
16  CHAPTER II 
THEORETICAL FRAMEWORK 

 

2.1 The Nature of Writing Writing is an important form of communication in day-to-day life, but it is especially important in high school and college. Students can find it challenging to find ideas to include in their writing and its culture has its own style for organizing academic writing. Fulwiler (2002:16) states that writing is a complex activity, variable, multi faceted process that refuses fool proof formulations to write it. Also, Kane (2000:17) describes that writing is a complex activity too, when we think about a topic we are already beginning to select words and construct sentences or in other words to draft. According to Miles Myersin Chicaiza (2009:3) one purpose of writing is making a text and one way to learn how to make anything is to have a model, either for duplication or for triggering one’s own ideas. Furthermore, Taylor (2009:96) states that the usual function of an introduction in academic writing is to tell the reader what issue is being raised and what justifies the writer in raising it. In other words, writing is part of media to give information that happened to the reader. Different writing communities are followed by different punctuation and design rule in communications such as letter, reports, and publicity. These are frequently non-transferable from one community or language to another. Such 



17  differences are easily seen in the different punctuation convention for the quotation of direct speech which different language use, or the way in which commas are used instead of much full stops certain languages, while comma ‘overuse’ is frowned on by many writes and editors of English. Some punctuation conventions, such as the capitalizations of names, months, and pronoun I, are specific to only one or few languages. Though punctuation that is frequently a matter of personal style, violation of well established customs make a piece of writing look awkward to many readers (Harmer. 2001: 256). According to Harris (1969: 9) writing is one of the components of learning languages in this case English. It is a tool to communicate that is important to be included in teaching English. Besides, writing is an activity of presenting ideas in correct sentences. Most people deal with writing for notes, memos, messages and etc. They use it as a way to communicate with other members of their own community. For this reason, writing must be learned by people consciously. In addition, Writing is an action – a process of discovering and organizing your ideas, putting them on a paper and reshaping and revising them. Palmer (1994 : 5) views that writing is recursive. It goes back and forth we plan a little, put words on paper, stop to plan when we want to say next, go back and change a sentence, or change our minds altogether. Harmer (2004: b.86) states that writing is a process and what we write is often heavily influenced by contraints of genres, then these elements have to be present in learning activities. Boardman (2002: 11) reveals that writing is a continuous process of thingking and organizing, rethingking, and reorganizing. 



18  Writing is a powerful tool to organize overwhelming events and make them manageable. Writing is really a form of thingking using written words. Peha (2010: 58) stats that “writing is the communication of content for a purpose to an audience”. In addition, McDonough and Shaw (2001: 8-9) ”writing is a process of encoding or putting message into words carried out with the reader in mind”. To be a good writer it is not easy because a writer must pay attention to the aspects of writing in his writing. With regard to the experts’ opinion above, it is understood that writing is a process. It means that students’ writing is never complete, that is, it is always posssible to review and revise, and review and revise again. The student’ opinion or idea can be written in writing form. They can express their ideas and feelings from preewriting. In the prewriting, they can choose and narrow a topic, so it can help them to generate their ideas. There are four main stages in the writing process: prewriting, planning, writing and revising drafts, and writing the final copy to hand in.   
2.2 The Importance of Improving Writing Skills Writing Skills are an essential component of literacy; in order to participate in the literate society of the future, students need to be proficient writers. According to Standards for the English Language Arts, the 1996 report by the National Council of Teachers of English (NCTE) and the International Reading Association (IRA), the literacy requirements of our society are increasing and are expected to continue to rise. Researchers estimate that by the year 2020, students 



19  will need powerful literacy abilities in order to participate fully in society and in the workplace. The NCTE/IRA (1996;4) report stated, “Changes in technology and society have altered and will continue to alter the ways in which we use language to communicate and to think. Students must be prepared to meet these demands” This source will be used to develop the importance and rationale of the problem to be studied.  A recent article in Contemporary Education reported that a shift has occurred in the competencies students will need in order to be successful in the work force. In The Future Isn’t What it Used to Be: Student Competencies for the 21^ Century. Day and Koorland (1997) reported that employers in jobs which require written products cite writing as the primary skill requiring improvement among new employees, especially the skill of using language appropriate to subject matter and audience. Day and Koorland states that effective written communication will always be an important job skill. Day and Koorland’s findings will be used to develop the importance and rationale of the study; they illustrate why it is important to help students acquire writing skills. In the article Writing as a Mode of Learning. Janet Emig (1977: 122) describes writing as “a unique mode of learning” involving the active participation of both the left and right hemispheres of the brain. Researchers have agreed that writing enhances thinking skills; the higher cognitive functions of analysis and synthesis seem to develop most fully with the support of written language. Emig (1977: 125) states that if the most effective learning occurs when learning is reinforced, then writing “through its inherent re-inforcing cycle 



20  involving hand, eye, and brain marks a uniquely powerful multi-representational mode for learning”. This source illustrates the importance of developing writing skills which will be used in the rationale of the study. This information also supports the choice of writing across the curriculum as a possible solution to the problem being studied. 
 

2.3 The Process of Writing Based on Moore and Murray (2006:25) the process of writing is not just an outcome of thinking, it also helps to feed the thinking process, and to give rise to new insights and angles on the material you are tackling. One of the reasons that people often feel blocked when dealing with academic writing is the inherent assumption that they have to think very carefully about what they are going to write, and to perfect these thoughts before ever putting pen to paper. Richard and Renandya (2010:315) state that writing process as approval activity may be broadly seen as comprising four main stages: planning, drafting, revising, and editing. Before starting to write a paragraph there are some steps: pre-writing, drafting, revising, and editing those steps will help to make a better writing. a) Pre-writing Oshima and Hogue (2007:16) state that pre-writing is the way to get ideas. In this step, one needs tochoose a topic and collect ideas to explain the topic.   



21  b) Drafting Richards and Renandya (2010:317) state that once sufficient ideas are gathered at planning stage, the first attempt at writing that is drafting may proceed quickly. At drafting stage, the writer is focused on the fluency of writing and is not preoccupied with grammatical accuracy or the neatness of the draft. c) Revising Richards and Renandya (2010:317) mention that when the students revise, they review their texts on the basis of the text feedback given in the responding stage. d) Editing Richards and Renandya (2010:318) state the students tidy up their text as they prepare the final draft for evaluation by the teacher. They edit their own peer’s work for grammar, spelling, punctuation, diction, sentence structure, and accuracy of supportive textual material such as quotation. e) Publishing The point of publishing is having someone read the writer’s work. In teaching writing to the students, the process of publishing can be done through group discussion, school newspapers, websites, outside school, or portfolio. In addition to the above five stages of writing, there is a last step that will be passed by the authors, assessing writing. The most important thing that can be learned about assessment is to get the students involved as fully as possible. 



22  When the students lead in assessing their own abilities, learning dramatically increases (Peha, 2010:10) According to White & Arndt (1991) and Johnston (1996) cited in Cahyono (2000) the process writing approach is the current approach to the teaching of writing that focuses on what goes on when learners write and what the teacher can do to help the learners into the natural of writing. Writing process refers to everything a writer does, from the moment he or she starts thinking about what to write, until the final copy is completed. So when students are producing a piece of writing, they go through some a series of steps, or stages, before it develops into a quality finished piece. Cooper (2000) states that writing process was developed as a major procedure for helping students learn to construct meaning through writing. It is a multi-step process through which students gather and organize ideas, write rough drafts, and refine and refine and polish their writing before publishing it. In a process writing,students learn a variety of writing strategies, including ways to gather and organizeideas about a topic, develop introductions or leads that grab the readers’ attention,read a rough draft critically, make revisions, and proofread to identify mechanical errors. O’Malley & Pierce (1996) say that there are three stages of the writing process: prewriting, writing and post writing. They emphasize that the stages of process writing focus on how the writer select the topic, plans the writing, composesthe written pieces, and edits or revises the product afterwards. 



23  According to Oshima and Hogue (1998), there are five stages in the process of writing, they are: prewriting, planning, writing/drafting and revising draft and writing the final copy to hand in. They add that the process writing stages are: Stage 1 (Prewriting) , Stage II (Planning: Outlining), Stage III (Writing and Revising Draft). They also explain that in Stage I : Prewriting. Thereare some steps should be gone through by the writer, they are Step 1: Choosing andNarrowing a Topic, Step 2: Brainstorming that includes listing, freewriting andclustering. In Stage II : The Writing Process: Planning (Outlining), there are three steps: Step 1: Making Sublist, Step 2: Writing the Topic Sentence and Step 3. Outlining. Stage III: The Writing Process (Writing and Revising Drafts) includesStep 1: Writing the first rough draft, Step 2; Revising Content and organization, step3: Proofreading the Second Draft and Step 4: writing the final copy.  Although there are many conceptions dealing with the stages in the process of writing, all of these concepts contain similar ideas toward the stages that they are recursive stages. It means that when students are producing apiece of writing, they can go through between these stages back and forth recursively as they make revisions for the improvement of their composition. It is stated that the first stage of the process writing is prewriting. Prewriting is the planning, exploration, and preparation before writing a first draft. At this stage, the students gather idea for writing, explore them from different angles, and finally focus them by deciding on topics (Brown, 1984). The activities in prewriting begin with choosing and limiting a topic. It is impossible to write a 



24  broad topic in a single paragraph. Limiting a topic to a specific focus is very important in writing so that the students can write about the topic clearly and completely. For example, it is impossible to write about pollution in one single paragraph because the topic is too broad, so it must be limited into the specific one such as the effect of air pollution. After choosing a limited topic, the next prewriting step is to generate ideas called brainstorming. There are three brainstorming techniques: listing, freewriting and clustering. Listing is a brainstorming technique in which the students/the writer make a list of words or phrases coming into their mind in order to get many ideas in a short time and find a specific focus for a topic. Free-writing is a brainstorming activity in which the students/the writers write freely about a topic to generate ideas as many as possible and look for a specific focus without thinking about the appropriateness, grammar, spelling, logic, or organization. Another brainstorming activity is clustering that can be used to generate ideas. In this activity the writer write a topic in the center of paper and draw a “balloon” around it. It becomes the core. Around the core, write ideas that come to mind in balloon ( Oshima and Hogue, 1998). Stage II in the writing process is planning or outlining. In this stage, students organize the ideas generated by brainstorming into an outline. There are some steps in this stage: making sub-list and preliminary outline. After making preliminary outline, the second step is writing the topic sentence. According to Oshima and Hogue (1991) topic sentence is the most general sentence in a paragraph and it expresses the central focus of the paragraph. It is the most 



25  important sentence in a paragraph because it indicates what the paragraph tells about. The next steps are writing an outline, a formal plan for a paragraph. In an outline, the students write down the main point and sub-point in chronological order.  The following stage (Stage III) includes writing the first rough draft, revising content and organization, proofreading the second draft and writing the final copy. In the process of writing and revising drafts, the students start writing their ideas down on paper in a rough draft without paying too much attention to grammar, punctuation or spelling. Smalley et al. (2001) say that while writing their first drafts, the students focus on getting meaning down on paper; do not be overly concerned with grammatical correctness. In this stage, the student can add the ideas and revising their drafts. According to Calderonello & Edwards (1986) revising is a stage where students take a fresh look, add, delete, rethink, or change ideas in their composition, make a revision for meaning, and organize for clarity and coherence they also add that revising is not the same as proofreading or editing. It is the chance for students to rethink and change the text-introduction on a paragraph. Revising involves adding new writing, or cutting out writing, or rearranging what is written, or substituting another way of saying something. In line with Calderonello & Edwards, Oshima & Hogue (1991) state that when the students write a rough draft, they can revise and change it for improvement. They can check it over for content and organization, including unity, coherence and logic. The student can change, rearrange, add, or delete, all for the goal communicating thoughts more clearly, more effectively, and in a more interesting 



26  way. They also emphasize that during the first revision; do not try to correct grammar, sentence structure, spelling, or punctuation. It only concerns mainly with content and organization. After revising the first draft, then, the students rewrite the paragraph that becomes the second draft. The next step is proofreading. The students need to proofread their work to check for grammar, sentence structure, spelling and punctuation after writing the second draft. In this activity, Oshima & Hogue (1990) proposed to a) check over each sentence for correctness and completeness; no fragments and no choppy or run on sentences, b) check over each sentence for a subject and a verb, subject-verb agreement, correct verb tense, etc., c) check the mechanics: punctuation, spelling, capitalization, typing errors, etc, d) change words as necessary. After proofreading the second draft, the students start writing the final copy neatly and legibly.  
2.4 Teaching Writing Teacher plays an important role in the teaching and learning process of writing. Harmer (2001: 261-262) says that although the teacher needs to deploy some or all of the usual roles when students are asked to write, the ones that are specially important are as follows:  a) Motivator  One of the teacher principal roles in writing task will be to motivate the students, creating the right condition for the generation of ideas, persuading them of the usefulness of the activity, and encouraging them to make as much as effort 



27  as possible for maximum benefit. This may require special and prolonged effort on the teacher part for longer process-writing sequences.  b) Resource  Especially during more extended writing task, teachers should be ready to supply information and language where necessary . Teachers need to tell students that they are available and be prepared to look at their work as it progresses, offering advice and suggestions in a constructive and tactful way. Because writing takes longer than conversation, for xample, there is usually time for discussion with individual students, or students working in pairs or groups. b) Feedback provider Giving feedback on writing tasks demands special care. Teachers should respond positively and encouragingly to the content of what the students have written. When offering correction, teacher should choose what and how much to focus on based on what students need at this particular stage of their studies, and or the tasks the have undertaken. Every teacher should consider some principles while planning a course, whether it is a writing course, or a course in which writing will play a part. Sokolik (in Nunan 2003: 92-95) proposes a few principles that can be adapted to  many different learning situations as follows:  a) Understand students’ reason for writing. It is important to understand and match the students’ goals and the school’s goals to avoid a dissatisfaction in the writing instructions. Teacher needs to convey goals to students in way that make sense to them.  



28  b)  Provide many oppotunities for students to write. Writing almost always improves with practice. Teacher needs to evaluate the lesson plans whether they have adequate time spent for writing. Practice writing should provide students with different types of writing as well.  c) Make feedback helpful and meaningful. Students crave feedback on their writing; yet, it doesn’t always have the intended effect. Teacher needs to make sure that the students understand the vocabulary or symbols that are written to comment on their paper.  d) Clarify for oneself, and for the students, how their writing will be evaluated. Students often feel that the evaluation of their writing is completely subjective. To overcome such situation, the teacher needs to develop a statement about what is valued in students writing, either in the classroom or in the institution as a whole.  
2.5 Assessing Writing Assessment is a popular and sometimes a misunderstood term in current educational practice. On the other hand, assessment is an ongoing process that encompasses a much wider domain. Whenever a student responds to a question, offers a comment, or tries out a new word or structure, the teacher subconsciously makes an assessment of the student’s performance (Brown, 2004: 4). Assessment is very important in teaching activity. An English teacher needs to assess what they have inculcated to their students so that they will know to what extent the 



29  previously formulated instructional objective have been achieved by the students in writing descriptive paragraph. According to Coffin (2003: 75) as a starting point to devising an assessment strategy, it is useful to identify the purposes for which you need to assess students’ writing. The purposes for assessing students’ writing may include: to provide evidence of students’ knowledge and understanding of a particular course of study, to provide evidence of students’ acquisition of subject-specific skills, or the ability to apply knowledge and understanding (e.g. students’ ability to carry out certain forms of analysis), to indicate how effectively students can express their knowledge and understanding in writing, to help students learn, or consolidate their learning (both of subject knowledge/skills and of academic writing conventions), to provide feedback to students on their work, to motivate students to carry out certain activities, to provide a diagnostic assessment of a student’s writing (before providing writing support for the student), to help you evaluate your own teaching and to help students evaluate their own learning. Marzano (2006: 3) provides a number of  conclusions that give insights into effective classroom assessment, such as: (1) feedback from classroom assessments should give students a clear picture of their progress on learning goals and how they might improve, (2) feedback on classroom assessments should encourage students to improve, (3) classroom assessment should be formative in nature, (4) formative classroom assessments should be frequent. Rudner and Schafer (2002:6) state in their book that measurement of student performance may seem "objective" with such practices as machine scoring and 



30  multiple choice test items, but even these approaches are based on professional assumptions and values. Whether that judgment occurs in constructing test questions, scoring essays, creating rubrics, grading participation, combining scores, or interpreting standardized test scores, the essence of the process is making professional interpretations and decision Process assessment is a kind of on going assessment used to keep tract of students’ progress in writing or to monitor the students’ progress in writing in which counting the number (score) of the composition is not regarded. The process assessment is designed to probe how the studens write, the decision they make as they write, and the strategies they use. Therefore, the aim of process assessment is to give information about the students’ performance such as how far the students progress in writing is and whether any change is needed in the way of teaching strategy or not. Brown (2001: 335) says product assessment focuses on assessing the students’ final composition, while Hyland (2003: 226) states that writing product can be assessed through employing some methods of scoring. There are three types of rating scales generally used in scoring writing. They are holistic, analytic, and trait-based scoring. Hyland (2003: 227) states that a holistic scale is based on single, integrated score of writing behavior. A holistic judgement may be built into an anlytic scoring rubric as one of the score categories. One difficulty with this approach is that overlap between the criteria that is set for the holistic judgement and the other evaluated factors cannot be avoided. When one of the purposes of the evaluation is to assign a grade, this overlap should be carefully consider and controlled.  



31  Holistic scoring would appear to be more subjective as it depends on the impression formed by the markers. It is obviously to be preferred where the primary concern is with evaluating the communicative effectiveness of candidates in writing. the evaluator should determine whether the overlap resulting in certain criteria is being weighted more than what is originally intended. In other words, the evaluator needs to be careful that the student is not unintentionally severely penalized for a given mistake.  An analytic scoring rubric, much like the checklist, allows for the separate evaluation of each of these factors. Each criterion is scored on a different descriptive scale and assigned a numerical value. Analytic marking schemes are devised in an attempt to make the testing more objective, insofar as they encourage examiners to be more explicit about their impressions. It uses criteria of the items measured. The item measured are: relevance and adequacy of content, compositional organization, cohesion, adequacy of vocabulary for purposes, accuracy of grammar, and mechanical accuracy for spelling and punctuation. Different from analytic and holistic scoring, trait-based scoring focuses on whether or not each paper shows evidence of the particular trait or feature you want students to demonstrate in writing. Trait-based instruments are designed to clearly define the specific topic and genre features of the task being judged (Hyland, 2003: 229). Therefore, the advantage of this approach is in focusing on specific aspects of instruction that most reflect the objectives being covered when the writing assignment given.   



32  
2.6 Characteristics of Good Writing In writing there are three some characteristics of a good paragraph, such as: topic sentence, supporting sentence, and concluding sentence. These sentences should develop the main idea. The specifications are as follows. a) Topic Sentence A well-organized paragraph has topic sentence that aims to supports or develops a single idea. Moreover, Zemach and Islam (2005:14) state that a good topic sentence should include one clear topic or an opinion or idea of the topic. Topic sentence has impartial function that is substitutes or supports an essay’s thesis statement, unifies the content of a paragraph and directs the order of the sentences and advices the reader of the subject to be discussed and how the paragraph subject will discuss it. Moreover, a topic sentence contains controlling ideas which limit the scope of the discussion to ideas that are manageable in a paragraph. b) Supporting sentence The sentences that follow expand upon the topic, using a controlling idea to limit the discussion. The main idea is supported by a) evidence in the form of facts, statistics, theoretical probabilities, reputable, educated opinions, b) illustrations in the form of examples and extended examples, and c) argumentation based on the evidence presented. Furthermore, Zemach and Islam (2005:58) states that ideas and sentence need to be ordered logically. It can be done by arranging sentence that are parts of the same ideas go together. Sentence can go in chronological order; 



33  moreover, one way to organize writer’s supporting sentence is to decide which ideas are most important. Writers often put the most important ideas at the end of a paragraph, so the strongest sentences are the last ones the readers see. c) Concluding Sentence Concluding sentence is a sentence at the end of the paragraph which summarizes the information that has been presented (Walters, 2000:1). The conclusion is the writers last chance to make their part clear. The concluding paragraph consists of a) a summary of the main points, or a restatement of writer explanation in different word, b) writer’s final comment on the subject based on the information they have provided. Some essential facts which make the writing is complex, such as unity and coherence. Both of them are important for the reader for they will make the readers easier to understand the contents of the paragraph it self. a. Unity Oshima and Houge (2007:67) argue that unity is an important element to make a good paragraph. A paragraph has unity whether all the supporting sentences discuss only one idea where from beginning until the end, each sentence directly related to the topic. b. Coherence Oshima and Houge (2007:76) argue that a coherence paragraph flow smoothly from the beginning to the end. The readers can follow the ideas easily because one sentence leads naturally to the next one.  



34  
2.7 The Purpose of Writing O‟Malley and Pierce (1996: 137) divide the purpose of writing into three categories; a. informative writing b. expressive/narrative writing, and c. persuasive writing. Informative writing is commonly used if the writers want to share knowledge and give information, directions or ideas. a. Informative writing includes describing events or experience, analyzing concepts, speculating on causes and effects, and developing new ideas or relationships. This type of writing can include a biography about a wellknown person or someone from the writer‟s life. b. Expressive/narrative writing is a personal or imaginative expression in which the writer produces stories or essays. This type of writing is often based on observations of people, objects, and places and may include creative speculation and interpretations. It may include an autobiographical incident or a reflection in which a writer describes an occurrence in her or his own life. This type of writing is often used for entertainment, pleasure, and discovery or, simply, as „fun‟ writing and can include poems and short plays. c. In persuasive writing, writers attempt to influence others and initiate action or change.   
2.8 Descriptive Text 1) The Definition of Descriptive Text A descriptive paragraph gives a clear picture of a person, place, object, events, or idea. Details for descriptive paragraph come from the writer’s sense 



35  those are: smell, taste, touch, hearing, and sight (Fiderer, 2002:17). Folse at al (2010:135) state that when describing, you tell someone what something looks like and it fell. In addition, Kana (2003:351) state that description is about sensory experience, how something looks, sounds, and taste. A good description is a word picture; the reader can imagine the object, place, or person in his or her mind (Oshima and Hogue, 2007:61). The goal of a good descriptive writing is to involve the reader in the story as much as possible. Good descriptive makes the reader feels as if he or she is present in the scene (Savage and Mayer, 2005:28). In summary, descriptive paragraph is a skill in writing that give detailed information about the subject through sensory detail that makes the reader catch the picture of information easily. A descriptive paragraph is a paragraph that describes something in details. Descriptive paragraph describing something using a certain sequence to facilitate the reader understand what the author wants to tell to the reader. Oshima and Hogue (2007:196) state about paragraph composition in the paragraph such as format, punctuation and mechanics, content, organization, grammar and sentence structures. The format consists of title of the paragraph, punctuation, and mechanics consists of spelling and the use of punctuation correctly, content consists of the main idea of paragraph, organization consists of generic structure of descriptive paragraph, and sentence structure consists of grammatical usage. Further, Evans (2000:42) defines that a descriptive essay about a person should consist of the following structure: a) introduction in which you give general information about the person, saying when, where and how you first met 



36  them, b) main body in which you describe their physical appearance, personal qualities, and hobbies or interests, c) conclusion in which you write your comments or your feelings about something that you have described. In other words, descriptive paragraph is a form of writing that talks about describing person, thing, or certain place in vivid detail which has generic structure; identification, description, and conclusion (optional). Moreover, Oshima and Hogue (2007:196) describe that the success of writing can be shown from its completeness of some writing aspects. Those writing aspects are described as follows: a. Format refers to the rules and styles in writing skill (margin). b. Mechanics refers to the use of correct spelling and punctuation. Incorrect spelling and punctuation will make the different sense of writing. c. Organization refers to the logical information of the content (coherence). It contain an arrangement sentence which are being written and the sentence should go smoothly. d. Grammar and sentence structure refer to the use of correct grammar and how it is used to combine and organize the words into phrases, and sentences. In this present study, the writer used a summative test to assess the students’ improvement in mastering writing skill; furthermore, the assessment of writing is scored based on five aspects of writing. Each aspect has its own criteria in assessment. The success of writing is also revealed from the students’ achievement in mastering those five aspects of writing. 



37  Description is writing about characteristic features of a particular thing. According to Oshima and Hogue (1997:50), descriptive writing appeals to the senses, so it tells how something looks, feels, smells, tastes, and/ or sounds. In additon, a good description is like a “word picture”; the reader can imagine the object, place, or person in his or her mind. A writer of a good description is like an artist who paints a picture that can be “seen” clearly in the mind of the reader. The generic structure of a descriptive text are as follows: (1) identification: an introduction to the subject of the description; (2) description of features: describe the characteristic features of the subject. While the language features of a descriptive text are follows: (1) use of particular nouns; (2) use of detailed noun groups to provide information about the subject; (3) use of a variety of types of adjectives; (4) use of relating verbs to provide information about the subject; (5) use of thinking and feeling verbs to express the writer’s personal view about the subject or to give an insight into the subject’s thoughts and feelings; (6) use of action verbs to describe the subject’s behavior; (7) use of adverbials to provide more information about this behavior; (8) use of similes, metaphors and other types of figurative language, particularly in literary descriptions. 2) The Purposes of Descripive Text As social beings, we want to share our experience, so we write to others to describe things such as vacations, childhood homes, and people we encounter. We even use description to persuade others to think or act in particular ways: advertisers describe products to persuade us to buy them; travel agents describe 



38  locales to entice us to visit them; and real estate agents describe properties to stimulate a desire to see them. Descriptionenables us to entertain, express feelings, relate experience, inform, and persuade. Although it can serve a variety of purposes, description is most often expressive, so it most often helps writers share their perceptions. As human beings, we have a compelling desire to connect with other people by sharing our experiences with them. 3) Kinds of Descriptive Text As we know that descriptive text is a text to describe something, such as persons, places, or things. So, it normally takes on three forms as in the following: a. Description of people People are different, and writing description of people is different. One is probably already aware of some of the complications because he has often been asked,”What’s so-and-like?” In replying, he might resort to identification, an impression, or a character sketch depending on the situation. 1. Identification Although one might provide identification, he would probably want to go further than that. Used mainly in official records and documents, identification consists only of certain statistical information (height, weight, age), visible characteristics (color of hair, skin, and eyes), and recognizable marks (scars, birthmark).  2. Impression Unlike the identification, the impression may not identify a person, but it does convey an overall idea of him or her. Many details may be missing, yet the 



39  writer does provide in a few broad strokes a general feeling about the subject. Although impression is usually less complete and informative than identification, it may be more effective in capturing an individual’s striking or distinctive traits. 3. Character Sketch More complete descriptions of people are usually called character sketch; they may also be referred to as profiles, literary portraits, and biographical sketches. As its name indicates, a character sketch delineates the character of a person, or at least his or her main personality traits. In the process, it may include identification and an impression, but it will do more than tell what people look or seem like: it will show what they are like. A character sketch may be about a type rather than an individual, revealing the characteristics common to the members of a group, such as campus jocks, cheerleaders, art students, religious fanatics, television devotes. b. Description of places In describing a place for example a room, what should be described first? The walls? The Floor? Unlike a chronologically developed paragraph, there is no set pattern for arranging sentences indescriptive paragraph. It is not necessary to begin with one area and then proceed to another one. Nevertheless, the sentences should not be randomly arranged. The description must be organized so that the reader can vividly imagine the scene being described. To make the paragraph more interesting, you can add a controlling idea that states an attitude or impression about the place being described. The arrangement of the details in one’s description depends on his subject and purpose. 



40  c. Description of things To write a description about something, the writer must have a good imagination about the thing that will be described. Besides, to make the subjects as interesting and as vivid to the readers as they are to us use proper nouns and effective verbs.  1) Using Proper Noun In addition to filling our descriptive writing with concrete details and figures of speech, we might also want to include a number of proper nouns, which, as we know, are the names of particular persons, places, and things. For example; Arizona, University of Tennessee. Including proper nouns that readers recognize easily can make what we are describing more familiar to them.  2) Using Effective Verb We know how important verbs are to narration, but effective verbs can also add much to a piece of description. Writers use verbs to make descriptions more specific, accurate, and interesting. For instance, “the wind had chiseled deep grooves into the sides of the cliffs” is more specific than “the wind had made deep grooves.” The verb chiseled also gives the reader a more accurate picture of the wind’s action than made does. 4) The Structure of Descriptive Text a) The generic structures of a description are as follows:  (1) Identification : identifies the phenomenon to be described.  (2) Description of features : describes features in order of importance.  



41  (a) Parts/things (physical appearance)  (b) Qualities (degree of beauty, excellence, or worth/value)  (c) Other characteristics (prominent aspects that are unique).  b) The generic features of description are:  (1) Verb in the present tense  (2) Adjective to describe the features of the subject  (3) Topic sentences to begin paragraphs and organize the various aspects of the description.  c) The factual description scaffold  (1) A general opening statement in the first paragraph 
• This statement introduces the subject of the description to the audience. 
• It can give the audience brief details about the when, where, who, or what of the subject.  (2) A series of paragraphs about the subject 
• Each paragraph usually begins with a topic sentence. 
• The topic sentence previews the details that will be contained in the remainder of the paragraph. 
• Each paragraph should describe one feature of the subject 
• These paragraphs build the description of the subject (3) A concluding paragraph (optional) 
• The concluding paragraph signals the end of the text. 5) The Criteria of Good Description 



42   The key of good writing description is to use the details that help the reader to imagine a person, animal or thing being described. So, when students or people describe what a person look like, they write about physical appearance or the detail of the object such as: color, shape , weight. There are two keys to write good description. The first key is to use space order. In space order, student might describe something from top to bottom or from left to right. For example, when they describe about people or animal, they can start with the person‟s head with the person‟s feet. They also can describe from left to right or right to left. And the second key is specific detail. When student describe something, they paint with the picture with words. The purpose is to make the reader see what they have described. The way to do this is to use many specific detail, specific means exact, and precise. The more specific they can do, make the reader can see what they are described (Blanchard, 2003: 70). 6) The Example of Descriptive Text Au (2010: 94) gives an example of descriptive paragraph which describes about a place. Welcome to Sydney Identification: Sydney is Australia‟s oldest, largest, and liveliest state capital with a population of over 3, 000,000. It is a colorful modern city but it has also a natural beauty with green parkland and perhaps the world‟s most beautiful deep-water harbor.  



43  Description: As well as being famous for its modern buildings and roads, there are many places of historical interest in Sydney. For example, Mrs. Macquarie‟s Chair, the area called the Rocks dating back to the early nineteenth century, and the attractive terrace houses of Paddington, are all closed to the harbor and the city Centre. Sydney has many attractions which tourist can enjoysurf beaches, a zoo, koala Bear Park, and an Opera House which is situated at the water‟s edge. For further entertainment there is a wide variety of restaurants, theaters, night clubs, sports, and social clubs. Sydney has a very pleasant, temperate climate. The average temperature in summer is 21, 7 Celsius and in winter 12, 6 Celsius. There are few places in the world where a visitor can find such as a rich variety of natural and historical beauty, entertainment and culture. Ask any Sydneysider about his city and he will say there is no place like it.  
2.9 Field Trip Writing Strategy Field Trip is an excursion which is arranged by the teacher to complete certain study experiences and it is the integral part of school curriculum (Sagala, 2006:214). Field Trip as a learning strategy teaches the students with teacher’s guidance to visit certain places with the purpose to learn. Krepel and Duvall (1981) argue that field trip is a trip arranged by the school and undertaken for educational purposes, in which the students go to places where the materials of instruction may be observed and studied directly in their functional setting: for example, a trip to a factory, a city waterworks, a library, a museum etc.  



44  According to Hastuti (1976:38), Field Trip is intended to recognize more about the public, reality, and matters outside of school or house. Substantively, learning is not confined to the school’s wall, but it can be done outdoor. It can offer life interlude for the students who usually feel boredom. She also states that field trip is the excursion which is held by school to learning purpose. The students go to a place where the lesson must be observed and learned directly.  There are various kinds of Field Trip in teaching learning. Panneer Selvam and S. Santhanam (2006) define that there are various types of educational field trips which are conducted by the institution, namely local trips, community trips, tour or journey, imaginary tours, inter-school visits and individual trips. It is appropriate to improve learning descriptive writing through Field Trip because by inviting the students near to the learning object, it could make them easily explore their ideas into written language. By Field Trip activity, all students have the chances to participate actively during learning process, so it is not dominated by the students who have high achievement.  The purpose of field trip in descriptive writing is to improve their writing skills in writing descriptive text. Through the observation, the students can develop their knowledge about the real object in the field. They can make a note about information that relate to the object that should be searched.  It can be concluded that Field Trip is one of strategy in learning writing, because it can improve the students’ enthusiastic and motivation. Moreover, the field trip gives the different nuance in their learning in which the writing activity is usually conducted in classroom. The students enjoy writing based on their 



45  observation in the field. Their ideas will develop when they see the real object. They develop their awareness of circumstance so that it can form the activities such as the ability of observation, research, communication, and note the information which relate to everything that should be searched. On the other hand, a field trip needs a preparation accurately and carefully. The teacher must conduct the preparation to survey the place. The teacher must choose the facts which relate to the field trip purpose about the kinds of object that will be observed and the concept that is expected to make a conclusion which is appropriate with the students’ thinking ability. According to Kartawidjaja (1988:44-46), there are three steps in using Field Trip.  1) Planning phase which is done by teacher and students together.  Field Trip is the effect of need, because what is given in the class is not enough, so it needs direct observation. The objective of this activity should be discussed between the teacher and the students, so the students could choose the data which is relevant with what must be learned. The objective of field trip should always be oriented. The students must notice and learn everything that must be learned. The students’ attention will appear if there is the problem that must be solved. By using the directive, the students can see the matters which help to answer their questions and they have information about the problem which will be solved in their live next. The teacher should know the place which will be visited through pre study about the transportation such as what are needed and also the cost. The time must be determined. The trip might take the lesson time, 



46  but it might also take the time of another teacher. Therefore, it needs to be treated between fellow teachers in order that there is no misunderstood between them.  During planning phase which is conducted by students and teachers, it can be determined that the problems just can be answered by collecting the data and information in the field. It could provide the students with the real orientation and also help them to focus their attention to something that must be seen. The problems must be informed so the students can be understood. The students must be trained not only the things that they often see, but also the things that is strange by them, the same and the new thing, and also the same and the different things.  The writing descriptive task will encourage the students to search and make a note about the feature and the whole parts of the object, for example a specific place. The students must observe and make a note about the circumstance and the condition there. Making a good note is making a note what they have seen that is appropriate with the purpose. The students will be familiar to bringing the notes which are easy to bring so they could note what they have seen. The students can use what they have learned after they have collected and making notes what they have observed. Then, the students will be able to answer the questions and to solve the problems. Sometimes the questions arise so that it can encourage them to go to the field to search information.  2) Conducting the training what is allowed or not when the field trip is held.  Field Trip is held by an individual or a class. The trip might be a survey to focus something which was determined before hand. The purpose of this activity 



47  is to give a concrete orientation to the students. They should know where they will go and what they should do. The teachers divide the students into some groups to do an observation in the field. They must discuss how to see everything that must be seen, how to make the observation, and how to make a note about what they have seen and learned. The students must also discuss to interpret what they have seen in the field so that they can understand the condition in the field.  3) Follow up.  The application of what have been learned is the next activity. A field Trip will be effective if what was done in the field is discussed, evaluated, and applied in the classroom. An analysis of the field trip must be held as soon as possible after it is over. The students make a trip evaluation which suits the purpose of teaching that was determined in the time of planning phase. The important thing is getting the specific attention and then the students make some notes about the faults done in the trip.  The students’ attitude must be controlled well by teacher. The teacher asks the students to write a descriptive text based on the object that they have observed in the field. The evaluation of the Field Trip result is to measure how far the students get the understanding of the object observed and the problem faced. It is also important to take the side result of what is expected from the success of the Field Trip. It might be the self-motivation of students to make the project as the product of the field study which have arisen their interest. According to Kartawidjaja (1988:48), there are the advantages and the disadvantages directly or indirectly in this technique. The use of Field Trip 



48  strategy has some main advantages. They have a positive effect on learners’ motivation.  Firstly, Field Trips are claimed to bring students nearer to the learning object, because this method leads the students to direct experience. It can stimulate them to get the real information based on the object which is observed in the field. Secondly, the experience of Field Trip might be the base of the other learning activities. By the experience in the field, the students are motivated to learn more. Thirdly, Field Trip can influence the students to be aware of the environment. It enables learners to develop their thinking about what is going on in their world around. Fourthly, field trip can develop the lesson in class to the reality. It enables the students to learn the lesson not only the theory but also the reality which is happening in the daily life. Fifthly, Field Trip gives interlude in a boring class. It enables the students to get different nuances when they learn because this strategy bring them to outside activities. They can explore their ideas by observing the object in the field. Finally, Field Trip  influences the students to get the answer of the problems and the questions through seeing, hearing, trying and bearing to the object directly. However, the field trip also has disadvantages. First, it requires responsibility that involves any part and all of permissions. Second, sometimes the students’ discipline becomes problematic. Third,  transportation is hard to get and almost expensive. Fourth, it requires serious monitoring. Fifth, if it is not planned seriously, the result will not be useful and it takes worth time of learning activity. Sixth, the improper plan can impress that this method is not effective. 



49  Seventh, if Field Trip is often held, it could disturb the coverage of materials to be taught. Eighth, wrong transportation can cause an accident to happen on the way. Kartawidjaja (1988: 48-49) also states some techniques of  holding the Field Trip in order to that the activities will be run well. Therefore, the problems which are explained above must be reduced as minimally as possible.  (1) Field Trip should be well planned.  (2) Transportation should be organized properly.  (3) The teacher must believe that the field trip has high educationa values which directly relate to what is taught in class.  (4) In the planning process, the teacher should visit the object area and talk about it there.  (5) Permission  should be obtained from  the school principal.  (6) Permission should be obtained from the students’ parents.  (7) The teacher must explain to the students the objective of Field Trip such as what should be learned and what should be seen.  (8) The teacher should monitor or supervise  the students while a field trip is in progress. (9)  Minor incidents need to be handled professionally, so what is not intended should not happen.  (10) What have been learned in the field must be reviewed and evaluate in the class. Field trip gives the chance for students to see the reality of world in the real situation and condition so it would build up social attitude and students’ positive way of thinking. 



50  
2.10 Double Entry Diary Strategy  Writing about the details of their lives can put them into an intimate relationship with writing, and let them see how powerful writing is, and how much insight writing can give them into their daily experiences” (Leonhardt, 1998, p.47). According to McGee and Richgels, there are three main reasons that journal writing is beneficial. (1) Writing in personal journals strengthens students’ writing fluency and expression. It allows them to take the risk of conveying their thoughts and ideas in writing without concern for writing mechanics. (2) Teachers can use journal entries for diagnosis of writing ability. Using students’ journal entries in order to assess, will provide more accurate information than practice workbook pages since journal entries are the students’ most natural and authentic form of writing. (3) It fosters authentic communication. In interactive journals (students write in an interactive journal, then the teacher or a peer reads their entry, responds in writing and returns it), students can use writing for the genuine purpose of communicating with their teacher or with their peers (McGee & Richgels, 2004).  Piazza explains that a “journal” is literally a “book of days.” Journals can take many forms including a spiral notebook, a diary with a lock and key, a three-ring binder, a calendar book, or a commercial keepsake journal. Technology is being incorporated into journal writing, with many journaling websites that require a username and password. These interactive journaling websites provide a suitable option for many writers. While there are differences between the journal as a book, a personal space for thoughts, and the writing that takes place inside of 



51  it, most often the word journal refers to both (Piazza, 2003). Tompkins (2002) points out that, elementary students write in journals for many of the same reasons that public figures, and other adults do, and that is to document significant events in their lives and to share information with others. Journal writing can also be used in an elementary classroom to develop writing fluency, practice writing conventions, handwriting skills, as well as spelling high-frequency words (Tompkins, 2002). Tompkins states that, “Some of the purposes of journal writing are to: record experiences, stimulate interest in a topic, explore thinking, personalize learning, develop interpretations, wonder, predict, and hypothesis, engage the imagination, ask questions, activate prior knowledge, assume the role of another person, and to share experiences with trusted readers” (Tompkins, 2002, p.232).  To encourage children to want to write in their journals, Moore-Hart (2010) suggests that teachers can allow students to make choices in their writing, have a printrich classroom, be a positive role-model for reading and writing, provide students with the opportunity to orally share their writing with peers, focus on the process rather than the product, avoid highlighting students’ mistakes, and respecting and taking sincere interest in students’ ideas. Journals should not be marked up with red pens and have corrections. If the teacher chooses to write anything in students’ journals, it should be positive responses and reflections. Young children who make squiggly marks and scribbles need to have teachers comment, “Tell me about your writing.” They need to know that what they have created is valued (Moore-Hart, 2010). Pieces from students’ journals, that are 



52  chosen by the student as the piece that they are most proud of, can undergo the writing process, and eventually be published. Not all journal entries are meant to be published, because journals are often a place to rehearse writing (Moore-Hart, 2010).  Students create a double-entry diary by dividing each page of their diary into two columns and they write different types of information in each column. Often times, they can choose to write quotes from a story in one column and their reactions to the quotes in the other. An alternative way is to write predictions to a story in one column and what actually happened in the other (Tompkins, 2002). Piazza states that several excellent professional articles on double-entry journaling describe variations, including; questions/answers and keywords/meanings (Piazza, 2003). “Through this type of journal, students become more engaged in what they are reading, note sentences that have personal connection, and become more sensitive to the author’s language” (Tompkins, 2002, p.240). When the Double Entry Journal is first introduced to a class, the teacher should use an overhead to model how to use this type of graphic organizer with a familiar book. The teacher would model by reading a few passages from the book, then stopping to write when something in the book prompts her to ask a question. After the teacher finishes writing an entry for the students to see, he/she should read several more passages and then have the class implement what they have just observed (Piazza, 2003). The Double-Entry journal helps make the connection between reading and writing. Students may be encouraged to read books by the same author and comment on writing style, topics, or characters. Also, they could read the same 



53  book more than once, each time using a different quote or prompt from the book in their journal. When students write double-entry journals, they can use fictional and nonfiction material. For a nonfiction reading, students could use their journal to list concepts in one column and definitions or examples in the other (Piazza, 2003).  
2.11 Related Studies Related studies require some previous studies conducted by other researchers which are relevant to this research. According Wayne (2015), related studies are used to demonstrate the applicant’s grasp of the subject area, establish to current status of field and indicate how the research advances knowledge in its area.  The following are related studies carried out by different researchers: a) Tony Roltgen (2008) conducted a study entittled “Will Reciprocal Teaching and Double Entry Journals Increase the Comprehension of My Struggling Seventh Grade Students?”. The purpose of this study was to determine whether Reciprocal Teaching and Double Entry Journals would increase the comprehension of my seventh grade students. The study was conducted over four weeks in a regular classroom setting. Each reading strategy was introduced and modeled extensively by the teacher before the students were required to performthem in a group setting or individually. Their progress was monitored by observations, graphicorganizers, reading journals, and pre- and post-tests. The pre-test and post-test data showed that there was an increase in students’ comprehension. Students’ Stanford 



54  10 Assessment revealed the class made 150% growth over a nine month period. The students not only made gains intheir comprehension, but also in their ability to work in groups, discuss literature, and motivation. b) Vitoria Isabel (2010) carried out a study entitled Dialogue Journals: A Way to Encourage Emergent Writers. In this research she found many benefits from her the mini-case study. She said that Dialogue journals provided for her students, a model of correct writing and spelling. When trying to spell a word, they would often look back to my response for the correct spelling. They also provided an audience for her students, which allows for an authentic writing experience. Through the conversational like tone of the journals, a relationship was formed between her students and her. Our relationship positively impacted their comfort with writing. Since there were no red pens or corrections involved in our dialogue journals, the students were able to become more comfortable with their writing, thus minimizing their writing anxiety. Lastly, the sense of audience that my students had gave them meaning and purpose for writing. Once they had meaning and purpose they were more motivated to write. c) Meagan (2011)  did a study entittled “Connecting Field Trip and Classroom Learning: Evaluating The Utility of A Museum-Based Framework in An Environmental Education Context”. This study focused on evaluating the usefulness of the Framework for Museum Practice (FMP) to an environmental education context in three ways: determining the theoretical alignment of the FMP to national standards for 



55  environmental education materials; studying the theoretical agreement of teachers visiting CWES with principles of the FMP; and examining the actual use of FMP principles by teachers in conjunction with their CWES field trips. This case study found that the FMP was a useful tool in the environmental education context of the Central Wisconsin Environmental Station with a few caveats. After analyzing the alignment of the FMP to national environmental education guidelines, the FMP was found to be a straightforward set of principles that are similar in scope to many of the guidelines set by NAAEE to ensure the creation of quality environmental education materials. The FMP already encompasses the NAAEE themes of depth, skills building, instructional soundness and usability. However, when using the FMP as a guide, environmental educators still need to be aware of the elements of fairness, accuracy and action orientation in the materials they create to support Field Trips. d) Jennifer (2011) carried a study entitled Learning Trip: Using the Museum Field Trip Experience as a Teaching Resource to Enhance Curriculum and Student Engagement. The purpose of this study was to identify various ways on how museums could become the resources to enhance curriculum and lesson plans for teachers, and review the impact of such resources on student engagement and learning. Four key elements were identified that needed to be in place in order to have a successful and meaningful Field Trip experience at a museum. These four elements were pre-planning, interaction, task-oriented activities and follow-up. This study outlined how 



56  to incorporate these four elements and outline the specific ideas behind what makes each step successful in this unique learning experience. e) Anilla Fatima (2011) did a study entittled “The Need and Importance of Field Trips at Higher Levelin Karachi, Pakistan”. This study identifies the importance of educational field trips at higher level in different universities of Karachi. This study was carried out through a survey. The population of this study was the students and teachers of both government and private universities. The ideas and views of male and female students and teachers were sought out regarding the importance of educational Field Trips at higher level. One hundred and fifty respondents including 50 teachers and 100 students were randomly selected. The questionnaire was used as a research instrument which consisted of 28, 28 items, collected data was analyzed by using simple percentage method. Majority of the respondents had a view that educational Field Trip is helpful to cope up with advance learning. A large number of respondents opinioned that educational Field Trip help to give a practical approach for the curriculum and it is helpful to develop more interest in learning among students. f) Hooshang Khoshima (2014) undertook a study entitled “The Impact of Teaching Grammatical Structure on the Writing Ability of Iranian Students”. This study aimed to examine the effect of teaching grammatical structures on developing writing ability of Chabehar high school students. The research identified some effective strategies in improving student’s writing ability. Twenty subjects were assigned in one group and were 



57  pretested/ post tested in the writing section. To obtain information of the effect of this model, some grammatical structures including conjunctions, adjective clause, adverb clause and noun clause were taught to the learners. The topic of composition was to describe their town. The items which were considered to rate were length and rate in subordinate conjunctions, transitive adverbs, coordinate conjunctions, connectors in composition. The results showed that teaching grammatical structures affects writing ability and there was a meaningful improvement compared with the beginning of the research. g) Monirosadat Hosseini (2013) conducted a study entitled “The Importance of EFL Learners' writing Skill: Is there any Relationsip between Writing Skill and Content Score of English Essay Test? Achievement test scores were used to diagnose the strengths, weaknesses, and a basis for awarding prizes, scholarship, or degrees. They were also used to evaluate the influences of the course of the study, teachers, teaching methods, and other factors considered to be significant in educational practice. Still, sometimes there was a gap in the score of essay tests and the existing knowledge of examinees. In the rescent study, the relationship between writing skill and the academic achievement of Iranian EFL students was examined to find a logical connection between them. The results of four final exams as content scores were examined and scored again in term of writing ability in analytical scoring scheme according to IELTS criteria. Then the average of two sets of scores was calculated by two raters and 



58  was compared with the content scores of the same tests. The results showed that correlation between content score of all students and their writing skills was at 0.01 level of significance. The results showed that there was a strong relationship between EFL students' degree of content score and their writing skill. h) Saptiana (2013) carried out a study entitled “Improving Students’ Writing Ability of Descriptive Texts Through Field Trip At SMA N 1 Godean”. This action research was aimed to improve the students’ writing skills of SMA N 1 Godean in Class X.A through the implementation of field trip. The subjects of this research were 36 students of Class X.A. The data of this study were qualitative and quantitative. The qualitative data which were in the forms of field notes and interview transcripts were obtained by observing the teaching and learning process during the implementation of the actions and interviewing the students and the collaborator about the implemented action. Meanwhile, the quantitative data were gained through the pre-test and post-test, The findings were supported by the means of the students’ writing scores which improved from 9.6 in the pre-test to 13.6 in Cycle 1 and 15.6 in Cycle 2, and finally to 16.2 in the post-test.  i) Fransisca & Zainuddin (2012) conducted a study that aimed at investigating the effect of applying Brainstorming Technique on the students’ achievement in writing descriptive paragraph. The researcher selected 60 students who were assigned to two groups; experimental and control. The researcher used an achievement essay writing to collect data. 



59  The results showed that Brainstorming Technique significantly affected the students’ achievement in writing descriptive paragraph. j) Rao (2007) did a study that aimed to investigate the effects of training in brainstorming strategy on learners' performance and perceptions about writing. Two complete classes of sophomores in a Chinese university received instruction in brainstorming and there was one control group. The researcher applied an attitudinal survey. The results indicated that the students felt positive about the brainstorming strategy and they also revealed that EFL teachers in universities or colleges should move from a product-based approach to a process-focused approach in their teaching of writing as the latter may contribute towards activating students' thinking and creating ideas for a writing task. The relevant studies above indicates that those strategies are useful to increase students’ achievement and make students active in learning process in teaching writing. The strategies have positive responses in writing because it can improve students’writing ability. Since the previous studies showed the improvement of students’ achievement and made the students active in learning process, through this strategy or technique, it is expected that in this research this strategy or technique also improve students’ writing ability. Although several researchers have conducted research by using student’s achievement and make students active in learning process, none of them carried out a study dealing with these two strategies or techniques in writing.   



60  
2.12 Operational Concept and Indicators To avoid misunderstanding and to give guidance in collecting data in this research, this part is expressed in the operational concept. It is an important element in scientific study, because it is still operated in an abstract form of the research planning which must be with the particular words in order to be easy to measure empirically and clatify briefly the variable used in this research. There are three variables in this research, i.e.  variable X that is Field Trip strategy and Double Entry Diary strategy and variable Y that is students’ writing ability, especially the grade tenth students of SMK Nurul Falah Pekanbaru. The operational concept in this research is presented in the table below:     
2.12.1 Indicators 

 

 

Figure 2.1 Treatment of Field Trip and Double Entry Diary 
 a. Field Trip Strategy The indicators of using “Field Trip” strategy are as follows: (1) Field Trip should be well planned.  Independent Variable (X)  Field Trip (X1)  Double Entry Diary ( X2) Treatment of Field Trip and Double Entry Diary Dependent Variable (Y) Writing ability (Y1) 



61  (2) Transportation should be organized properly.  (3) The teacher must believe that the field trip has high educationa values which directly relate to what is taught in class.  (4) In the planning process, the teacher should visit the object area and talk about it there.  (5) Permission  should be obtained from  the school principal.  (6) Permission should be obtained from the students’ parents.  (7) The teacher must explain to the students the objective of Field Trip such as what should be learned and what should be seen.  (8) The teacher should monitor or supervise  the students while a field trip is in progress. (9)  Minor incidents need to be handled professionally, so what is not intended should not happen.  (10) What have been learned in the field must be reviewed and evaluate in the class. Field trip gives the chance for students to see the reality of world in the real situation and condition so it would build up social attitude and students’ positive way of thinking. b. Double Entry Diary 1. The teacher does brainstorming activities that can activate students’ background knowledge. 2. The teacher introduces the topic of the lesson that will be learned. 3. The teacher guide the students to participate in discusing the topic. 



62  4. The teacher show the students some pictures related to the descriptive text. 5. The teacher introduces Double Entry Diary to the students. 6. The teacher explains the language features and generic structures of descriptive text. 7. The students write a descriptive text by using Double Entry Diary strategy. 8. The teacher and students conlude the material about descriptive text.  
2.13 Assumption and Hypothesis 

2.13.1 Assumption In this research, the researcher knows that there are many techniques which   teachers can use in the teaching learning process to build the students’ skills to to use English. It is assumed that Field Trip and Double Entry Diary are suitable strategies in  teaching writing to develop the students’ writing ability. 
2.13.2 Hypothesis There are two kinds of hypotheses in this research, null hypothesis and alternative hypothesis. The research hypotheses are formulated as in the following: Ho1 : There is no any significant difference of the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru before being taught by using Field Trip strategy and before being taught by using Double Entry Diary strategy. 



63  Ha1 : There is a significant difference of  the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru before being taught by using Field Trip strategy and before being taught by using Double Entry Diary strategy. Ho2    : There is no any significance difference of  the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru before and after the use of Field Trip strategy. Ha2   : There is a significance difference  of  the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru before and after the use of Field Trip strategy. Ho3   : There is no any significant difference of the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru before and after the use of Double Entry Diary strategy on students’ writing ability. Ha3   : There is a significant difference of the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru before and after the use of Double Entry Diary strategy. Ho4 : There is no any significant difference of  the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru students’ writing ability after being taught by using Field Trip strategy and after being taught by using Double Entry Diary strategy. Ha4 : There is a significant difference of  the writing ability of the tenth grade students of SMK Nurul Falah Pekanbaru  after being taught 



64  by using Field Trip strategy and after being taught by using Double Entry Diary strategy.  


