students’ skills by using a variety of media to make learning more fun and 

effective. 

 

1.8 Definition of Key Terms 

To avoid misunderstanding and misinterpretation about of the research, it is 

necessary to explain the definitions of the term that found in the title as following: 

1. Effect is the power or capacity to produce a result (The Doubleday 

Dictionary, 1975:225) 

2. Strategy is a plan intended to achieve a particular purpose (Oxford 

Dictionary, 2008:439). 

3. Vocabulary Self-Collection Strategy (VSS) is using student interest and 

world knowledge to enhance vocabulary growth (Martha Rapp Haggard) 
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4. Stephens Vocabulary Elaboration Strategy (SVES) requires students to 

maintain a vocabulary notebook. Whenever a new (or unclear) word 

confronts a student, the student writes and defines the term in the vocabulary 

notebook. Students should regularly review these words with the ultimate 

goal of integrating them into their working vocabularies. Expeditionary 

Learning (2013: 48). 

5. Vocabulary is one of five core components of reading instruction that is 

essential to successfully teach children how to read (Sedita, 2005:1). 

6. Mastery is a great skill or knowledge (Oxford Dictionary, 2008:271). 

7. Vocabulary mastery refers to the great skill in processing words of a 

language. It is needed to express our ideas and to be able to understand other 

people’s sayings (Alqhatani, 2015:21). 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

2.1 The Nature of Vocabulary 

Vocabulary refers to words we use to communicate in the oral and print 

language. Receptive vocabulary refers to the words our understanding and 

through reading and listening. Productive vocabulary refers to the words we use 

to communicate through writing and speaking Hanson and Padua, (2011:5). 

Vocabulary is the center of language and is very important in learning a 

language.. Word is the building blocks of a language since they label objects, 

actions, ideas without which people cannot convey the intended meaning Ghazal, 

(84). 

Vocabulary consists of the words that understand and can actively listen to 

speak, read, or write and a vital foundation thread in the tapestry of reading. It 

should be moved into the fabric of everything that is being studied Tankersley, 

(2005:66). 

Vocabulary that one of five components of reading instruction that are 

essential to successfully teach children how to read. The components include 

phonemic awareness, phonics, and word study, fluency, vocabulary, and 

comprehension. Vocabulary knowledge is important aspects because it 
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encompasses all the words we must know to access our background knowledge, 

express our ideas and communicate effectively, and learn about new concepts 

Sedita, (2005:1). 

Hiebert and Kamil, (2005:3) mentioned vocabulary is the knowledge of 

the meanings of words. It means that vocabulary is very important as basic of the 

knowledge, which knowledge of meanings of words has meant that all 

knowledge consists of meanings of words as ability form in learning and 

teaching English. 

Vocabulary is the knowledge of words and their meanings Diamond and 

Gutlohn, (2006) in Ferreira, (2007:11). This means that without establishing a 

strong vocabulary base first, comprehension and use of language will not be 

achieved, in addition, the students should be able to recognize words, and know 

their meanings as well. 

Vocabulary is one of the language aspects has to be learned when people 

learned a language. Good mastery of vocabulary is important for anyone who 

learners the language. Nunan, (2003:134) explains that vocabulary not only is 

known it must be readily available for use. It is important to see fluency as being 

related to each of the four skills of writing, speaking, reading, and listening.  

Neuman and Dwyer, (2009:385) in Alqahtani, (2015:24) said vocabulary can 

be defined as '' words we must know to communicate effectively words in 
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speaking (expressive vocabulary) and words in listening (receptive vocabulary). It 

means that to make communication be effective, so we have to know about 

vocabulary. Sometimes, there are many words as ambiguity, like a word that has 

more than one meaning. So, learners must know more comprehension about 

vocabulary when they want to make their communication be effective in speaking 

as expressive vocabulary and as listening to receptive vocabulary. 

Read, (2000:16) said vocabulary as an inventory of individual words, with 

their associated meanings. Learners must know vocabulary by writing it detail as 

individual words in which they understand the mean of the word when they want 

to apply it like speaking, writing, listening and reading. 

According to Cameron, (2001:94) Vocabulary has been seen as a major 

resource for language use. It’s mean that for caring language like speaking, 

writing, reading and listening we need vocabulary as a major resource for 

language. Learning English, students should have a vocabulary when they want to 

master English. As we know, the learner needs words to create a sentence, if they 

have not vocabulary in caring language automatically they can’t speak well.  

Vocabularies are the collection of words that an individual knows. It is 

important to help young learners expand their vocabularies through formal and 

informal instruction. For formal instruction, you will want to teach students the 

meaning of words and ways to uncover the meaning of words through direct 

instruction. Informal instruction is non-rule oriented and often a “by the way” 

approach Linse, (2005:121). 
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In other theory said about vocabulary is defined by Stone and Urquhart 

(2008:2), Vocabulary is a pivotal component of a student’s background 

knowledge. Vocabulary is an important component of language. Learners can 

speak a sentence because they know about vocabulary. Learners can write or 

arrange sentences well, it is caused they mastery vocabulary well. Learners are 

able to read writing fluency because they know how to pronounce the words 

appropriately. Then, learners can understand by listening to what their match 

speak, it is caused they know about vocabulary. Students get a list of words each 

week and they record them on their notebook and regularly review them Vela, 

(2016:202). 

With enhanced vocabulary, students grow skills of verbal fluency, writing, 

and comprehension Willis, (2008:80). So, vocabulary influences learners’ 

background knowledge. If they do not know about vocabulary well, so their 

background knowledge, especially in English, can be said low comprehension.  

Most people agree that fluent English speakers need very large vocabularies, 

that it makes sense to pace the learning of this vocabulary over a long time, and 

that we should rely principally on the learners' own motivation to get them to 

these very high level of vocabulary knowledge Schmitt, (2010:49). 

Based on the description above, the researcher can conclude that 

Vocabulary is a very important component in language, especially for English. 

Learners should enrich their vocabulary to make their study of EFL will fluently 
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and Vocabulary is the most important thing that students must learn before they 

learn grammar and four basic language skills. 

 

2.1.1 The Nature of Mastery 

In order to understand the language, vocabulary is very necessary to be 

mastered by the learner. Vocabulary mastery is needed to express our ideas and to 

be able to understand other people’s sayings. Mastery is a term that all educators 

use and believe they understand well Anderman and Guskey, (2014:1). Mastery is 

complete control or knowledge (The advanced learner’s dictionary of current 

English, 1963:605). Mastery is a masterly skill (Dictionary Mou’jam At-Tollab, 

2004:345). Mastery is a consummate skill (The heritage illustrated dictionary of 

the English language, 1969:804). 

According to Ellis in Sujayanti (2017:9), Mastery is comprehensive 

knowledge or use of a subject or instrument. On the other hand, according to 

Procter the word of “Mastery” is derived from the word “master”, which means to 

become skilled or proficient in the use of, to gain complete knowledge through 

understanding.  

Mastery is a great skill or knowledge (Oxford Learner’s Pocket Dictionary, 

2008:271). Webster (1992) mastery refers to: 

a. The authority of a master, dominion 

b. The upper hand in a contest or competition, superiority 
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c. Possession or display or great skill or technique, 

d. Skill or knowledge that makes one master of the subject comment. 

While Hornby (1995) defines mastery as complete knowledge or complete 

skill. From that definition, mastery means having complete knowledge or great 

skill that makes a person an expert in a certain particular field. The specificity of 

any individual’s vocabulary knowledge depends on the person and his 

motivation, desires, and need for the words (Hatch and Brown, 1995). 

 

2.1.2 Nature of Vocabulary Mastery 

Vocabulary mastery refers to the skills to process words in a language. It 

is an individual achievement and possession (Rivers, 1989). Therefore, 

responsibility on the individual is the biggest responsibility in increasing 

knowledge. The success in widening the vocabulary mastery requires their own 

motivation and interest in the words of a language.  

Vocabulary mastery is the competence or complete knowledge of a list or 

a set of words that make up a language that might be used by a particular person, 

class, or profession Napa, (1991:88) in Sujayanti, (2017:14). Vocabulary mastery 

is a great way to help studentsto understand the content of the texts that they get 

in English lesson Sari, (2018:3). 

According to Purwo (Yunisah, 2007:11) in Widianingsih, (2017:9), 

vocabulary mastery is the measure of understanding someone toward a 
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vocabulary of a language and able to use vocabulary in a written or oral. The 

students master in vocabulary where they able to know, understand, and use 

vocabulary with learning, speaking, reading and writing. Vocabulary mastery is 

the most undamental to make a sentence or speech language. The more rich of 

vocabulary of a language, the more fluently he/she can communicate with that 

language Zaim, (2016:163). 

From the definition above, the researcher can conclude that vocabulary 

mastery is an individual’s great skill in processing words of a language. Which is 

acquired based on their own interests needs and motivation. Vocabulary mastery 

plays an important role in the four language skills and it has to be considered that 

vocabulary mastery is one of the needed components of language. 

 

2.1.3 Kinds of Vocabulary 

According to Stone & Urquhart, (2008:4) states that there four 

dimensions of vocabulary: 

1. Listening vocabulary 

Listening vocabulary is made up of all the words students hear and 

understand but do not necessarily use their own speech. 

2. Speaking vocabulary 

Speaking vocabulary is includes all the words students hear and use 

in everyday speech. Students need to first acquire a word at the listening 
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and speaking levels before they are able to read and understand it. They 

also need to talk about what they are learning in order to develop 

confidence in using words to express themselves. 

3. Reading vocabulary 

Reading vocabulary is a subset of students’ listening and speaking 

vocabularies and consists of the words in print that students can read and 

understand. 

4. Writing vocabulary 

Writing vocabulary includes words that students can understand 

when listening, speaking, and reading. And can be reproduced when 

writing. 

Based on the Macounova, (2007:11) divide the knowledge of 

vocabulary knows by a particular person into two groups: 

1. Receptive/passive vocabulary 

It is defined as the set of all words that are understood at 

reading or listening but not used in the spoken or written 

expressions. 

2. Productive/active vocabulary 

 It is the set of all words that are not only understood but also 

used meaningfully when creating new sentences. 

                 Thornbury, (2002:39) mention that there are six kinds of vocabulary: 

1. Word Classes (or parts of speech). 
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They fall into one of eight different word classes. 

a. Verbs 

Verbs are the action or state words like run, work, study, be, 

seem 

b. Nouns 

Nouns are words for people, places or things like a mother, town, 

Rome, car, dog 

c. Adjectives 

Adjectives are words that describe nouns, like: kind, clever, 

expensive 

d. Adverbs 

Adverbs are words that modify verbs, adjectives or other 

adverbs, like: quickly, back, ever, badly, away generally, 

completely 

e. Prepositions 

Prepositions are words usually in front of a noun or pronoun and 

expressing a relation to another word or element, like: after, 

down, near, of, plus, round, to 

f. Interjections 

Interjections have no grammatical value - words like: ah, hey, 

oh, ouch, um, well 

2. Word Families 

https://www.englishclub.com/vocabulary/verbs.htm
https://www.englishclub.com/vocabulary/nouns.htm
https://www.englishclub.com/vocabulary/adjectives.htm
https://www.englishclub.com/vocabulary/adverbs.htm
https://www.englishclub.com/vocabulary/prepositions.htm
https://www.englishclub.com/vocabulary/interjections.htm
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A word family is it discusses about affixation of the word, such 

as prefixes (pre-, de-) and suffixes (-er, -full). 

3. Word Formation 

Affixation is one of the ways new words are formed from old. 

Other ways are: 

a. Compounding  

b. Blending 

c. Conversion 

d. Clipping 

4. Multi-word Units 

a. Phrasal verb 

b. Idioms  

5. Collocations 

Two words are collocated if they occur together with more than 

chance frequency. Example: this week, once, once again, as 

well. 

6. Word Meaning 

a. Synonym 

b. Antonym 

c. Homonyms 
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2.1.4 Aspects of Knowing Vocabulary 

 Cameron and Nation in Ramirez, (2008:21) these authors state that 

there are three aspects of knowing the vocabulary, which is commonly 

mentioned: 

a. Form 

Form refers to spelling. 

b. Meaning 

Knowing the meaning of a word means knowing what object or idea it 

refers to. It also means knowing about what other words are associated 

with it. 

c. Use 

The use of a word means knowing the grammatical patterns it occurs in, 

knowing what other words it occurs (i. e. collocates) with, and knowing 

which contexts (e. g. topics or situations) the word is used in. 

 

2.1.5 Background of Teaching Vocabulary 

 According to Nunan, (2003:133) Vocabulary teaching and learning 

must fit into the broader framework of a language course. One way to make 

sure that there is a balanced range of learning opportunities is to see a 

language course as consisting of four stands.  
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There four stands as follows: 

1. Learning from meaning-focused input-learning through listening and 

reading. 

2. Deliberate language-focused learning-learning from being taught sounds, 

vocabulary, grammar, and discourse. 

3. Learning from meaning-focused output-learning by having to produce 

language in speaking and writing. 

4. Developing fluency-becoming quick and confident at listening, reading 

and writing. 

 

2.1.6 Teaching Vocabulary in the Classroom 

 Helping students expand their vocabularies in all discipline is vital to 

promoting vocabulary expansion. An effective vocabulary development for 

students should include three main strategies: 

 1. Promoting broad and intensive reading andoral discussion 

2. Encouraging students to experiment with words, and 

3. Explicitly teaching word meanings and word-learning strategies. 

 

2.1.7 Principle for Teaching Vocabulary 

 According to Linse, (2005:123) the principle for teaching vocabularies 

are: 
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1. Teach vocabulary words before a new activity. 

When the teacher teach vocabulary before new activity, students will 

get advantages in two ways. First, they are better able to comprehend the 

activity. Second, teaching vocabulary words in advance makes it more 

likely that students will actually acquire the target vocabulary words. This 

principle holds true for stories (oral and written), songs, and many other 

language-rich activities. 

2. Teach how to use context clues appropriately. 

Students can benefit from learning how to use context clues and 

guessing the meaning from context. This is a strategy that can be used 

when students find unknown words. 

3. Present multiple exposures to new vocabulary items. 

Young learners make educational gains when they are exposed to 

vocabulary items repeatedly in rich contexts.in other words, you shouldn’t 

expect that a vocabulary word taught on Monday will be remembered on 

Wednesday. As part of your teaching repertoire, remember that a new 

word should reappear many times and in different situations for the next 

several weeks of instruction. 

4. Give opportunities for deep processing of vocabulary items. 

Deep processing means working with information at a high cognitive 

and/or personal level. Deep processing makes it more likely that 

information will be remembered. Part of deep processing is having 
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students establish a connection between new words and their prior 

knowledge. Simply memorizing lists of words and their meanings is not 

adequate for students to integrate the vocabulary words into their personal 

vocabularies. 

Deep vocabulary is a very important component of vocabulary 

acquisition and development. It is also closely related to reading and 

reading comprehension and overall language development. Deep 

processing refers to using words in a context which are especially 

meaningful to the learner.  

5. Teach students to use a dictionary. 

The use of dictionaries as a tool for English Foreign Language and 

English Second language instruction has come back into style. Young 

learners can benefit from using dictionaries. The young children, under the 

age of six, can use a picture dictionary where words are grouped into 

different categories. Children who are the beginning stages of language 

and literacy development can also use picture dictionaries as a tool to help 

them increase both their vocabulary knowledge and their use of context 

clues. 

6. Students keep vocabulary notebooks. 

Vocabulary notebooks provide students with opportunities to develop 

a variety of vocabulary acquisition strategies and also help students have 

more control over their learning.  
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 According to Wallace, (1982:27) there six principles on which 

teaching and learning vocabulary, they are: 

1. Aims 

 The aims have to be clear for the teacher. How many things listed does 

the teacher expect the learner to be able to achieve the vocabulary? What 

kinds of words? The aims of vocabulary items, for both teaching vocabulary 

using song lyrics technique should be based on the curriculum given. 

2. Quantity 

 The teacher may have to decide the number of vocabulary items to be 

learn. How many new words in a lesson can be learn by learners? If theyare 

too many words,he learner may become confused. 

3. Need 

 In some cases, one hopes that the choice of vocabulary will relate to 

the aims of a course nd the objective of an individual lesson, it is also 

possiblefor the teacher to take responsibility of choosing the vocabulary to 

be taught for students. In other words, the students put in a situation where 

they have to communicate ndgetthewords  that they need. 

4. Meaningful Presentation 

 The teacher must have a clear and specific understanding of what it 

denotes or refers to i.e. sit is meaning involves many other things as well. 

This requires that the words can be presented in such a way that it is 
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denotation or reference is perfectly clear and ambiguous. The teacher must 

have a clear understanding about the words or phrases given to the students. 

Generally, there are principle of teaching and learning vocabulary: 

1. Focus on the most useful vocabulary first. 

2. Focus on the vocabulary in the most appropriate way. 

3. give attention to the high frequency words across the four strands of a 

course. 

4. Encourage learners to reflect on and take responsibility for learning. 

 Vocablary learning is a large and continuing task. Although teachers 

can provide useful input and support to help learners deal with this, it is 

ultimately the learners who have to learn and carry on learning. 

 

2.1.8 Goals for Teaching Vocabulary 

 Wiley, (2010:15) stated that teaching vocabulary is critical for the 

comprehension of texts. Building word awareness and vocabulary knowledge 

require the students to make a personal construction of meaning. The process 

to teach the vocabulary may have variations from one teacher to another, but 

this manual provides a simple structure to help to establish a framework that 

will address students from different levels of proficiency. The following 

strategies will build mnemonics and visual image to define new words: 

Strategy 1-Building Sentences 



33 
 

 
 

Teacher lists and pronounces 6-8 vocabulary words related to the 

major concepts to be learned and that is adequately defined by the context in 

the study. Some of these words can present relations to the text that students 

already know. 

1. Students individually, with a partner or in groups use at least 2 of these 

words to write sentences that they think may be in the text. The teacher 

has already provided the list of sentences starters to help beginner 

students create their sentences. This is a draft of the sentences that will be 

edited later. 

2. Students read and verify the content vocabulary to verify if the content 

they predicted was related to the text. 

3. Students generate new sentences using the targeted vocabulary and this 

time they will support their sentences with the text. 

Strategy 2 – Keyword strategy 

1. Teacher reviews with the students the meaning of new vocabulary word 

and asks them to create personal, visual images to help them remember 

the meaning. 

2. Students create images that they will remember and discuss them with 

their classmates and their teacher. 

3. New words and picture or images are recorded in their vocabulary 

notebook. 
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Strategy 3- Vocabulary Self-collection 

1. Students will read a common text and will select (highlight or write in 

their notebooks) a word they consider important and that should be 

shared with the class. 

2. Students and teacher present the words and their meaning according to 

the text. These definitions can be expanded and clarified, and a dictionary 

can be used for final clarification. During this process, students share the 

reason why they think the word selected is important for understanding 

the text. 

3. After all the words have been explored, a final list of words is made of 

the words that are considered most important for understanding for the 

text. Students record these words in their vocabulary notebook or journal. 

4. Follow-up with activities to monitor those words have been learned. 

Vocabulary is one of the important things in learning English. 

Students need to learn a large number of words since it is useful for them 

because learning vocabulary is not a short-term period. The foundation of 

learning a foreign language is building up a useful vocabulary. 

Vocabulary helps people, not only students, to build sentences for 

communication between people because learning English is a continuous 

process from Elementary school until students go to University.  
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One of the reasons for teachers are concerned about teaching 

vocabulary is to facilitate the comprehension of a text that students will 

be assigned to read.  

 

2.1.9 Strategy to Increase Vocabulary 

 According to Wasman and Risky, (2000:36) as quoted in Imelda, 

(2016:9)  there are at least six ways to increase vocabulary : 

1. Learn to use the context efficiently 

2. Use the words (Prefix, suffix, and root) you already know and apply them 

to an unknown word. 

3. Develop systematic ways of our own to collect word, you read and hear but 

whose meaning unclear. 

4. Use memorizing with visualization and association. 

5. Use dictionary routinely to help pronounce the word and understand the 

meanings. 

6. Use the thesaurus to find the synonyms and antonyms 

Generally, there are lots of strategies individually to increase 

vocabulary such us: 

a. Reading English book, newspaper, magazines, etc. 

b. Listening to music and watching an English program through TV or 

Radio. 
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c. Making memorizing program minimal target is one of the words one 

day. 

d. Practicing Speaking English individually or with others. 

e. Becoming a member of the English library will encourage them to 

borrow and read a lot of English books. 

 According to Tankersley, (2005:74) say that helping students expand 

their vocabularies in all disciplines is vital to promoting vocabulary 

expansion. An effective vocabulary development program for students 

should include three main strategies: 

a. Promoting broad and intensive reading and oral discussions, 

b. Encouraging students to experiment with words, 

c. Explicitly teaching word meanings and word-learning strategies. 

Lewis, (1978:524) said that a recapitulation of the steps you must 

take so that your vocabulary will keep growing and growing.  

Step One. Become an actively receptive to new words. 

Words won't come chasing after you-you must train yourself to be on a 

constant lookout, in your reading and listening, for any words that other 

people know and you don't. 

Step Two. Read more. 

As an adult, you will find most of the sources of your supply of new 

words in books and magazines. Is your reading today largely restricted to 

a quick perusal of the daily newspaper? Then you will have to change 
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your habits. If your aim is to have a superior vocabulary, you will have to 

make the time to read at least one book and several magazines every week. 

Not just this week and next week-but every week for the rest of your life. I 

have never met a single. A person who possessed a rich vocabulary who 

was not also an omnivorous reader.  

Step Three. Learn to add to your own vocabulary the new words in your 

reading. 

The students see an unfamiliar word in a book or magazine; do not 

skip over it impatiently. Instead, pause for a moment and say it over to 

yourself-get used to its sound and appearance. Then puzzle out its possible 

meaning in the context of the sentence. Whether you come to the right 

conclusion or not, whether indeed you are able to come to any intelligent 

conclusion at all, is of no importance. What is important is that you are, by 

this process, becoming superconscious of the word. As a result, you will 

suddenly notice that this very word pops up unexpectedly again and again 

in all your reading for you now have a mindset for it. And of course, after 

you've seen it a few times, you will know fairly accurately not only what it 

means but the many ways in which it can be used.  

Step Four. Open your mind to new ideas. 

Every word you know is the translation of an idea.  Think for a few 

minutes of the areas of human knowledge that may possibly be unknown 

to you-psychology, semantics, science, art, music, or whatever. Then 
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attack one of these areas methodically-by reading books in the field. In 

every field, from the simplest to the most abstruse, there are several books 

written for the average, untrained lay reader that will give you both a good 

grasp of the subject and at the same time add immeasurably to your 

vocabulary. College students have large vocabularies because they are 

required to expose themselves constantly to new areas of learning. You 

must do the same.  

Step Five. Set a goal. 

If you do nothing about your vocabulary, you will learn, at most, 

twenty-five to fifty new words in the next twelve months. By conscious 

effort, you can learn several thousand. Set yourself a goal of finding 

several new words every day. This may sound am ambitious-but you will 

discover as soon as you start actively looking for new words in your 

reading, and actively doing a reading of a more challenging type, that new 

words are all around you that is if you're ready for them. And understand 

this: vocabulary building snowballs. The results of each new day's search 

will be greater and greatened you provide the necessary initial push, once 

you gain momentum, once you become addicted to looking for, finding, 

and taking possession of new words. 

McCarten, (2007:20) stated that an important vocabulary acquisition 

strategy which Nation (2001) calls “noticing” is seeing a word as 

something to be learned. In this view, know what to learn is a necessary 
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prerequisite to learning. Teachers can help learners get into the habit of 

noticing by making clear in classroom instruction and homework 

assignments: which items should be learned, what each item is (a single 

word, a phrase, a collocation, etc.) and for what purpose (active use or 

passive recognition). And materials can help teachers in this in the 

following ways: 

1. Providing clearly marked vocabulary lessons. 

2. Making the target vocabulary set stand out, including focused practice 

and regular review. 

3. Giving lists of vocabulary to be learned for the lesson. 

 

2.1.10 Assessing Vocabulary Mastery 

 Good knowledge of English vocabulary is important for anyone who wants to 

use the language, therefore knowledge of vocabulary is often tested. It is important 

that the test maker be aware of what He/She is doing when testing vocabulary.  

According to Pavlu, (2009:30-37), there are many techniques for assessing 

vocabulary mastery: 
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1. Multiple Choice 

This technique is easy to mark but quite difficult to design. We 

can use it either for testing single words, words in sentences or in 

texts. 

2. Cloze Test 

Another way how vocabulary can be tested is by cloze test this 

type examines active vocabulary because students are not given any 

options, they just have a text with gaps. 

3. Word Formation 

Students have to change the form of word so that it fits a 

particular sentence. They have to show that they understand the 

context and that they know various forms of a word. 

4. Matching 

This can be prevented by giving more options in one column 

that in the other one. There are also other possibilities than just 

matching words of opposite meaning. We can design a test where 

words and pictures are being matched. 

5. Odd One Out 

This kind of exercise is easy to prepare, however, the teacher 

must know which words her students know so that they could find the 
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odd one. It also tests only the meaning of words, but it can be both 

useful and interesting for the students. 

6. Writing Sentences 

This is a very interesting exercise which is worth trying but 

teachers must bear in mind that it will not be easy to mark such 

exercise easily. 

7. Dictation 

Here the teacher dictates words or sentences to students. 

8. Sentence Completion 

Students are given incomplete sentences containing words that 

we need to test. 

9. Definition 

The teacher gives the students a list of definitions of words that 

need to test. However, not every word can be easily defined and 

sometimes there are can be more than one possible answer. Moreover, 

the definitions should be clear so that students understand the 

definitions and can come to the right answer. 

10. Reading 

Through reading we can test passive vocabulary mostly which 

is also useful for students as they learn to guess the meaning of words 

from context, they will need this ability a lot in their future studies of 

English. 
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11. Writing 

This type of testing is productive, students have to show their 

word knowledge, so the test is valid but two teachers would not 

probably come to exactly the same result in scoring which means that 

such testing is not reliable. 

12. Placing 

Students underline those words which relate to e.g. movement: 

“think,  run, keep, walk, jump, and answer”. 

13. Synonyms and Antonyms 

Students have to write down words of the same meaning, e. g. 

Polite=Courteous. Students have to write down words of opposite 

meaning,e.g. Sunny><Cloudy. 

 

2.2 Review of Descriptive Text 

 2.2.1 Nature of Descriptive Text 

According to Trisnawati, (2018:120) Descriptive text is a text 

which says what a person or a thing is like. Futhermore, Zumakhsin 

(2005) as a cited by Fitri, (2017:3) descriptive text is to describe what 

we see. Pardiyono, (20017:33-34) states that description is a type of 

written text which has the specific function to give the description about 

an object (human or non human). Wardani, (2014:2) mention that 
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Descriptive text is a text that gives information about particular person, 

place, and thing. Descriptive text is a description of sensory experience-

how something looks, sounds and tastes. Mostly it is about sensory 

experience, but description also deals with other kinds of descriptions. 

In addition, a good description is like a “word picture”, the reader can 

imagine the object, place,or person in his or her mind Oshima and 

Hogue, (1997:50) cited in Anggun, (2016:149). 

The purpose of descriptive text is to describe and reveal a 

particular person, place, or thing in detail or specifics to make the reader 

be able to visualize the description Kane, (2000:352) in Harmenita and 

Tiarina, (2013). 

In addition, Schacter, (p:5) mentions that the reason why write 

descriptively. Writing descriptively teaches students to: 

1. Organize their thinking 

2. Search for and communicate details  

3. Define people, place, and things 

4. Write with clarity and purpose. 

 

2.2.2 Generic Structure of Descriptive Text 

  1. Identification 

   Is the introduction or general overview of an object. 
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  2. Description 

   Is the special characteristics that belong to an object. 

According to Indriastuty, (2016:128) the generic structure of 

Descriptive Text are: 

1. Identification: identifies the object to describe 

2. Description: describes parts, qualities, and characteristics of the 

object. 

 

2.2.3 Characteristic of Descriptive Text 

 There are some characteristic of descriptive text Mukarto, (2007:2) as 

follows: 

1. Focus on descriptive text such as the describe someone, place,  

animal, plant and things. 

 2.  Have an adjective as a noun explanations. 

3. Text is try to describe things so the reader know its shape as through 

there are looking at what is described in the text. 

 4. Written explanation from general to specific. 

 

2.2.4 Language Feature of Descriptive Text 

 1. Using attribute and identifying process 

 2. Using adjective and classifiers in nominal group 

 3. Using simple present tense 
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2.2.5 Purpose of Descriptive Text 

 Clouse, (2004) states the purpose of descriptive text as follows: 

1. To entertain, an amusing description of teenager’s bedroom. 

2. To express feelings, a description of favorite outdoor retreat soothe 

reader understand why you enjoy it somuch. 

3. To relate experience, a description of your childhood home to 

convey a sense of the poverty you grew up in. 

4. To inform (for a reader unfamiliar with the subject), a description of 

newborn calf for a readerwho has never seen one. 

5. To inform (to create a fresh appreciation for the familiar), a 

description of an apple to help the reader rediscover the joys of this 

simple fruit. 

6. To persuade (to convince the reader that some music videos degrade 

woman), a description of a degrading music video. 

 

The researcher can conclude descriptive text is a text that describes 

the person, place, or things. Descriptive gives sense-impression like the 

feel, sound, taste, and look of things through words. Its aim is also to 

inform the readers about how something or someone looks like. 
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2.3 Review of Vocabulary Self-Collection Strategy (VSS) 

2.3.1 Nature of Vocabulary Self-Collection Strategy (VSS) 

 Vocabulary Self-Collection Strategy is using student interest and 

world knowledge to enhance vocabulary growth (Martha Rapp Haggard). 

Vocabulary Self-Collection Strategy is a fundamental way of opening student 

minds to the wealth of words they encounter in print and the oral language 

that surrounds them each day (Haggard, Now Ruddell, 1982, 1986). 

Ruddell (2008:171) in Netalie and Jo-Ann (2017:117) explains that 

VSS specifically addresses “content words that students need to know, words 

that are important to them and about which they expressed interest and 

curiosity in”. 

Readence, Bean, & Baldwin (2001) state that the purpose of the 

Vocabulary Self-Collection Strategy (Haggard, 1982) is to help students 

generate a list of words to be explored and learned and to use their own prior 

knowledge and interests to enhance their vocabulary. This strategy can be 

used to stimulate growth in word knowledge. Because the list is self-

generated, internal motivation is utilized. This strategy can help the students 

become interested in language and thus, increase their enjoyment of the 

subject. 

 Rudell (2005:166) in Safitri (2015:25) Vocabulary Self-Collection 

Strategy is a strategy for teaching that can be implemented as the pre-reading 
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or post-reading activity in which the students can choose the words based on 

their interest and then they can define the words based on context of the text. 

Vocabulary Self-Collection Strategy focus on words children want and 

need to know, words they are have shown interest and curiosity. It stimulates 

word learning that occurs naturally in children’s lives and thus guides them in 

becoming independent word learners Karen and Lynette (2010:19).  

According to Antonacci (2011: 88) in Selfa (2016:14), Vocabulary Self-

Collection Strategy is an interactive-learning instructional strategy that 

promotes word consciousness, as students are actively engaged in identifying 

important words from their reading to share with others. 

 The vocabulary Self-Collection Strategy(VSS) has been shown to 

improve at-risk middle school students’ vocabulary knowledge (Rudell and 

Shearer, 2002) in Sheelah (2011). In vocabulary self-collection strategy, 

students individually select unfamiliar words from context area or literature 

selections and use context to determine possible meanings (Linda Gregersen, 

Texas State University). 

 Antonacci and O’Callaghan (2011:26) in Safitri (2015:26) state that 

Vocabulary Self-Collection Strategy is to promote the students' world 

awareness and to motivate them to learn new words so that it will support 

their academic success. They also say that the main purpose of implementing 

this strategy are to make the students understand the new words, promote their 

interest in the new words. 
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2.3.2 Advantages of Vocabulary Self-Collection Strategy (VSS) 

1. Antonacci and Collaghan (2011:26) in Safitri (2015:27) is to 

motivate students to learn new words by promoting a long-

term acquisition and development of the vocabulary of 

academic disciplines with the goal of integrating new content 

words into students working vocabularies. 

2. Martin (2002:88) in Safitri (2015:28) the primary benefits of 

using VSS are that the students can keep their own way of 

study, find the best way to identify the words from their 

reading and improve their vocabularies. 

3. To give an opportunity to the students to understand the 

concept of a text and to determine the meaning of the words 

based on the text. 

4. Vocabulary Self-Collection Strategy (VSS) helps the students 

to develop new words and meanings. 

5. Vocabulary Self-Collection Strategy (VSS) can increase the 

students' motivation to learn and collect words. 

6. Vocabulary Self-Collection Strategy (VSS)  can help the 

students to work together in a group. 

7. Vocabulary Self-Collection Strategy (VSS)  can make students 

understand the words and the text that they have read. 
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8. For the teacher, the VSS is not too hard to apply in the teaching 

and learning process. 

9. That encourages the students to determine the important words 

from the text and prior knowledge with members of their 

group. 

 

2.3.3 Procedure of Vocabulary Self-Collection Strategy (VSS) 

(Adapted from Haggard, 1982) in William and Marry (2015:4) 

formulates some steps. The steps are: 

1. Ask students to identify two words the belief everyone should 

learn that are related to specific topic the group is studying. 

2. Have students write the words on the board. 

3. Ask the students to present their words to the group by 

defining them, explaining why the group should learn, and 

telling where the words were found. 

4. Moderate a discussion through which the class reduce the list 

to a predetermined number of most important words by 

eliminating words already known. The final list becomes the 

focus of vocabulary activities. 
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2.4 Nature of SVES 

2.4.1 Nature of SVES 

 SVES (Stephens Vocabulary Elaboration Strategy) is an ongoing 

vocabulary collection strategy, which incorporates understanding word 

meanings in different contexts. Billmeyer and Barton (1998:85). 

Based on the theory above about SVES (Stephens Vocabulary Elaboration 

Strategy), the researcher can conclude that SVES (Stephens Vocabulary 

Elaboration Strategy) encourage students to have an expandable vocabulary 

journal where they record unfamiliar words, definitions, a description of its 

use, and every time they encounter the word. When learners have difficulty 

with remembering specific terms if not in context, this strategy will help 

learners remember each term deeper than if simply memorized.   

Furthermore, the Stephens Vocabulary Elaboration Strategy (SVES) 

requires students to maintain a vocabulary notebook. Whenever a new (or 

unclear) word confronts a student, the student writes and defines the term in 

the vocabulary notebook. Students should regularly review these words with 

the ultimate goal of integrating them into their working vocabularies. 

Expeditionary Learning (2013:48). 

Based on the theory above, it means that this strategy helps learners to 

improve their vocabulary mastery by maintaining a vocabulary notebook. 

Whenever a new (or unclear) word confronts a student, the student writes and 

defines the term in the vocabulary notebook. In addition, this strategy requires 
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learners to elaborate as detail as possible the unclear or unfamiliar word, so 

that learners understand the mean of the word, the context of the word. 

This strategy stresses dictionary skills. Students use a dictionary to define 

new words and their parts of speech. The dictionary also points out the 

multiple meanings of many words. Students use critical thinking skills to 

analyze the specific content of a reading selection to determine the most 

appropriate definition of a word.  

In addition, its parallels with Elaboration Strategy. The strategy has 

students record a new word, the date it was encountered, and the context in 

which the word was found. the student proposes a definition and checks it 

against in dictionary or glossary and then they provide the examples and non-

examples based on their experiences. students also record characteristic or 

elements which are situational to help them understand different meanings of 

the same words. Brown, Philip, and Stephensin Rojas (77). 

Based on the theory above, Stephens Vocabulary Elaboration Strategy 

(SVES) helps students to know or understand about words that have different 

meanings of the same words, because this strategy asks for the student to 

elaborate the unfamiliar word in context.  

 

2.4.2 Advantages of SVES (Stephens Vocabulary Elaboration Strategy) 

       SVES is an ongoing strategy so continual usage is necessary and 

beneficial. 
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1. Students will be directed to elaborate on their ideas of specific word 

meanings when multiple encounters occur.  

2. Students can effectively build their word/concept knowledge. 

3. Students will be reminded of the class of vocabulary. 

4. Students have an expandable vocabulary where they record unfamiliar 

words, definitions, and a description of its use. 

 

2.4.3 Procedure of Using SVES (Stephens Vocabulary Elaboration 

Strategy) 

Expeditionary Learning (2013:48), mention that the steps of SVES. 

The steps are: 

1. Require students to obtain a notebook to record new vocabulary 

words. 

2. Ask students to write any new or unclear word in the notebook. Also, 

ask them to write the context in which the word was used.   

3. Require students to write dictionary definitions (including the parts of 

speech) by any new word in their notebooks. For words with multiple 

definitions, students should select the most appropriate meaning for 

the context.   

4. Encourage students to also define the terms in their own language and 

compare their thoughts with the dictionary definitions. Personal 

definitions should be revised to more precisely reflect the meaning 
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conveyed in the dictionary, without sacrificing the individual’s 

vocabulary.   

5. Ask students to regularly review their growing vocabulary list. 

Encourage students to use these new words in their written and oral 

presentations. 

 

2.5 Related Studies 

1. Betricia Yohana Tikasari. 1438 H. / 2017 M.A Comparative Study on 

the Effect of Using NHT and STAD Technique on Students’ 

Vocabulary Mastery at Annamiroh 4 Pekanbaru. The purpose of this 

research is to see the comparison between the use of NHT and STAD 

techniques on the students’ vocabulary mastery at SD Annamiroh 4 

Pekanbaru. This study was a quasi-experimental with pre-test and 

post-test. The samples of this study were 60 students of grade 2 

Elementary School. NHT technique was used in experiment class 1 

(30 students), while the STAD technique was used in experiment class 

2 (30 students). The data were collected by using pre-test and post-

test. Quantitative data were analyzed using inferential statistics and 

descriptive. The findings showed that there were significant 

differences in the students’ vocabulary in the experimental class 1 

using NHT technique (mean=80. 50 and standard deviation=11. 69) 

and in the experimental class 2 using the STAD technique (mean= 64. 
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16 and standard deviation= 16. 24) in which the index of t= -4. 469 

with p= 0. 001 < 0. 05. So, it can be concluded that the NHT technique 

can provide a more significant improvement than STAD technique on 

students’ vocabulary mastery.  

The similarity between this research and this previous research 

are about teaching vocabulary and the research design is a quasi-

experimental with pre-test and post-test. The differences between this 

research and this previous research are Using Vocabulary Self 

Collection Strategy (VSS) and SVES (Stephens Vocabulary 

Elaboration Strategy) in increasing English vocabulary. The samples 

of this study were 60 students and the sample of this research 40 

students.  

2. Mimi Dahlia. 1438 H. /2017 M. A Comparison Between the use of 

Crossword Puzzle Game and Thematic Dominoes Game Toward 

Students’ Vocabulary Mastery at SMPN 2 Sabol of Rokan Hilir 

Regency. The main purpose of this research is to know which strategy 

that can improve students’ vocabulary mastery by comparing the two 

strategies,  using Direct Method with Crossword Puzzle Game and 

with Thematic Dominoes Game on students’ of State Junior high 

School 2 Sinai Rokan Hilir Regency. The study uses a quasi-

experimental, non-controlled approach focusing on quantitative 

research. The sample of this study involves 50 first graders of State 
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Junior High School 2 Sinai of RokanHilir Regency using cluster 

sampling, where the strategy of Direct Method with Crossword Puzzle 

Game is applied to experiment class 1 (class VII A) consisting of 25 

students and Direct Method Strategy with Thematic Dominoes Game 

is applied to experimental class 2 (class VII B) consisting of 25 

students. Data are controlled through pre-test and post-test.  

The quantitative data are analyzed by using an inferential 

statistic (independent sample t-test and paired sample t-test) and 

descriptive. The findings show no significant differences on students’ 

vocabulary mastery between experimental class 1 using Direct Method 

with crossword Puzzle Game (yield score=29. 44 and standard 

deviation= 7. 107) and experiment 2 class using Direct Method with 

Thematic Dominoes Game (average= 33. 28 and standard deviation= 

8. 463). The use of Direct Method Strategy with Crossword Puzzle 

Game (yield Score= 33. 28) gives better result than the use of Direct 

Method Strategies with Thematic Dominoes Games (Score of 

result=29. 44). 

The similarity between this research and this previous research 

are about teaching vocabulary. The quantitative data are analyzed by 

using an inferential statistic (independent sample t-test and paired 

sample t-test). The differences between this research and this previous 

research are Using Vocabulary Self Collection Strategy (VSS) and 
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SVES (Stephens Vocabulary Elaboration Strategy) in increasing 

English vocabulary.  

3. Fitri Ayu Meiningsih. 2015. The Effectiveness of Vocabulary Self-

Collection and Interactive Cloze Strategy to Improve Students’ 

Vocabulary Mastery. This present study was aimed to find out the 

effectiveness of vocabulary self-collection strategy to improve 

students` vocabulary mastery. A further concern of this study was to 

investigate the significant difference of vocabulary achievement 

between two groups who were taught by using vocabulary self 

collection strategy and those who were taught by interactive cloze 

strategy. The research design of this study was a quasi experimental 

research. The population was the eighth grade students of SMP 

Negeri 3 Ungaran in the academic year of 2014/2015. The samples 

consisted of 60 students. The data were obtained by giving 

vocabulary test to the VIII A as experimental group and VIII C as 

control group. The study was started by giving pre-test, treatments 

and post-test to both groups. Vocabulary self-collection strategy was 

used as treatment in the experimental group, while interactive cloze 

strategy was applied in the control group. The results of the test were 

analyzed by using t-test formula to know the difference of the 

students‟ achievement in vocabulary mastery between two groups. In 

the pre-test result, the mean score of experimental group was 65 and 
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the control group was 65,16. However, the result of post-test was 

increased.  

The analysis of the test result showed that the students` 

improvement of experimental group was higher than control group. 

In the post-test, the mean score of the experimental group was 77,50 

while the control group got 70,78. The result of the t-test of mean 

difference was 3,549 and t-table was 1,997. It means that t-value was 

higher than t-table (3,549 >1,997). The computation showed that the 

alternative hypothesis (Ha) stating that “there is a significant 

difference in vocabulary achievement between the students who are 

taught by using vocabulary self-collection strategy and those who are 

taught by using interactive cloze strategy” was accepted. While, the 

null hypothesis (H0) stating that “there is no a significant difference 

in vocabulary achievement between the students who are taught by 

using vocabulary self collection strategy and those who are taught by 

using interactive strategy” was rejected. Based on the proven 

hypotheses, I concluded that vocabulary self-collection strategy is 

more effective to be implemented in teaching vocabulary to improve 

students` vocabulary mastery than interactive cloze strategy. 

The similarity between this research and this previous research 

is using VSS and the design of the research (quasi-experimental 

research). 



58 
 

 
 

The differences between this research and this previous is 

using SVES (Stephens Vocabulary Elaboration Strategy) in 

increasing English vocabulary.  

  4. Safitri Noor Fatonah. 2015. Using Vocabulary Self-Collection 

Strategy (VSS) to Improve Reading Comprehension of the Seventh 

Grade Students of SMPN 4 Kalsan In Academic Year of 2014/2015. 

The aim this action research was to improve the reading 

comprehension of seventh grade students of SMPN 4 Kalasan 

through the implementation of Vocabulary Self-Collection Strategy 

(VSS) in reading classs. This research was conducted in two cycles. 

The steps of the research were conducting reconnaisesssancee, 

planning, implementing, and observing the actions, and reflecting the 

actions. The actions include the vocabulary self-collecting strategy 

which consisted of four main steps, namely building studnets’ 

interest and attention, collecting and exploring the key vocabularies 

found in the text, building connection connection between they key 

vocabularies and conten of text, and comprehending the whole 

text.The participant of the research were the researcher, the English 

teacher and researcher’s colleague as the collaborators, and the 

seventh grade students of SMPN 4 Kalasan. 

The data of the research were in the form of qualitative data 

and quantitative data. The qualitative data data were obtained by 
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observing the teaching and learning process, interviewing the English 

teacher and the students, holding discussions with the collaborators, 

and taking pictures. Meanwhile, the quantitative data wereobtained 

by administering a pre-test and a post-test to see the improvement of 

the students’ reading comprehension. 

The instruments of the research included interview guidelines, 

observation checklist,reading comprehension test sheets, a camera, 

and an audio recorder. The vaidity of the research was attained y 

applying democratic validity, process validity, outcome validity, 

catalytic validity, and dialogic validity. In addition, to make the data 

trustworthy or reliable, two kinds of triangulation (time triangulation 

and investigator triangulation) were used in this research. 

The  research findings showed that reading comprehension of 

most students improved after the vocabulary self-collection strategy 

was used in the teaching and learning process. It was indicated by the 

increase of the mean of students’ reading comprehension scores in 

the pre-test and post-test (58,9 to 78,0).  

 The implementation also resulted in several other 

improvements. First of all, the strategy elieved to improve the 

students’ interest in reading English texts. Furthermore, the strategy is 

believed to facilitate the students in defining the unfamiliar words 

based on the context of the text. Finally, the group discussion 
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improved interaction among the students and between the students and 

the teacher during the class. 

The similarity between this research and this previous research 

is using VSS. The quantitative  and qualitative data are analyzed . The 

differences between this research and this previous is using SVES 

(Stephens Vocabulary Elaboration Strategy) in increasing English 

vocabulary.  

5. Selfa Indriani. 2016/2017. The Effectiveness of Self-Collection 

Strategy and Motivation on Students’ English Vocabulary Mastery. 

This research purposed to prove wether VSS and Students’ 

Motivation gives significant effect on the students’ vocabulary 

mastery on Englisg subject. This research was quasi-experimental 

research by using the post-test only control group design. The 

population was the students at Economic Accountant Department 

Bung Hatta University in academic year of 2016/2017. The writer 

used cluster random sampling to select the samples. To collect the 

data, the researcher used vocabulary test. The data analyzed by 

using t-test and SPSS. 16.0. The findings of this research showed 

that the mean score of students who were taught by using VSS was 

84. The mean score of students who were taught by using memory 

strategy was 76. It means that VSS gave significant effect toward 
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their vocabulary mastery on English Subject. The elements of VSS 

such as heterogeneous group, individual accountability and group 

reward are considered as the effort for the findings. 

The similarity between this research and this previous research 

is using VSS. The differences between this research and this 

previous is using motivation on students vocabulary mastery. 

6. Syayyidina Ali. 2017. The Students’ Interest on the Use of 

Vocabulary Self-Collection Strategy in Learning English Vocaulary. 

The learning should be supported by an interesting strategy to make 

students enjoyable and interested in learning, as well as in learning 

English Vocaulary. The aim of this research is to investigate and 

describe the stdents’ perceptions on the use of vocabulary self-

collection strategy in learning English vocabulary. This study was a 

descriptive model consisting of 37 subject-students. The data were 

ollected with questionnaire, it was rating scale which distributed after 

8 meetings of treatments, and it covered 15 positive and closed 

statements about the use of vocabulary self-collection strategy in 

learning vocabulary classroom.  

The questionnaire was analyzed based on the percentage of 

each answer. To calculate questionnaire data into percentage, the 
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researcher used the formula where the number of frequency is 

multiplied to 100% then divided to the number of total respondents. 

The result of the students’ perceptions indicated that vocabulary self-

collection strategy is interesting strategy to used in learning 

vocabulary classroom. The highest rank of the mean score is 56,6% 

of agree students, 35,5% of strongly agree students, 6,7% of 

undecided students, 0,7% of disagree students, and 0,2% of strongly 

disagree to the statementson the questionnaire. 

The similarity between this research and this previous research 

are about teaching vocabulary. The differences between this research 

and this previous research investigate and describe the stdents’ 

perceptions and SVES (Stephens Vocabulary Elaboration Strategy) 

in increasing English vocabulary. 

7. Safitri Noor Fatonah. 2014/2015. Using Vocabulary Self-Collection 

Strategy (VSS) to improve reading comprehension of the seventh 

grade students of SMPN 4 Kalasan. The aim of this action research 

was to improve the reading comprehension of seventh grade 

students of SMPN 4 Kalasan through the implementation of 

Vocabulary Self-Collection Strategy (VSS) in reading class. This 

research was conducted in two cycles. The steps of the research 

were conducting reconnaissance, planning, implementing and 
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observing the actions, and reflecting the actions. The actions 

included the vocabulary self-collection strategy which consisted of 

four main steps, namely building students’ interest and attention, 

collecting and exploring the key vocabularies found in the text, 

building connection between the key vocabularies and content of 

text, and comprehending the whole text. The participants of the 

research were the researcher, the English teacher and researcher’s 

colleague as the collaborators, and the seventh grade students of 

SMPN 4 Kalasan.  

The data of the research were in the form of qualitative and 

quantitative data. The qualitative data were obtained by observing 

the teaching and learning process, interviewing the English teacher 

and the students, holding discussions with the collaborators, and 

taking pictures. Meanwhile, the quantitative data were obtained by 

administering a pre-test and a post-test to see the improvement of 

the students’ reading comprehension. The instruments of the 

research included interview guidelines, observation checklist, 

reading comprehension test sheets, a camera, and an audio recorder. 

The validity of the research was attained by applying 

democratic validity, process validity, outcome validity, catalytic 

validity, and dialogic validity. In addition, to make the data 

trustworthy or reliable, two kinds of triangulation (time 
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triangulation and investigator triangulation) were used in this 

research. The research findings showed that reading comprehension 

of most students improved after the vocabulary self-collection 

strategy was used in the teaching and learning process. It was 

indicated by the increase of the mean of students’ reading 

comprehension scores in the pre-test and post-test (58.9 to 78.0). 

The implementation also resulted in several other 

improvements. First of all, the strategy is believed to improve the 

students’ interest in reading English texts. Furthermore, the strategy 

is believed to facilitate the students in defining the unfamiliar words 

based on the context of the text. Finally, the group discussion 

improved interaction among the students and between the students 

and the teacher during the class. 

The similarity between this research and this previous research 

is using VSS. The quantitative  and qualitative data are analyzed by 

using an inferential statistic (independent sample t-test and paired 

sample t-test). 

 The differences between this research and this previous is 

using SVES (Stephens Vocabulary Elaboration Strategy) in 

increasing English vocabulary.  



65 
 

 
 

8. Rini Arita. 1436 H. /2015 M. Conducted research entitled: The 

Effect of Using Jigsaw Technique on Students’ Reading 

Comprehension and Vocabulary Mastery at SMPN 1 Rumbai Jaya 

Kampar. These research aims are 1. To determine the effect of the 

jigsaw technique on students’ reading comprehension at SMPN 1 

Rumbai Jaya, 2. To find out to what extent the Jigsaw method gives 

effect to students’ vocabulary mastery at SMPN 1 Rumbai Jaya. 

The research design used in this study was a quasi-experimental 

approach of the pre-test to post-test non-equivalent group design. 

The research has been conducting during the period of May to June 

2015. The participants of the study comprised 44 students. They 

were eighth-grade students of SMPN I Rumbai Jaya. Data were 

collected using pre-test and post-test. The forms of the test were 

multiple choice and matching the words. 

The same reading test and vocabulary mastery were given to 

the students. The finding showed the result of the reading text that 

the mean score of post-test is higher than pre-test with increasing 

(74. 32) for post-test and (48. 86) for the pre-test.  And the finding 

of vocabulary mastery showed the mean score of post-test is higher 

than pre-test with increasing (72. 95) for post-test and (51. 82) for 

the pre-test. 
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The similarity between this research and this previous research 

are about teaching vocabulary and the research design is quasi-

experimental. The differences between this research and this 

previous research are Using Vocabulary Self Collection Strategy 

(VSS) and SVES (Stephens Vocabulary Elaboration Strategy) in 

increasing English vocabulary. 

9. Another study was done Ayu Wisudayanti (2012) entitled 

“Developing Supplementary English Vocabulary for the Fourth 

Grade students of the State Elementary School in Bandung”. The 

objective of the study was to find out the students’ vocabulary 

achievement improved through Make a Match Method. The subject 

of this study was the second year students of elementary school 

class IV consist of 31 students. The research was conducted in two 

cycles and every cycle consisted of three meetings. In test 1, the 

mean of the students’ score was 59 while in test II, the mean score 

of students was 70.5 and test III the mean score of the students’ 

score was 77.3. It was found out that teaching vocabulary through 

Make a Match Method improved the students’ vocabulary 

achievement. It is suggested that English Teacher use Make a 

Match Method as one of the alternatives technique in Teaching 

Vocabulary.  
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Based on the last related study above, the research conducted 

by Ayu Wisudayanti consisted of two variables, and the aim to find 

out the students’ vocabulary achievement improved through Make a 

Match Method. The similarities with this research are to find out the 

effect of using strategy for vocabulary mastery, but the strategy of 

both types of research are different. The amount of variable and the 

research design of both types of research are also different, that in 

this related study used classroom action research (CAR), while in 

this research is Quasi-experimental research using pre-test and post-

test nonequivalent group design. 

10. Canadian Center of Science and Education, Fahrurrozi (2017) did 

the research under the title Improving Students’ Vocabulary 

Mastery by Using Total Physical Response. This study aims to 

describe how Total Physical Response improves students’ 

vocabulary learning outcomes at the third-grade elementary school 

Guntur 03 South Jakarta, Indonesia. This research was conducted in 

the first semester of the academic year 2015 - 2016 with the number 

of students as many as 40 students. The method used in this 

research is a Classroom Action Research using the cycle model of 

Kemmis and Taggart. Class Action Research is conducted through 

the plan, class action or implementation, observation, and reflection 

stages. The data collection was done by using a non-test, test 
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instruments and monitoring instruments in the form of action, and 

field notes. Validity and reliability of the instrument were reached 

through expert judgment. 

The results obtained from this study were the improvement in 

vocabulary learning outcomes of students by applying the Total 

Physical Response (TPR) method. Percentage of learning outcomes 

in the first cycle reached 74.13% and 83.38% in the second cycle. 

The percentage shows the improvement of learning effectiveness by 

applying the Total Physical Response method. The first cycle 

resulted in an improvement of 64.29% and the second cycle resulted 

in an increase of 87.14%. Thus, the learning process by using Total 

Physical Response (TPR) can improve students’ vocabulary 

learning outcomes. The implication of this study is that teaching 

vocabulary using the Total. 

Based on the related study above, the research conducted by 

Fahrurrozi consisted of two variables, and the aim to describe how 

Total Physical Response improves students’ vocabulary learning 

outcomes. The similarities with this research are to find out the 

effect of using strategy for vocabulary mastery, but the strategy of 

both types of research are different. The amount of variable, aim 

and research design of both types of research are also different, that 

in this related study used classroom action research (CAR), while in 
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this research is Quasi-experimental research using pre-test and post-

test nonequivalent group design. 

11. International journal of language academy by Ayhan Diril, 

entitled: Creative activities in language teaching by using an 

English film called Akeelah and spelling bee. The aim of this study 

is to give an overview of some activities by using films to teach 

English in a class of students who study English as a second 

language. Many English teachers accept that language learners 

seem to be more motivated when a film is involved, especially 

when it is an authentic one as it is a very supportive activity. The 

use of films will help improve language and learners’ social 

developments.  With the help of these activities, students will 

develop their pronunciation, vocabulary, authentic language, 

cultural transmission, and speaking abilities. 

The relevance has the same purpose to increase the students’ 

vocabulary mastery. The differences between this research and this 

previous research where this research using Vocabulary Self 

Collection Strategy (VSS) as one of the ways to teach in the 

classroom to improve the student's vocabulary mastery and the 

previous research using an English film called Akeelah and the 

Spelling Bee on creative activities in language teaching. 
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12. Journal of American Arabic Academy for Sciences and Technology, 

Muna A. Al-Show I (2014) did the research under the title Using 

Game Strategy for Motivating Students to Learn New English 

Vocabulary. This research addresses the problem of memorizing 

new vocabulary and their definitions in general and motivating 

students to memorize those scientific vocabularies in particular. 

This research examines the implementing of games as an effective 

learning strategy to acquire new vocabulary, solve this problem in 

an interesting way, and raise the students' awareness to study and to 

get the maximum results. The outcome of this research showed that 

it can increase students' ability and motivation to memorize new 

words. The data extracted from three sources: a questionnaire is 

designed and used as a tool to collect the data, the researcher 

observation, and the regular exams.  

The results of this research demonstrate clearly that using 

games to practice vocabulary improves learners’ ability to 

memorize new words effectively. Games provide logical 

contribution while learners interact in the group, allowing students 

to clarify the meanings of the words. This strategy also enhanced 

students’ enthusiasm to learn a new vocabulary of scientific 

English.  
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Based on the related study, the similarity with this research is 

to find out the effect of using strategy for vocabulary mastery, but 

the strategies both of the researches are different. The amount 

research variable of both types of research are also similar, that is 

three variables. 

13. International Conference on Current Trends in ELT. Tehran, Iran. 

Hajieh Rahimi. (2014) entitled: The Effect of Method of Vocabulary 

Presentation (Code-Mixing, Thematic Clustering, and 

Contextualization) on L2 Vocabulary Recognition and Production. 

Choosing the most appropriate vocabulary presentation method is 

one of the main struggles teachers encounter. In order to find a 

solution for this issue, two hypotheses were formulated in this study 

to assess the effect of code-mixing, thematic clustering, and 

contextualization on L2 vocabulary recognition and production. To 

this end, 120 EFL learners participated in this study. They were 

selected after the administration of a Michigan Test of English 

Language Proficiency. 

Then, they were divided into three groups of 40 participants. 

Each group was presented with just one method of the three 

mentioned methods. Every session 10 new words were presented to 

them. After the treatment, a recognition test and a production test 

were administered. The results of the data analysis revealed that the 
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method of vocabulary presentation does not have a statistically 

significant effect on vocabulary recognition. But, there is a 

significant difference among the effects of code-mixing, thematic 

clustering, and contextualization on L2 vocabulary production. 

Thematic clustering was more conducive to vocabulary production. 

The similarities with this research are to find out the effect of 

using strategy for vocabulary mastery, but the strategy of both types 

of research are different. 

14. A research journal from Antalya, Turkey (2016) by Vjosa Vela, 

entitled: The effect of keeping vocabulary notebooks on vocabulary 

acquisition and learner autonomy. Recent vocabulary teaching 

literature advocate that keeping a vocabulary notebook is an 

effective tool that promotes vocabulary acquisition as well as 

learner autonomy. The participants of this study are three groups of 

intermediate level students from the South East European 

University Language Center. Over a four week period, students 

followed the same course material and syllabus. One group acted as 

the treatment group and kept vocabulary notebooks and the 

remaining two groups were control groups and didn’t keep 

vocabulary notebooks. Scores from the vocabulary tests reveal that 

the treatment group results were significantly more successful than 
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control groups. These findings led to the conclusion that vocabulary 

notebooks are an effective tool that can be implemented in an EFL. 

The similarities between Vela’s research and this research 

about teaching vocabulary. The differences between both of them 

from the technique for teaching vocabulary. The Vela’s research by 

using vocabulary notebook, meanwhile this study by using 

Vocabulary Self Collection Strategy (VSS) and SVES. 

15. A research journal from Turkey by Mesut Kuleli (2015), entitled: 

The effect of vocabulary size and vocabulary depth on reading in 

EFL context. The of this study is to determine the effects of 

vocabulary size and vocabulary depth on reading performance in 

the EFL context. To this end, the vocabulary size test by Nation and 

Beglar (2007). Words Associate Test by reading (1998), and a 

reading performance test, the reliability of which was found to be 

81 were administrated to 361 university students. In the analysis of 

the data, linear regression and Pearson correlation statistics were 

used. The results showed that vocabulary depth were both 

significantly correlated to reading performance. 

The differences between this research and the previous 

research from the strategy in teaching. In this research, the researcher 

using VSS and SVES in teaching vocabulary. Besides, the analysis of 

the data, linear regression and Pearson correlation statistics were used. 
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Meanwhile, in the previous research, the researcher using vocabulary 

size and vocabulary depth in reading EFL context.  

 

2.6 Operational Concepts and Indicators 

The operational concept is a concept used to avoid misunderstanding 

in carrying out research. Importantly, this research is a comparative study that 

focused on gaining the effect of using Vocabulary Self-Collection Strategy 

(VSS) and SVES toward the students’ vocabulary mastery. Therefore, in 

analyzing the problem of this research, three variables are used. They are 

variable X1 (VSS), variable X2 (SVES) and variable Y (Vocabulary 

Mastery). 

 

Independent Variable 

VSS (X1) 

SVES (X2) 

 

 

Based on the statement above, the researcher concluded that there 

some factors to be operated as describes in the operational concept. In another 

way to show the technique of the researcher as follows: 

 

Dependent Variable 

Vocabulary Mastery 
Treatment 
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The indicator of variable X1 Vocabulary Self-Collection Strategy 

(VSS) (adapted from Haggard, 1982) in William and Marry (2015:4): 

1. The teacher asks the students to identify two word the believe 

everyone should learn that are related to specific topic the group is 

studying. 

2. The teacher asks the students to write the words on the board. 

3. The teacher asks the students to present their words to the group by 

defining them. 

4. The teacher asks the students to explain why the group should learn 

the word 

5. The teacher asks the students to tell where the words found. 

6. The teacher asks the students to discuss the most important words 

they already known by focus of vocabulary activity. 

 

The Indicator of  Variable X2 SVES (Expeditionary Learning (2013:48): 

1. The teacher asks the  students to obtain a notebook  

2. The teacher asks the students to record new vocabulary words 

3. The teacher asks the students to write any new word in the notebook 

4. The teacher asks students to write the unclear word in the notebook 
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5. The teacher asks them to write the context in which the word was 

used.   

6. The teacher asks students to write dictionary definitions (by any new 

word in their notebooks).  

7. The teacher asks students to select the most appropriate meaning for 

the context if the words with multiple definitions. 

8. Teacher encourage students to define the terms in their own language 

9. Teacher compares their thoughts with the dictionary definitions.  

10. The teacher asks students to regularly review their growing 

vocabulary list. 

11. Teacher encourage students to use these new words in their writing. 

12. Teacher encourage students to use these new words in their oral 

 

The Indicator of  Variable Y Vocabulary Mastery (Cameron and nation in 

Ramirez, (2008:21): 

1. The students are able to write the word in correct spelling 

2. The students are able to identify the meaning of the word 

3. The students are able to use the word in the context 
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2.7 Assumption and Hypothesises 

2.7.1 Assumption 

 In this research, the researcher assumes that by using 

Vocabulary Self-Collection Strategy (VSS) and SVES (Stephens 

Vocabulary Elaboration Strategy), it is can help students of SMP N 01 

Bantan to increase their vocabulary mastery. 

 

2.7.2 Hypothesises 

 The hypothesis is researchers’ tentative prediction of the 

results of the research findings” Gay, (2009: 71). The hypotheses are 

formulated as follows:  

Ha1: There is a significant effect on students’ vocabulary mastery by 

using Vocabulary Self-Collection Strategy (VSS) of the seventh 

grade at SMPN 1 Bantan in Bengkalis Regency. 

Ho1: There is no significant effect on students’ vocabulary mastery by 

using Vocabulary Self-Collection(VSS) Strategy of the seventh 

grade at SMPN 1 Bantan in Bengkalis Regency. 

Ha2: There is a significant effect on students’ vocabulary mastery by 

using Stephens Vocabulary Elaboration Strategy (SVES) of the 

seventh grade at SMPN 1 Bantan in Bengkalis Regency. 
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Ho2: There is no significant effect on students’ vocabulary mastery by 

using Stephens Vocabulary Elaboration Strategy (SVES) of the 

seventh grade at SMPN 1 Bantan in Bengkalis Regency. 

Ha3: There is significant difference of the improvement on students 

vocabulary mastery by using Vocabulary Self-Collection Strategy 

(VSS) and SVES (Stephens Vocabulary Elaboration Strategy) at 

SMPN I Bantan in Bengkalis Regency. 

Ho3: There is no significant difference of the improvement on students 

vocabulary mastery by using Vocabulary Self-Collection Strategy 

(VSS) and SVES (Stephens Vocabulary Elaboration Strategy) at 

SMPN I Bantan in Bengkalis Regency. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

3.1 Research Design 

 The design of the research was a comparative study with a 

comparative quasi-experimental design. The comparative design involves 

selecting two groups differing on some independent variable and comparing them 

on some dependent variable Gay, (2000:353). According to Creswell, (2009:12), 

the experimental design seeks to determine if a specific treatment influences an 

outcome. This impact assessed by providing specific treatment to one group and 

with holding it from another and then determining how both groups scored on an 

outcome. 

The design of the research was a comparative study with a comparative quasi-

experimental design. The quasi-experimental design involved and comparing 

them to some dependent variable Gay, (2000:364). Creswell, (2009:160), quasi-

experimental design with nonequivalent pre-test and post-test is the most frequent 

used by the researcher.  

In this research, the researchers used mixed-method designs. A mixed-method 

design is a procedure for collecting, analyzing, and mixing both quantitative and 

qualitative methods in single study or a series of studies to understand a research 

problem Creswell, (2012:535).  
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The use of quantitative and qualitative designs. It allows the researcher to 

better match the approach to gathering and analyzing data to the research 

questions, and relative emphasis given to any particular method varies widely 

Zulhidah, (42). 

Quantitative approaches are used to describe current conditions, investigate 

relationships, and study cause-effect phenomena Gay, (2000:11). Besides, 

qualitative research seeks to probe deeply into the research setting in order to 

obtain understanding about the way things are, why they are that way, and how 

the participants in the context perceive them Gay, (2000:16). 

A variable refers to a characteristic or attribute of an individual or an 

organization that can be measured or observed Creswell, (2009:49). In this 

research, there are two types of the variable (independent and dependent 

variable). An independent variable is a variable selected by the researcher to 

determine its effect on or relationship with the dependent variable. Whereas, a 

dependent variable is the variables of focus on which other variables will act if 

there is any relationship and it is observed to determine the effect.  

There were three variables in this study. Vocabulary Self-Collection Strategy 

(VSS) and SVES (Stephens Vocabulary Elaboration Strategy) were independent 

variables, while the students’ vocabulary mastery was the dependent variable. 

Therefore, the experimental classes would be provided with pre-test, treatment, 

and post-test. They can be drawn in the following table. 
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Table III.1 

The Research Design 

Group Pre-test Treatment Post-test 

E1 01 X1 

(VSS) 

02 

E2 03 X2 

(SVES) 

04 

                                                                                       Figure (Gay, 2000:353) 

 E1: Experimental Group 1 

 E2: Experimental Group 2 

 X1: Independent Variable 1 (VSS) 

 X2: Independent Variable 2 (SVES) 

 01,03: Pre-test 

 02,04: Post-test 

 

3.2 Location and the Time of the Research 

The research was conducted at SMPN I Bantan and the time of the 

research started from July up to August 2019 in the academic year 2018/2019. 

 

3.3 Population and the Sample of the Research 

3.3.1 Population of the Research 
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 According to Arikunto, (2002:108), the population is all elements that 

are the subject of the research. The population is the group of interest to the 

researcher Gay, (2000:122). The population of this research was the seventh-

grade students at SMPN I Bantan it consists of three classes and has 68 students 

(VIIA, VII B, and VII C). More clearly, it can be seen in the following table: 

Table III. 2 

Population of the Research 

No Class Male Female Population 

I VII A 10 13 23 

2 VII B 12 11 23 

3 VII C 11 11 22 

Total 3 Classes 68 Students 

 

3.3.2 Sample of the Research 

According to Sugiyono, (2010:118) sample is part of the population. 

Creswell, (2015:288) Sample is sub-groups of the population target, which 

was investigated by the researcher. In this study, the researcher was used 

cluster sampling. The cluster can be interpreted as a group or collection 

Yusuf, (2014:158).  

Gay, (2000:129) states that cluster sampling randomly selects groups, not 

individuals. All the members of selected groups have similar characteristics. 



83 
 

 
 

Cluster sampling is most useful when the population is very large. Besides, 

cluster random sampling is done when simple random sampling is almost 

impossible because of the size of the population Zulhidah, (70). The 

description of the data can be seen on the table below:  

 

Table III. 3 

Sample of the Research 

 

Status Class Male Female Population Sample 

Experiment 

Class I 

VII A 

10 13 23 23 

Experiment 

Class 2 

VII B 

12 11 23 23 

Total 46 46 

             (Source: SMPN I BANTAN) 

Based on the table III.3 above, the researcher got two classes as the sample. 

Class VII A is as the experimental group I and Class VII B are as the experimental 

group II. 
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3.4 Research Procedure 

The Scheme of Research Design 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

Experimental Research Design 

Quasi-Experimental Research 

Choosing the Respondents 

Experimental Class I Experimental Class II 

      Treatment Treatment 

 

Pre-test 

Post-test 

Analysing Data 

Result 
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3.5 Data Collection Technique 

Collecting data means identifying and selecting individuals for a 

study, obtaining their permission to study them, and gathering information by 

asking people questions or observing their behaviors. Of paramount concern 

in this process is the need to obtain accurate data from individuals and places 

Creswell, (2012:9). 

The data collection is an important thing in research because this is a 

strategy or way used by the researcher to collect the necessary data in the 

research. Data collection technique in research intended to obtain materials, 

information, and facts that can be trusted Sudaryono, Margono, and Rahayu, 

(2013:29). 

3.5.1 Quantitative Data 

1.Test 

Collecting data is the most important one in research in order to 

support the research. The test is a series of question or exercise as well as 

other tools used to measure the skills, knowledge, intelligence, ability or talent 

possessed by individuals or groups in this research Arikunto, (2010:26). The 

test is a measure or procedure used in the research to measurement and 

judgment Sudijono, (2003).  
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The researcher used multiple-choice tests. Multiple choices are has 

been in the provides the answer which only chooses one the correct answer 

Sudaryono, Margono, and Rahayu, (2013:70).  

Multiple choices contain about the meaning of the word, write the 

word in correct spelling, the word in contex, and use the word in context. The 

test divides into two stages that are pre-test and post-test. Pre-test and post-

test with the same question. It is will be easy to see the improvement of 

students’ vocabulary mastery. 

a. Pre-test 

The test would be held to find out the score of vocabulary mastery at 

the starting point before they are taught by using VSS (Vocabulary Self-

Collection Strategy) and SVES (Stephens Vocabulary Elaboration 

Strategy). 

b. Post-test 

The test would be aimed to see the improvement or different 

significance of the score of vocabulary mastery after treatment by using 

Vocabulary Self-Collection Strategy (VSS) and SVES (Stephens 

Vocabulary Elaboration Strategy). 
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In addition, to know the level of students’ achievement, the students’ 

scores were classified into some levels which are tabulated in the following 

table: 

Table III. 4 

The Classification of Students’ Vocabulary Mastery 

Scores Categories 

81-100 Excellent 

61-80 Good 

41-60 Mediocre 

21-40 Poor 

0-20 Very Poor 

                                                        Quoted in Mimi Dahlia, (2017:67) 

 

Before giving the test (pre-test and post-test) to the students, the 

researcher gave try out. There were 25 questions, to make it clear here is the 

blue print of try out: 
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Table III. 5 

Blue Print of Try Out 

No. Indicator Item Number 

Total 

Question 

1 Write the word in correct 

spelling 

3,6, 8, 11, 13,18, 21, 23 8 

2 Identify the meaning of the 

word 

2,5,7,10,14,16,19,22,24 9 

3 Use the word in context 1,4,9,12,15,17,20,25 8 

Total 25 

 

 The purpose of try out was to obtain the validity and reliability of the test. 

Furthermore, below is the description of validity and reliability. 

a. Validity 

 The validity is needed to obtain the extent to which, and how well, a measure 

a concept (Zulhidah, p:93). Validity is an important characteristic of the test or 

measuring instrument can process. It is concerned with appropriateness of the 

interpretations made from test score Gay & Airasian, (2000:161). Validity is often 

defined as the extent to which an instrument measures what it asserts to measure 

(Blumberg et al., 2005) in Mohajan, (2017:14). 
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Validity of a research instrument assesses the extent to which the instrument 

measures what it is designed to measure (Robson, 2011) in Mohajan, (2017:14). It is 

the degree to which the results are truthful.  

 

b. Reliability 

 Reliability is the degree to which a test consistently measures whatever it is 

measuring Gay, (2000:169). The more reliable a test is, the more confidence we can 

have that the scores obtained from the test are essentially the same scores that would 

be obtained if the test were readministered to the same test takers. 

Reliability is a necessary characteristic of any good test. According to Brown, 

(2003:20) Reliability test is consistent and dependable. 

There are some factors affecting the reliability of a test, they are: 

a. The extent of the sample of material selecting for testing 

b. The administration of the test, clearly this is an important factor in 

deciding reliability 

 

Reliability is an index that shows the extent to which a measuring device can 

be trusted or reliable. The following table is the level of internal consistency of 

Cronbach Alpha. 
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Table III. 6 

The Level of Internal Consistency 

 

Cronbach Alpha Internal Consistency 

α ≥.9 Excellent 

.9>α ≥.8 Good 

.8>α ≥.7 Acceptable 

.7>α ≥.6 Questionable 

.6>α ≥.5 Poor 

.5>α Unacceptable 

 

To obtain the reliability of the test given, the researcher used the SPSS 16 

program to find out whether or not the test was reliable. 
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Table III. 7 

The Reliability 

 

Reliability Statistics 

Cronbach's Alpha N of Items 

.703 25 

 

 

Based on trying out vocabulary mastery test which had been done with 25 

participants, there were 25 items of vocabulary mastery test. The table above 

indicates that the value of Cronbach’s alpha is 0,703. It means that the items are 

reliable in which the value of internal consistency is .8>.703 ≥.7, it indicates that 

reliability of the test is Acceptable. 

 

c. Item Difficulty Level 

Before the pre and post-tests were given to the sample, both of the tests 

were tried to 25 students at the seventh grade to obtain validity of the test. It was 

determined by finding the difficulty level of each item. Item difficulty was 

determined as proportion of correct responses. The formula of item difficulty by 

Arikunto, (1998:230)  as follows: 
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Where  P :  index of difficulty or facility value 

   B :  the number of correct answers 

   JS :  the number of examines or students taking the test 

 

The standard level of the difficulty used was >0.30 and <0.70, it means 

that the level of difficulty is between 0.30 and 0.70.  If the level of item difficulty 

is lower 0,30, it is categorized into difficulty level. On the other hand, if the level 

of item difficulty is higher than 0,70, it is categorized into easy level. Then, the 

proportion correct is represented by “p”, whereas the proportion incorrect is 

represented by “q”. Based on trying out the instrument of students’ reading 

comprehension which was conducted to 25 students with 25 questions, it could be 

seen in following table below: 
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Table III. 8 

Write the word in correct spelling 

 

Variable Write the word in correct spelling 

 

N 

25 

Item no. 3 6 8 11 13 18 21 23 

Correct  18 14 17 16 16 13 15 17 

P  0, 72 0.56 0.68 0,64 0,64 0,52 0,6 0,68 

Q  0, 28 0,44 0,32 0,36 0,36 0,48 0,4 0,32 

 

Based on the table III. 8, the proportion of correct answer from 25 

students for item number 3 showed the proportion of correct 0.72, item number 6  

showed the proportion of correct 0.56, and item number 8 showed the proportion 

of correct 0.68,  item number 11 showed the proportion of correct 0.64, item 

number 13 showed the proportion of correct 0.64, item number 18 showed the 

proportion of correct 0.52, item number 21 showed the proportion of correct 0.6, 

item number 23 showed the proportion of correct 0.68. Based on the standard 

level of difficulty “p”      and  0.70, it was pointed out that item difficulties 

in the average of each item number for write the word in correct spelling were 

accepted except item number 3 (easy). 
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Table III. 9 

 Identify the Meaning of Word 

 

Variable Identify the Meaning of Word 

N 

25 

Item no. 2 5 7 10 14 16 19 22 24 

Correct 16 13 11 17 16 14 17 7 17 

P 0,64 0,52 0,44 0,68 0,64 0,56 0,68 0,28 0,68 

Q 0,36 0,48 0,56 0,32 0,36 0,44 0,32 0,72 0,32 

 

Based on the table of the question for identifying the main idea, there were 

nine numbers of questions: 2, 5, 7, 10, 14, 16, 19, 22, 24. It showed that the 

proportion of correct answer for identify the meaning of word of test item numbers 2 

was 0.64, the proportion of correct answer for test item number 5 was 0.52, the 

proportion of correct answer for test item number 7 was 0.44, the proportion of 

correct answer for test item number 10 was 68,  the proportion of correct answer for 

test item number 14 was 0.64, the proportion of correct answer of test number 16 was 

0.56, the proportion of correct answer for test number 19 was 0.68, the proportion of 

correct answer for test number 22 was 0.28 and the proportion of correct answer for 

test number 24 was 0.68. Based on the level of item difficulty, all items for 

identifying the meaning of words were between 0.30 – 0.70 except 7 (difficult) and 

22 (difficult). So, the questions number 7 and 22 were deleted from the test. 
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Table III. 10 

Use the Word in Context 

 

Variable Use the Word in Context 

N 

25 

Item no. 1 4 9 12 15 17 20 25 

Correct  22 16 17 18 15 17 16 17 

P  0,88 0,64 0,68 0,72 0,6 0,68 0,64 0,68 

Q  0,12 0,36 0,32 0,28 0,4 0,32 0,36 0,32 

 

Based on the table of question for use the word in context, there were eight 

numbers of question: 1, 4, 9, 12, 15, 17, 20, 25. It showed that the proportion of 

correct answer for use the word in context of test item numbers 1 was 0.88, the 

proportion of correct answer for test item number 4 was 0.64, the proportion of 

correct answer for test item number 9 was 0.68, the proportion of correct answer for 

test item number 12 was 0,72, the proportion of correct answer for test item number 

15 was 0.6, the proportion of correct answer of test number 17 was 0.68, the 

proportion of correct answer for test number 20 was 0.64, the proportion of correct 

answer for test number 25 was 0.68. Based on the level of item difficulty, all items 

for identify the meaning of word were between 0.30 – 0.70 except  1 (easy) and 12 

(easy). So, the questions number 1 and 12 were deleted from the test. 
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d. Homogeneity 

 In this research, the researcher used SPSS 16 version to assess the 

homogeneity of the data. The result of assessing the homogeneity can be seen as 

follows: 

Table III. 11 

Test of Homogeneity 

 

Test of Homogeneity of Variance 

  Levene 

Statistic df1 df2 Sig. 

POSTTEST.A

LL 

Based on Mean .667 1 44 .418 

Based on Median .516 1 44 .476 

Based on Median and 

with adjusted df 
.516 1 43.801 .476 

Based on trimmed mean .629 1 44 .432 

 

 

Based on the table above, it was known that the value of significance (sig.) 

was 0,418. Data are homogeneous or variant when the value sig. is higher than 0,05. 

It was clear that Sig. was higher than 0,05 which indicates the homogeneity of the 

data. The comparison can be stated as 0,418>0,05. It means that the score of variable 

data was homogenous. 
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 3.5.2 Qualitative Data 

1. Observation 

The researcher used observation as a technique of data collection. 

observation method is a method of supervision and registration in a systematic 

toward indication in the object of research Margono, (2007:86). Here, the 

English teacher and students will be subject to the observation. Observation 

has great value in evaluating students to improve their vocabulary mastery and 

to observe the teachers in the teaching process.  

The observer can be a participant-observer who engages fully in the 

activities being studied Gay, (2000:21). The researcher observed directly how 

the process of the Vocabulary Self-Collection Strategy (VSS) in the 

experimental class I and SVES in the experimental class II of the students’ 

vocabulary mastery. An observation checklist is the media to support the 

observation.  

There are 2 observations in this research:  

a. Teacher’s activity observation 

The teacher’s activities in the classroom whether the teacher 

implementation of the Vocabulary Self-Collection Strategy (VSS) and 

SVES (Stephens Vocabulary Elaboration Strategy) or during the teaching 

and learning process.  
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   b. Student’s activity observation 

The observations an observation sheet to check the students’ class 

activities included observation about students’ activities in the classroom. 

The researcher as an observer of this observation during the teaching and 

learning process.  

Table III. 12 

The research indicator for observation checklist  

( For Teachers’ activity of VSS) 

Day / Date   :        /    -    - 2019 

Meeting             :  

No. Activity Yes 

1 The teacher asks the students to identify two 

word the believe everyone should learn that are 

related to specific topic the group is studying 

 

2 The teacher asks the students to write the words 

on the board 

 

3 The teacher asks the students to present their 

words to the group by defining them 

 

4 The teacher asks the students to explain why the 

group should learn the word 

 

5 The teacher asks the students to tell where the 

words found 

 

6 The teacher asks the students to discuss the most 

important words they already known by focus of 

vocabulary activity. 
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 Table III. 12 indicates the list of activities that the teacher did in the class. In 

this activity, the teacher did the activities based on the procedure of VSS (Vocabulary 

Self-Collection Strategy). 

Table III. 13 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   :        /  –    - 2019 

Meeting              :  

No  Activity  Yes  

1 The teacher asks the students to obtain a notebook  
 

2 The teacher asks the students to record new vocabulary words 
 

3 
The teacher asks the students to write any new word in the 

notebook  

4 
The teacher asks the students to write the unclear word in a 

notebook  

5 
The teacher asks them to write the context in which the word 

was used  

6 
The teacher asks the students to write dictionary definitions 

(by any new word in their notebook)  

7 
The teacher asks the students to select the most appropriate 

meaning for the context if the words with multiple definitions  

8 
Teacher encourage students to define the terms in their own 

language  

9 Teacher compare their thoughts with the dictionary definitions 
 

10 
The teacher asks students to regularly review their growing 

vocabulary list  

11 
Teacher encourage students to use these new words in their 

writing  

12 Teacher encourage students to use these words in their oral  
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 Table III. 13 describes the list of activities that the teacher did in the class. In 

this activity, the teacher did the activities based on the procedure of SVES (Stephens 

Vocabulary Elaboration Strategy). 

 The researcher also had an observation list for the students when they applied 

the VSS (Vocabulary Self-Collection Strategy) and SVES (Stephens Vocabulary 

Elaboration Strategy). 
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Table III. 14 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   :        /    -    - 2019 

Meeting             :  

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

 

2 The students to write the words on the board  

3 The students to present their words to the group 

by defining them 

 

4 The students to explain why the group should 

learn the word 

 

5 The students to tell where the words found  

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

 

 

 Table III. 14 indicates the list of activities that the students did in the class. In 

this activity, the students did the activities based on the procedure of VSS 

(Vocabulary Self-Collection Strategy). 
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Table III. 15 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   :        /  –    - 2019 

Meeting              :  

No  Activity  Yes  

1 The students obtain a notebook  
 

2 The students record new vocabulary words 
 

3 The students write any new word in the notebook 
 

4 The students to write the unclear word in a notebook 
 

5 
The students write the context in which the word 

was used  

6 
The students  write dictionary definitions (by any 

new word in their notebook)  

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions  

8 The students define the terms in their own language 
 

9 
The students compare their thoughts with the 

dictionary definitions  

10 
The students regularly review their growing 

vocabulary list  

11 The students use these new words in their writing 
 

12 The students use these words in their oral  
 

 

 Table III. 15 indicates the list of activities that the students did in the class. In 

this activity, the students did the activities based on the procedure of SVES (Stephens 

Vocabulary Elaboration Strategy). 
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3.6 Data Analysis Technique 

The analysis involves drawing a conclusion and explaining the 

conclusions in words to provide answers to research questions. A research report 

analysis usually findings or discussion Creswell, (2012:10). 

To analyze the data about the significant difference before and after 

students’ vocabulary mastery between those that will teach by using VSS and 

SVES (Stephens Vocabulary Elaboration Strategy) at SMPN 1 Bantan, the data 

analyzed statistically. The independent sample t-test and paired sample t-test by 

using SPSS (Statistic Package for the Social Sciences). 

3.6.1 Independent Sample T-test 

To find out whether there is a significant difference there is no significant 

difference between two or more variables which can be analyzed by using 

Independent Sample t-test. Gay (2000:484) states that the t-test for an 

independent sample is used to determine whether there is a significant 

difference between the means of two independent samples.  

To analyze the scores of experimental 1 and experiment 2, the researcher 

used SPSS. 16. The t-table has the function to see if there is a significant 

difference between the mean score of the gain score of both experimental 1 

and experimental 2. The t-obtained value is consulted with the value of the t-

table at the degree of freedom (df) = (N1+N2)-2. 
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To analyze the output of an independent sample t-test,as follows: 

1. Based on the output of the independent sample t-test. Levene’s 

Test for Equality of Variances is: 

If sig > 0,05, it can be interpreted that the variance of the data 

between group A and Group B are homogeneous or the same. So, 

the interpretation of the data output table independent sample t-test 

based on the values contained in the tale “Equal Variances 

Assumed”. 

2. Based on the output of independent sample t-test on the part of 

“Equal Variances Assumed” which value (2-tailed), if <0,05 then 

as the basis of decision making an independent sample t-test it can 

be concluded that: 

Ho rejected  

Ha accepted 

Thus, there is a significant difference (real) in the improvement of 

students' vocabulary mastery. 

3. The table output value of “Mean Difference” shows the difference 

between the average learning outcomes of students group A and 

group B. 

4. The result of “T” is negative is not a mistake. This is because the 

average value of learning outcomes of group A is lower than group 

B. 
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5. Comparing t-test with t table in an independent sample t-test. 

  Statically hypothesis: 

   Ha    = ttest>ttable
 

   Ho   =ttest<ttable 

 Ha is accepted if ttest>ttable or there is a significant effect of 

using VSS and SVES  on students’ vocabulary mastery of the seventh 

grade at SMPN I Bantan in Bengkalis Regency. 

 Ho is accepted if ttest<ttable or there is no significant effect of 

using VSS and SVES on students’ vocabulary mastery of the seventh 

grade at SMPN I Bantan in Bengkalis Regency. 

 

3.6.2 Paired Sample T-test 

 In order to find out the comparison between using VSS and SVES on 

students’ vocabulary mastery at SMPN I Bantan, the researcher will use the 

Paired Sample t-test. Paired Sample t-test is known also as Non-

independent sample t-test. Gay (2000: 488) states that t-test for 

nonindependent samples is used to compare groups that are formed by 

some type of matching or to compare a single group’s performance on a 

pre-test and post-test or on two different treatments.  

Pre-test and post-test scores by using VSS (Vocabulary Self-

Collection Strategy) and pre-test and post-test by using SVES (Stephens 
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Vocabulary Elaboration Strategy) on students’ vocabulary mastery of the 

Seventh Grade at SMPN 1 Bantan.     

Pre-test and post-test scores are used in the experimental class in order 

to find out the significant effect of using VSS and SVES of the seventh 

grade at SMPN I Bantan. To obtain the data, the researcher used SPSS.16. 

The t-table has a function to see if there is a significant improvement 

among the mean of the score of both post-test. The t-obtained value is 

consulted with the value of t-table at the degree of freedom (df)=N-1.                     

  The formulation of the research hypothesis: 

               Ho = there is no significant effect between pre-test and post-test, which 

means that there is no effect on students’ vocabulary mastery by 

using the strategy.  

Ha  = there is a significant effect between pre-test and post-test, which 

means that there is a significant effect on students’ vocabulary 

mastery by using the strategy.  

To analyze the output of the paired sample t-test,as follows: 

1. Decision making in paired sample t-test based on the value of 

significant (sig.) the output of SPSS: 
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a. If value sig. (2-tailed) < 0,05  

Ho rejected  

Ha accepted 

b. If value sig. (2-tailed) > 0,05  

Ho accepted 

Ha rejected 

2. The output of the “Paired Sample t-test” contains information 

about the “Paired Differences”, shows the difference between the 

pre-test and post-test (95% Confidence Interval of the Difference). 

3. In addition to comparing between the value of significant (sig) 

with probability (0,05), there are other ways that can be done to 

test the hypothesis in paired sample t-test. By comparing the value 

of t-test and t table. 

Statically hypothesis: 

  ttest>ttable  (Ho rejected, Ha accepted) 

  ttest<ttable  (Ho accepted, Ha rejected) 

Ha is accepted if ttest>ttable or there is a significant effect after 

giving the treatment of using VSS and SVES on students’ 

vocabulary mastery of the seventh grade at SMPN I Bantan in 

Bengkalis Regency. 

 Ho is accepted if ttest<ttable or there is no significant effect after 

giving the treatment of using VSS and SVES on students’ 
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vocabulary mastery of the seventh grade at SMPN I Bantan in 

Bengkalis Regency. 

 

3. 6. 3 Effect Size 

To determine how much the effect of using VSS and SVES on 

students’ vocabulary mastery, the researcher used the formula of Effect 

Size. 

Here is the category of effect size (Cohen, 1988): 

                                    

                                Table III. 16 

Classification of Effect Size 

                Size                  Interpretation 

0 – 0.20 weak effect 

0.21– 0.50 modest effect 

0.51–1.00 moderate effect 

>1.00 strong effect 
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 Statistical hypothesis: 

Ho is accepted: the value of effect size ≤ 0.20    

Ha is accepted: the value of effect size > 0.20  

Ho is accepted if the value of effect size ≤ 0.20. In other words, 

there is no significant effect of using VSS and SVES on Students’ 

vocabulary mastery of the seventh grade at SMPN I Bantan. 

Ha is accepted if the value of effect size > 0.20. In other words, 

there is a significant effect of using VSS and SVES on Students’ 

vocabulary mastery of the seventh grade at SMPN I Bantan. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

4. 1 Description of Data 

 This chapter is concerned with the sources data of the research. The 

main purpose of this research was to find out the significant difference in the 

improvement on students’ vocabulary mastery by using VSS (Vocabulary Self-

Collection Strategy) and SVES (Stephens Vocabulary Elaboration Strategy) of 

the seventh grade at SMPN I Bantan in Bengkalis Regency. The data of this study 

were qualitative data and quantitative data. The qualitative data contains the 

implementation of teacher’s and students’ interaction in the classroom by using 

VSS (Vocabulary Self-Collection Strategy) and SVES (Stephens Vocabulary 

Elaboration Strategy). Whereas, the quantitative data contains the score of 

students' vocabulary mastery. The quantitative data were analyzed using SPSS. 

16. Frequency, percentages, mean score and standard deviation of the variables 

were presented in the descriptive statistical analyses. The hypotheses developed 

for this study were tested using an independent sample t-test and paired sample t-

test. 
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4. 2 Descriptive Qualitative 

 The researcher used observation as a technique of data collection. The 

observation list was a tool to know the reality of the teaching and learning process 

situation in the classroom. Besides, it was also used to know the instruction and 

explanation given by the teacher to the students and to know how the students 

followed the instruction by the teacher. In this research, the researcher observed and 

completed the observation checklist which consisted of a sequence of indicators of 

the procedures of using VSS and SVES. 

 In every meeting, the researcher had a checklist on the observation list while 

looking at the teacher’s and the students’ interaction in the classroom. 

 

4.2.1 Teacher’s activity observation 

The teacher’s activities in the classroom whether the teacher 

implementation of the VSS (Vocabulary Self-Collection Strategy) and SVES 

(Stephens Vocabulary Elaboration Strategy).or during the teaching and 

learning process.  
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Table IV.1 

The research indicator for observation checklist  

(For Teachers’ activity of VSS) 

Day / Date   :  Friday/ 26- 07 - 2019 

Meeting              : 1 

 

No. Item Observation Yes 

1 The teacher asks the students to identify two word the 

believe everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The teacher asks the students to write the words on the 

board 
√ 

3 The teacher asks the students to present their words to 

the group by defining them 
√ 

4 The teacher asks the students to explain why the group 

should learn the word 
- 

5 The teacher asks the students to tell where the words 

found 
- 

6 The teacher asks the students to discuss the most 

important words they already known by focus of 

vocabulary activity. 

 

- 

Yes 50% 

No 50% 

Total 100% 
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 The observation on the first meeting of experimental class VSS, the teacher 

did not apply all the items of the indicators of VSS. There were 6 indicators that 

should be applied in the treatment process by the teacher. In this meeting, the teacher 

only applied 3 items or 50% and missed 3 items or 50% from the indicators of VSS. 

It was category “Enough”. 
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Table IV. 2 

The research indicator for observation checklist  

( For Teachers’ activity of VSS) 

Day / Date   :  Thursday/ 01- 08 - 2019 

Meeting              : II 

 

No. Item Observation Yes 

1 The teacher asks the students to identify two word the 

believe everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The teacher asks the students to write the words on the 

board 
√ 

3 The teacher asks the students to present their words to 

the group by defining them 
√ 

4 The teacher asks the students to explain why the group 

should learn the word 
√ 

5 The teacher asks the students to tell where the words 

found 
√ 

6 The teacher asks the students to discuss the most 

importantwords they already known by focus of 

vocabulary activity. 

 

- 

Yes 83,3% 

No 16,7% 

Total 100% 
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In the observation on the second meeting of experimental class VSS, the 

teacher did not apply all the items of the indicators of VSS. There were 6 indicators 

that should be applied in treatment process by teacher. In this meeting, the only 

applied 5 items or 83,3% and missed 1 item or 16,7% from the indicators of VSS. It 

was category “Very Good”. 
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Table IV. 3 

The research indicator for observation checklist  

( For Teachers’ activity of VSS) 

Day / Date   :   Friday/ 02- 08 - 2019 

Meeting              : III 

 

No. Item Observation Yes 

1 The teacher asks the students to identify two word the 

believe everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The teacher asks the students to write the words on the 

board 
√ 

3 The teacher asks the students to present their words to 

the group by defining them 
√ 

4 The teacher asks the students to explain why the group 

should learn the word 
√ 

5 The teacher asks the students to tell where the words 

found 
√ 

6 The teacher asks the students to discuss the most 

importantwords they already known by focus of 

vocabulary activity. 

 

√ 

Yes 100% 

No 0 

Total 100% 
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In the observation on the third meeting of experimental class VSS, the teacher 

did not apply all the items of the indicators of VSS. There were 6 indicators that 

should be applied in treatment process by teacher. In this meeting, the teacher 

conducted all the indicators. The total percentage was 100% that means it was 

category “Very Good”. 
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Table IV. 4 

The research indicator for observation checklist  

( For Teachers’ activity of VSS) 

Day / Date   :  Thursday/ 08- 08 - 2019 

Meeting              : IV 

 

No. Item Observation Yes 

1 The teacher asks the students to identify two word the 

believe everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The teacher asks the students to write the words on the 

board 
√ 

3 The teacher asks the students to present their words to 

the group by defining them 
√ 

4 The teacher asks the students to explain why the group 

should learn the word 
√ 

5 The teacher asks the students to tell where the words 

found 
√ 

6 The teacher asks the students to discuss the most 

importantwords they already known by focus of 

vocabulary activity. 

 

√ 

Yes 100% 

No       - 

Total 100% 
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 In the observation of fourth meeting, the teacher conducted all the 

indicators of VSS. There were 6 items but no one missed by the teacher. The total of 

percentage was 100% that means it was category “Very Good”. 
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Table IV. 5 

The research indicator for observation checklist  

( For Teachers’ activity of VSS) 

Day / Date   :   Friday/ 09- 08 - 2019 

Meeting              : V 

 

No. Item Observation Yes 

1 The teacher asks the students to identify two word the 

believe everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The teacher asks the students to write the words on the 

board 
√ 

3 The teacher asks the students to present their words to 

the group by defining them 
√ 

4 The teacher asks the students to explain why the group 

should learn the word 
√ 

5 The teacher asks the students to tell where the words 

found 
√ 

6 The teacher asks the students to discuss the most 

importantwords they already known by focus of 

vocabulary activity. 

 

√ 

Yes 100% 

No - 

Total 100% 
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 In the observation of fifth meeting, the teacher conducted all the indicators of 

VSS. There were 6 items but no one missed by the teacher. The total percentage was 

100%. It means into “Very Good” category. 
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Table IV. 6 

The research indicator for observation checklist  

( For Teachers’ activity of VSS) 

Day / Date   :   Thursday/ 15- 08 - 2019 

Meeting              : VI 

 

No. Item Observation Yes 

1 The teacher asks the students to identify two word the 

believe everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The teacher asks the students to write the words on the 

board 
√ 

3 The teacher asks the students to present their words to 

the group by defining them 
√ 

4 The teacher asks the students to explain why the group 

should learn the word 
√ 

5 The teacher asks the students to tell where the words 

found 
√ 

6 The teacher asks the students to discuss the most 

importantwords they already known by focus of 

vocabulary activity. 

 

√ 

Yes 100% 

No - 

Total 100% 
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 In the observation of sixth meeting, the teacher and students conducted all the 

indicators of VSS. There were 6 items but no one missed by the teacher. The total 

percentage was 100% that means it was category “Very Good”. 
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TABLE IV. 7 

Recapitulation of the Observation (Experimental Class VSS) 

No

. 

Item Observation Observation Times Total 

1 2 3 4 5 6 Yes % No % 

1 The teacher asks the students to 

identify two word the believe 

everyone should learn that are related 

to specific topic the group is studying 

√ √ √ √ √ √ 6 100% - 0 

2 The teacher asks the students to write 

the words on the board 
√ √ √ √ √ √ 6 100% - 0 

3 The teacher asks the students to 

present their words to the group by 

defining them 

√ √ √ √ √ √ 6 100% - 0 

4 The teacher asks the students to 

explain why the group should learn the 

word 

- √ √ √ √ √ 5 83,3% 1 
16,7

% 

5 The teacher asks the students to tell 

where the words found 
- √ √ √ √ √ 5 83,3% 1 

16,7

% 

6 The teacher asks the students to 

discuss the most importantwords they 

already known by focus of vocabulary 

activity. 

 

- - √ √ √ √ 4 66,7% 2 
33,3

% 

Total 50

% 

83,3

% 

100

% 

100

% 

100

% 

100

% 32 88,9% 4 
11,11

% 
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 Based on the recapitulation of the observation in the previous page, it can be 

concluded that implementation of VSS got total 88,9%. It means that “Very Good” 

category.  
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Table IV. 8 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   : Friday/26-07 - 2019 

Meeting              : I 

No  Item Observation Yes  

1 The teacher asks the students to obtain a notebook  √ 

2 
The teacher asks the students to record new 

vocabulary words 
√ 

3 
The teacher asks the students to write any new word 

in the notebook 
√ 

4 
The teacher asks the students to write the unclear 

word in a notebook 
√ 

5 
The teacher asks them to write the context in which 

the word was used 
√ 

6 
The teacher asks the students to write dictionary 

definitions (by any new word in their notebook) 
- 

7 

The teacher asks the students to select the most 

appropriate meaning for the context if the words 

with multiple definitions 

- 

8 
Teacher encourage students to define the terms in 

their own language 
- 

9 
Teacher compare their thoughts with the dictionary 

definitions 
- 

10 
The teacher asks students to regularly review their 

growing vocabulary list 
- 

11 
Teacher encourage students to use these new words 

in their writing 
- 

12 
Teacher encourage students to use these words in 

their oral  
- 

Yes 41,7% 

No 58,3% 

Total 100% 



127 
 

 
 

 

 In the observation on the first meeting of experimental class SVES, the 

teacher did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by teacher. In this meeting, the 

teacher only applied 5 items or 41,7% that means it was “Less” category. 
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Table IV. 9 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   : Monday/ 29-07 - 2019 

Meeting              : II 

No  Item Observation Yes  

1 The teacher asks the students to obtain a notebook  √ 

2 
The teacher asks the students to record new 

vocabulary words 
√ 

3 
The teacher asks the students to write any new word 

in the notebook 
√ 

4 
The teacher asks the students to write the unclear 

word in a notebook 
√ 

5 
The teacher asks them to write the context in which 

the word was used 
√ 

6 
The teacher asks the students to write dictionary 

definitions (by any new word in their notebook) 
√ 

7 

The teacher asks the students to select the most 

appropriate meaning for the context if the words 

with multiple definitions 

√ 

8 
Teacher encourage students to define the terms in 

their own language 
- 

9 
Teacher compare their thoughts with the dictionary 

definitions 
- 

10 
The teacher asks students to regularly review their 

growing vocabulary list 
- 

11 
Teacher encourage students to use these new words 

in their writing 
- 

12 
Teacher encourage students to use these words in 

their oral  
- 

Yes 58,3% 

No 41,7% 

Total 100% 
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 In the observation on the second meeting of experimental class SVES, the 

teacher did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by teacher. In this meeting, the 

teacher only applied 7 items or 58,3% that means it was category into “Enough”. 
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Table IV. 10 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   :  Friday/ 02-08- 2019 

Meeting              : III 

No  Item Observation Yes  

1 The teacher asks the students to obtain a notebook  √ 

2 
The teacher asks the students to record new 

vocabulary words 
√ 

3 
The teacher asks the students to write any new word 

in the notebook 
√ 

4 
The teacher asks the students to write the unclear 

word in a notebook 
√ 

5 
The teacher asks them to write the context in which 

the word was used 
√ 

6 
The teacher asks the students to write dictionary 

definitions (by any new word in their notebook) 
√ 

7 

The teacher asks the students to select the most 

appropriate meaning for the context if the words 

with multiple definitions 

√ 

8 
Teacher encourage students to define the terms in 

their own language 
√ 

9 
Teacher compare their thoughts with the dictionary 

definitions 
- 

10 
The teacher asks students to regularly review their 

growing vocabulary list 
- 

11 
Teacher encourage students to use these new words 

in their writing 
- 

12 
Teacher encourage students to use these words in 

their oral  
- 

Yes 66,7% 

No 33,3% 

Total 100% 
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 In the observation on the third meeting of experimental class SVES, the 

teacher did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by teacher. In this meeting, the 

teacher only applied 8 items or 66,7% that means it was category into “Good”. 
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Table IV. 11 

 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   : Monday/05-08- 2019 

Meeting              : IV 

No  Item Observation Yes  

1 The teacher asks the students to obtain a notebook  √ 

2 
The teacher asks the students to record new 

vocabulary words 
√ 

3 
The teacher asks the students to write any new word 

in the notebook 
√ 

4 
The teacher asks the students to write the unclear 

word in a notebook 
√ 

5 
The teacher asks them to write the context in which 

the word was used 
√ 

6 
The teacher asks the students to write dictionary 

definitions (by any new word in their notebook) 
√ 

7 

The teacher asks the students to select the most 

appropriate meaning for the context if the words 

with multiple definitions 

√ 

8 
Teacher encourage students to define the terms in 

their own language 
√ 

9 
Teacher compare their thoughts with the dictionary 

definitions 
√ 

10 
The teacher asks students to regularly review their 

growing vocabulary list 
√ 

11 
Teacher encourage students to use these new words 

in their writing 
√ 

12 
Teacher encourage students to use these words in 

their oral  
√ 

Yes 100% 

No - 

Total 100% 
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 In the observation of fourth meeting, the teacher conducted all the indicators 

of SVES. There were 12 items but no one missed by the teacher. The total percentage 

was 100%. It was category “Very Good”. 
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Table IV. 12 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   : Friday/ 09-08- 2019 

Meeting              : V 

No  Item Observation Yes  

1 The teacher asks the students to obtain a notebook  √ 

2 
The teacher asks the students to record new 

vocabulary words 
√ 

3 
The teacher asks the students to write any new word 

in the notebook 
√ 

4 
The teacher asks the students to write the unclear 

word in a notebook 
√ 

5 
The teacher asks them to write the context in which 

the word was used 
√ 

6 
The teacher asks the students to write dictionary 

definitions (by any new word in their notebook) 
√ 

7 

The teacher asks the students to select the most 

appropriate meaning for the context if the words 

with multiple definitions 

√ 

8 
Teacher encourage students to define the terms in 

their own language 
√ 

9 
Teacher compare their thoughts with the dictionary 

definitions 
√ 

10 
The teacher asks students to regularly review their 

growing vocabulary list 
√ 

11 
Teacher encourage students to use these new words 

in their writing 
√ 

12 
Teacher encourage students to use these words in 

their oral  
√ 

Yes 100% 

No - 

Total 100% 
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 In the observation of fifth meeting, the teacher conducted all the indicators of 

SVES. There were 12 items but no one missed by the teacher. The total percentage 

was 100%. It was category into “Very Good”. 
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     Table IV. 13 

The research indicator for observation checklist  

( For Teachers’ activity of SVES) 

Day / Date   : Monday/12-08- 2019 

Meeting              : VI 

No  Item Observation Yes  

1 The teacher asks the students to obtain a notebook  √ 

2 
The teacher asks the students to record new 

vocabulary words 
√ 

3 
The teacher asks the students to write any new word 

in the notebook 
√ 

4 
The teacher asks the students to write the unclear 

word in a notebook 
√ 

5 
The teacher asks them to write the context in which 

the word was used 
√ 

6 
The teacher asks the students to write dictionary 

definitions (by any new word in their notebook) 
√ 

7 

The teacher asks the students to select the most 

appropriate meaning for the context if the words 

with multiple definitions 

√ 

8 
Teacher encourage students to define the terms in 

their own language 
√ 

9 
Teacher compare their thoughts with the dictionary 

definitions 
√ 

10 
The teacher asks students to regularly review their 

growing vocabulary list 
√ 

11 
Teacher encourage students to use these new words 

in their writing 
√ 

12 
Teacher encourage students to use these words in 

their oral  
√ 

Yes 100% 

No - 

Total 100% 

  



137 
 

 
 

 In the observation of sixth meeting, the teacher conducted all the indicators of 

SVES. There were 12 items but no one missed by the teacher. The total percentage 

was 100% that means it was category into “Very Good”. 
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TABLE IV. 14 

Recapitulation of the Observation (Experimental Class SVES) 

No  Item Observation 
Observation Times Total 

1 2 3 4 5 6 Yes % No % 

1 
The teacher asks the students to 

obtain a notebook  
√ √ √ √ √ √ 6 100% - 0 

2 
The teacher asks the students to 

record new vocabulary words 
√ √ √ √ √ √ 6 100% - 0 

3 
The teacher asks the students to 

write any new word in the notebook 
√ √ √ √ √ √ 6 100% - 0 

4 

The teacher asks the students to 

write the unclear word in a 

notebook 

√ √ √ √ √ √ 6 100% - 0 

5 
The teacher asks them to write the 

context in which the word was used 
√ √ √ √ √ √ 6 100% - 0 

6 

The teacher asks the students to 

write dictionary definitions (by any 

new word in their notebook) 

- √ √ √ √ √ 5 41,7% 1 8,3% 

7 

The teacher asks the students to 

select the most appropriate meaning 

for the context if the words with 

multiple definitions 

- √ √ √ √ √ 5 41,7% 1 8,3% 

8 

Teacher encourage students to 

define the terms in their own 

language 

- - √ √ √ √ 4 66,7% 2 33,3% 

9 
Teacher compare their thoughts 

with the dictionary definitions 
- - - √ √ √ 3 50% 3 50% 

10 

The teacher asks students to 

regularly review their growing 

vocabulary list 

- - - √ √ √ 3 50% 3 50% 

11 
Teacher encourage students to use 

these new words in their writing 
- - - √ √ √ 3 50% 3 50% 

12 
Teacher encourage students to use 

these words in their oral  
- - - √ √ √ 3 50% 3 50% 

Total 

41,7

% 

58,3

% 

66,7

% 

100

% 

100

% 

100

% 

56 70,8% 16 20,8% 
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 Based on the recapitulation of the observation above, it can be concluded that 

the implementation of SVES got a total 70,8%. It means that category is “Good”  

level. 

The researcher can conclude that teaching is a way and a process of 

interaction between students and teacher does something together.  

 

4.2.2 Students activity observation 

 To check the students’ class activities included observation about students’ 

activities in the classroom. The researcher as an observer of this observation during 

the teaching and learning process. 
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Table IV. 15 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   : Friday, 26-07-2019  

Meeting             : I 

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The students to write the words on the board √ 

3 The students to present their words to the group 

by defining them 

√ 

4 The students to explain why the group should 

learn the word 

- 

5 The students to tell where the words found - 

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

- 

Yes 50% 

No 50% 

Total 100% 
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 The observation on the first meeting of experimental class VSS, the students 

did not apply all the items of indicators of VSS. There were 6 indicators that should 

be applied in treatment process by students. In this meeting, the students only applied 

3 items or 50%. It was category “Enough”. 
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Table IV. 16 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   : Thursday, 01-08-2019 

Meeting             : II 

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The students to write the words on the board √ 

3 The students to present their words to the group 

by defining them 

√ 

4 The students to explain why the group should 

learn the word 

√ 

5 The students to tell where the words found √ 

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

- 

Yes 83,3% 

No 16,7% 

Total 100% 
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The observation on the second meeting of experimental class VSS, the 

students did not apply all the items of indicators of VSS. There were 6 indicators that 

should be applied in treatment process by students. In this meeting, the students only 

applied 5 items or 83,3%. It wascategory “Very Good”. 
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Table IV.17 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   :  Friday, 02-08-2019 

Meeting             : III 

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The students to write the words on the board √ 

3 The students to present their words to the group 

by defining them 

√ 

4 The students to explain why the group should 

learn the word 

√ 

5 The students to tell where the words found √ 

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

√ 

Yes 100% 

No - 

Total 100% 

 

The observation of third meeting, the students conducted all the indicator of 

VSS. There were 6 items but no one missed by students. The total of percentage was 

100% that means it was category into “Very Good”. 
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Table IV. 18 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   : Thursday, 08-08-2019 

Meeting             : IV 

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The students to write the words on the board √ 

3 The students to present their words to the group 

by defining them 

√ 

4 The students to explain why the group should 

learn the word 

√ 

5 The students to tell where the words found √ 

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

√ 

Yes 100% 

No - 

Total 100% 

 

The observation of fourth meeting, the students conducted all the indicator of 

VSS. There were 6 items but no one missed by students. The total of percentage was 

100% that means it was category into “Very Good”. 
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Table IV.19 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   : Friday, 09-08-2019 

Meeting             : V 

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The students to write the words on the board √ 

3 The students to present their words to the group 

by defining them 

√ 

4 The students to explain why the group should 

learn the word 

√ 

5 The students to tell where the words found √ 

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

√ 

Yes 100% 

No - 

Total 100% 

 

The observation of fifth meeting, the students conducted all the indicator of 

VSS. There were 6 items but no one missed by students. The total of percentage was 

100% that means it was category into “Very Good”. 
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Table IV. 20 

The research indicator for observation checklist  

( For Students’ activity of VSS) 

Day / Date   : Thursday, 15-08-2019 

Meeting             : VI 

No. Activity Yes 

1 The students to identify two word the believe 

everyone should learn that are related to specific 

topic the group is studying 

√ 

2 The students to write the words on the board √ 

3 The students to present their words to the group 

by defining them 

√ 

4 The students to explain why the group should 

learn the word 

√ 

5 The students to tell where the words found √ 

6 The students to discuss the most important words 

they already known by focus of vocabulary 

activity. 

 

√ 

Yes 100% 

No - 

Total 100% 

 

The observation of sixth meeting, the students conducted all the indicator of 

VSS. There were 6 items but no one missed by students. The total of percentage was 

100% that means it was category into “Very Good”. 
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TABLE IV. 21 

Recapitulation of the Students’ Observation (Experimental Class VVS) 

No. Item Observation Observation Times Total 

1 2 3 4 5 6 Yes % No % 

1 The students to identify two 

word the believe everyone 

should learn that are related to 

specific topic the group is 

studying 

√ √ √ √ √ √ 6 100% - 0 

2 The students write the words 

on the board 
√ √ √ √ √ √ 6 100% - 0 

3 The students present their 

words to the group by defining 

them 

√ √ √ √ √ √ 6 100% - 0 

4 The students explain why the 

group should learn the word 
- √ √ √ √ √ 5 83,3% 1 16,7% 

5 The students tell where the 

words found 
- √ √ √ √ √ 5 83,3% 1 16,7% 

6 The students discuss the most 

importantwords they already 

known by focus of vocabulary 

activity. 

 

- - √ √ √ √ 4 66,7% 2 33,3% 

 50

% 

83,3

% 

100

% 

100

% 

100

% 

100

% 32 88,9% 4 11,11% 
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Based on the recapitulation of the observation above, it can be concluded that 

the implementation of VSS got total 88,9%. It means that category into “Very Good”. 

Table IV. 22 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   :  Friday, 26-07-2019 

Meeting             : I 

No  Activity  Yes  

1 The students obtain a notebook  √ 

2 The students record new vocabulary words √ 

3 The students write any new word in the notebook √ 

4 The students to write the unclear word in a notebook √ 

5 
The students write the context in which the word 

was used 
- 

6 
The students  write dictionary definitions (by any 

new word in their notebook) 
- 

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions 
- 

8 The students define the terms in their own language - 

9 
The students compare their thoughts with the 

dictionary definitions 
- 

10 
The students regularly review their growing 

vocabulary list 
- 

11 The students use these new words in their writing - 

12 The students use these words in their oral  - 

Yes 33,33% 

No 66,67% 

Total 100% 
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The observation on the fourth meeting of experimental class SVES, the 

students did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by students. In this meeting, the 

students only applied 4 items or 33,33%. It was category “Less”. 
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Table IV. 23 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   : Monday, 29-07-2019 

Meeting              : II 

No  Activity  Yes  

1 The students obtain a notebook  √ 

2 The students record new vocabulary words √ 

3 The students write any new word in the notebook √ 

4 The students to write the unclear word in a notebook √ 

5 
The students write the context in which the word 

was used 
√ 

6 
The students  write dictionary definitions (by any 

new word in their notebook) 
- 

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions 
- 

8 The students define the terms in their own language          - 

9 
The students compare their thoughts with the 

dictionary definitions 
- 

10 
The students regularly review their growing 

vocabulary list 
- 

11 The students use these new words in their writing - 

12 The students use these words in their oral  - 

Yes 41,7% 

No 58,3% 

Total 100% 
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The observation on the second  meeting of experimental class SVES, the 

students did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by students. In this meeting, the 

students only applied 5 items or 41,7%. It was category “Less”. 
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Table IV. 24 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   :  Friday, 02-08-2019 

Meeting              : III 

No  Activity  Yes  

1 The students obtain a notebook  √ 

2 The students record new vocabulary words √ 

3 The students write any new word in the notebook √ 

4 The students to write the unclear word in a notebook √ 

5 
The students write the context in which the word 

was used 
√ 

6 
The students  write dictionary definitions (by any 

new word in their notebook) 
√ 

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions 
√ 

8 The students define the terms in their own language √ 

9 
The students compare their thoughts with the 

dictionary definitions 
- 

10 
The students regularly review their growing 

vocabulary list 
- 

11 The students use these new words in their writing - 

12 The students use these words in their oral  - 

Yes 66,67% 

No 33,33% 

Total 100% 
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The observation on the third meeting of experimental class SVES, the 

students did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by students. In this meeting, the 

students only applied 8 items or 66,67%. It was category “Good”. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



155 
 

 
 

Table IV. 25 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   : Monday, 05-08-2019 

Meeting              : IV 

No  Activity  Yes  

1 The students obtain a notebook  √ 

2 The students record new vocabulary words √ 

3 The students write any new word in the notebook √ 

4 The students to write the unclear word in a notebook √ 

5 
The students write the context in which the word 

was used 
√ 

6 
The students  write dictionary definitions (by any 

new word in their notebook) 
√ 

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions 
√ 

8 The students define the terms in their own language √ 

9 
The students compare their thoughts with the 

dictionary definitions 
√ 

10 
The students regularly review their growing 

vocabulary list 
√ 

11 The students use these new words in their writing - 

12 The students use these words in their oral  - 

Yes 83,33% 

No 16,67% 

Total 100% 
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 The observation on the fourth meeting of experimental class SVES, the 

students did not apply all the items of the indicators of SVES. There were 12 

indicators that should be applied in treatment process by students. In this meeting, the 

students only applied 10 items or 83,33%. It was category “Good”. 
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Table IV. 26 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   :  Friday, 09-08-2019 

Meeting              : V 

No  Activity  Yes  

1 The students obtain a notebook  √ 

2 The students record new vocabulary words √ 

3 The students write any new word in the notebook √ 

4 The students to write the unclear word in a notebook √ 

5 
The students write the context in which the word 

was used 
√ 

6 
The students  write dictionary definitions (by any 

new word in their notebook) 
√ 

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions 
√ 

8 The students define the terms in their own language √ 

9 
The students compare their thoughts with the 

dictionary definitions 
√ 

10 
The students regularly review their growing 

vocabulary list 
√ 

11 The students use these new words in their writing √ 

12 The students use these words in their oral  √ 

Yes 100% 

No - 

Total 100% 
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The observation of fifth meeting, the students conducted all the indicator of 

SVES. There were 12 items but no one missed by students. The total of percentage 

was 100% that means it was category into “Very Good”. 
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Table IV. 27 

The research indicator for observation checklist  

( For Students’ activity of SVES) 

Day / Date   : Monday/12-08- 2019 

Meeting              : VI 

 

No  Activity  Yes  

1 The students obtain a notebook  √ 

2 The students record new vocabulary words √ 

3 The students write any new word in the notebook √ 

4 The students to write the unclear word in a notebook √ 

5 
The students write the context in which the word 

was used 
√ 

6 
The students  write dictionary definitions (by any 

new word in their notebook) 
√ 

7 
The students select the most appropriate meaning for 

the context if the words with multiple definitions 
√ 

8 The students define the terms in their own language √ 

9 
The students compare their thoughts with the 

dictionary definitions 
√ 

10 
The students regularly review their growing 

vocabulary list 
√ 

11 The students use these new words in their writing √ 

12 The students use these words in their oral  √ 

Yes 100% 

No - 

Total 100% 
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The observation of sixth meeting, the students conducted all the indicator of 

SVES. There were 12 items but no one missed by students. The total of percentage 

was 100% that means it was category into “Very Good”. 
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TABLE IV. 28 

Recapitulation of the Students’ Observation (Experimental Class SVES) 

No  Item Observation 
Observation Times Total 

1 2 3 4 5 6 Yes % No % 

1 The students obtain a notebook  √ √ √ √ √ √ 6 100% - 0 

2 
 The students record new 

vocabulary words 
√ √ √ √ √ √ 6 100% - 0 

3 
The students write any new word 

in the notebook 
√ √ √ √ √ √ 6 100% - 0 

4 
The students write the unclear 

word in a notebook 
√ √ √ √ √ √ 6 100% - 0 

5 
Th students write the context in 

which the word was used 
- √ √ √ √ √ 5 41,7% 1 8,3% 

6 

The studentswrite dictionary 

definitions (by any new word in 

their notebook) 

- - √ √ √ √ 4 66,7% 2 33,33% 

7 

The students select the most 

appropriate meaning for the 

context if the words with 

multiple definitions 

- - √ √ √ √ 4 66,7% 2 33,33% 

8 
The students define the terms in 

their own language 
- - √ √ √ √ 4 66,7% 2 33,3% 

9 

The students compare their 

thoughts with the dictionary 

definitions 

- - - √ √ √ 3 50% 3 50% 

10 
The students regularly review 

their growing vocabulary list 
- - - √ √ √ 3 50% 3 50% 

11 
The students use these new 

words in their writing 
- - - - √ √ 2 

16,67

% 
4 33,33% 

12 
The students use these words in 

their oral  
- - - - √ √ 2 

16,67

% 
4 33,33% 

Total 

33,33

% 

41,7

% 

66,6

7% 

83,3

3% 

100% 100% 51 64,6% 21 22,91% 

 



162 
 

 
 

Based on the recapitulation of the observation above, it can be concluded that 

the implementation of SVES got total 64,6%. It means that category into “Good “. 

From the result of recapitulation of the students observation in experimental 

class I and experimental class II. The implementation of VSS got total 88,9% (See 

P.140). It means that category into Very Good Level. Whereas, the implementation of 

SVES got total 64,6% (See P.153). It means that category into Good Level.  

 

4. 3 Quantitative Data 

The data of students’ vocabulary mastery were obtained from the score of 

students’ pre-test and post-test which same test item in class VII
A 

as experimental I 

class and VII
B
 as experimental II class. All the data were taken through the following 

procedure: 

1. In both classes (experimental I and experimental II classes), students 

were asked to answer the questions. 

2. The format of the test was multiple choices and the test was made 

based on several aspects of vocabulary mastery. 

3. The computed score of the students’ vocabulary mastery was collected 

from pre-test and post-test. 
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Table IV. 29 

Students’ Vocabulary Mastery  

(Experimental I  Class and Experimental II Class) 

 

NO. STUDENTS 

Experimental VSS Experimental SVES 

PRETES.VSS POSTTEST.VSS PRETEST.SVES POSTTEST.SVES 

1 STUDENTS1 45 65 55 75 

2 STUDENTS2 65 60 50 65 

3 STUDENTS3 40 70 50 80 

4 STUDENTS4 50 60 60 65 

5 STUDENTS5 40 70 60 75 

6 STUDENTS6 55 75 60 75 

7 STUDENTS7 55 85 65 80 

8 STUDENTS8 40 80 50 80 

9 STUDENTS9 45 75 55 85 

10 STUDENTS10 50 80 60 75 

11 STUDENTS11 45 60 60 70 

12 STUDENTS12 50 70 45 65 

13 STUDENTS13 50 65 60 75 

14 STUDENTS14 65 75 75 80 

15 STUDENTS15 45 65 55 75 

16 STUDENTS16 60 80 70 85 

17 STUDENTS17 55 70 65 80 

18 STUDENTS18 70 75 60 80 

19 STUDENTS19 50 75 70 80 

20 STUDENTS20 60 70 70 75 

21 STUDENTS21 65 75 60 80 

22 STUDENTS22 55 65 55 65 

23 STUDENTS23 55 70 65 75 

 
TOTAL 

1210 1635 1375 1740 

 
MEAN 

52,61 71,09 59,78 75,65 
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From the table above shows that the total sample in experimental I class is 23 

students and in experimental II class is 23 students. In Experimental class I, the 

calculation of total score in pre-test is 1210 and post-test 1635. Meanwhile, ine 

xperimental class II, the calculation of total score in pre-test 1375 and post-test 1740. 

The table below is the descriptive statistic of pre-test and post-test of 

experimental class I and experimental class I. it is consist of the result calculation of 

maximum, minimum, standard deviation, and meanscore of both class. The data as 

follows: 

Table IV. 30 

Descriptive Statistic of Pre-test and Post-test 

(Experimental I  Class and Experimental II Class) 

 

 

Descriptive Statistics 

 

N Minimum Maximum Sum Mean 

Std. 

Deviation 

 Statistic Statistic Statistic Statistic Statistic Std. Error Statistic 

PRETEST.VSS 23 40 70 1210 52.61 1.802 8.643 

PRETEST.SVES 23 45 75 1375 59.78 1.555 7.459 

POSTTEST.VSS 23 60 85 1635 71.09 1.439 6.901 

POSTTEST.SVE

S 
23 65 85 1740 75.65 1.269 6.087 

Valid N 

(listwise) 
23 
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 It is clearly seen that the mean score of experimental class I increase from 

52,61 to 71, 09. Minimum 40 to 60. Maximum 70 become 85. Sum 1210 to 1635. 

The standar deviation are decrease from 8, 643 to 6, 901. It is mean that there is 

improvement on the students’ vocabulary mastery in pre-test and post-test. 

From the table above that the mean score of experimental class II increase 

from 59, 78 to 75, 65. Minimum 45 to 65. Maximum 75 become 85. Sum 1375 to 

1740. The standar deviation are decrease from 7, 459 to 6, 087. It is mean that there is 

improvement on the students’ vocabulary mastery in pre-test and post-test. 

 Indeed, the table showed that improvement of score between pre-test and 

post-test in experimental I class is 18, 48 (71,09-52,61). Meanwhile, the improvement 

of score between pre-test and post-test in experimental class II is  15, 87 (75, 65-59, 

78). 

 From the calculation above, 18, 48 > 15, 87. So, it can be concluded that 

students’ vocabulary mastery of improvement score in experimental class I is higher 

than students’ vocabulary mastery of improvement score in experimental class II. 

 To make the improvement of each student in each group is clear, the data can 

be seen below: 
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Table IV. 31 

Pre-tes Score  

(Student’ Vocabulary Mastery in Experimental I) 

 

 

PRETEST.VSS 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 40 3 6.5 13.0 13.0 

45 4 8.7 17.4 30.4 

50 5 10.9 21.7 52.2 

55 5 10.9 21.7 73.9 

60 2 4.3 8.7 82.6 

65 3 6.5 13.0 95.7 

70 1 2.2 4.3 100.0 

Total 23 50.0 100.0  

Missing System 23 50.0   

Total 46 100.0   

 

Based on the table above, it can be explained that there are 23 respondents. 

The empire score started that the highest score was 70 and the lowest score was 40. 
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Table IV. 32 

Descriptive Statistic of Pre-test VSS 

(Experimental Class I) 

 

Descriptive Statistics 

 

N Minimum Maximum Sum Mean 

Std. 

Deviation 

 Statistic Statistic Statistic Statistic Statistic Std. Error Statistic 

PRETEST.VSS 23 40 70 1210 52.61 1.802 8.643 

Valid N (listwise) 23       

 

From the table of descriptive statistic of pre-test in experimental class I, it can 

be explained that there are 23 respondents. The mean score 52,61. Minimum 40. 

Maximum 70 and the standar deviation 8,643. 
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Chart IV. 1 

Pre-Test  

(Experimental Class I) 

 
 

 

 

Based on the chart IV. 1, it can be explained that the frequency 

of score 50 and 55 are the most score that students got in pre-test of 

VSS. 
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Table IV. 33 

Pre-tes Score  

(Student’ Vocabulary Mastery in Experimental II Class) 

 

 

PRETEST.SVES 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 45 1 2.2 4.3 4.3 

50 3 6.5 13.0 17.4 

55 4 8.7 17.4 34.8 

60 8 17.4 34.8 69.6 

65 3 6.5 13.0 82.6 

70 3 6.5 13.0 95.7 

75 1 2.2 4.3 100.0 

Total 23 50.0 100.0  

Missing System 23 50.0   

Total 46 100.0   

 

The table above explains that there are 23 respondents. The frequency 

of score 60, 55 are the most score that students got in pre-test of experimental 

class II,with the percentage 17, 4% and 8, 7%. 
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Table IV. 34 

Descriptive Statistic of Pre-test SVES 

(Experimental Class II) 

 

 

Descriptive Statistics 

 

N Minimum Maximum Sum Mean 

Std. 

Deviation 

 Statistic Statistic Statistic Statistic Statistic Std. Error Statistic 

PRETEST.SVES 23 45 75 1375 59.78 1.555 7.459 

Valid N (listwise) 23       

 

From the table of descriptive statistic of pre-test in experimental class II, it 

can be explained that there are 23 respondents. The mean score 59,78. Minimum 45. 

Maximum 75 and the standar deviation 7,459. 
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Chart IV. 2 

Pre-Test  

(Experimental Class II) 

 
 

 

Based on the chart IV. 2, it is clearly seen that the frequency of 

score 60 is the most score that students got in pre-test of SVES. 
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Table IV. 35 

Post-test Score  

(Student’ Vocabulary Mastery in Experimental I Class) 

 

 

POSTTEST.VSS 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 60 3 6.5 13.0 13.0 

65 4 8.7 17.4 30.4 

70 6 13.0 26.1 56.5 

75 6 13.0 26.1 82.6 

80 3 6.5 13.0 95.7 

85 1 2.2 4.3 100.0 

Total 23 50.0 100.0  

Missing System 23 50.0   

Total 46 100.0   

 

 Based on the table above, it can be explained that there are 23 respondents. 

The frequency of score 70, 75 are the most score that students got in post-test of 

experimental class I, with the percentage 13, 0%. 

 

 

 

 



173 
 

 
 

 

Table IV. 36 

Descriptive Statistic of Post-test VSS 

(Experimental Class I) 

 

Descriptive Statistics 

 

N Minimum Maximum Sum Mean 

Std. 

Deviation 

 Statistic Statistic Statistic Statistic Statistic Std. Error Statistic 

POSTTEST.VSS 23 60 85 1635 71.09 1.439 6.901 

Valid N (listwise) 23       

 

 Based on the table of descriptive statistic of post-test in experimental class I, it 

can be explained that there are 23 respondents. The mean score 71,09. Minimum 60. 

Maximum 85 and the standar deviation 6,901. 
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Chart IV. 3 

Post-Test  

(Experimental Class I) 

 
 

 

Based on the chart IV. 3, shows that the frequency of score 70 

and 75 are the most score that students got in post-test of VSS. 
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Table IV. 37 

Post-test Score  

(Student’ Vocabulary Mastery in Experimental II Class) 

 

 

POSTTEST.SVES 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 65 4 8.7 17.4 17.4 

70 1 2.2 4.3 21.7 

75 8 17.4 34.8 56.5 

80 8 17.4 34.8 91.3 

85 2 4.3 8.7 100.0 

Total 23 50.0 100.0  

Missing System 23 50.0   

Total 46 100.0   

 

It is clearly seen that there were 23 students. The frequency of score 

75, 80 are the most score that students got in post-test of experimental class 

II,with percentage 17, 4%. 
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Table IV. 38 

Descriptive Statistic of Post-test SVES 

(Experimental Class II) 

 

Descriptive Statistics 

 

N Minimum Maximum Sum Mean 

Std. 

Deviation 

 Statistic Statistic Statistic Statistic Statistic Std. Error Statistic 

POSTTEST.SVE

S 
23 65 85 1740 75.65 1.269 6.087 

Valid N (listwise) 23       

 

Based on the table above that the mean score of experimental class II 75, 65. 

Minimum 63. Maximum 85. Sum 1740. The Standar deviation 6.078. 
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Chart IV. 4 

Post-Test  

(Experimental Class II) 

 
 

Based on the chart IV. 4, it is can be seen that the frequency of 

score 70 and 80 are the most score that students got in post-test of 

SVES. 
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4. 3 The Data Analysis 

 

 In order to verify the hypothesis, the researcher compared the mean score of 

pre-test and post-test of experimental I and Experimental II class, compared the mean 

score of post-test between experimental I and Experimental II class, and used SPP. 16 

Paired Sample T-Test, Independent Sample T-Test and  formula of Effect Size.  

Paired Sample T-Test was used to know the difference of students’ vocabulary 

mastery between pre-test and post-test in Experimental I and experimental II class, 

Independent Sample T-Test was used to know the difference of students’ vocabulary 

mastery  in post-test between experimental I class and experimental II class, and 

Effect Size was used to know the effect of using VSS abd SVES on students’ 

vocabulary mastery. 

1. The First hypothesis 

Ha1: There is a significant effect of using VSS on the students’ vocabulary 

mastery in experimental I class. 

Statistically, the hypothesis was formulated as follow: 

Ho is accepted : Significant Probabilities > 0.05  

Ha is accepted : Significant Probabilities < 0.05  

The way of taking decision based on the value of probabilities is as follows: 

1. Comparing sig. (2-tailed) or probabilities value with 0.05 by using 

these rule: 
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a. If significant probabilities higher than 0.05 (sig > 0.05), it means 

that there is no significant difference of students’ vocabulary 

mastery between Pre-test and Post-test of the experimental I 

class. 

b. If significant probabilities lower than 0.05 (sig < 0.05), it means 

that there is significant difference of students’ vocabulary 

mastery between Pre-test and Post-test of the experimental I 

class. 

To determine the data analysis of the difference of students’ vocabulary 

mastery between pre-test and post-test by using VSS (Vocabulary Self-Collection 

Strategy), the researcher used Paired Sample T-Test by using SPSS 16 version. The 

data can be seen from the table as follows: 
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Table IV. 39 

Paired Sample Ttest 

(Students’ Vocabulary Mastery of Experimental Class I) 

 

Paired Samples Test 

  Paired Differences 

T Df 

Sig. 

(2-

tailed) 

  

Mean 

Std. 

Deviati

on 

Std. 

Error 

Mean 

95% Confidence Interval 

of the Difference 

  Lower Upper 

Pair 1 PRETEST.V

SS - 

POSTTEST.

VSS 

-15.870 7.332 1.529 -19.040 -12.699 -10.381 22 .000 

 

Based on the output “paired sample t test” above, showed that t-test result was 

-10, 381. The value of t was negative is due the average value of learning outcomes 

pre-test lower than post-test. In this context then the value of t is negative means 

positive. So, the value of t become 10,381.It is compared by getting the degree 

freedom (df)=22. T-table in degree of freedom  of 5% and 1% significance wa 

obtained 2,07 and 2,83. So, the researcher found that 2,07 < 10,381 > 2,83. Therefore, 

ttest>ttable  (Ho rejected, Ha accepted) that there is a significant effect of using VSS on 

students’ vocabulary mastery. 

The value sig.(2-tailed) is 0,000 and it is lower than significant probabilities. 

0,000 < 0,05, Ho rejected and Ha accepted. In other words, there is significant 
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difference of students’ vocabulary mastery between pre-test and post-test of 

experimental class I by using VSS (Vocabulary Self-Collection Strategy). 

To determine the data analysis of the effect of using VSS on students’ 

vocabulary mastery, the researcher used Effect Size manually. The data can be seen 

from the table as follows: 

Effect Size for Paired Sample T-Test: 

Eta Square = 
  

         
 

Where :  

Eta Square = The value of effect size 

t  = The t-value (Calculated by SPSS) 

N = The number of sample in experimental class 

 

Category of effect size: 

0 – 0.20  = weak effect 

0.21 – 0.50  = modest effect 

0.51 – 1.00 = moderate effect 

>1.00   = strong effect 
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Eta Square = 
  

         
 

Eta Square = 
        

               
 

 

Eta Square = 
      

           
 

 

Eta Square = 
      

      
 

 

Eta Square =      

 

 

From the result of calculation of effect size for paired sample t-test above, the 

value of eta square is 0,83. it is higher than 0,20 (0,83 > 0,20). The value 0,83 is 

includedin Moderate Effect (0,51 – 1,00). In other words, there is significant effect of 

using VSS on students’ vocabulary mastery and the effect of it is categorized on the 

Moderate Effect. 

 

2. The Second Hypothesis 

Ho2: There is no significant effect of using SVES on the students’ vocabulary 

mastery in experimental II class. 

Statistically, the hypothesis was formulated as follow: 

Ho2 is accepted : Significant Probabilities > 0.05  

Ha2 is accepted : Significant Probabilities < 0.05  

The way of taking decision based on the value of probabilities is as follows: 
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1. Comparing sig. (2-tailed) or probabilities value with 0.05 by using 

these rule: 

a. If significant probabilities higher than 0.05 (sig > 0.05), it means 

that there is no significant difference of students’ vocabulary 

mastery between Pre-test and Post-test of the experimental II 

class. 

b. If significant probabilities lower than 0.05 (sig < 0.05), it means 

that there is significant difference of students’ vocabulary 

mastery between Pre-test and Post-test of the experimental II 

class. 

To determine the data analysis of the difference of students’ vocabulary 

mastery between pre-test and post-test by using SVES, the researcher used Paired 

Sample T-Test by using SPSS 16 version. The data can be seen from the table as 

follows: 

 

 

 

 

 

 

 

 



184 
 

 
 

Table IV. 40 

Paired Sample Ttest 

(Students’ Vocabulary Mastery of Experimental Class II) 

 

Paired Samples Test 

  Paired Differences 

T Df 

Sig. 

(2-

taile

d) 

  

Mean 

Std. 

Deviati

on 

Std. Error 

Mean 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

Pai

r 1 

PRETEST.SVES 

- 

POSTTEST.SV

ES 

-18.478 10.273 2.142 -22.921 -14.036 -8.626 22 .000 

 

Based on the output “paired sample t test” showed that t-test result was -8,626. 

The value of t was negative is due the average value of learning outcomes pre-test 

lower than post-test. In this context then the value of t is negative means positive. So, 

the value of t become 8,626. It is compared by getting the degree freedom (df)=22. T-

table in degree of freedom  of  5% and 1% significance wa obtained 2,07 and 2,83. 

So, the researcher found that 2,07 < 8,626> 2,83.Therefore, ttest>ttable  (Ho rejected, Ha 

accepted) that there is a significant effect of using SVES on students’ vocabulary 

mastery. 

The value sig.(2-tailed) is 0,000 and it is lower than significant probabilities. 

0,000 < 0,05, Ho rejected and Ha accepted. In other words, there is significant 
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difference of students’ vocabulary mastery between pre-test and post-test of 

experimental class I by using SVES(Stephens Vocabulary Elaboration Strategy). 

 

To determine the data analysis of the effect of using SVES (Stephens 

Vocabulary Elaboration Strategy), the researcher used Effect Size manually. The data 

can be seen from the table as follows: 

Effect Size for Paired Sample T-Test: 

Eta Square = 
  

         
 

Where :  

Eta Square = The value of effect size 

t   = The t-value (Calculated by SPSS) 

N  = The number of sample in experimental class 

 

Category of effect size: 

0 – 0.20  = weak effect 

0.21 – 0.50  = modest effect 

0.51 – 1.00 = moderate effect 

>1.00   = strong effect 
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Eta Square = 
  

         
 

Eta Square = 
       

              
 

 

Eta Square = 
     

          
 

 

Eta Square = 
     

     
 

 

Eta Square =      

 

 

From the result of calculation of effect size for paired sample t-test above, the 

value of eta square is 0,77. it is higher than 0,20 (0,77 > 0,20). The value 0,77 is 

included in Moderate Effect (0,51 – 1,00). In other words, there is significant effect 

of using SVES on students’ vocabulary mastery and the effect of it is categorized on 

the Moderate Effect. 

 

3. The Third Hypothesis 

Ha3:  There is a significant difference in vocabulary mastery between students 

taught by using VSS and SVES. 
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Table IV. 41 

Students Result Score 

(Experimental I  Class and Experimental II Class) 

 

NO. STUDENTS 

Experimental VSS Experimental SVES 

PRETES.VSS POSTTEST.VSS 
GAIN 

SCORE PRETEST.SVES POSTTEST.SVES 
GAIN 

SCORE 

1 STUDENTS1 45 65 20 55 75 20 

2 STUDENTS2 65 60 -5 50 65 15 

3 STUDENTS3 40 70 30 50 80 30 

4 STUDENTS4 50 60 10 60 65 5 

5 STUDENTS5 40 70 30 60 75 15 

6 STUDENTS6 55 75 20 60 75 15 

7 STUDENTS7 55 85 30 65 80 15 

8 STUDENTS8 40 80 40 50 80 30 

9 STUDENTS9 45 75 30 55 85 30 

10 STUDENTS10 50 80 30 60 75 15 

11 STUDENTS11 45 60 15 60 70 10 

12 STUDENTS12 50 70 20 45 65 20 

13 STUDENTS13 50 65 15 60 75 15 

14 STUDENTS14 65 75 10 75 80 5 

15 STUDENTS15 45 65 20 55 75 20 

16 STUDENTS16 60 80 20 70 85 15 

17 STUDENTS17 55 70 15 65 80 15 

18 STUDENTS18 70 75 5 60 80 20 

19 STUDENTS19 50 75 25 70 80 10 

20 STUDENTS20 60 70 10 70 75 5 

21 STUDENTS21 65 75 10 60 80 20 

22 STUDENTS22 55 65 10 55 65 10 

23 STUDENTS23 55 70 15 65 75 10 

 
TOTAL 

1210 1635 425 1375 1740 365 

 
MEAN 

52,61 71,09 18,48 59,78 75,65 15,87 
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 The table IV. 41 shows the development of each participant in each group. 

The students have the difference improvement from pre-test and post-test. The mean 

score of gain score in experimental class I is 18,48 and in experimental class II is 

15,87. 

 It  can be concluded that the improvement of experimental class I is higher 

than experimental class II. 
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 Table IV. 42 

The Gain Score of Experimental I and Experimental II 

NO. STUDENTS 
Gain Score 

Experimental Class I 
(VSS) 

Experimental Class II 
(SVES) 

1 STUDENTS 1 20 20 

2 STUDENTS 2 -5 15 

3 STUDENTS 3 30 30 

4 STUDENTS 4 10 5 

5 STUDENTS 5 30 15 

6 STUDENTS 6 20 15 

7 STUDENTS 7 30 15 

8 STUDENTS 8 40 30 

9 STUDENTS 9 30 30 

10 STUDENTS 10 30 15 

11 STUDENTS 11 15 10 

12 STUDENTS 12 20 20 

13 STUDENTS 13 15 15 

14 STUDENTS 14 10 5 

15 STUDENTS 15 20 20 

16 STUDENTS 16 20 15 

17 STUDENTS 17 15 15 

18 STUDENTS 18 5 20 

19 STUDENTS 19 25 10 

20 STUDENTS 20 10 5 

21 STUDENTS 21 10 20 

22 STUDENTS 22 10 10 

23 STUDENTS 23 15 10 

 
TOTAL 

425 365 

 
MEAN 

18,48 15,87 
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From the data at the previous page (p:192), the gain score of experimental 

class I 425 and the mean score 18, 48. Meanwhile, the gain score of experimental 

class II 365 and the eman score 15, 87. 

So, it can be concluded that students’ vocabulary mastery of improvement 

score in experimental class I is higher than students’ vocabulary mastery of 

improvement score in experimental class II. 

To know is there a significant difference on the improvement of students’ 

vocabulary mastery between experimental I class and experimental II class, 

researcher used SPSS 16. 

Statistically, the hypothesis was formulated as follow: 

Ho is accepted : Significant Probabilities > 0.05   

Ha is accepted : Significant Probabilities < 0.05  

The way of taking decision based on the value of probabilities is as follows: 

1. Comparing sig. (2-tailed) or probabilities value with 0.05 by using 

these rule: 

a. If significant probabilities higher than 0.05 (sig > 0.05), it means 

that there is no significant difference of students’ vocabulary 

mastery between experimental I class and experimental II class  

b. If significant probabilities lower than 0.05 (sig < 0.05), it means 

that there is significant difference of students’ vocabulary 

mastery between experimental I class and experimental II class. 
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To determine the data analysis of the difference of students’ vocabulary 

mastery between experimental I class by using VSS and experimental II class by 

using SVES, the researcher analyzed the data of post-test score from both classes and 

used Independent Sample T-Test by using SPSS 16 version. The data can be seen 

from the table as follows: 
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Table IV. 43 

 

Independent Sample T-Test  

(Improvement of Experimental I Class and Experimental II Class) 

 

Independent Samples Test 

  Levene's Test 

for Equality 

of Variances t-test for Equality of Means 

  

F Sig. T Df 

Sig. (2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence Interval of 

the Difference 

  Lower Upper 

POSTT

EST.A

LL 

Equal 

variances 

assumed 

.667 .418 -2.379 44 .022 -4.565 1.919 -8.432 -.698 

Equal 

variances 

not 

assumed 

  

-2.379 
43.32

5 
.022 -4.565 1.919 -8.434 -.696 

 

Based on the value of sig. Levene’s Test for Equality of Variances is 0,418 > 

0,05. It can be interpreted that the variance of the data between group A and Group B 

are homogeneous or the same. So, the interpretation of the data output table 

independent sample t test based on the values contained in the tale “Equal Variances 

Assumed”. 

From the table above, the value of sig. (2-tailed) is 0,022 and it is lower than 

significant probabilities. 0,022 < 0,05, Ho rejected and Ha accepted. In other words, 

there is significant different the improvement of students’ vocabulary mastery. 
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The output of independent sample t test showed that t-test result was -2,379. 

The value of t was negative is due the average value of learning outcomes group A 

lower than group B. In this context then thr value of t is negative means positive. So, 

the value of t become 2,379. It is compared by getting the degree freedom (df)=44. T-

table in degree of freedom was obtained 2,02. So, the researcher found that 2,379 > 

2,02 . Therefore, ttest>ttable  (Ho rejected, Ha accepted) that there is a significant 

different the improvement on students’ vocabulary mastery. 

 

4.4 Discussion 

 The research has a purpose to identify the effect of using Vocabulary 

Self-Collection Strategy (VSS) and SVES (Stephens Vocabulary Elaboration 

Strategy) toward the students’ vocabulary mastery of the seventh grade at SMPN 

I Bantan in the Bengkalis Regency. The research finding shown that there was 

significant difference of students’ vocabulary mastery between pre-test and post-

test of experimental class. 

The use of VSS (Vocabulary Self-Collection Strategy) is more effective 

than SVES (Stephens Vocabulary Elaboration Strategy) to improvement on 

students` vocabulary mastery. It is proven by the mean scores differences of gain 

score between VSS and SVES. 

According to Antonacci and O’Callaghan (2011:26) in Safitri (2015:26) 

state that Vocabulary Self-Collection Strategy is to promote the students word 
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awareness and to motivate them to learn new words so that it will support their 

academic success. They also say that the main purposes of implementing this 

strategy is to make the students understand with the new words, promote their 

interest to the new words. 

Referring on the data, students’ were very active. At least, score of students’ 

activeness in their vocabulary mastery also got improved. By using strategy in 

teaching, students were interested to learn English and it helped them improve their 

vocabulary mastery.  
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CHAPTER V 

CONCLUSION, IMPLICATION AND RECOMMENDATION 

 

5. 1 Conclusion 

 Based on the data analysis which was explained at chapter IV, finally the 

researcher made conclusion of the research about the comparison between VSS and 

SVES on students’ vocabulary mastery. 

1. There was significant difference of students’ vocabulary mastery between pre-test 

and post-test of experimental class I by using VSS. The effectiveness of VSS in 

improving on students, vocabulary mastery in SMPN I Bantan is categorized in 

moderate effect.  

2. There was significant difference of students’ vocabulary mastery between pre-test 

and post-test of experimental class II by using SVES. The effectiveness of SVES 

in improving on students’ vocabulary mastery in SMPN I Bantan is categorized in 

moderate effect. 

3. There was significant difference in vocabulary mastery between students’ taugh by 

using VSS and SVES. The students’ vocabulary mastery of improvement score in 

experimental class I is higher than students’ vocabulary mastery of improvement 

score in experimental class II. 
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5. 2 Implication of the Research 

 The problem of vocabulary mastery is the students have not received serious 

problem. In overcoming this problem, it takes effort from teacher and students to 

improve vocabulary mastery. The teacher must take more attention to the students. 

The students have to be active, and the teacher to be creative. There are many ways to 

overcome this problem, one of them is using the strategy. Strategy in teaching 

vocabulary such as VSS (Vocabulary Self-Collection Strategy) and SVES ( Stephens 

VocabuaryElaboration Strategy). Both of the strategies have many advantages in 

teaching vocabulary mastery.  

 

5. 3 Recommendation 

 

 1. Recommendation for English Teachers 

 

a. The teachers are suggested to use VSS and SVES in teaching and 

learning vocabulary to the students’.  

b. The teachers are suggested that VSS can be used as an alternative 

strategy in teaching vocabulary mastery. It is highly recommended for 

the teachers to use vocabulary self-collection strategy in teaching 

vocabulary because of its effectiveness to promote the students word 

awareness and to motivate them to learn new words so that it will 
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support their academic success. It aids the students understand with the 

new words, promote their interest to the new words. 

c. The teacher are suggest during the implementation both of the strategy 

to conducted all of the items (procedure of strategy) so that further 

enhance on students’ vocabulary mastery. 

 

 2. Recommendation for Students 

 

a. The students are suggested to improve their competence in English 

vocabulary. Anywhere and every time do not be lazy to practice of 

English vocabulary in daily activity, because vocabulary is very 

important that can help students to master other skills such as 

speaking, reading, writing, and listening.  

b. The students are suggested to bring the dictionary when they learn 

English.  

c. The students are suggested to give attention to the teacher in teaching 

and learning process.  

d. The students are suggested to have motivation to increase their 

vocabulary and should have strategies to memorize and practice new 

words.  
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 3. Recommendation for other Researcher 

 

a. The other researchers are suggested to develop this research using 

different perspective and different method, so that it can give a greater 

contribution to the school, teachers, students, and all sides related to 

the education. 

b. The other researchers can use it as a reference to conduct their research 

on the same field. 
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SILABUS PEMBELAJARAN 

SMP / MTs 

 

BAHASA INGGRIS 

 

Nama Sekolah : SMPN I BANTAN 

Kelas : VII (Tujuh) 
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SILABUS PEMBELAJARAN 

 

Mata Pelajaran : Bahasa Inggris 

Kelas : VII 

Alokasi Waktu : 4 Jam Pelajaran/Minggu 

Kompetensi Inti (KI) :  

 KI-1 (Spiritual) : Menghargai dan menghayati ajaran agama yang 

dianutnya 

 KI-3 (Soasial) : Menghargai dan menghayati perilaku jujur, disiplin, 

tanggung jawab, peduli (toleransi, gotong royong), 

santun, percaya diri, dalam berinteraksi secara efektif 

dengan lingkungan sosial dan alam dalam jangkauan 

pergaulan dan keberadaannya 

 KI-3 (Pengetahuan) : Memahami pengetahuan (faktual, konseptual, dan 

prosedural) berdasarkan rasa ingin tahunya tentang 

ilmu pengetahuan, teknologi, seni, budaya terkait 

fenomena dan kejadian tampak mata. 

 KI 4 (Keterampilan) : Mencoba, mengolah, dan menyaji dalam ranah 

konkret (menggunakan, mengurai, merangkai, 

memodifikasi, dan membuat) dan ranah abstrak 

(menulis, membaca, menghitung, menggambar, dan 

mengarang) sesuai dengan yang dipelajari di sekolah 

dan sumber lain yang sama dalam sudut 

pandang/teori. 

 

Kompetensi Sikap Spiritual dan Kompetensi Sikap Sosial, dicapai melalui pembelajaran tidak 

langsung (indirect teaching), pada pembelajaran Kompetensi Pengetahuan dan Kompetensi 

Keterampilan melalui  keteladanan, pembiasaan, dan budaya sekolah dengan memperhatikan 

karakteristik mata pelajaran, serta kebutuhan dan kondisi peserta didik. 

Penumbuhan dan pengembangan kompetensi sikap dilakukan sepanjang  proses 

pembelajaran berlangsung, dan dapat digunakan sebagai pertimbangan guru dalam 

mengembangkan karakter peserta didik lebih lanjut. 

 

Kompetensi Dasar  Materi Pembelajaran  Kegiatan Pembelajaran 
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Kompetensi Dasar  Materi Pembelajaran  Kegiatan Pembelajaran 

3.1  Mengidentifikasi 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan teks 

interaksi 

interpersonal lisan 

dan tulis yang 

melibatkan tindakan  

menyapa, 

berpamitan, 

mengucapkan 

terimakasih, dan 

meminta maaf, serta 

menanggapinya, 

sesuai dengan 

konteks 

penggunaannya 

4.1  Menyusun teks 

interaksi 

interpersonal lisan 

dan tulis sangat 

pendek dan 

sederhana yang 

melibatkan tindakan 

menyapa, 

berpamitan, 

mengucapkan 

terimakasih, dan 

meminta maaf, dan 

menanggapinya 

dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang 

benar dan sesuai 

konteks 

 Fungsi sosial 

Menyapa, berpamitan, 

berterimakasih, meminta 

maaf, dan 

menanggapinya, untuk 

menjaga hubungan 

interpersonal dengan 

guru dan teman. 

 Struktur teks 

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Ungkapan-ungkapan 

yang lazim digunakan 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Interaksi antara peserta 

didik di dalam di luar 

kelas yang melibatkan 

tindakan menyapa, 

berpamitan, 

berterimakasih, meminta 

maaf yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

 Menyimak, menirukan, dan 

memperagakan beberapa 

contoh percakapan, dengan 

ucapan dan tekanan kata yang 

benar. 

 Mengidentifikasi ungkapan 

yang sedang dipelajari 

- Belajar menanyakan hal-hal 

yang tidak diketahui atau yang 

berbeda. 

- Menentukan ungkapan yang 

tepat secara lisan/tulis dari 

berbagai situasi lain yang 

serupa. 

- Membiasakan menerapkan 

yang sedang dipelajari. dalam 

interaksi dengan guru dan 

teman secara alami di dalam 

dan di luar kelas. 

- Melakukan refleksi tentang 

proses dan hasil belajar.  

3.2  Mengidentifikasi 

fungsi sosial, struktur 

 Fungsi sosial - Menyimak dan menirukan 

beberapa contoh pemaparan 
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Kompetensi Dasar  Materi Pembelajaran  Kegiatan Pembelajaran 

teks, dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait jati diri, 

pendek dan 

sederhana, sesuai 

dengan konteks 

penggunaannya. 

Perhatikan unsur 

kebahasaan dan kosa 

kata terkait hubungan 

keluarga; pronoun 

(subjective, 

objective, possessive) 

4.2  Menyusun teks 

interaksi 

transaksional lisan 

dan tulis sangat 

pendek dan 

sederhana yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait jati diri, 

pendek dan 

sederhana, dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang 

benar dan sesuai 

konteks 

Berkenalan, 

memperkenalkan diri 

sendiri/orang lain. 

 Struktur teks  

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Sebutan anggota 

keluarga inti dan yang 

lebih luas dan orang-

orang dekat lainnya 

- Verba: be, have, go, 

work, live (dalam 

simple present tense) 

- Subjek Pronoun: I, 

You, We, They, He, 

She, It 

- Kata ganti possessive 

my, your, his, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Deskripsi diri sendiri 

sebagai bagian dari 

keluarga: ayah, ibu, 

kakak, adik,yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

jati diri, dengan ucapan dan 

tekanan kata yang benar 

- Mengidentifikasi ungakapan-

ungkapan penting 

- Menanyakan hal-hal yang 

tidak diketahui atau yang 

berbeda. 

- Mempelajari contoh teks 

pemaparan jati diri oleh figur-

figur terkenal 

- Memaparkan jati dirinya yang 

sebenarnya. 

- Saling menyimak dan 

bertanya jawab tentang jati 

diri masing-masing dengan 

teman-temannya 

- Melakukan refleksi tentang 

proses dan hasil belajarnya 

3.3  Mengidentifikasi 

fungsi sosial, struktur 

 Fungsi sosial 

Menyebutkan/ 

 Menyimak dan menirukan 

pemaparan tentang waktu 
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teks, dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait nama hari, 

bulan, nama waktu 

dalam hari, waktu 

dalam bentuk angka, 

tanggal, dan tahun, 

sesuai dengan 

konteks 

penggunaannya. 

(Perhatikan kosa kata 

terkait angka kardinal 

dan ordinal) 

4.3  Menyusun teks 

interaksi 

transaksional lisan 

dan tulis sangat 

pendek dan 

sederhana yang 

melibatkan tindakan  

memberi dan 

meminta informasi 

terkait nama hari, 

bulan, nama waktu 

dalam hari, waktu 

dalam bentuk angka, 

tanggal, dan tahun, 

dengan fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

yang benar 

dansesuaikonteks 

menanyakan waktu dari 

keadaan/ 

peristiwa/kegiatan 

 Struktur teks  

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Pernyataan dan 

pertanyaan terkait hari, 

bulan, nama waktu 

dalam hari, waktu 

dalam bentuk angka, 

tanggal, dan tahun 

- Angka ordinal dengan 

the untuk menyebut 

tanggal (lisan): a.l. the 

first, the second, the 

twenty third, the thirty 

first of May) 

- Angka ordinal tanpa 

the untuk menyebut 

tanggal (lisan): a.l. 1st, 

2nd, 23rd, 31st, of 

May) 

- Waktu (lisan): at one, 

at two fifteen, at ten to 

seven, at a quarter 

past eight 

- Waktu (tulis): 01:00; 

02:15; 06:50; 08:15 

- Artikel the untuk 

menyebut waktu 

dalam hari, in the 

morning, in the 

terjadinya  keadaan/kejadian/ 

peristiwa, mencakup nama 

hari, bulan, nama waktu 

dalam hari, waktu dalam 

bentuk angka, tanggal, dan 

tahun 

 Menyebutkan semua nama 

hari, bulan, tanggal 1-31, 

waktu, bagian hari, tahun 

dengan ucapan dan tekanan 

kata yang benar, satu per satu. 

 Menyatakan secara lisan 

waktu terjadinya berbagai 

keadaan/peristiwa/ kegiatan 

 Menanyakan hari, tanggal, 

bulan, dan waktu terjadinya 

keadaan/peristiwa/ kegiatan 

dengan unsur kebahasaan 

yang benar 

 Membuat tulisan tentang 

waktu-waktu terjadinya 

peristiwa penting yang 

diketahui umum. Hasilnya 

dipublikasikan di kelas atau di 

majalah dinding sekolah 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 
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afternoon, in the 

evening 

- Preposisi untuk in 

(bulan, tahun, waktu 

dalam hari), on (hari 

dan tanggal), at (jam, 

at noon, at night)  

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Waktu 

kejadian/peristiwa/ 

kegiatan terkait 

kehidupan di sekolah, 

rumah, dan lingkungan 

sekitar peserta didik yang 

dapat menumbuhkan 

perilaku yang termuat di 

KI 

3.4  Mengidentifikasi 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait nama dan 

jumlah binatang, 

benda, dan bangunan 

publik yang dekat 

dengan kehidupan 

peserta didik sehari-

hari, sesuai dengan 

 Fungsi sosial 

Mengidentifikasi dan 

menyebutkan berbagai 

benda, binatang, dan 

bangunan umum di 

lingkungan sekitar. 

 Struktur teks  

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Pernyataan dan 

pertanyaan terkait 

 Mencermati beberapa teks 

pendek berisi penyebutan 

benda-benda di kelas dan 

sekolah untuk kemudian 

membaca dengan ucapan dan 

tekanan kata yang benar 

 Menyimak dan menirukan  

guru menanyakan dan 

menyebutkan benda-benda 

yang terdapat di dalam kelas 

dan di sekolah, dengan tata 

bahasa, ucapan dan tekanan 

kata yang benar 

 Bertanya jawab tentang 

beberapa benda di dalam dan 

sekitar rumah 
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konteks 

penggunaannya. 

(Perhatikan unsur 

kebahasaan dan kosa 

kata terkait article a 

dan the, plural dan 

singular) 

4.4  Menyusun teks 

interaksi 

transaksional lisan 

dan tulis sangat 

pendek dan 

sederhana yang 

melibatkan tindakan  

memberi dan 

meminta informasi 

terkait nama dan 

jumlah binatang, 

benda, dan bangunan 

publik yang dekat 

dengan kehidupan 

siswa sehari-hari, 

dengan 

memperhatikan 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan yang 

benar dan sesuai 

konteks 

benda, binatang, 

bangunan publik 

- Penyebutan benda 

dengan a, the, bentuk 

jamak (-s) 

- Penggunaan kata 

penunjuk this, that, 

these, those ... 

- Preposisi untuk in, on, 

under untuk 

menyatakan tempat 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Benda, binatang, dan 

bangunan yang biasa 

dijumpai dalam 

kehidupan nyata di 

rumah, sekolah, dan 

lingkungan sekitar 

peserta didik yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

 Membaca beberapa teks 

pendek tentang rumah dan 

sekitarnya, terutama 

keberadaan benda dan 

binatang 

 Bertanya jawab tentang beberapa 

bangunan dan benda-benda dan 

binatang-binatang di dalam dan 

sekitarnya 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 

3.5  Mengidentifikasi 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

 Fungsi sosial 

Mendeskripsikan, 

mengidentifikasi, 

mengkritisi, 

memberikan penilaian 

tentang orang, binatang, 

dan benda dari segi 

sifatnya. 

 Struktur teks  

 Menyimak dan menirukan  

guru menanyakan dan 

menyebutkan sifat orang dan 

binatang yang terdapat di 

rumah, sekolah, dan 

sekitarnya, dengan tata 

bahasa, ucapan dan tekanan 

kata yang benar 

 Mencermati beberapa teks 

pendek yang mendeskripsikan 
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terkait dengan sifat 

orang, binatang, 

benda sesuai dengan 

konteks 

penggunaannya 

(Perhatikan unsur 

kebahasaan be, 

adjective) 

4.5. Menyusun teks 

interaksi 

transaksional lisan 

dan tulis sangat 

pendek dan 

sederhana yang 

melibatkan tindakan  

memberi dan 

meminta informasi 

terkait sifat orang, 

binatang, dan benda, 

dengan 

memperhatikan 

fungsi sosial, struktur 

teks dan unsur 

kebahasaan yang 

benar dan sesuai 

konteks 

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Pernyataan dan 

pertanyaan terkait sifat 

orang, benda, binatang 

- Kosa kata, terkait 

dengan ciri fisik (a.l. 

red, big, dark, loud), 

selera (a.l. nice, 

beautiful, cute), mental 

(a.l. clever, smart), 

psikologis (a.l. happy, 

sad, disappointed, 

angry, wild), budi (a.l. 

kind, good, polite) 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Sifat dan keadaan orang, 

binatang, benda, yang 

terdapat di rumah, 

sekolah, dan lingkungan 

sekitar peserta didik 

yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

sifat orang, benda, dan 

binatang di kelas dan sekolah 

untuk kemudian membaca 

dengan ucapan dan tekanan 

kata yang benar 

 Bertanya jawab tentang sifat 

beberapa benda di dalam dan 

sekitar rumah 

 Membaca beberapa teks 

pendek tentang sifat orang, 

benda, binatang di dalam dan 

di sekitar rumah dan sekolah 

sekitarnya 

 Bertanya jawab tentang sifat 

orang, benda, binatang terkenal 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 

3.6  Mengidentifikasi 

fungsi sosial, struktur 

teks, dan unsur 

kebahasaan teks 

interaksi 

transaksional lisan 

 Fungsi sosial 

Mendeskripsikan, 

mengidentifikasi, 

mengkritisi orang, 

binatang, dan benda dari 

 Menyimak guru membacakan 

beberapa teks pendek 

kebiasaan yang dilakukan 

orang dan binatang yang 

terdapat di rumah, sekolah, 

dan sekitarnya, dan kemudian 
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dan tulis yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait dengan 

tingkah 

laku/tindakan/ fungsi 

orang, binatang, 

benda, sesuai dengan 

konteks 

penggunaannya 

(Perhatikan unsur 

kebahasaan kalimat 

declarative, 

interrogative, simple 

present tense) 

4.6  Menyusun teks 

interaksi 

transaksional lisan 

dan tulis sangat 

pendek dan 

sederhana yang 

melibatkan tindakan 

memberi dan 

meminta informasi 

terkait tingkah 

laku/tindakan/fungsi 

orang, binatang, dan 

benda, dengan fungsi 

sosial, struktur teks, 

dan unsurkebahasaan 

yang benar dan 

sesuai konteks 

 

segi sifatnya. 

 Struktur teks  

- Memulai  

- Menanggapi 

(diharapkan/di luar 

dugaan) 

 Unsur kebahasaan 

- Pernyataan dan 

pertanyaan terkait 

tingkah 

laku/tindakan/fungsi 

orang, binatang, benda 

- Kalimat deklaratif 

(positif dan negatif) 

dalam simple present 

tense 

- Kalimat interogative: 

Yes/No question; Wh-

question 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Tingkah laku/tindakan/ 

fungsi orang, binatang, 

benda, yang terdapat di 

rumah, sekolah, dan 

lingkungan sekitar 

peserta didik yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

menirukannya kalimat-kalimat 

dengan tata bahasa, ucapan 

dan tekanan kata yang benar 

 Didiktekan guru, peserta didik 

menulis teks-teks tersebut 

dengan tulis tangan, dengan 

ejaan dan tanda baca yang 

benar 

 Membuat teks-teks pendek 

tentang kebiasaan yang 

dilakukan beberapa  orang dan 

binatang yang sangat dikenal  

 Bertanya jawab tentang isi teks 

yang telah ditulis dengan 

kelompok lain. 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 

3.7  Membandingkan 

fungsi sosial, struktur 

teks, dan unsur 

 Fungsi sosial 

Mendeskripsikan, 

mengenalkan, memuji, 

 Membaca beberapa teks 

deskriptif tentang sekolah 

termasuk benda-benda dan 
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kebahasaan beberapa 

teks deskriptif lisan 

dan tulis dengan 

memberi dan 

meminta informasi 

terkait dengan 

deskripsi orang, 

binatang, dan benda 

sangat pendek dan 

sederhana, sesuai 

dengan konteks 

penggunaannya 

4.7. Teks Deskriptif 

4.7.1 Menangkap 

makna secara 

kontekstual 

terkait fungsi 

sosial, struktur 

teks, dan unsur 

kebahasaan 

teks deskriptif 

lisan dan tulis, 

sangat pendek 

dan sederhana, 

terkait orang, 

binatang, dan 

benda 

4.7.2 Menyusun teks 

deskriptif lisan 

dan tulis sangat 

pendek dan 

sederhana, 

terkait  orang, 

binatang, dan 

benda, dengan 

memperhatikan 

fungsi sosial, 

struktur teks, 

dan unsur 

mengidentifikasi, 

mengkritik 

 Struktur teks  

Dapat mencakup: 

- identifikasi (nama 

keseluruhan dan 

bagian) 

- sifat yang menjadi 

pencirinya 

- fungsi, perilaku, 

manfaat, tindakan, 

kebiasaan yang 

menjadi penciri orang, 

binatang, atau benda 

yang dibicarakan. 

 Unsur kebahasaan 

- Kalimat deklaratif 

(positif dan negatif), 

dan interrogative 

(Yes/No question; Wh-

question), dalam 

simple present tense 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

Orang, binatang, benda, 

yang terdapat di rumah, 

sekolah, dan lingkungan 

sekitar peserta didik, 

termasuk bangunan 

binatang-binatang yang ada 

yang disertai foto atau gambar 

yang menarik 

 Bertanya tentang informasi 

yang terkait di dalam teks 

tersebut. 

 Menggunakan alat analisis 

(tabel atau bagan mind-map) 

untuk mempelajari sistematika 

deskripsi yang diterapkan 

 Mengamati suatu 

benda/binatang/orang yang 

sangat dikenal, untuk 

mengumpulkan data tentang 

jumlah, sifat, perilaku, dll. 

Untuk mengritik/ menyatakan 

kekaguman/ mempromosikan 

 Dalam kelompok membuat 

proyek kecil: dengan bantuan 

mind-map, membuat teks 

deskripsi tentang kota atau 

desanya untuk 

mempromosikan 

 Menempelkan teks di dinding 

kelas dan bertanya jawab 

dengan pembaca (siswa lain, 

guru) yang datang 

membacanya 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 
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kebahasaan, 

secara benar 

dan sesuai 

konteks 

publik yang dapat 

menumbuhkan perilaku 

yang termuat dalam KI 

3.8  Menafsirkan fungsi 

sosial dan unsur 

kebahasaan dalam 

lirik lagu terkait 

kehidupan remaja 

SMP/MTs 

4.8  Menangkap makna 

secara kontekstual 

terkait dengan fungsi 

sosial dan unsur 

kebahasaan lirik lagu 

terkait kehidupan 

remaja SMP/MTs 

 

 Fungsi sosial 

Mengembangkan nilai-

nilai kehidupan dan 

karakter yang positif 

 Unsur kebahasaan 

- Kosa kata dan tata 

bahasa dalam lirik lagu 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan 

tangan 

 Topik 

 Hal-hal yang dapat 

memberikan keteladanan 

dan menumbuhkan 

perilaku yang termuat di 

KI 

 Membaca, menyimak, dan 

menirukan lirik lagu secara 

lisan.  

 Menanyakan hal-hal yang 

tidak diketahui atau berbeda 

 Menyebutkan pesan yang 

terkait dengan bagian-bagian 

tertentu 

 Melakukan refleksi tentang 

proses dan hasil belajarnya. 

 

Mengetahui, 

Kepala Sekolah SMPN I Bantan     Guru Mata Pelajaran, 

 

 

 

 

Ir. Hj. Sulastri                  Khairul Nizam, S. Pd. I                

NIP:196509072007012003                                                             NIP:                                                                                                                                 
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LESSON PLAN 

 

Name of school : SMPN I BANTAN 

Subject  : English 

Class   : VII
B 

Meeting  : I 

 

A. Standar Kompetensi  

 

Kompetensi Inti 3 

3. Memahami dan menerapkan pengetahuan 

(factual, konseptual, dan procedural) 

berdasarkan rasa ingin tahunya tentang ilmu 

pengetahuan, teknologi, seni, budaya terkait 

fenomena dan kejadian tampak mata. 

Kompetensi Inti 4 

4. Mengolah, menyaji, dan menalar dalam 

ranah konkret (mengunakan, mengurangi, 

merangkai, memodifikasi, dan membuat) dan 

ranah abstrak (menulis, membaca, 

menghitung, menggambar, dan mengarang) 

sesuai dengan yang dipelajari di sekolah dan 

sumber lain yang sama dalam sudut 

panfdang/teori. 
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B. Kompetensi Dasar 

Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

3.7  Membandingkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan 

beberapa teks deskriptif 

lisan dan tulis dengan 

memberi dan meminta 

informasi terkait dengan 

deskripsi orang, 

binatang, dan benda 

sangat pendek dan 

sederhana, sesuai dengan 

konteks penggunaannya 

4.7. Teks Deskriptif 

4.7.1 Menangkap 

makna secara 

kontekstual terkait 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

teks deskriptif 

lisan dan tulis, 

sangat pendek dan 

sederhana, terkait 

orang, binatang, 

dan benda 

4.7.2 Menyusun teks 

deskriptif lisan 

dan tulis sangat 

pendek dan 

sederhana, terkait  

orang, binatang, 

dan benda, dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan, 

secara benar dan 

 Fungsi sosial 

Mendeskripsikan, 

mengenalkan, memuji, 

mengidentifikasi, mengkritik 

 Struktur teks  

Dapat mencakup: 

- identifikasi (nama 

keseluruhan dan bagian) 

- sifat yang menjadi 

pencirinya 

- fungsi, perilaku, manfaat, 

tindakan, kebiasaan yang 

menjadi penciri orang, 

binatang, atau benda yang 

dibicarakan. 

 Unsur kebahasaan 

- Kalimat deklaratif (positif 

dan negatif), dan 

interrogative (Yes/No 

question; Wh-question), 

dalam simple present tense 

- Nomina singular dan plural 

dengan atau tanpa a, the, 

this, those, my, their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Orang, binatang, benda, yang 

terdapat di rumah, sekolah, 

dan lingkungan sekitar peserta 

didik, termasuk bangunan 

publik yang dapat 

 Membaca beberapa teks 

deskriptif tentang sekolah 

termasuk benda-benda dan 

binatang-binatang yang 

ada yang disertai foto atau 

gambar yang menarik 

 Bertanya tentang informasi 

yang terkait di dalam teks 

tersebut. 

 Menggunakan alat analisis 

(tabel atau bagan mind-

map) untuk mempelajari 

sistematika deskripsi yang 

diterapkan 

 Mengamati suatu 

benda/binatang/orang yang 

sangat dikenal, untuk 

mengumpulkan data 

tentang jumlah, sifat, 

perilaku, dll. Untuk 

mengritik/ menyatakan 

kekaguman/ 

mempromosikan 

 Dalam kelompok membuat 

proyek kecil: dengan 

bantuan mind-map, 

membuat teks deskripsi 

tentang kota atau desanya 

untuk mempromosikan 

 Menempelkan teks di 

dinding kelas dan bertanya 

jawab dengan pembaca 

(siswa lain, guru) yang 

datang membacanya 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 
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C. INDICATOR   :  

A.  Understanding the meaning in 

simple monolog of descriptive 

text 

B.  Responding the simple 

instruction   

  

D. LEARNING OBJECTIVES :  

A.  The students able to 

understand about descriptive 

text 

B.  The students able to identify 

the meaning of the word  

C. The students able to be 

courteous and polite in 

holding interpersonal 

communication with teachers 

and friends 

D.  The students able to be honest , 

discipline, confident, are 

responsible in holding 

transactional communication 

with teachers and friends  

E.  The students able to be 

responsible,  mindful, 

cooperative,  and peaceable in 

holding functional 

communication with teachers 

and friends 

 

sesuai konteks menumbuhkan perilaku yang 

termuat dalam KI 
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E. CHARACTER BUILDING :   

A.  Care 

B.  Confident  

C. Honest  

D.  Responsible 

F. TIME    :  2 X 40 minutes  

G. STRATEGY : SVES (Stephens Vocabulary 

Elaboration Strategy) 

H. MATERIAL   :  Descriptive Text  

 

I.  PROCEDURE 

1.  PRE-ACTIVITIES 

A.  Greeting 

B.  Check attend list  

C. Motivation strategy :  song  

 

2.  WHILE ACTIVITIES 

A.  The teacher explain about:  

1.  Definition and purpose of descriptive text  

2.  Generic structure of descriptive text 

B.  The teacher asks the students if the students 

misunderstanding about the material  

C. The teacher read the story about descriptive  text  

D.  The teacher asks the students about the story 

E.  The teacher gives instruction to students to obtain 

notebook. 

F.  Then students write unfamiliar word in to notebook of the 

story.  Students write the context, definition with speech of 

word. If word has two meaning, student should select the 

appropriate meaning that  suitable with context.  

G.  Students also define based on  their own language.  

 

3.  POST ACTIVITIES 
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A.  The teacher and the students make a conclusion about 

the material  

B.  The teacher review the material to memorize  

 

J . SOURCE  : English book 
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LESSON PLAN 

 

Name of school : SMPN I BANTAN 

Subject  : English 

Class   : VII 

Meeting  : I 

 

 

C. Standar Kompetensi  

 

Kompetensi Inti 3 

3. Memahami dan menerapkan pengetahuan (factual, konseptual, dan 

procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 

teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 

Kompetensi Inti 4 

4. Mengolah, menyaji, dan menalar dalam ranah konkret 

(mengunakan, mengurangi, merangkai, memodifikasi, dan membuat) 

dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan 

mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain 

yang sama dalam sudut panfdang/teori. 
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D. Kompetensi Dasar 

Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 

3.7  Membandingkan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan 

beberapa teks deskriptif 

lisan dan tulis dengan 

memberi dan meminta 

informasi terkait dengan 

deskripsi orang, 

binatang, dan benda 

sangat pendek dan 

sederhana, sesuai dengan 

konteks penggunaannya 

4.7. Teks Deskriptif 

4.7.1 Menangkap 

makna secara 

kontekstual terkait 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan 

teks deskriptif 

lisan dan tulis, 

sangat pendek dan 

sederhana, terkait 

orang, binatang, 

dan benda 

4.7.2 Menyusun teks 

deskriptif lisan 

dan tulis sangat 

pendek dan 

sederhana, terkait  

orang, binatang, 

dan benda, dengan 

memperhatikan 

fungsi sosial, 

struktur teks, dan 

unsur kebahasaan, 

secara benar dan 

 Fungsi sosial 

Mendeskripsikan, 

mengenalkan, memuji, 

mengidentifikasi, mengkritik 

 Struktur teks  

Dapat mencakup: 

- identifikasi (nama 

keseluruhan dan bagian) 

- sifat yang menjadi 

pencirinya 

- fungsi, perilaku, manfaat, 

tindakan, kebiasaan yang 

menjadi penciri orang, 

binatang, atau benda yang 

dibicarakan. 

 Unsur kebahasaan 

- Kalimat deklaratif (positif 

dan negatif), dan 

interrogative (Yes/No 

question; Wh-question), 

dalam simple present tense 

- Nomina singular dan plural 

dengan atau tanpa a, the, 

this, those, my, their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda baca, 

dan tulisan tangan 

 Topik 

Orang, binatang, benda, yang 

terdapat di rumah, sekolah, 

dan lingkungan sekitar peserta 

didik, termasuk bangunan 

publik yang dapat 

 Membaca beberapa teks 

deskriptif tentang sekolah 

termasuk benda-benda dan 

binatang-binatang yang 

ada yang disertai foto atau 

gambar yang menarik 

 Bertanya tentang informasi 

yang terkait di dalam teks 

tersebut. 

 Menggunakan alat analisis 

(tabel atau bagan mind-

map) untuk mempelajari 

sistematika deskripsi yang 

diterapkan 

 Mengamati suatu 

benda/binatang/orang yang 

sangat dikenal, untuk 

mengumpulkan data 

tentang jumlah, sifat, 

perilaku, dll. Untuk 

mengritik/ menyatakan 

kekaguman/ 

mempromosikan 

 Dalam kelompok membuat 

proyek kecil: dengan 

bantuan mind-map, 

membuat teks deskripsi 

tentang kota atau desanya 

untuk mempromosikan 

 Menempelkan teks di 

dinding kelas dan bertanya 

jawab dengan pembaca 

(siswa lain, guru) yang 

datang membacanya 

 Melakukan refleksi tentang 

proses dan hasil belajarnya 
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C. INDICATOR   :  

C. Understanding the meaning in 

simple monolog of descriptive 

text 

D.  Responding the simple 

instruction   

  

D. LEARNING OBJECTIVES :  

F.  The students able to 

understand about descriptive 

text 

G.  The students able to identify 

the meaning of the word  

H.  The students able to be 

courteous and polite in 

holding interpersonal 

communication with teachers 

and friends 

I.  The students able to be honest , 

discipline, confident, are 

responsible in holding 

transactional communication 

with teachers and friends  

J . The students able to be 

responsible,  mindful, 

cooperative,  and peaceable in 

holding functional 

communication with teachers 

and friends 

 

sesuai konteks menumbuhkan perilaku yang 

termuat dalam KI 
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E. CHARACTER BUILDING :   

E.  Care 

F.  Confident  

G.  Honest  

H.  Responsible 

F. TIME    :  2 X 40 minutes  

G. STRATEGY : VSS (Vocabulary Self -Collection 

Strategy)  

H. MATERIAL   :  Descriptive Text  

 

I.  PROCEDURE 

4.  PRE-ACTIVITIES 

D.  Greeting 

E.  Check attend list  

F.  Motivation strategy :  song  

 

5.  WHILE ACTIVITIES 

H.  The teacher explain about:  

3.  Definition and purpose of descriptive text  

4.  Generic structure of descriptive text 

 B. The teacher asks the students to make a group  

 C.The teacher asks the students to identify two word the believe everyone 

should learn  that are related to the topic in group 

D. The teacher asks the students to write the words on the board 

E. The teacher asks the students to present their words to the group by 

defining them 

F. The teacher asks the students to explain why the group should learn the 

word 

G. The teacher asks the students to tell where the words found 
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H. The teacher asks the students to discuss the most important words that 

already known,  

 I.  The teacher asks the students to focus of vocabulary activity (Memorize) 

 

6.  POST ACTIVITIES 

C. The teacher and the students make a conclusion about 

the material  

D.  The teacher review the material to memorize  

 

J . SOURCE  : English book 
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th 

 2019 
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PRE-TEST 

Name  : 

Class  : 

 

Petunjuk umum: 

1. Tulislah terlebih dahulu nama, kelas pada lembar jawaban. 

2. Perhatikan petunjuk sebelum mengerjakan soal. 

3. Periksalah dan bacalah soal sebelum menjawab. 

4. Tulislah jawaban pada lembar jawaban yang telah disediakan. 

5. Periksalah pekerjaan sebelum dikumpulkan. 

 

Choose the correct answer by crossing (x) on the letter  a, b, c, or d. 

1. Where we can find these objects?  

 
a. Living room 

b. Kitchen 

c. Bedroom 

d. Dining room  

https://1.bp.blogspot.com/-fboiLB1tCjA/XN8xP75UP8I/AAAAAAAAwUw/9Mf1IY-mjAIvfBm77ZGJLfMDKeIRoTF4gCLcBGAs/s1600/Soal+No.40+B.+Inggris+7.jpg
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2. We use our  . . . . . .  to taste the food. 

a. Nose 

b. Tongue 

c. Ears 

d. Teeth 

3.  My father is a . . . . . . he always advise people about legal problems and defend    

them in court. 

 

a. Engineer 

b. Carpenter 

c. Lecturer 

d. Lawyer 

4.  Arrange the word bellow. 

Q – S – O – M – U – E 

 

 

a. Mosque 

b. Mosqeu 

c. Moseuq 

d. Mosueq  

 

https://2.bp.blogspot.com/-Wd6msvxEy3s/XN8vm7dWkII/AAAAAAAAwUM/qazBUGpldGoO0Oo7TZHCwtN_0whSS63XgCLcBGAs/s1600/Soal+No.27+B.+Inggris+8.jpg
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5. F – I – N – U – M – R – O 

 

 

 

a. Uniform 

b. Unifomr 

c. Unirofm 

d. Unimorf  

 

6. The soup taste is .  . . . .  

a. Beautiful 

b. Delicious 

c. Ugly 

d. Kind 

7. I live on land. I have got sharp teeth. I’m a wild animal. I eat meat. People call me   

“The King of Jungle”. Which animal am I? 

 
 

 
8. You can put the food in the . . . . . . . . to keep it fresh and cold. 

a. M-I-C-R-O-W-A-V-E 

b. R-E-F-R-I-G-E-R-A-T-O-R 

c. S-T-O-V-E 

https://4.bp.blogspot.com/-DAmUhqGcEYc/XN8wQCbLugI/AAAAAAAAwUU/H3gjaoEOLe41RKdlp9appCPJRRZvqvGIgCLcBGAs/s1600/Pilihan+Soal+No.34+B.+Inggris+8.jpg
https://1.bp.blogspot.com/-Gi2rPsKrRt4/XN8we6atjnI/AAAAAAAAwUY/ixA4jghSB34ZlNcILbRE6D0KF2i4-e50ACLcBGAs/s1600/Pilihan+Soal+No.34+BIG+8.jpg
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d. R-I-C-E-C-O-O-K-E-R 

9.  The . . . . . fly on the trees. 

a. C-O-W 

b. B-I-R-D 

c. C-H-I-C-K-E-N 

d. F-I-S-H 

10. Kathy is a …………… She teaches math in our class. Every students love   her. 

a. Kind teacher 

b. Ugly teacher 

c. Arrogant teacher 

d. Emotional teacher 

11. It. . . . . a fish 

a. Is 

b. Am 

c. Are 

d. Go 

12. The teacher’s duty is to. . . . . the students in the school. 

a. Teach 

b. Play 

c. Make 

d. Cook 

13. Father : Can you help me to carry this heavy box? 

      Son : Sure, Papa. 

      Papa : . . . . .  

a. Thank you 

b. Sorry 

c. No, thanks 

d. See you 
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14. R – F – A – R – E – M 

 

 

a. Farrrem 

b. Farmre 

c. Farrme 

d. Farmer 

  

15. Intelligent means: 

a. People are clever or smart 

b. People are stupid 

c. People are busy 

d. People are sad 

16. The table . . . . . new, but the chairs . . . .not. 

a. Is, is 

b. Are, is 

c. Is, are 

d. Are, are 

17. Fill the missing letter “C_EV_R” into a correct. 

a. L,E 

b. L,L 

c. E,L 

d. E,E 
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18. C – D – O – I – C – L – E – O – R 

 

 

a. Crocodile 

b. Crocolide 

c. Crocolied 

d. Crocodeil  

 

19. This exercise was too easy for me. I got score 100.  

      What is the meaning of the underlined word? 

a. Simple 

b. Difficult 

c. Hard 

d. Strong 

20. Saifullah is my brother. . . . . . . . . . a smart student. 

a. He is 

b. She is 

c. We are 

d. They are 
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POST-TEST 

Name  : 

Class  : 

 

Petunjuk umum: 

6. Tulislah terlebih dahulu nama, kelas pada lembar jawaban. 

7. Perhatikan petunjuk sebelum mengerjakan soal. 

8. Periksalah dan bacalah soal sebelum menjawab. 

9. Tulislah jawaban pada lembar jawaban yang telah disediakan. 

10. Periksalah pekerjaan sebelum dikumpulkan. 

 

Choose the correct answer by crossing (x) on the letter  a, b, c, or d. 

1. Where we can find these objects?  

 
e. Living room 

f. Kitchen 

https://1.bp.blogspot.com/-fboiLB1tCjA/XN8xP75UP8I/AAAAAAAAwUw/9Mf1IY-mjAIvfBm77ZGJLfMDKeIRoTF4gCLcBGAs/s1600/Soal+No.40+B.+Inggris+7.jpg
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g. Bedroom 

h. Dining room  

 

 

2. We use our  . . . . . .  to taste the food. 

e. Nose 

f. Tongue 

g. Ears 

h. Teeth 

3.  My father is a . . . . . . he always advise people about legal problems and defend    

them in court. 

 

e. Engineer 

f. Carpenter 

g. Lecturer 

h. Lawyer 

4.  Arrange the word bellow. 

Q – S – O – M – U – E 

 

 

e. Mosque 

f. Mosqeu 

g. Moseuq 

h. Mosueq  

https://2.bp.blogspot.com/-Wd6msvxEy3s/XN8vm7dWkII/AAAAAAAAwUM/qazBUGpldGoO0Oo7TZHCwtN_0whSS63XgCLcBGAs/s1600/Soal+No.27+B.+Inggris+8.jpg
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5. F – I – N – U – M – R – O 

 

 

 

e. Uniform 

f. Unifomr 

g. Unirofm 

h. Unimorf  

 

6. The soup taste is .  . . . .  

e. Beautiful 

f. Delicious 

g. Ugly 

h. Kind 

7. I live on land. I have got sharp teeth. I’m a wild animal. I eat meat. People call me   

“The King of Jungle”. Which animal am I? 

 
 

 
8. You can put the food in the . . . . . . . . to keep it fresh and cold. 

e. M-I-C-R-O-W-A-V-E 

https://4.bp.blogspot.com/-DAmUhqGcEYc/XN8wQCbLugI/AAAAAAAAwUU/H3gjaoEOLe41RKdlp9appCPJRRZvqvGIgCLcBGAs/s1600/Pilihan+Soal+No.34+B.+Inggris+8.jpg
https://1.bp.blogspot.com/-Gi2rPsKrRt4/XN8we6atjnI/AAAAAAAAwUY/ixA4jghSB34ZlNcILbRE6D0KF2i4-e50ACLcBGAs/s1600/Pilihan+Soal+No.34+BIG+8.jpg
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f. R-E-F-R-I-G-E-R-A-T-O-R 

g. S-T-O-V-E 

h. R-I-C-E-C-O-O-K-E-R 

9.  The . . . . . fly on the trees. 

e. C-O-W 

f. B-I-R-D 

g. C-H-I-C-K-E-N 

h. F-I-S-H 

10. Kathy is a …………… She teaches math in our class. Every students love   her. 

e. Kind teacher 

f. Ugly teacher 

g. Arrogant teacher 

h. Emotional teacher 

11. It. . . . . a fish 

e. Is 

f. Am 

g. Are 

h. Go 

12. The teacher’s duty is to. . . . . the students in the school. 

e. Teach 

f. Play 

g. Make 

h. Cook 

13. Father : Can you help me to carry this heavy box? 

      Son : Sure, Papa. 

      Papa : . . . . .  

e. Thank you 

f. Sorry 

g. No, thanks 



 
 

243 
 

h. See you 

 

 

14. R – F – A – R – E – M 

 

 

e. Farrrem 

f. Farmre 

g. Farrme 

h. Farmer 

  

15. Intelligent means: 

e. People are clever or smart 

f. People are stupid 

g. People are busy 

h. People are sad 

16. The table . . . . . new, but the chairs . . . .not. 

e. Is, is 

f. Are, is 

g. Is, are 

h. Are, are 

17. Fill the missing letter “C_EV_R” into a correct. 

e. L,E 

f. L,L 

g. E,L 

h. E,E 
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18. C – D – O – I – C – L – E – O – R 

 

 

e. Crocodile 

f. Crocolide 

g. Crocolied 

h. Crocodeil  

 

19. This exercise was too easy for me. I got score 100.  

      What is the meaning of the underlined word? 

e. Simple 

f. Difficult 

g. Hard 

h. Strong 

20. Saifullah is my brother. . . . . . . . . . a smart student. 

e. He is 

f. She is 

g. We are 

h. They are 
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