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ABSTRACT 

 

 

Elsa Elvionita, (2019) :   An Analysis of Students’ Errors in Pronouncing 

English Consonants at Senior High School 

Muhammadiyah 1 Pekanbaru 

 

This research was aimed to obtain the proportion (frequency and the 

percentage) of students’ errors in pronouncing English consonants. Furthermore, 

the researcher also wanted to formulate the problem into one research question, 

what are the problematic errors of pronouncing English consonants in reading 

aloud of analytical exposition text at Senior High School Muhammadiyah 1 

Pekanbaru. Hence, the objective of this research was to describe the problematic 

errors of pronouncing English consonants in reading aloud of analytical 

exposition text at Senior High School Muhammadiyah 1 Pekanbaru. Then, the 

subject of this research was the eleventh grade of Senior High School 

Muhammadiyah 1 Pekanbaru, meanwhile the object of this research was the 

students’ errors in pronouncing English consonants. This research was descriptive 

quantitative research. The researcher has randomly selected were 20 samples from 

124 populations. To collect the data, the researcher used test as instrument. The 

test is the students be required to read an analytical exposition text loudly to find 

out the errors. Based on data analysis, the researcher found that [w]: 2,33%, [θ]: 

21,70% [ð]: 16,28%, [ŋ]: 4,26%, [ʤ]: 14,73%, [r]: 3,49%, [z]: 14,19%, [g]: 

3,88%, [b]: 6,20%, and [v]: 13,95%. In conclusion, the highest error had been 

occurred in pronouncing [θ] consonant symbol with 21,70%. Then, the lowest 

error had been occurred in pronouncing [w] consonant symbol with 2.33%. 

 

 

Keywords: Error, pronounciation, English consonants 
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ABSTRAK 

 

 

Elsa Elvionita, (2019) :  Menganalisa Kesalahan Siswa dalam Mengucapkan 

Konsonan Bahasa Inggris di Sekolah Menengah 

Atas Muhammadiyah 1 Pekanbaru 

 

Penelitian ini bertujuan untuk memperoleh proporsi (frekuensi dan 

persentase) kesalahan yang dilakukan siswa dalam pengucapan konsonan bahasa 

inggris. Peneliti memformulasikan masalah kedalam satu pertanyaan penelitian 

yaitu apa persoalan kesalahan siswa dalam mengucapkan konsonan bahasa inggris 

dalam membaca teks analitikal eksposisi dengan keras pada kelas XI di Sekolah 

Menengah Atas Muhammadiyah 1 Pekanbaru?. Adapun, tujuan penelitian ini 

adalah untuk menemukan bukti empiris kesalahan siswa dalam mengucapkan 

konsonan bahasa inggris di kelas XI Sekolah Menengah Atas Muhammadiyah 1 

Pekanbaru. Penelitian ini adalah penelitian deskriptif kuantitatif. Subyek 

penelitian ini siswa di kelas XI IPA Sekolah Menengah Atas Muhammadiyah 1 

Pekanbaru, sedangkan objek penelitian ini adalah kesalahan siswa dalam 

mengucapkan konsonan bahasa inggris Sekolah Menengah Atas Muhammadiyah 

1 Pekanbaru. Peneliti ini menggunakan tehnik simple random sampling untuk 

mengambil sampel. Ada 20 siswa sebagai sampel dari 124 siswa. Kemudian, 

untuk mengumpulkan data, peneliti menggunakan tes sebagai instrument untuk 

menemukan kesalahan.  Tes yang di lakukan berupa membaca teks analitikal 

eksposisi secara keras. Tes ini dilakukan untuk mengetahui kesalahan yang 

dilakukan siswa dalam mengucapkan konsonan bahasa inggris. Berdasarkan 

analisis data, peneliti menemukan bahwa konsonan [w]: 2,33%, [θ]: 21,70% [ð]: 

16,28%, [ŋ]: 4,26%, [ʤ]: 14,73%, [r]: 3,49%, [z]: 14,19%, [g]: 3,88%, [b]: 

6,20%, and [v]: 13,95%. Kesimpulannya, kesalahan pengucapan tertinggi terjadi 

pada konsonan [θ] dengan nilai 21,70% dan kesalahan pengucapan terendah 

adalah pada konsonan [w] dengan  2,33%, 

 

 

Kata kunci: Kesalahan, Pengucapan, Konsonan Bahasa Inggris,  
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CHAPTE R I 

INTRODUCTION 

 

A. Background of the Problem 

Pronunciation is as an aspect of the language has a great influence on 

our successful communication but it is still ignore by teachers, who rather pay 

attention to teaching grammar as they feel more important. Besides, 

curriculum of teaching English deals with skills of practical language; like 

listening, speaking, reading and writing. For expanding the students’ skills, the 

curriculum of the teaching English also includes the language components like 

vocabulary, grammar and pronunciation. Hence, pronunciation has important 

rule in English and also need to improve to be mastery in speaking in English 

completely 

As one of English components, the study of pronunciation have 

important function as communication purpose. To learn English language, it 

should attention about pronunciation. Pronunciation is one of the important 

things in learning English in order to make a good communication. Because, 

to increase a good communication needs to pronounce the words correctly. 

Without correct pronunciation will misunderstanding, and ambiguity 

communication. Kelly (2000) pronunciation is organs of speak to create the 

sounds in particular. Hence, good pronunciation will produce good 

communication  

Pronunciation is as significant elements in English. Pronunciation 

become an important components in English. Because, learners need clear 
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pronunciation in communication to create conversation correctly and clearly. 

Mathew, (1997) states that pronunciation is key to communicate in English 

communicative goals. Similarly, Setter and Jenkins (2005 in Gilakjani 2011) 

state that pronunciation like plays a key role in successful communication 

productively. Even though, pronunciation is element of English, but 

pronunciation has close connecting with four skills in English (listening, 

speaking, and reading. Hence, pronunciation is dominant thing in English. 

Because, it is a main role in applying English appropriately.  

Senior High School Muhammadiyah 1 Pekanbaru is one of Senior 

High School in Pekanbaru. As an institute of formal education, English is one 

of the foreign languages taught in high schools. The students have two 

meeting to learn English lesson in week. This school implemented curriculum 

2013 during 2015. Students has many action and be active than teachers. The 

passing score of English is 75.00. The national passing grade is 75.00. It 

includes four skills and components. Based on curriculum 2013, pronunciation 

is learned in analytical exposition but do not dominant.  Based on standard 

competence in syllable about analytical exposition text instruction has 

purpose; understand the purpose of the text, structure of the text, and linguistic 

elements of analytical exposition oral or written by giving and asking for 

information related to the actual issue.  

Following the school that implemented curriculum 2013 English 

pronunciation aims: 

1. To create students pronunciation in English correctly. 
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2. To avoid misunderstanding when the students pronounce English.  

3. To create students reading text in English appropriately. 

Based on description above, it is clear that pronunciation skill require 

many aspects to be mastery for the students. It means that, if students cannot 

mastery aspect of the required aspects of the pronunciation as demanded by 

the curriculum, than the pronunciation learning will not running effectively. 

Furthermore, the student get errors in pronouncing English. Because, the 

students pronunciation teaching is ignored. As a result is pronunciation still 

sadly and need attention more. 

Based on preliminary research at Senior High School Muhammadiyah 

1 Pekanbaru, when the researcher ask the students randomly to pronounce and 

read the English word list 30 English words. The students still needed 

application in smartphone and teacher pronounce to help them in 

pronunciation. The researcher interviewed English teacher and gave the 

students several English word. The researcher found that the students still get 

error in pronounce English consonants such as in [θ], [v], [ʤ], and [ð]. 

Because the students did not have knowledge enough about it. And still 

confused how to pronounce. Then, the researcher also found some problems 

that following phenomena below: 

1. Some of students were not able to pronounce English consonants. 

2. Some of students lacked knowledge in pronouncing English consonants 

correctly. 

3. Some of students confused to pronounce English consonants. 
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4. Some of students pronounced a particular consonants as same as the 

written text. 

Based on the description above, thus the writer  interested in 

investigating the problem above into a research entitled “An Analysis of 

Students’ Errors in Pronouncing English Consonants at Senior High 

School Muhammadiyah 1 Pekanbaru.  

 

B. Problem 

After conducted preliminary observation at the Second Grade of Senior 

High School Muhammadiyah 1 Pekanbaru, it was clear students’ still gaining 

problems. Especially, in term error in pronunciation how to pronouncing 

English consonants.  

1.  Identification of the problem 

Based on the background of the problem, the problems are 

identified into the following identification:  

a. Why some of students were not able to pronounce English consonants? 

b. Why some of students lacked knowledge in pronouncing English 

consonants correctly? 

c. Why some of students confused to pronounce English consonants? 

d. Why some of students pronounced a particular consonants as same as 

the written text? 

2. Limitation of the problem 

The researcher needed to limit the problem of students’ errors in 

pronouncing English consonants. The researcher analyzed English 
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consonants focus on 10 consonants. These are [θ], [b], [g], [v], [z], [ʤ], 

[ŋ], [r], [w], and [ð] in reading Analytical Exposition text loudly at 

eleventh grade of Senior High School Muhammdiyah 1 Pekanbaru. In this 

case, pronunciation researched relate to reading skill, especially at reading 

aloud. According Curriculum 2013 in syllable of eleventh grade states that 

students should master the structure text between written and oral. 

3.  Formulation of the Problem  

 Based on limitation mentiooned, the research formulated the 

research question as the following the questions: “What are the 

Problematic error of Pronouncing English Consonants in Reading 

Analytical Exposition Text at Eleventh Grade of Senior High School 

Muhammadiyah 1 Pekanbaru?” 

 

C. Objective and Significance of the Research 

1. Objective of the research 

To find out errors made by the students in pronouncing English 

consonants in reading analytical exposition text loudly of eleventh grade of 

Senior High School Muhammadiyah 1 Pekanbaru? 

2. Significant of the research  

a. To reveal a description of what are the types of  error made by the 

students  in pronouncing English consonants  

b. To reveal a description of what are the causes of error in pronouncing 

English consonants by the students.  
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c. Hopefully, this research gives contributions and help the teacher in 

increase pronunciation. It is able to benefit the researcher as a novice 

researcher especially in learning how to conduct the research. 

d. Besides, there research findings are also expected to be positive and 

valuable information to teacher and students, especially for those who 

are concerned in the world of teaching and English as a foreign 

language. 

e. Finally, these research findings are also expected to be the practical 

and theoretical information to the development of theories on language 

teaching. 

 

D. Reason for Choosing the Title 

There are some reasons why the researcher is interested in carrying out 

this   research. The reasons are as follows: 

1. The title of the research is relevant with the researcher’s status as a student 

of English Education Department. So far people seldom to carry out this 

topic to be investigated on their research.  

2. The problem of this research is occurred in EFL students. Students are not 

able to pronounce English consonant sound.  

3. The title of this research is not yet investigated by other previous 

researchers and it is very interesting to study. Because students should be 

able pronounce English appropriately included pronouncing English 

consonant as an essential aspect in English.  

4. The location of the research facilitates the researcher to conduct the 

research. 
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E. Definition  of the Term 

There so many terms involving in this research. In order to avoid 

misunderstanding toward the term used, thus following term were need 

defined: 

1. Analysis, Crystal (1987) says that error analysis is a technique for 

identifying, classifying and systematically interpreting the unacceptable 

forms produced by someone learning a foreign language, using any of the 

principles and procedures provided by linguistics. 

2. Error, Corder (1980 in Afifah) error is natural part of learning a language 

and can work as an insight into the tools and the process used to learn a 

language. In addition like due of skills and competences. The students will 

make error if they do not know the correct one.  

3. Pronunciation, pronunciation is a core in contribute and apply 

Englishspoken appropriately, Natasha (2011). And Murcia, at al (1996) 

suggest that    one of necessary components of oral communication. 

Hence, pronunciation is needed to creat good and productive 

comnnunication. 

4. English Consonants, Suparman (2002 in Afifah) consonants is a sound, 

voiced and voiceless, in which the airstream an abstructed through a 

narrowing or complete closure of the mouth passage”. The consonant 

sounds are produced by closing off completely the flow of the air, letting 

pressure buildup behind the closure, and then releasing it suddenly in a 

burst. 
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CHAPTER II 

REVIEW OF LITERATURE 

 
A. Theoretical Framework  

1. Nature of pronunciation 

Pronunciation is main components that people should have because 

it as a facilitator in interaction. Because, it is important to avoid miss 

understanding. According to Astuti and Prasiyanto state that pronunciation 

is not one of Basic English skill, it is important to support the speaking 

skill of English learners to avoid misunderstanding between the speakers 

and the hearers, (Jenkins, 2000; Macdonald, 2002 in moedjito). To learn 

English, we should give special attention about pronunciation.  

Pronunciation is one of the essential things in learning English in 

order to make good communication.  According to (Carrel&Tiffany, 1960) 

pronunciation is sounds used in form of word. It requires studying 

pronunciation so we can deliver what the meaning of what we say. 

According to (Kelly, 2000) pronunciation is when we use of speech to 

produce sounds in particular a way.  

a. Ways how pronunciation as a production of significant sound 

According to Dalton and Seidlhoffer (in Machackova 

2012.p.9), there are two ways how pronunciation as a production of 

significant sounds can be characterized below: 

1) First, sound is significant because it is used as part of a code of a 

particular language. So we can talk about the distinctive sounds of 
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English, French, Thai, and other languages. In this sense we can 

talk about pronunciation as the production and repetition of sounds 

of speech. 

2) Second, sound is significant because it is used to achieve meaning 

in context of use. Here the code combines with other factors to 

make communication possible. In this sense we can talk about 

pronunciation with reference to acts speaking. 

 
   Pronunciation is the way to pronounce words. Cook (1996 in 

Gilakjani 2016) defines that pronunciation is as result of English 

sound. It is similar with Richard and Schmidt (2002 in Gilakjani 2011) 

states that pronunciation is a form of method to get product the sound. 

In addition, Pronunciation is a way how sounds are spoken by 

speakers. And pronunciation is perception of the important sounds in 

order meaning in the context of language. That is why, people need to 

master pronunciation. Finally, pronunciation is one of the aspects of 

English that have to master and when we pronounce is not only to get 

the sounds but also the meaning so that able to increase and create 

good communication. Because, in pronunciation we produce the sound 

that create the meaning directly, Yates (2002 in Gilakjani 2016). In 

addition, pronunciation need to be clear. Because the clear 

pronunciation will be produce good communication. Furthermore. It 

needs to attention so that it can avoid and decrease misunderstanding 

in communication. 
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Figure II.1 

Features of Pronunciation Diagram 
        

 
Kelly (2000: 1)  

 
Based on diagram above, it has divided the main aspect of 

pronunciation into two categories. The first is phonemes, there are two 

section of phonemes, and they are consonants and vowels. The 

consonants consist of voiced and voiceless, meanwhile vowels consist 

of single vowels and diphthongs, and the second is suprasegmental 

features. Then there are two kinds of suprasegmental features. They 

are intonation and stress. Stress consists of word stress and sentence 

stress. Even many main aspect of pronunciation but this research focus 

on consonants especially errors in pronouncing consonants.  

b. The goal of teaching pronunciation  

The goal of teaching pronunciation is not to create learners or 

students to be a native speakers of English, but to enable learners or 

students to pass in the early level to that they can avoid 

mispronunciation in their communication. James (2010 in Gilakjani 

2016) suggests that pronunciation can be understood by basic level 

below: 
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1) What the speaker pronounce do not understandable to listener or 

people. 

2) That the speaker pronounce to people but the speakers’ 

pronunciation cannot accept because he/she accent.  

3) The speaker’ pronounce can be understood by the listener and 

speaker English can be accepted.  

c. The importance of English pronunciation  

Pronunciation is an important when in oral communication. It is 

also significant part in communicative competence. Morley (1991 in 

Gilakjani 2016) states that in good communication is needed a clear 

pronunciation from speaker because without that skill the learners will 

not be able to communicative effectively. It is same as Afifah 

statement that communication. Furthermore, to make a good 

communication needs to pronounce the words correctly needs to 

pronounce the words correctly. Although pronunciation is important in 

English language, many teacher still ignore and do not pay attention 

especially to this skill. Hismanoglu (2011 in Gilakjani 2016) suggest 

that many teachers teach about grammar, vocabulary and four skills in 

English language without compare English pronunciation. Hence, this 

responsibility of teacher to help the students learn to pronounce 

English correctly.  

d. Techniques of testing pronunciation.  

Heaton (1990 as cited in Isnawati 2014) includes pronunciation 

into testing speaking skill. There are at least three techniques of testing 

pronunciation.  
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1) Pronouncing words in isolation  

The importance of listening in almost all test of speaking, 

especially those of pronunciation, should never be underestimated. 

It is impossible for students to pronounce words correctly unless 

they first hear and recognize the precise sound of that word.  

2) Pronouncing words in sentences  

Students can also be asked to read aloud containing the 

problematic sounds which we want to test 

3) Reading aloud  

Way of testing pronunciation provided that we give a 

student a few minutes to look at the reading text first.  

c. Pronunciation assessment 

In this research, the researcher uses dictionary as a tool to 

assess and check correct or incorrect pronounce based on transcription. 

It is refesr to International Phonetic Alphabet (IPA) to measure the 

data.  

2. Nature of Consonants 

Consonants include in kind of teaching pronunciation. In teaching 

pronunciation is grouped by sound produced. Before it is discussed one by 

one, better to know what the meaning of consonants generally. Consonant 

is a kind of sound that utterance in speaking or reading something.  

Consonants are sounds that are produced with closed or nearly closed 

articulations and formed by interrupting, restricting or diverting the 

airflow in variety of ways (Kelly 2002: 47).  
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In conclusion, we need to know consonants. Because,   it is hard to 

speak without consonants.  

Table II.1 

 English consonants 

 

Sound Examples Sound Examples 
/b/  Boy, cab /ʃ/  Shy, dish 
/p/  Pie, lip /h/  His, ahead 
/d/  Dog, bed /ʧ/  Cheek, watch 
/t/  Toe, cat /ʤ/  Joy, budge 
/g/  Go, beg /m/  Me, seem 
/k/  Cat, back /n/  No, sun 
/v/  View, love /ŋ/  Sing, singer 
/f/  Fill, life /l/  Long, full 
/ð/    The, bathe /r/  Run, car 
/θ/  Thin, bath /w/  Win, away 
/z/  Zoo, goes /hw/  Which, what 
/s/  See, bus /y/  You, soya 
/Ʒ/  Leisure, beige   

Murcia,1996.p39 

Based on table, there so many sound of consonants. Each sound 

has differ pronounce. And it has differ about how to produce. Therefore, 

consonants can be grouped of vocal cords, place of articulation, and 

manner of articulation. The description of each group is stated as follows:   

a. Vocal Cords 

The position of vocal cords causes the difference between 

voiced and voiceless sound. Voiceless consonant is a consonant 

produced without vibration of the vocal cords. The following ones are 

voiceless consonants [p], [t], [k], [f], [s], [ʃ], [ʧ], [h] and [θ]. 

Meanwhile, voiced is when the vocal cords are drawn together, the air 

from the lungs repeatedly pushes them apart as it passes through, and it 

can make the vocal cords vibrates. So, a voiced consonant is a 
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consonant produced with vibration of the vocal cords. In English the 

following consonants are voiced: [b], [d], [g], [v], [z], [Ʒ], [ʤ], [ŋ], [l], 

[r], [j], [w], [m], [n], and [ð].   

According explanation above, it concludes that consonants 

sounds may be voiced or voiceless. When a consonant is produced 

with a strong air stream, we have a strong consonant. It usually 

happens in voiceless sounds.  On the other hand, when a consonant is 

produced with a weak air stream, we have a weak (lenis) consonant 

that usually occurred in voiced sounds. 

b. Place of Articulation 

Figure II.2 

Place of Articulation 

 

 
Natasha, 2011.p18 

 
Based on the picture above, it is summarize from the picture. 

Natasha (2011) states that there are eight places of articulation 

produced as consonant sound.  And Mahon (2002) explains about 

place of articulation as follow: 
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1) Bilabial  

A bilabial sound is produces by using the bottom lip as the 

active articulator and the top lip as the passive articulator. And it 

can be using closing movement of both lips. The example are /p/ in 

pie as the voiceless bilabial plosive, /b/ by as the voiced bilabial 

plosive, and /m/ in my as the voiced bilabial nasal. 

2) Labio-dental 

Labio-dental can be produced when the active articulator 

would be the bottom lip, meanwhile the passive articulator would 

be the top front teeth. Or it can be summarize like using the lower 

lip and upper teeth. The sound included /f/ fat as the voiceless 

labio-dental fricative and /v/ vat as the voiced labio-dental 

fricative.  

3) Dental 

Dental will be produced by using the top front teeth as a 

passive articulator and the tip of the tongue would be the active 

articulator. Or the tongue tip is used either between the teeth or 

close to the upper teeth, the example of sound are. /θ/ think as a 

voiceless dental fricative and /ð/ thy as a voiced dental fricative.  

4) Alveolar 

Alveolar sound are produced by the tip or blade of the 

tongue moving up towards the alveolar. It can feel when the tongue 

back just behind on top front teeth. It can be states the blade of the 
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tongue is used close to the alveolar ridge.  The sound included /t/ 

tie as the voiceless alveolar plosive, /d/ voiced alveolar nasal, /s/ as 

voiceless alveolar fricative, /z/ voiced alveolar fricative, /r/ voiced 

alveolar central approximant, and /l/ voiced alveolar lateral 

approximant. 

5) Post alveolar 

It will be produced when the blade of the tongue as the 

active articulator, meanwhile the passive articulator would be the 

adjoining parts of the alveolar ridge and the hard palate. Or The 

blade (or tip) of the tongue is used just behind the alveolar ridge. 

The example of sound are /Ʒ/ beige voiced post alveolar fricative, 

/ʧ/ chip voiceless post alveolar affricate, and /ʤ/ junk voiced post 

alveolar fricative. 

6) Palatal 

The front of the tongue is raised close to the palate. Palatal 

sound are produced by the font of tongue, moving up towards the 

hard palate. The two palatal sounds would be the approximant /j/ in 

yes, and the voiceless palatal stop [c] in kitchen. Yet, [c] is as the 

allophone of /k/ which would not be included here.  

7) Velar 

It can be produced when the back of the tongue is used against 

the soft palate. In addition, the active articulator of velar sound be the 

back of tongue, and the passive articulator would be the velum, or soft 

palate. The sound of /x/ is included within Scottish as a voiceless velar 



 
 

 

17 

fricative at the end of Scots loch, which commonly replace with a [k]. 

The rest of the sound include /k/ cot as a voiceless velar plosive. /g/ 

got as a voiced velar plosive, / ŋ/ rang as a voiced velar nasal, and 

/x/ I loch I as a voiceless velar fricative.  

8) Glottal 

There are two glottal in English; allophonic, the glottal 

stop, which appear as an intervocalic realization of /t/ in many 

accent, as in the word butter. Technically, this sound is voiceless, 

yet, in fact, when the vocal folds are pressed together, air cannot be 

passing through simultaneously to cause vibration. The second one 

is phoneme in it is own right, the voiceless glottal fricative [h] 

high. 

c. Manner of articulation 

Manner of consonants is pronounced. Categorizing in the 

sounds that same in the place of articulation are differ in manner of 

articulation classify from special standard. It is easily to know how to 

distinguish between the sounds of letters when we have understand this 

manner of articulation terms. According to Murcia (1996) the kinds of 

manner of articulation, those are: 

1) Stops 

On this kind of sound, the airstream will be looked as if 

they stopped or blocked when the consonant is pronounced. Two 

articulators are moved against each other so that there is no space 
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for the airstream to out for a while. Later on, we let the airstream to 

go out abruptly. Up to this phase e, the plosive or the stop effect 

sound will be heard. The sound of [p], [b], [t], [d], [k], and [g] are 

the set of the stop sounds 

2) Fricatives 

The typical of the fricatives sound is the consonant will let 

the air flow out through the small passage. When the sound is 

pronounced, it will be heard like hissing sound and we can feel the 

pushed air as we put our hand in front of the mouth. This set of the 

sound [f], [v], [s], [z],[f], and  are part of the fricatives sound.  

3) Approximants  

This sound is similarly to the fricatives sound. The different 

is that approximant is not let the vocal tract being narrow so that a 

turbulent airstream will not be produced. Sometimes, approximant 

is called as glide due to a tongue movement which is glided 

approaching to or from the position of vowel or semi-vowel. The 

consonant which classified to this kind of sounds are [w] and [y]. 

Look at the words “we”, “wet”, “you” and “yacht”. The initial 

sounds of these words are known as glide or approximants’ sound.  

4) Affricates 

When the stops sound followed by the fricatives, the sound 

which causes some friction sound, it will make new sound called 

affricates. The process of this sound production is almost the same 
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withthe fricative sounds. We might be met the words of“cheap”, 

“church”, “jeep”, “joke” and so on as we read some texts in book. 

The sounds that occur in the beginning of those words are 

classified as affricates sound. It is symbolized with [ʧ], and [ʤ].  

5) Nasals 

The most sound are pronounced with raised the velum 

position. It usually prevents the airstream to flow to the nasal 

cavity. Meanwhile, these three sounds are opposite to another 

sound. The airstream is obviously let in to the nasal cavity and out 

through it. That is why this is called nasals sound. The sounds are 

represented by the symbol [n], [m], and [g]. We can meet these 

sounds as in the initial sound of words “name”, “make”, both 

initial and final sounds of “man”, “morning”, and final sound of 

words “ring” and “sing”. 

3. Nature of Error 

In learning language, the learners or the students face problem or 

error exactly. Because it is not their mother tongue. For example when the 

students produce language.  (Corder, 1983 in Mathew) states that an error 

is a place where 'the learner's utterances is not same from native speaker. 

Errors are the deviation of the rules which is made by learners or students 

caused by lack of understanding. In the context of second language 

learning, errors can be interpreted as the deviation from the second 

language norm produced by second language learners.  
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While Brown (2000 in fauzi) states that error is a noticeable 

deviation from the adult grammar of native speaker, reflects the 

competence of the learner. Another opinion comes from Corder, (1982 in 

Fauzi) which stated that errors are the result of interference in the learning 

of a second language from the habits of the first language. In conclusion, 

we can see that whenever we try to apply our first language habit to the 

second language that we will try to get is affected toward the process of 

acquiring the second language.  

Corder (1982 in Fauzi 2014.p.209) divided that error into two 

kinds of errors, these are: 

a. The first one is overt errors where the erroneous utterances are 

unquestionably ungrammatical at the sentence level.   

b. The second one is covert errors. This kind of error is grammatically 

well formed at the sentence level, but inappropriate in the context of 

communication. 

 
There are problems faced by the students are caused by two 

sources of errors. According to Richard (1971) as follows: 

a. Inter-language errors are caused by negative transfer or the effect of 

his/her mother tongue. 

b. Intra-lingual errors means that that the students do not know the target 

language well. 

c. Developmental error means that errors caused by lack of strategies in 

acquiring target language.  
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Beside the sources of errors above, the learners make errors caused 

by two factors. Mulansari (2014) explain that there are internal and 

external factors. Internal factor refers to the students’ motivation in 

learning English while the external factor refers to the environment of the 

learner. According to Sari (n.d), internal factors refer to the factors inside 

the students themselves which play an important role in learning English. 

Meanwhile, external factors are the factors outside the students that 

influence them in learning English. They are time, frequency of the 

learners’ contact with the language, and number of students in the 

classroom. In fact, the following table demonstrates the most problematic 

consonant sounds for Czech learners of English. The first column provides 

the consonants that are frequently mispronounced and the second column 

presents information about which consonants are used instead.    

Table II.2 

The most Problematic Consonants 

 

/g/ as in the word 
frog 

Czech learners use a rule of assimilation of final 
consonants; therefore the voiced consonant 
becomes voiceless /k/ in a final position. 

/b/ as in the word 
cab 

In Czech language a rule of assimilation of final 
consonants is used therefore, the voiced 
consonant is changed into voiceless /p/ in a final 
position.   

/v/ as in the word 
brave 

In Czech learners apply a rule of assimilation of 
end consonants; therefore The voiced consonant is 
transformed into voiceless /f/ in a final position.   

/w/ as in the word 
water 

Inexperienced learners usually replaced it with /v/ 
as in the word van, because the letter w is 
pronounced as/v/ in Czech.  

/θ/ as in the wor d 
thin 

There is no sound similar to this consonant in 
Czech, and therefore it is often pronounced as /t/ 
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or /s/ because of a close place of articulation.   
/ð/ as in the word 
mother 

There is no representation of the consonant in 
Czech and therefore it is pronounced as /d/ or /z/ 
because of a close place of articulation. 

/ŋ/ as in the word 
think 

Although the consonant does exist in Czech, 
Czech learners usually replace it with /nk/ or /ng/. 

/dʒ / as in the word 
jar 
 

The common error made by Czech learners is that 
they do not distinguish between written and 
spoken form and therefore it is usually confused 
with /j/ or /tʃ/.   

/r / as in the word 
car 
 

It is usually pronounced fully no matter where it 
occurs in a word, because there is no weak form 
of r in 
Czech. 

/z/ as in the word 
maze 

In Czech language a rule of assimilation of end 
consonants is applied, which means that a voiced 
consonant becomes a voiceless when it occurs in a 
final position, therefore the voiced consonant is  
pronounced as voiceless /s/ if it is in a final 
position 

      The most problematic consonants ( Machakova, 2012.p13-14 in thesis) 
 

4.  Reading Aloud 

Reading aloud is one of the ways in to practice of pronunciation in 

the classroom. Also reading aloud is familiar technique that often use in 

class. According to (Murcia, at al. 1996) state that reading aloud is a form 

of technique in practice for learners. Besides it can improve students’ 

ability in reading skill especially, this technique is also can increase 

students’ pronunciation. Because, the students must to read something 

loudly and it can make the teacher correct the students’ pronunciation 

easier. Another opinion from Brown (2003) states that the test taker 

(students) sees independent letters, word, and/or short sentence and read 

aloud one by one.  
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Therefore, by reading aloud the students will be able to recognize 

how to produce the English sounds appropriately, and the researcher can 

easily know whether the sound that produced by the students is correct or 

not. In short, the researcher concludes that reading aloud is a simple way or 

technique to practice in class and do not need much time to apply. 

5. Analytical Exposition 

According to English textbook at eleventh grade of curriculum 

2013.    

a. Definition  

Analytical exposition is a text related with writer’s opinion that 

influence the reader or listener about something happening 

surrounding.  

b. Social function  

1) To persuade the reader or listener that something should or should 

not be the case. 

2) The reader or listener is persuaded to agree with the writer’s or 

speaker’s point of view or opinion.  

c. Generic Structure 

1) Thesis 

Thesis is introducing the topic and indicating the writer’s 

point of view. 

2) Argument 
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Explaining the argument to support the writer’s position. 

The number of arguments may vary, but each argument must be 

supported by evidence and explanation.  

3) Reiteration/conclusion 

Restating the writer’s point of view/to strengthen the thesis. 

We can use the following phrase to make conclusion in reiteration.  

d. Language Features 

1) Focus on generic human and non-human participants, e.g.: car, 

pollution, leaded petrol car. 

2) Use abstract noun, e.g.: policy, government 

3) Use of relational processes, e.g.: It is important 

4) Modal verbs, e.g.: we must preserve 

5) Modal adverbs, e.g.: certainly we 

6) Using vocabulary related with  

7) Using Simple Present tense, verb, be and connecting word  first, 

similarly, finally, etc 

8) Using nominal singular and plural  a, the, this, those, my, their,  

9) Using Passive Voice  

 
B. Relevant Research  

The first previous study is a research entitled “Error Analysis on 

Engliah Consonant “. It conducted in year 2014. The research is arranged by 

Ishardini Widyanigtyas .The research is descriptive qualitative research and 

using test. Based on the result, there are thirteen (13) consonants, there are /g/, 
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/h/, /j/, /v/, /z/, /z/, /ʤ/, /ʧ/, /ɵ /, /ð/,/ƞ/, /ʒ/, and /ʃ/. Meanwhile, for consonants 

such as /b/, /d/, /f/, /l/, /m/, /n/, /p/, /r/,/s/, /t/, and /w/ are consonants that lack 

of errors in pronouncing. In addition, the hardest of English consonants for 

student is /v/.  

Another research was done by Lidiana Astusti that conducted a 

research entitled Consonants Pronunciation Errors. The research has been 

conducted to find out the errors International Community School Semarang. 

She analyzed some errors of pronunciation that focused on the English 

consonant sounds. The result of the counting shows that there are twelve 

pronunciation errors made by K2 students. Those are [p], [b], [d], [t], [g], [v], 

[θ], [ð], [s], [z], [r] and [t ʃ]. The highest pronunciation miss take by K2 

students was in stop [d], the percentage is about 34.3%.  

 They tended to pronounce sound [d] with [t] when its position is in the 

final.  For example when they pronounced the word “mud”, they tended to 

pronounce it as /mʌt/ instead of /mʌd/. Another error that was made by K2 

students in pronouncing sound [d] is that they tried to omit it when it appeared 

as consonant cluster in the final position. For instance the word “find” should 

be pronounced as /faɪnd/ yet they tried to pronounce it with /faɪn/ by omitting 

sound [d].  

The second highest pronunciation error was [ð], the percentage is 

about 29.6%. The students tended to pronounce [ð] as [d] and [t].  For 

example in the word “the” they tended to pronounce it as /d ə ː/ instead of 

/ðiː/. This e might happen because the students do not use sound [ð] in their 
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daily communication.   The third highest pronunciation error was in sound [z]. 

Though Indonesian also has sound [z], but it is rarely used and mostly found 

as initial sound. Therefore, K2 students find it difficult to be pronounced 

especially when it came as final sound. Moreover, sound [z] sometimes 

presented as /s/ like in the word ‘his’, most of the students pronounced it as 

/his/ instead of /hiz/.   

The fourth highest pronunciation error was in pronouncing sound [r], 

though both Indonesian and English have this sound in their phonetic system, 

they have different way to pronounce it. Indonesian pronounced it thicker 

comparing English especially when it is in the final position. For example in 

the word “after”, most of the subject of this research tend to pronounced it 

/'ɑːf.təR / instead of /'ɑːf.tə r /.  

The next highest pronunciation mistake was in pronouncing plosive [t], 

the percentage is about 5.3%.  Both of Indonesian and English have this sound 

in their phonetic system, they have different way to pronounce it. Indonesian 

pronounced it thicker comparing English especially when it is in the final 

position, while Hindi is even thicker in pronouncing this sound [t]. For 

example in the word “cat”, in English it should be pronounced as /kæt/ yet 

most of the students pronounced is as /kæT/ .  

 The percentage error of sound [g] is 2.7%. In pronouncing sound [g] 

most of the students tended to replace it with sound [k] especially when it is in 

the final position. Like in the word ‘big’ that has sound [g] as a final position, 

most of the students pronounced it with /bɪk/ using sound [k] instead of sound 
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[g]. The percentage error that students made in pronouncing sound [θ] is about 

2.3%. In pronouncing sound [θ] most of the students tended to replace it with 

sound [t]. It might because the absences of this sound from Indonesian 

phonetic system, so it is quite difficult for them to pronounce this sound. Like 

in the word “bath” which should be pronounced as /bɑːθ/, but the students 

pronounced it as /bɑːt/.   

In pronouncing [v] sound most of the students tended to substitute it 

with [f] sound like in the word “give”. In English it should be pronounced as 

/g ɪv/, yet they pronounced it as /gif/. The percentage of this error is about 2%. 

The percentage of the error of sound [b] is about 1.7%. The errors caused by 

the substitution of sound [b] into sound [p] especially when its position is in 

final position. Like in the word bob, this word should be pronounced as /bob/, 

but the student pronounced it as /bop/.   

The error in pronouncing sound [s] and [p] appeared in the same 

frequency, the percentage is 2%.  The mistake in pronouncing sound [s] is 

mostly when its position is in the final as suffix. They tended to omit sound [s] 

when it appeared as suffix mentioning plural noun and grammatical ending. 

This error might happen because most of K2 students are not aware about 

plural nouns and grammar yet. While in sound [p] the students tended to omit 

it when its position is in the final as consonant cluster. Like in the word 

/jump/, most students pronounced it as /dʒʌm/ instead of /dʒʌmp/. This error 

occurred because Indonesian does not have this consonant cluster in its 

phonetic system.   
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The error of sound [tʃ] appeared for 1% from the total sound [tʃ] that 

students made. Though this sound does not exist in Indonesian phonetic 

system, most of K2 students seem familiar with this sound since they have 

been introduced with this sound during teaching and learning activity. 

Moreover, the utterances that they mentioned are quite familiar for them. The 

error sound that occurred is when a student uttered the word “ouch” which 

should be pronounced as /aʊtʃ/ but he pronounced it as /aʊ/. 

In addition, the result of research from Novalina Sembiring that The 

most error that the students make in pronouncing the consonant is the / θ 

/sound, then from the phonetic transcription shows that there are 506 errors in 

consonant pronunciation with the percentage of 84%, The students tend to 

make errors mostly in the consonant since the percentage of the errors was the 

highest that was 84 %. 

Then, research from Tien Sao Bui explained Generally speaking, the 

study found some problems in the students’ pronunciation of /θ/ and /ð/. The 

most dominant problem in pronouncing the consonant /θ/ was replacing this 

sound by Vietnamese /t‘/. Besides, the sound was also produced like /t/, /z/ 

and /ð/. With regards to /ð/ sound, it was most frequently mispronounced as 

/z/. There were a few times, this voiced consonant was articulated as /dʒ/, /d/, 

/t‘/, and /θ/. There appeared to be more problems with the voiced dental 

fricative /ð/ than its voiceless counterpart. There was a new kind of mistake 

found in this study: it is the tendency to pronounce /dʒ/ instead of /ð/. Only 80 

participants who admitted they did not pronounce correctly the two sounds 
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were asked about the causes of their problems. Ten). More specifically, out of 

80 respondents who reported on their imperfect pronunciation, 74affirmed 

their problems with the /θ/ sound, and the number was 69 learners for the /ð/ 

sound. This means, in the total of 115 respondents, 64.3% and60.0% 

perceived that their pronunciation of sounds/θ/ and /ð/ respectively was not 

correct.. And about 17% of the participants even thought it was highly 

problematic. Compared with each other, seemingly, /θ/ was difficult for a few 

more learners than /ð/. This is quite contrary to the result that more students 

articulated /θ/ sound inaccurately.  

And based on Febby Pratama Putra found that the students still make 

the errors in pronouncing the words containing plosive and fricative 

consonants. The students’ most pronunciation errors occur on pronouncing 

some of the consonants. The students do most errors of pronouncing 

consonants because they are not familiar on how they should be pronounced, 

and also the cause of students’ pronunciation errors is the different sound 

between English and Indonesian. Most of students make errors in plosive 

consonants for about 36% in total and for the errors 64% in fricative 

consonants.  

In other research by Ketut et al. found that that there were 58 

occurrences of error in pronouncing consonants made by the students, which 

could be classified into eight consonants: /θ/,/ʃ/, /ʧ/, /ð/, /ʤ/, , /d/, /s/, and /f/. 

From the fifty-eight errors, the students tended to produce errors in consonants 

/ʤ/ (fifteen times), /θ/ (twelve times), and /ʧ/ (ten times). Those consonants 
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were found in the words “conjunction” /kən'ʤʌŋkʃən/, “throat” /θrəʊt/, 

“children” /ʧɪldrən/, and etc. The examples of possible errors, the errors that 

could be produced by the students were in the words “schedule” /ʃɛdjuːl/, 

“rage” /reɪʤ/. There is letter “ch” in the words “children” and “schedule”; 

however, they are differently pronounced although they have the similar 

structure.  There are the letter “j” in “conjunction” and the letter “g” in “rage”. 

Although they are physically different, they have the same pronunciation as 

/ʤ/.  

The possibility of errors might be occurring in the vowel sounds with 

the same articulation position known as homorgan. For the illustration, the 

consonant /ʃ/ is possibly pronounced as /s/ since it is produced in the same 

manner of articulation; as in the word “should /ʃʊd/” found in the analysis 

which was supposed to be pronounced as /ʃʊd/; however, it was pronounced as 

/sʊl/ by the student. 

And research by Medi et al. as a result, there were 13 out of 20 

students who failed to pronounce the word pear (phoneme /p/ in the initial of 

the word) as /'pæ(r)/. They tended to pronounce it as /pir/ and the other 

students tended to pronounce the word as /piə(r)/, both without any aspiration. 

And the students were having problems when articulating the final sound /ʧ/ 

phoneme in English because this sound in Bahasa Indonesia does not appear 

in this position. Then it was very difficult for the 20 students of this study to 

pronounce English words having either /θ/ or /ð/. And there were also 10 

students who were unable to pronounce the word zigzag as /zigzæg/ but 
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instead they pronounced it as /siksak/. In conclusion, these students tended to 

replace the sound /z/ with the sound /s/ as they were not really accustomed 

with the sound /z/ in their first language, Bahasa Indonesia.  

In Elsa research stated that in the analyses, we found examples of 

phonemic, allophonic and distributional errors.The most salient distributional 

feature was rhoticism, which is appropriate for rhotic accents such as General 

American but might prove distracting for RP though not affecting 

intelligibility. Examples of phonemic errors included replacing /θ/ by /t/, /ð/ 

by /d/, /z/ by /s/, and /w/ by /v/, all of which contribute to a foreign accent, but 

are not necessarily the tell-tale signs of a Faroese speaker specifically, as these 

are errors heard from many non-native speakers worldwide. The allophonic 

errors, on the other hand, show some features that are very uncommon, e.g. 

devoicing of nasals and approximants /l, r/, dark and dental pronunciation of 

clear l and perhaps most saliently the pre-aspiration of fortis stops. This 

survey of consonants has shown that there are enough features that are 

typically Faroese in the English of Faroese speakers for it to be worthwhile to 

consider their specific language-learning problems. Since most Faroese people 

speak Danish, many students from the Faroe islands attend universities in 

Denmark without this causing any communication problems, but they are not 

native speakers of Danish and therefore do not have a Danish substratum. 

Consequently, textbooks aimed at Danish or other Scandinavian learners of 

English are far from ideal for these students.  
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Then Jeni isnarani was researched about pronounce fricatives 

consonants were grouped based on the kind of fricatives, such as labiodental 

[f] & [v], dental [θ] &  [ð], alveolar [s] & [z], and post alveolar [∫] & [ʒ]. As a 

result there are 2 or 10% from 20 students could understand about fricative 

sound are excellent. 14 or 70%  from 20 students are good. 4 or 20% from 20 

students are fair and 0% from 20  students is poor. They made 11 deviations of 

all. The replacement of [ð] with [d], [t]  and [θ], the replacement of [θ] with 

[t], the replacement of [v] with [f], the replacement of [s] with [z] and [∫], the 

replacement of [z] with [s], the replacement of  [∫] with [s], the replacement of 

[ʒ] with [∫] and [z].   

 
C. Operational Research 

  Operational concept is used to measure problem from variable that 

should be empirically Syafi’I (2017, p.110).  And the researcher devided 

indicator in to ten symbols. According to (Machakova, 2012.p13-14 in thesis), 

these are:  

1. The student errors of English consonant [w] in reading analytical 

exposition text loudly  

2. The student errors of English consonant “th” [θ] in reading analytical 

exposition text loudly 

3. The student errors of English consonant “th” [ð] in reading analytical 

exposition text loudly 

4. The student errors of English consonant “ng” [ŋ] in reading analytical 

exposition text loudly 
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5. The student errors of English consonant “d and g”  [dʒ] in reading 

analytical exposition text loudly 

6. The student errors of  English consonant [r] in reading analytical 

exposition text loudly 

7. The student errors of English consonant [z] in reading analytical 

exposition text loudly 

8. The student errors of English consonant [g] in reading analytical 

exposition text loudly 

9. The student errors of English consonant [b] in reading analytical 

exposition text loudly 

10. The student errors of English consonant [v] in reading analytical 

exposition text loudly 

Table II. 3 

The Blue print of Indicator  

 

 Number Indicators Focus words Number 

1.  The students are able to 
pronounce the English 
consonants [w]. 

Will 2 
Quite 1 
Away 1 
Watch 2 
Quality 1 

2.  The students are able to 
pronounce the English 
consonants [θ] 

Fourth 1 
With 1 

Threat 3 
Health 2 

3 The students are able to 
pronounce the English 
consonants [ð] 

This 3 
Other 1 
Those 1 

Furthermore 1 
There 4 

4 The students are able to 
pronounce the English 
consonants [ŋ] 

Anxiety 2 
Feeling 2 
Engage 1 
Feeling 2 
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5 The students are able to 
pronounce the English 
consonants [dʒ] 

Image 1 
Education 1 
Dangerous 1 
Religion 1 
Gender 1 

6. The students are able to 
pronounce the English 
consonants [r] 
 

Trouble 1 
Part 1 

Insecurity 1 
Crime 1 

7. The students are able to 
pronounce the English 
consonants [z] 

As 3 
Because 1 

Use 1 
Is 4 

8. The students are able to 
pronounce the English 
consonants [g] 

Drug 2 
Big 1 

Grow 2 
Against 1 

9. The students are able to 
pronounce the English 
consonants [b] 

Behavior 1 
Probably 1 

Habit 1 
Bad 2 

10. The students are able to 
pronounce the English 
consonants [v] 

Of 12 
Obvious 1 
Victim 6 
Heavy 1 
Involve 2 
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CHAPTER III 

 METHOD OF THE RESEARCH 

 

A. Research Design 

This research was descriptive quantitative research method consist of 

one variable that is students’ errors in pronouncing English consonants at the 

Senior High School  Muhammadiyah 1 Pekanbaru . The researcher  focused 

on component English skill of students especially on pronunciation at Senior 

High School Muhammadiyah 1 Pekanbaru. According to (Cresweel 2012,p13) 

states that quantitative research characteristic is describe a research problem 

through a description.   

 

B. Time and Location of the Research 

1. Time of the Research 

This research was conducted on March 2019. 

2. Location of the Research 

This research was conducted at Senior High School 

Muhammadiyah 1 Pekanbaru. It was located on Jl. Ahmad Dahlan No. 90. 

Pekanbaru city. 

 

C. Subject and Object of the Research 

1. Subject of the Research 

The subjects of this research were the eleventh grade students of 

Senior High School Muhammadiyah 1 Pekanbaru in the year 2018/2019 
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2. Object of the research  

The object of this research was an analysis of student’s error in 

pronouncing English consonants.   

 

D. Population and the sample of the research  

1. Population of the research 

Population is group of subject that get the data Syafi’I (2017). The 

population of this research was the students at eleventh grade of Senior 

High School Muhammadiyah 1 Pekanbaru. It consisted of 4 classes. The 

total number of the students at eleventh grade of Senior High School 

Muhammadiyah 1 Pekanbaru was 124 students. It consisted of 57 male 

students and 67 female students.  

Table III. 1 

Total population of the students at eleventh grade Senior High School 

Muhammadiyah 1 Pekanbaru 

 

  No.     Class    Male       Female   Number of Students 

1. XI MIA 1 14 17 31 

2. XI MIA 2 12 19 31 

3. XI MIA  3 12 20 32 

4. XI MIA 4 19 11 30 

 TOTAL 57 67 124 

  

2. Sample of the Research   

In this research, the researcher used simple random sampling. It 

helped the researcher to take participants.  The researcher created a lottery. 

It was suitable with Arikunto (2010), the researcher wrote down the name 

of students on a piece of paper as a lottery. One number for one piece of 

paper. The researcher used simple random sampling because each of 

students the eleventh grade had some opportunity to be participants.  



 

 

 

37 

According to Arikunto (2006) if the number of population less than 

100, it have to take 50% but if population more than 100, the sample is 

taken 15-25 %. Because the population more 100, so the researcher took 

15%. The total number is 20 students as sample.   

Table III. 2 

Total sample of the students at eleventh grade Senior High School 

Muhammadiyah 1 Pekanbaru 

 

  No.          Class   Number of Students   15% Sample 

1.        XI MIA 1 31 5 

2.        XI MIA 2 31 5 

3.        XI MIA 3 32 5 

4.        XI MIA 4 30 5 

         TOTAL 124 20 
 

 

E. Data Collection Technique 

Collecting data was one of the significant in conduct a research. In this 

research the date analyzed by: 

1. Test 

A test was instrument or technique in collect the data of the 

research. According to Brown (2003) test is instrument that provide an 

accurate and real measure of test-taker of person ability. The researcher 

used test. And the researcher follow the steps below to answer the research 

question: 

a. The researcher gave a piece of paper analytical exposition text to the 

students. And asked them to read personally before record. 

b. And the researcher asked the student one by one to read the text and 

the researcher gave 5-7 minutes for each student.  

c. Then, the researcher recorded the students’ reading.  
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2. Validity of the Test  

The research was content validity.  Content validity is used to 

measure the achievement of the students score Sugiyono (2009, p. 353), 

the test must be created based on appropriate material; it is easy to be 

comprehended or suitable for the student’s level. The test was a familiar 

for stud ents. Because, test based on the textbook that the students learned. 

It was Analytical exposition Text. 

3. Reliability of the Test 

According to Airasian et.al (1992, p.165), reliability is the degree 

to which a test reliably measures anything it is measuring. We can say that 

the test was reliable when an examinee’s result was consistent on repeated 

measurement. To obtain the reliability of the test, it must be known 

quantifying each percentage of error in the test, to find out if the test is 

reliable or not.  According to Morrison et al (2007,p.426)  Category of 

reliability like the table: 

Table III.3 

Category of Reliability 

 

No. Reliability Category 

1. ≥ 0.90 Very highly reliable 

2. 0.80-0.90 Highly reliable 

3. 0.70-0.79 Reliable 

4. 0.60-0.69 Minimally reliable 

5. ≤0.60 Unacceptably low reliability 
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Table III.4 

Reliability Statistics 
Reliability Statistics 

Cronbach's Alpha N of Items 

.862 20 

 

The following table described the reliability between scores given 

by rater 1 and rater 2 by using SPSS 20 version in Cronbach’s Alpha. The 

reliability value of the test was 0,862. It was categorized into a highly 

reliable level. In conclusion the realibility in a high level.  

 

F. Technique of data analysis/technique of analyzing data 

After all the recordings were recorded, the researcher listened the 

record. Then, identified pronunciation errors made by students. The researcher 

used some steps to analyze, as follows: 

1. Identifying Errors   

The researcher made phonetic transcript of English and phonetic 

transcript of student. After that the researcher listened to the students’ 

pronounce in form of audio. And the researcher compared the sounds of 

students with the correct phonetic transcription repeatedly. 

2. Classifying errors  

Based on written data of student’s pronunciation, the researcher 

classified the error in each letter of consonants. Then, it concludes into 

table.  

3. Quantifying errors. 

  In the step, the data carried out by using formula from Sudjono 

(1989 in Mulansari at al. p.3). 
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 � =	
��

�
 x 100%      

In which: 

P = percentage of error 

f = frequency of incorrect error 

n = number of students 

100% = constant value 

 

4. Drawing conclusion  

The last step was conclude the data based on the analysis. The 

researcher made a valid conclusion in the form of a short description of the 

errors. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

This research used descriptive quantitative method. It is kind of 

research that content the data are presented descriptively based on condition. It 

is usually about factual and real issue that happen in the past but still happen 

in influence this time. The issue of the research was error in pronunciation. 

And in English consonants especially. It has already found and face early but 

still happen now. The purpose of this research was identifying and 

investigated errors produced by samples in pronouncing English consonants. 

In this research, researcher had selected twenty students as the sample. 

They were students of the second grade at Senior High School 

Muhammadiyah 1 Pekanbaru. Each of the sample knew English and able to 

speak English. But, they had knowledge and differ level in English. There 

were low, medium and know more about English.   

Based on the analysis, it can be concluded from percentage students 

that obtained in words English  consonants are [w]: 2,33%, [θ]: 21,70% [ð]: 

16,28%, [ŋ]: 4,26%, [ʤ]: 14,73%, [r]: 3,49%, [z]: 14,19%, [g]: 3,88%, [b]: 

6,20%, and [v]: 13,95% 

And it is clear enough that diphthong /ou/ that dominant error made by 

students of the eleventh grade at Senior High School Muhammadiyah 1 

Pekanbaru. Therefore, students’ pronunciation at Senior High School 

Muhammadiyah 1 Pekanbaru can be categorized as high error pronunciation 

in English Consonants. 
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B. Suggestion 

Based on the conclusion above, the researcher propose several suggestions 

as follow: 

1. Teacher should be able to give an attention for students in pronunciation 

even pronunciation is components in English only. So the student know 

how to pronounce English correctly. 

2. For the students, student should learn English more and try to find about 

English personally especially pronunciation because learning at school is 

not enough. So that if they listen English in school or out of school they 

can understand. 

3. The student must try to learn how to pronounce a word in English, it can 

be by listening some English song, short movie in English, or short daily 

conversation. So the student can feedback in speak English such as simple 

daily communication and their friend.  

4. And the errors that found in this research can be a reference for English for 

in order the sounds that are difficult to produce or pronounce by the 

students. So that the teacher can help the students to pronounce it. 
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APPENDIX 1 

Instrument of Students’ Pronunciation Test 

 



INSTRUMENT 

READING ALOUD OF ANALYTICAL EXPOSITION TEXT 

 

Direction: 

1. The test is for scientific research only 

2. There is no impact on your score in English subject 

Instruction: 

1. Read the text personally in 5-7 minutes! 

2. Read aloud the text one by one while it record 

 

 



 Bullying 

 

Bullying is the use of violence, threat, or force to intimidate others. This 

behavior can be a habit and involve an imbalance of social and physical power. 

This behavior can include verbal abuse or threats, physical violence or force and 

can be directed repeatedly against a certain victim. It may be based on race,  

religion, gender, sexuality, or ability. 

It is a very serious problem and     dangerous for our social environment. 

We have to stop every single act of bullying because it has many impacts that 

could be threatening each involved part of society, not only for the bullied 

children, but also the children who bully, children who watch a bullying, even for 

the school with the issue of bullying. Bullying can bring bad influence away on 

children’s physical and mental health. In a heavy case, bullying can be the trigger 

of a fatal act, as suicide.  

There are several problems that might be suffered by children as the 

victim of bullying. First is a variety of mental problems like depression, anxiety 

and sleeping trouble; this problem may be carried away until the victim grows to 

be an adult. The act of bullying will be so difficult to forget by the victims. 

Second, there would be physical health complaints, as headache, abdominal pain 

and muscle strain. Third, there is insecurity right in the school environment. 

Fourth, there is the decline in the spirit of learning and academic achievement. 

Fifth, in the quite rare case, the victims of bullying will probably show the nature 

of violence. 

By watching the act of bullying, children can also get the impacts. They 

may have a big tendency to feel insecure when they are at school, they may have 

mental problems such as depression, anxiety, and traumatic feeling. Moreover, 

they misuse alcohol and drugs due to the stress. 

The school, where the act of bullying happens, also gets the impacts. It 

makes insecurity feeling in the school environment. Besides, the activity of 

teaching and learning may be not effective.  Furthermore, the morality 

education at the school can be doubted. 

It is obvious that bullying is very horrible and we have to stop it due to 

hazardous impacts such as physical and mental health problem, the quality 

decline in achievement or work, having bad image, possibility or tendency to be 

engaged in   crime, misusing of alcohol and drugs, until suicide. Those impacts 

are not only for the victim, but also for the doer, the witness of this act, and the 

place where bullying happens. 

 



  

 

 

 

 

 

 

 

 

 

APPENDIX 2 

Students’ Pronunciation assed by Rater 















     

errors 
/w/ / θ/ 

 

/ð/ 

 

/g/ 

 

/b/ 

 

/v/ 

 

1 Student 1 0 1 1 0 2 0 0 0 0 1 5 

2 Student 2 1 3 1 1 1 1 5 1 1 2 17 

3 Student 3 0 2 1 0 0 1 0 1 0 0 5 

4 Student 4 1 2 2 0 0 0 0 0 0 2 7 

5 Student 5 0 2 2 0 1 0 0 0 0 0 5 

6 Student 6 1 3 2 0 1 1 1 2 1 4 16 

7 Student 7 0 4 2 0 1 0 0 1 2 2 12 

8 Student 8 0 2 3 2 4 0 3 1 1 1 17 

9 Student 9 1 4 1 2 4 1 4 1 1 1 20 

10 Student 10 0 3 2 1 2 0 2 1 2 1 14 

11 Student 11 0 5 1 0 1 1 2 1 1 1 13 

12 Student 12 1 4 2 0 3 1 1 1 2 4 19 

13 Student 13 0 2 3 0 3 0 0 0 2 2 12 

14 Student 14 1 4 3 0 1 0 3 0 0 1 13 

15 Student 15 0 3 1 2 1 0 0 0 2 1 10 

16 Student 16 0 3 2 1 2 2 5 0 1 2 18 

17 Student 17 0 1 1 0 2 1 3 0 0 6 14 

18 Student 18 0 3 6 1 4 0 0 0 0 2 16 

19 Student 19 0 3 3 0 3 0 2 0 0 2   13 

20 Student 20 0 2 3 1 2 0 3 0 0 1 12 

 Total 6 56  42 11 38 9 34 10 16 36 258 

 percentage 2,33  21,70 16,28 4,26 14,73 3,49 14,19 3,88 6,20 13,95 100 

45 

Num Students Classification of Error in English Consonants Total 

/ŋ/ /dʒ/ /r/ /z/ 

 

Table IV.2 

The Recapitulation of Students’ Errors 

Table IV.2 

The Recapitulation of Students’ Errors 



 

 

 

 

 

 

 

 

 

 

APPENDIX 3 

Syllable 

 



 

 

 

 

 

 

 

DOKUMEN PENDUKUNG 

SMA MUHAMMADIYAH 1 PEKANBARU 

RENCANA PELAKSANAAN PEMBELAJARAN 

No. DokumenSMA MUTU/PKU/DP/KUR No. Revisi :  Tgl. Berlaku : Hal: 

 

BahasaInggrisUmum  

Sekolah  : SMA Muhammadiyah 1 Pekanbaru 

Kelas   : XI (Sebelas) 

Mata Pelajaran : Bahasa Inggris 

KompetensiInti : 

• KI-1 dan KI-2:Menghayatidanmengamalkanajaran agama yang dianutnya. Menghayatidanmengamalkanperilakujujur, disiplin, santun, 

peduli (gotongroyong, kerjasama, toleran, damai), bertanggungjawab, responsif, dan pro-

aktifdalamberinteraksisecaraefektifsesuaidenganperkembangananak di lingkungan, keluarga, sekolah, masyarakatdanlingkunganalamsekitar, 

bangsa, negara, kawasan regional, dankawasaninternasional”. 

• KI 3:Memahami, menerapkan, danmenganalisispengetahuanfaktual, konseptual, prosedural, danmetakognitifberdasarkan rasa 

ingintahunyatentangilmupengetahuan, teknologi, seni, budaya, danhumanioradenganwawasankemanusiaan, kebangsaan, kenegaraan, 

danperadabanterkaitpenyebabfenomenadankejadian, sertamenerapkanpengetahuanproseduralpadabidangkajian yang 

spesifiksesuaidenganbakatdanminatnyauntukmemecahkanmasalah 

• KI4:Mengolah, menalar, danmenyajidalamranahkonkretdanranahabstrakterkaitdenganpengembangandari yang dipelajarinya di 

sekolahsecaramandiri, bertindaksecaraefektifdankreatif, sertamampumenggunakanmetodesesuaikaidahkeilmuan 

 

KompetensiDasar MateriPembelajaran KegiatanPembelajaran 

3.1  Menerapkanfungsisosial, strukturteks, 

danunsurkebahasaanteksinteraksitransaksionallisandan

tulis yang 

melibatkantindakanmemberidanmemintainformasiterk

• FungsiSosial 

Menjaga hubungan 

interpersonal dengan guru, 

- Menyimak, membaca, dan menirukan, guru 

membacakan beberapa teks pendek berisisaran 

dan tawaran dengan ucapan dan tekanan kata 



KompetensiDasar MateriPembelajaran KegiatanPembelajaran 

(Perhatikanunsurkebahasaan should, can) 

teman, dan orang lain. 

• Struktur Teks  

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

• Unsur Kebahasaan 

- Ungkapan yang 

menunjukkan saran dan 

tawaran, dengan modal 

should dan can 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Situasi yang 

memungkinkan pemberian 

yang benar 

- Menanyakan hal-hal yang tidak diketahui atau 

yang berbeda 

- Menentukan modal yang tepat untuk diisikan 

ke dalam kalimat-kalimat rumpang 

- Diberikan beberapa situasi, membuat  beberapa 

saran dan tawaran yang sesuai secara tertulis 

kemudian dibacakan ke kelas 

- Melakukan pengamatan di lingkungan sekolah 

dan sekitarnyauntuk membuat serangkaian 

saran dan tawaran untuk memperbaikinya 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

4.1  Menyusunteksinteraksitransaksional, lisandantulis, 

pendekdansederhana, yang 

melibatkantindakanmemberidanmemintainformasiterk

ait saran dantawaran, 

denganmemperhatikanfungsisosial, strukturteks, 

danunsurkebahasaan yang benardansesuaikonteks 

ait saran dantawaran, 

sesuaidengankontekspenggunaannya. 



 

 

 

 

 

 

KompetensiDasar MateriPembelajaran KegiatanPembelajaran 

saran dan tawaran 

melakukan tindakan yang 

dapat menumbuhkan 

perilaku yang termuat di KI 

3.2  Menerapkanfungsisosial, strukturteks, 

danunsurkebahasaanteksinteraksitransaksionallisandan

tulis yang 

melibatkantindakanmemberidanmemintainformasiterk

aitpendapatdanpikiran, 

sesuaidengankontekspenggunaannya. 

(Perhatikanunsurkebahasaan I think, I suppose, in my 

opinion) 

• Fungsi Sosial 

Menjaga hubungan 

interpersonal dengan guru, 

teman, dan orang lain. 

• Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

• Unsur Kebahasaan 

- Ungkapan menyatakan 

pendapat I think, I 

suppose, in my opinion 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Menyaksikan/menyimak beberapa interaksi 

dalam media visual (gambar atau video) yang 

melibatkan pernyataan pendapat dan pikiran 

- Mengidentifikasi dan menyebutkan situasi 

yang memunculkan pernyataan pendapat dan 

pikiran dan menyebutkan pernyataan yang 

dimaksud 

- Bertanya dan mempertanyakan tentang hal-hal 

yang tidak diketahui atau berbeda 

- Diberikan beberapa situasi peserta didik 

menyatakan pendapat dan pikirannya yang 

sesuai secara tertulis kemudian dibacakan ke 

kelas 

- Melakukan pengamatan di lingkungan 

daerahnya dan sekitarnyadan kemudian 

menyatakan pendapat dan pikirannya terkait 

dengan upaya menjaga, memelihara dan 

4.2  Menyusunteksinteraksitransaksional, lisandantulis, 

pendekdansederhana, yang 

melibatkantindakanmemberidanmemintainformasiterk

aitpendapatdanpikiran, 

denganmemperhatikanfungsisosial, strukturteks, 

danunsurkebahasaan yang benardansesuaikonteks 
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- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Situasi yang 

memungkinkan munculnya 

pernyataan tentang 

pendapat dan pikiran yang 

dapat menumbuhkan 

perilaku yang termuat di KI 

memperbaikinya 

- Melakukan refleksi tentang proses dan hasil 

belajar 

3.3  Membedakanfungsisosial, strukturteks, 

danunsurkebahasaanbeberapatekskhususdalambentuku

ndanganresmidenganmemberidanmemintainformasiter

kaitkegiatansekolah/tempatkerjasesuaidengankonteksp

enggunaannya 

• Fungsi Sosial 

Menjaga hubungan 

interpersonal dalam konteks 

resmi 

• Struktur Teks 

Dapat mencakup: 

- Sapaan 

- Isi 

- Penutup 

• Unsur Kebahasaan 

- Ungkapan dan istilah 

- Mencermati dan menemukan perbedaan dan 

persamaan dari beberapa undangan resmi untuk 

beberapa acara yang berbeda 

- Mengidentifikasi dan menyebutkan bagian-

bagian dari undangan dengan ucapan dan 

tekanan kata yang benar 

- Mencermati beberapa undangan resmi lainnya, 

dan mengidentifikasi bagian-bagiannya serta 

ungkapan-ungkapan yang digunakan 

- Diberikan beberapa undangan resmi yang tidak 

lengkap, dan kemudian melengkapinya dengan 

4.3  Teksundanganresmi 

4.3.1 

 Menangkapmaknasecarakontekstualterkaitfungsisosi

al, strukturteks, 

danunsurkebahasaantekskhususdalambentukundangan

resmilisandantulis, terkaitkegiatansekolah/tempatkerja 
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4.3.2 

 Menyusuntekskhususdalambentukundanganresmilisa

ndantulis, terkaitkegiatansekolah/tempatkerja, 

denganmemperhatikanfungsisosial, strukturteks, 

danunsurkebahasaan, secarabenardansesuaikonteks 

yang digunakan dalam 

undangan resmi 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Acara formal yang terkait 

dengan sekolah, rumah, dan 

masyarakat yang 

dapatmenumbuhkan 

perilaku yang termuat di KI 

• Multimedia 

Layout yang membuat 

tampilan teks lebih 

menarik. 

kata dan ungkapan yang sesuai 

- Diberikan deskripsi tentang acara yang akan 

dilaksanakan, dan kemudian membuat 

undangan resminya 

- Menempelkan undangan di dinding kelas dan 

bertanya jawab dengan pembaca (siswa lain, 

guru) yang datang membacanya 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

3.4  Membedakanfungsisosial, strukturteks, 

danunsurkebahasaanbeberapatekseksposisianalitislisan
• Fungsi Sosial - Membaca dua teks eksposisi analitis tentang 
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dantulisdenganmemberidanmemintainformasiterkaitis

uaktual, sesuaidengankontekspenggunaannya 

Menyatakan pendapat, 

mempengaruhi, dengan 

argumentasi analitis 

• Struktur Teks 

Dapat mencakup 

- Pendapat/pandangan 

- Argumentasi secara 

analitis 

- Kesimpulan 

• Unsur Kebahasaan 

- Ungkapan seperti I 

believe, I think 

- Adverbia first, second, 

third … 

- Kata sambungTherefor, 

consequently, based on 

the arguments 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

isu-isu aktual yang berbeda. 

- Mencermati satu tabel yang menganalisis 

unsur-unsur eksposisi, bertanya jawab, dan 

kemudian menerapkannya untuk menganalisis 

satu teks lainnya 

- Mencermati rangkaian kalimat yang masing-

masing merupakan bagian dari tiga teks 

eksposisi yang dicampur aduk secara acak, 

untuk kemudian bekerja sama 

mengelompokkan dan menyusun kembali 

menjadi tiga teks eksposisi analitis yang 

koheren, seperti aslinya 

- Membacakan teks-teks eksposisi tsb dengan 

suara lantang di depan kelas, dengan ucapan 

dan tekanan kata yang benar 

- Membuat teks eksposisi menyatakan 

pandangannya tentang satu hal di sekolah, 

desa, atau kotanya. 

- Menempelkan teks tsb di dinding kelas dan 

bertanya jawab dengan pembaca (siswa lain, 

guru) yang datang membacanya 

4.4  Tekseksposisianalitis 

4.4.1 

 Menangkapmaknasecarakontekstualterkaitfungsisosi

al, strukturteks, 

danunsurkebahasaantekseksposisianalitislisandantulis, 

terkaitisuaktual 

4.4.2  Menyusuntekseksposisianalitistulis, terkaitisuaktual, 

denganmemperhatikanfungsisosial, strukturteks, 

danunsurkebahasaan, secarabenardansesuaikonteks 
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- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Isu-isu aktual yang perlu 

dibahas yang 

menumbuhkan perilaku 

yang termuat di KI 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

3.5  Menerapkanfungsisosial, strukturteks, 

danunsurkebahasaanteksinteraksitransaksionallisandan

tulis yang 

melibatkantindakanmemberidanmemintainformasiterk

aitkeadaan /tindakan/ kegiatan/ 

kejadiantanpaperlumenyebutkanpelakunyadalamteksil

miah, sesuaidengankontekspenggunaannya. 

(Perhatikanunsurkebahasaan passive voice) 

• Fungsi Sosial 

Mendeskripsikan, 

memaparkan secara 

obyektif 

• Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

• Unsur Kebahasaan 

- Kalimat deklaratif dan 

interogatif dalam passive 

voice 

- Membaca dan mencermati beberapa deskripsi 

tentang produk seni budaya dari beeberapa 

negara dengan banyak menggunakan kalimat 

pasif 

- Membacakan deskripsi setiap produk budaya 

secara lisan di depan kelas secara bermakna 

dengan ucapan dan tekanan yang benar 

- Melengkapi teks tentang suatu produk yang 

kata kerjanya banyak yang dihilangkan dengan 

kata kerja yang makna tepat berbentuk pasif, 

dengan grammar dan ejaan yang benar  

- Membacakan deskripsi setiap produk budaya 

yang sudah lengkap di depan kelas secara 

4.5.  Menyusunteksinteraksitransaksionallisandantulis yang 

melibatkantindakanmemberidanmemintainformasiterk

aitkeadaan/tindakan/kegiatan/ 

kejadiantanpaperlumenyebutkanpelakunyadalamteksil

miah, denganmemperhatikanfungsisosial, strukturteks, 
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danunsurkebahasaan yang benardansesuaikonteks - Preposisiby 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Benda, binatang, tumbuh-

tumbuhan, yang terkait 

dengan mata pelajaran lain 

yang menumbuhkan 

perilaku yang termuat di KI 

bermakna dengan ucapan dan tekanan yang 

benar 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

3.6  Membedakanfungsisosial, strukturteks, 

danunsurkebahasaanbeberapatekskhususdalambentuks

uratpribadidenganmemberidanmenerimainformasiterk

aitkegiatandirisendiridan orang sekitarnya, 

sesuaidengankontekspenggunaannya 

• Fungsi Sosial 

Menjalin kedekatan 

hubungan antar pribadi 

• Struktur Teks 

Dapat mencakup 

- Tempat dan tanggal 

- Penerima  

- Menyimak dan menirukan guru membacakan 

beberapa contoh surat pribadi dengan ucapan, 

dan tekanan kata yang benar. 

- Membaca dengan suara lantang dan bermakna, 

dengan ucapan dan tekanan kata yang benar 

- Mencermati satu tabel yang menganalisis 

unsur-unsur eksposisi, bertanya jawab, dan 
4.6  Tekssuratpribadi 

4.6.1 
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 Menangkapmaknasecarakontekstualterkaitfungsisosi

al, strukturteks, 

danunsurkebahasaantekskhususdalambentuksuratpriba

diterkaitkegiatandirisendiridan orang sekitarnya 

4.6.2 

 Menyusuntekskhususdalambentuksuratpribaditerkait

kegiatandirisendiridan orang sekitarnya, lisandantulis, 

denganmemperhatikanfungsisosial, strukturteks, 

danunsurkebahasaan, secarabenardansesuaikonteks 

- Sapaan 

- Isi surat 

- Penutup 

• Unsur Kebahasaan 

- Ungkapan keakraban 

yang lazim digunakan  

dalam surat pribadi  

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Pengalaman, informasi, 

hallain yang terkait dengan 

sekolah, rumah, dan 

masyarakat yang dapat 

menumbuhkan perilaku 

yang termuat di KI 

kemudian menerapkannya untuk menganalisis 

dua surat pribadi lainnya 

- Mencermati rangkaian kalimat yang masing-

masing merupakan bagian dari tiga surat 

pribadi yang dicampur aduk secara acak, untuk 

kemudian bekerja sama mengelompokkan dan 

menyusun kembali menjadi tiga surat pribadi 

yang koheren, seperti aslinya 

- Membuat surat pribadi untuk satu orang teman 

di kelas tentang suatu hal yang relevan, dan 

kemudian membalasnya 

- Melakukan refleksi tentang proses dan hasil 

belajar 



 

 

 

 

 

 

KompetensiDasar MateriPembelajaran KegiatanPembelajaran 

3.7  Menerapkanfungsisosial, strukturteks, 

danunsurkebahasaanteksinteraksitransaksionallisandan

tulis yang 

melibatkantindakanmemberidanmemintainformasiterk

aithubungansebabakibat, 

sesuaidengankontekspenggunaannya. 

(Perhatikanunsurkebahasaan because of ..., due to ..., 

thanks to ...) 

• Fungsi Sosial 

Menjelaskan, memberikan 

alasan, mensyukuri, dsb. 

• Struktur Teks 

- Memulai 

- Menanggapi 

(diharapkan/di luar 

dugaan) 

• Unsur Kebahasaan 

- Kata yang menyatakan 

hubungan sebab akibat: 

because of ..., due to ..., 

thanks to ... 

- Nomina singular dan 

plural dengan atau tanpa 

a, the, this, those, my, 

their, dsb. 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

- Menyaksikan/menyimak beberapa interaksi 

dalam media visual (gambar atau video) yang 

melibatkan pernyataansebab akibat 

- Mengidentifikasi dan menyebutkan situasi 

yang memunculkan pernyataan sebab akibat 

dan menyebutkan pernyataan yang dimaksud 

- Bertanya dan mempertanyakan tentang hal-hal 

yang tidak diketahui atau berbeda 

- Diberikan beberapa situasi peserta didik 

menulis teks pendek yang melibatkan 

pernuataan sebab akibat dan kemudian 

dibacakan ke kelas 

- Melakukan pengamatan di lingkungan 

daerahnya dan sekitarnyadan kemudian 

membuat beberapa pandangan yang melibatkan 

sebab akibat terkait dalam upaya menjaga, 

memelihara dan memperbaikinya 

- Melakukan refleksi tentang proses dan hasil 

belajar 

4.7  Menyusunteksinteraksitransaksionallisandantulis yang 

melibatkantindakanmemberidanmemintainformasiterk

aithubungansebabakibat, 

denganmemperhatikanfungsisosial, strukturteks, 

danunsurkebahasaan yang benardansesuaikonteks 
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Keadaan, perbuatan, 

tindakan di sekolah, rumah, 

dan sekitarnya yang layak 

dibahas melalui sebab 

akibat yang dapat 

menumbuhkan perilaku 

yang termuat di KI. 

3.8  Membedakanfungsisosial, strukturteks, 

danunsurkebahasaanbeberapateks explanation 

lisandantulisdenganmemberidanmemintainformasiterk

aitgejalaalamatausosial yang 

tercakupdalammatapelajaran lain di kelas XI, 

sesuaidengankontekspenggunaannya 

• Fungsi Sosial 

Menjelaskan, memberi 

gambaran alasan terjadinya 

suatu fenomena 

• Struktur Teks 

Dapat mencakup: 

- fenomena 

- identitas gejala 

- rangkaian penjelasan 

• Unsur Kebahasaan 

- Adverbia first, then, 

following, finally 

- Hubungan sebab-akibat 

(if –then, so, as a 

- Membaca beberapa teks information report 

terkait mata pelajaran lain di Kelas IX 

- Menggunakan alat analisis, mengidentifikasi 

bagian-bagian struktur teks report dan 

mengamati cara penggunaanya, seperti yang 

dicontohkan 

- Bertanya jawab tentang beberapa teks lain lagi 

dengan topik yang berbeda 

- Mengumpulkan informasi dari berbagai sumber 

untuk membuat teks-teks tentang fenomena 

alam pendek dan sederhana.  

- Menempelkan teks masing-masing di dinding 

kelas untuk dibaca temannya 

- Mempresentasikan teksnya kepada teman-

4.8 

 Menangkapmaknasecarakontekstualterkaitfungsisosi

al, strukturteks, danunsurkebahasaanteks explanation 

lisandantulis, terkaitgejalaalamatausosial yang 

tercakupdalammatapelajaran lain di kelas XI 
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consequence, since, due 

to, because of, thanks to 

- Kalimat pasif, 

dalamtenses yang present 

- Ucapan, tekanan kata, 

intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Benda-benda non manusia, 

seperti air, penguapan, 

hujan dengan paparan yang 

menumbuhkan perilaku 

yang termuat dalam KI 

teman yang datang membaca 

- Melakukan langkah yang sama dengan topik 

fenomena sosial 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 

3.9 

 Menafsirkanfungsisosialdanunsurkebahasaanliriklag

uterkaitkehidupanremaja SMA/MA/SMK/MAK 

• Fungsi sosial 

Mengembangkan nilai-nilai 

kehidupan dan karakter 

yang positif 

• Unsur kebahasaan 

- Kosa kata dan tata bahasa 

dalam lirik lagu 

- Ucapan, tekanan kata, 

- Membahas hal-hal yang terkait dengan tema 

lagu yang liriknya akan segera dibaca 

- Membaca dan mencermati isi lirik lagu terkait 

dengan pembahasan sebelumnya 

- Menyimak, dan menirukan guru membaca lirik 

lagu secara bermakna 

- Menyebutkan bagian-bagian yang terkait 

dengan pesan-pesantertentu 

4.9 

 Menangkapmaknasecarakontekstualterkaitfungsisosi

aldanunsurkebahasaanliriklaguterkaitkehidupanremaja 

SMA/MA/SMK/MAK 
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intonasi, ejaan, tanda 

baca, dan tulisan tangan 

• Topik 

Hal-hal yang dapat 

memberikan keteladanan 

dan menumbuhkan perilaku 

yang termuat di KI 

- Membahas pemilihan kata tertentu terkait 

dengan tema lagu 

- Melakukan refleksi tentang proses dan hasil 

belajarnya 
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