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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoritical Framework 

1. The Nature of Motivation  

Motivation is the only thing that will lead people to do something 

better. Students can study well if they have the good motivation that 

encourages them. Davis (2003, p. 407) said that motivation to achieve a 

goal occurs when people are confident that they can perform the activity 

successfully with a reasonable amount of effort (high expectancy) or learn 

from their failure (mastery) that the activity or its outcome is worthwhile 

(high value). Motivation to achieve a goal will only occur if the goal has 

value in the form of direct or indirect benefits in performing a task. 

Activities are valued because they are associated with certain personal 

qualities, are seen as a means to achieve a desired goal, or bring pleasure 

and enjoyment.  

Hidi (2007, p. 164) said that the more successful a student is in the 

learning process, the more engaged and the less avoidant the student 

becomes in future learning activities, thus increasing the likelihood that the 

success will persist and observers will infer that the student is “motivated 

to learn.” At the same time we acknowledge that motivational processes 

have been investigated less than cognitive processes in development of 

writing skill  and research on the specialized instructional tech- niques for 

students with writing disabilities is necessary but not sufficient. Two 
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motiva-tional factors that should be investigated in students with writing 

disabilities are interest and self-efficacy. 

According to Emily (2011, p. 32), educators interested in assessing 

motivation in the context of classroom learning will need to identify or 

design tasks with characteristics designed to optimize the likelihood of 

observing students’ motivation. An important point to note is that because 

the expression of motivation is so strongly related to the classroom 

assessment environment (through self-efficacy, goals, attributions, and the 

effect of evaluation on students’ willingness to approach challenging 

tasks), suggestions for measuring or assessing students’ motivation tends 

to mirror the suggestions for fostering motivation in the classroom. 

As Santrock (2007, p. 509) observed that a student who doesn’t 

have a motivation will not have hard effort to learn, whereas a student who 

has strong motivation will be happy to go to school and easy to absorb the 

learning process. Based on the idea above, students will be successful if 

they have strong motivation and it is the key factor of how to achieve 

ability in learning subject including in writing term. So, it is very 

important for the success of the students in order to be able to learn 

English well.  

As Saundra (2012, p. 344) observed thet there are different types of 

motivation. When the motivation leads to an outcome that is outside of the 

self, it is called extrinsic motivation. In contrast, intrinsic motivation is the 

type of motivation in which a person performs an action because the act 

itself is fun, rewarding, challenging, or satisfying in some internal manner. 
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Both outcome and level of effort can vary depending on the type of 

motivation. 

According to Duan (2011, p. 240), motivation, especially intrinsic 

motivation will promote better performance in language learning. 

However, few researches had been done on motivation in naturalistic 

world, especially in the field of writing, which offered alternative 

foundation for the major part of this paper: how to increase and how to 

maintain intrinsic motivation in pre-writing, online writing, and post-

writing stages respectively. Preparing tentative readership, changing 

learner-centered role, encouraging peer evaluation with the aid of some 

motivation awareness activities are essential ways to increase and maintain 

motivation. 

2. The Nature of Writing 

Writing is a process to produce a set of sentences to put the ideas 

together into a meaningful text. As we know writing is an activity done by 

the students, which cannot be produced if the writer does not have ability 

to master the components of writing in which she or he must be able to 

understand about the components.  

five components of writing that must be noticed by writer in a 

writing composition: 

1) Content 

Content is one of writing components that discusses about how 

the writers develop the ideas and shows knowledge of the subject 
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discussed. The writer needs to present all of the information in written 

language communicatively. Content discusses about ideas that have 

been written. It is discussed about how the writers can think creatively 

and develop their thought to gather all information into communicative 

message. 

2) Organization 

Organization is one of components in writing that tells about 

the systematic of the text. It is important for a text to have form 

(organization), which means that all of the sentences in it discuss only 

one main idea, the text has to have good form.  

3) Vocabulary  

Vocabulary is necessary for writers to become conscious of 

word, to consider their meaning, to enjoy their sounds and to respect 

theirs. In order to write well, the ability in choosing and using the 

appropriate vocabulary should be known by the students.  

4) Language Use 

Language use is the creation or interpretation of intended 

meanings. In making a good writing; grammar is important to be 

mastered, because grammar is basic to be understood by the students. 

It will help the students to compose a text.  

5) Mechanics  

It tells about punctuation, capitalization and spelling. 

Mechanics include some matters, such as spelling, punctuation and 
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capitalization. Spelling is important to make meaningful writing. 

Punctuation is a command for the reader to know how to read the text.  

Capitalization is according to Brown (2003, p. 220-221), there are 

two kinds of writing skill, namely: 

1) Microskills 

a) Produce graphemes and orthographic patterns of English. 

b) Produce writing at an efficient rate of speed to suit the purpose. 

c) Produce an acceptable core of words and use appropriate word 

order patterns. 

d) Use acceptable grammatical systems (e.g., tense, agreement, 

pluralization), patterns, and rules. 

e) Express a particular meaning in different grammatical forms. 

f) Use cohesive devices in written discourse. 

2) Macroskills 

a) Use the rhetorical forms and conventions of written discourse. 

b) Appropriately accomplish the communicative functions of written 

texts according to form and purpose. 

c) Convey links and connections between events, and comunicate 

such relations as main idea, supporting idea, new information, 

given information, generalization, and exemplification. 

d) Distinguish between literal and implied meanings when writing. 

e) Correctly convey culturally specific references in the context of the 

written text. 
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f) Develop and use a battery of writing strategies, such as accurately 

assesing the audience’ interpretation, using prewriting devices, 

writing with fluency in the first drafts, using paraphrases and 

synonims, soliciting peer and instructor feedback, and using 

feedback for revising and editing. 

After knowing the micro skills and the macro skills, the writers 

have to know two kinds of  writing skill. Transform the ideas into writing, 

it needs to be learned and practiced through experience because writing 

involves formulating new ideas and composing process. Composing 

process needs several stages, such as planning, drafting, revising, editing, 

and finished product. In line with the statement, Harmer (2002, p. 325-

327) asserted that there are some processes of writing, they are: 

1) Planning 

In the planning phase, there are some things that should be 

considered by writers. These comprise the purpose, audience, and 

content structure (or the sequence of the facts, ideas, or arguments 

included) of their writing. 

2) Drafting 

The drafting phase refers to the writers’ first version draft in 

which writers have manifested what they have planned into a text, yet it 

may still require some revisions. 

3) Editing 

The editing phase covers the activity of reflecting and revising 

of what writers have written. It may be done by the writers themselves 
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who read or reflect their appropriateness of their writing in terms of the 

ideas, information, grammatical structures provided in their writing; or 

this reflecting and editing phase may also be done by other readers who 

are sometimes called by editors to help give some suggestions, 

comments, and corrections of their writing. 

4) Final version (draft) 

The final version is the last product of the writing that has 

followed some processes starting from planning to editing. Also, it is 

the draft that is ready to be sent to the intended audience. 

 Finally, the writer concludes that to produce a good piece of 

writing requires knowledge about the aspects of writing in order to 

produce the ideas needed in writing process. In text writing, topic interest 

can include both a situational and an individual interest, according to the 

task type and situation. Some research studies have found that an inter- 

esting topic does not always produce improvement in written text. Only 

when topic knowl-edge and topic interest are both present that can make 

an improvement in written performance being hypothesised. 

3. Descriptive Text 

a. Definition of Descriptive Text 

According to Zemach and Rumisek (2005, p. 25), a descriptive 

text explains how someone or something looks or feels. In a 

descriptive text, there are identification and description part. 

Identification is also called introduction part, it is the part of text that 
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introduces the character. Description in writing is the process of 

creating visual images and sensory impression through words. 

Description is a part of another piece of writing and is used 

toinform an audience about how something or someone looked or to 

persuade an audience to see something from the writer’s point of 

view. Then, its purpose is to describe and reveal a particular person, 

place, or thing. Descriptive text stretches out much information about 

certain people, things, and place clearly and detail. So, it can be 

concluded that descriptive text is a text that tells about what a person 

or a thing is like. 

b. The Generic Structure of Descriptive Text 

The structure of descriptive paragraph follows some particular 

stages; the begining, the middle, and the last part of the text.  

The generic structure of descriptive text is shown in the 

following table: 

Table II.1 

Generic Structure of Descriptive Text 

Generic Structure Function 

Identification   It is a statement or a short paragraph that identifies 

the object that is going to be described. 

 It is usually interesting and able to provoke the 

readers  to be eager to read the text. 

Description   It may consist of one or several paragraphs. This part 

is used to give sufficient description about the object 

as mentioned in the identification part. 

 The description of the object can be done according 

to different angels, such as size, length, strength, 

color, height, condition, of the location, weather, 

qualities, shapes, etc. 

 

c. Language Features 

Language features of a descriptive text are: (1) use of particular 

nouns (My English teacher, Andini's cat, My favourite place); (2) use 
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of detailed noun groups to provide information about the subject (a 

very beautiful scenery, a sweet young lady, very thick fur); (3) use of a 

variety of types of adjectives (strong legs, white fangs); (4) use of 

relating verbs to provide information about the subject (My mum is 

really cool, She has long black hair); (5) use of thinking and feeling 

verbs to express the writer’s personal view about the subject or to give 

an insight into the subject’s thoughts and feelings; (6) use of action 

verbs to describe the subject’s behavior (It eats grass, It runs fast); (7) 

use of adverbials to provide more information about this behavior (fast, 

at tree house); (8) use of similes, metaphors and other types of 

figurative language, particularly in literary descriptions (John is as 

white as chalk); and (9) Use simple present tense (I love my cat). 

Descriptive text is often used “be” and “have”. Tense which is 

often used is simple present tense. However, sometimes it uses Past 

Tense if the thing to be described doesn’t exist anymore.  

d. Example of Descriptive Text  

My Favorite Teacher 

At school, I have a favorite teacher. My favorite teacher’s name 

is Ms.Melgis. I have some reasons why I choose Ms.Melgis as my 

favorite teacher. First, she is so beautiful and cute. She has round facial 

shape, black eyes, pointy nose, small lips, thin nose, slim body, normal 

height, and Asian complexion. Second, she has more than one skills, 

like good listening, speaking and writing class. When she is teaching in 
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my class, she always gives spirit and never makes my friends bored. 

Finally, she is religious woman. She is wearing long veil, not tight 

dress, like Malay people.  I’m sure many men fallin love with her. 

Based on the explanation before, identification and description 

are generic structure of descriptive text that helps us to make a good 

descriptive text. 

4. The Correlation between Motivation and Writing Ability 

Motivation is the important aspect in succeeding the foreign 

language learning. Peter (2008, p. 69) said that motivation is the driving 

force in the formation of higher cognitions, not only it is necessary, but 

also because where it appears directs their content, structure, system and 

use. The example of content is most obvious. If a child or adult is 

interested in a topic, and is motivated to pursue it, they will know a lot 

about it.  

According to Boscolo and Hidi (2007, p. 4-5), the initial scarcity of 

studies on the motivational aspects of writing is not surprising though as 

most motivation researchers have been mainly focusing on students’ 

general orientation to learning (e.g., learning goals, intrinsic and extrinsic 

motivation, expectancy, self-efficacy), rather than on students’ approach to 

specific disciplines. Moreover, in the area of writing, the powerful 

cognitive approach has privileged the investigation of cognitive processes, 

which has influenced the teaching of writing and resulted only in an 

implicit concern with motivational problems.  
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Thus, over the past two decades, teachers have been more 

concerned with how to improve children’s ability to write than with how 

to increase their interest in writing. The socio-constructivist research, 

representing the other powerful approach to writing, tends to neglect 

motivational aspects of writing as it assumes that motivation is inherent in 

writing as an authentic activity. 

As Westwood (2008, p. 6-7) said that instrinsic factors that may 

inhibit literacy learning in individual students include weak cognitive 

ability (general intelligence), deficiencies on relevant psychological 

processes (such as working memory and visual or auditory perception) and 

attitudinal and behavioral aspects (such as motivation, concentration and 

attention to task). 

According to Hidi (2007, p. 11), there are two main meanings of 

motivation in writing related to movement: the writer’s reason, goal or 

motive to write, and the effect or movement in his or her writing produces 

on a reader.It means that in implementation of teaching and learning 

process of writing needs motivation as the strength to trigger students to 

write. Meanwhile, students’ motivation to write is probematic for many 

different reasons.  

According to Boscolo and Hidi (2007. p, 259-260), the nature of 

writing itself, is the characteristics, knowledge, and skill levels of the 

individual learner, and the context of the writing effort. Based on the 

explanation above, it is clear for us that affective is important in EFL/ESL 
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learning process in the classroom. Because affective is one of the factors 

needed, should be seen and supposed in learning process.  

 

B. Relevant Research 

The relevant research that is taken by the researcher in this research is 

the research entitled“The Correllation Between Students’ Self Esteem And 

their Ability in Writing Descriptive Text at State Senior High School 2 Kerinci 

Kanan” by Raudhatul Hasanah, graduated from English Education 

Department at State Islamic University of Sultan Syarif Kasim Riau in 2015. 

This study used a quantitative approach with correlation method and analyzed 

by mean of product moment correlation through SPSS 17.0. It was conducted 

at State Senior High School 2 Kerinci Kanan. The writer collected the data by 

using two test, those are test for  “students self esteem” as variable X to get the 

data about students’ self esteem and students’ ability in writing descriptive 

text as variable Y  to know the students’ ability in writing State Senior High 

School 2 Kerinci Kanan. 

 The result showed that there was a significant correlation between self 

esteem and students’ ability in writing descriptive text at State Senior High 

School 2 Kerinci Kanan. This correlation was showed by the significant score 

0.01 where the α (alpha score) 0.05 was higher than the significant score 0.01. 

Besides, their coefficient correlation was 0.739 ≥ 0.329 in significance level of  

5% and 0.424 significance level of 1%. From the result, it could be concluded 

that there was a significant correlation between self esteem and students’ 

ability in writing descriptive text at State Senior High School 2 Kerinci Kanan. 
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The second relevant research was conducted by Rismayanti entitled 

“The Correlation Between Students’ Motivation in Writing English their 

Vocabulary Mastery at Tri Bhakti Senior High School Pekanbaru”. She 

graduated from English Education Department at State Islamic University of 

Sultan Syarif Kasim Riau in 2015. It was a correlational research. The sample 

was 144 students of the tenth grade at Tri Bhakti Senior High School 

Pekanbaru. The instruments in collecting the data were tests. The tests were 

used to collect the data of students’ motivation in writing English and their 

vocabulary mastery. To analyze the validity of data, she used SPSS 16.0 

program for windows. The results of the research showed that there is a 

correlation between students’ motivation in writing English and their 

vocabulary mastery.  

It is positive significant correlation between students’ motivation in 

writing English and their vocabulary mastery at the tenth grade of Tri Bhakti 

Senior High School Pekanbaru. The alternative hypothesis was accepted at 5% 

significance level (0.361). The coefficient of r observed in the correlation 

between students’ motivation in writing English and their vocabulary mastery 

was 0.9321. So, there was a positive correlation Regarding the result of the 

research, it can be concluded that vocabulary mastery has positive contribution 

toward students’ motivation in writing English.  The research conducted by 

Rismayanti is different from this present research, the researcher tried to find 
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the significant correlation between students’ learning motivation and their 

ability in writing descriptive text. 

 

C. Operational Concept 

The operational concept is used to clarify the literature reviewed in 

order to avoid misunderstanding and misinterpreting.  Because the operational 

concept is still in abstract form, so it should be interpreted into particular 

words in order to make it easier to measure.  There are two variables used, 

they are variable X as the indipendent variable and variable Y as the 

dependent variable. In this research, variable X refers to students’ learning 

motivation and variable Y refers to students’ writing ability. 

Ur (2009, p.275) stated that the indicators of variable X (students 

motivation in learning English) are as follows: 

1. The students have attentive interest and participate in classroom activities. 

2. The students are willing to do the task assignment. 

3. The students have an effort to do the difficult task. 

4. The students are active in learning English task. 

5. The students have a need to achieve success in learning English. 

6. The students have a high aspiration and ambition in learning English. 

7. The studens are very aware of the goal of learning activities. 

8. The students consistently invent a high level of effort in learning. 

9. The students aare willing to keep their persistence to learn English. 

10. The students are not disturbed or frustrated in learning activity. 

11. The students’ efforts have appropriate direction. 

Meanwhile, the indicators of variable Y (students’ ability in writing 

descriptive text) were taken from syllabus as shown in the below: 
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Table II.2 

Indicators of Students’ Ability in Writing Descriptive Text 

 

1 Content Students are able to write a descriptive text 

2 

Organization: 

a. Identification 

b. Description 

Students are able to put organization of descriptive text in 

their writing descriptive text 

3 Vocabulary 
Students are able to use appropriate vocabulary in their 

writing descriptive text 

4 

Language Features: 

a. Action Verb 
b. Transitional word 

c. Present Tense 

Students are able to use language feature in their writing 
descriptive text 

5 Spelling and Punctuation 
Students are able to use spelling and punctuation 

correctly in their writing descriptive text 

 

 

D. Assumptions and Hyphothesis 

1.  Assumptions  

In this research, the researcher would like to offer some 

assumptions as follows: 

a. Every student has different level of motivation. 

b. Every student has different achievement in writing ability in 

descriptive texts. 

c. Motivation is an important affective factor in which it has important 

role in students’ achievement. 

2. Hyphothesis 

a. Alternative Hyphothesis (Ha) : There is a significant correlation 

between  students’ learning motivation and their ability in writing 

descriptive texts at the Tenth Grade of State Senior High School 7 

Mandau. 
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b. Null Hypothesis (H0) : There is no significant correlation between  

students’ learning motivation and their ability in writing descriptive 

texts at the Tenth Grade of State Senior High School 7 Mandau. 


