
 
 

CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework 

1. The Nature of Reading Comprehension 

Reading is both process and product. It involves the interaction 

between and the reader and the text – how the reader is deciphering 

the writing on the page, what the reader is thinking about while 

reading, and how the reader is monitoring his or 

heading.(McKay,2006, p. 224 Alderson,2000). Yet, reading is not 

simple. Reading is an active process that requires a great deal of 

practice and skill. Furthermore, Chesla (2001, p. 3), explained that to 

understand and remember what you read, you need to be an active 

reader. People often think of reading as a passive activity. After all, 

you’re just sitting there, looking at words on a page.  

According to Kalayo and Fauzan (2007, pp. 113-115), reading is an 

interactive process that goes on between the reader and the text, 

resulting in reading comprehension. Reading comprehension results 

when the reader knows which skills and strategies are appropriate for 

the type of text, and understand how to apply them to accomplish the 

reading purpose. 

The reading comprehension is thus much more than decoding. 

Reading comprehension is resulted when the reader knows which 
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skills, techniques and strategies are appropriate for the type of the text, 

and understand how to apply them to accomplish the reading purpose. 

In many reading instruction programs, more emphasis and time 

may be placed on testing reading comprehension then on teaching 

readers how to comprehend. Monitoring comprehension is essential to 

successful reading. Parts of that monitoring process include verifying 

that the prediction being made are correct and checking that readers 

are making necessary adjustments when meaning is not obtained.  

2. The Component of Reading comprehension 

According to Susanti in Miranda (2014, p. 15), There are five 

components that may help the students to read carefully : 

a. Find factual information 

Factual information requires readers to scan specific details. The 

types of question of factual information such as question type of 

reason, purpose, result, comparison, identity, time, and a mount in 

which most of the answers can be found in the text. 

b. Main Idea 

it is very important to know the main idea in each paragraph in the 

text. An efficient reader understands not only the ideas but also 

their relatives. In other words, ideas are super ordinate while others 

are subordinate. 
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b. Reference 

In English, as in other language it would be clumsy and boring to 

repeat the same word of phrase every time. Instead of repeating the 

same words or phrase several time, we usually refer to it rather than 

repeat it. Reference words are usually short and are frequently 

pronouns, such as it, she, it, those, and so on. 

c. Inference 

The important thing needed in reading is understanding. Write 

language efficiently and recognice what can be inferred from their 

sentence. In this case, an efficient reader is able to understand those 

implications. 

d. Restatement 

Restatement are the kinds of question test, which use to measure 

the reader’s ability in analyzing the relationship of idea within a 

single sentence. There are some purposes to improve reading 

comprehension. They are: to enhance understanding of the content 

information presented in a text, to improve understanding of the 

organization information presented in text, to improve attention and 

concentration while reading, and to promote critical thinking and 

evaluate reading material. 
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3. Strategies for Reading Comprehension 

Reading cannot be done in scrambled ways. The readers should 

have good strategies to comprehend the texts they read. Reading 

combines the prior knowledge and the information of the text. In order 

to make the reader comprehend the content of the text, there are some 

strategies which can be used by the readers. Brown (2001, pp. 291-

296) elaborates ten strategies for reading comprehension as presented 

below. 

1. Identify the purpose in reading. 

Reader needs clear and exact purpose of their learning activities 

when they know the aim in reading any single text, they can predict 

and arise their reading motivation. 

2. Using graphemic rules and pattern to aid in bottom-up decoding. 

This is for beginning level students, they connect the written and 

oral language. 

3. Using efficient silent reading technique for relatively rapid 

comprehension. 

This strategy is for intermediate to advance levels. Readers can pay 

attention to the text when they read silently as they need more 

comprehension than graphemic rules. 

 

 

 



15 
 

4. Skimming the text for main idea. 

As the first strategy, the readers are expected to know the purpose 

in reading. Skimming the text may help the readers to find the 

purpose of the text because they have known the main ideas. 

5. Scanning the text for specific information 

In this strategy, the readers have to find more specific information 

stated in the text. The goal of scanning the text is to help the 

readers correlate the information to bear a general topic. 

6. Using semantic mapping or clustering. 

The strategy of semantic mapping, or grouping ideas to meaningful 

clusters, helps the reader to provide some order to the chaos 

(Brown, 2001, p.  308) 

7. Guessing when the students are not certain. 

Sometimes, the teachers should give opportunities to the students 

to guess meanings logically when they do not know the meaning. 

8. Analyzing vocabulary. 

This is how the readers analyze the words in guessing the meaning. 

This makes use of linguistic knowledge. 

9. Distinguishing between literal and implied meanings 

There will be a gap between the readers and the writer in 

constructing meanings of the text because of their different 

background knowledge. Literal meaning is stated in the text so it is 

easily understood by the readers. However, the readers find it 
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difficult to construct implied meanings. They need to find the 

suitable discourse. 

10. Capitalizing on discourse makers to process relationships. 

Readers can get the discourse of the text by finding the discourse 

markers. The discourse markers guide the readers to receive the 

text in logic.  

Those are the strategies for having good reading comprehension. 

The strategies go in line with the two processes; bottom-up and top-

down procedures. So, the students start the reading by having the first 

strategy which is identifying the purpose in reading and end with 

capitalizing on discourse markers to process relationships. The ten 

strategies above are highly required for the reading comprehension. 

4. Reading Comprehension for the Students 

Comprehending the reading text is very crucial thing in reading 

process, because the purpose of reading is to catch the meaning from 

what the readers have read. The ability of reader to understand the 

authors’ message is influenced by their background knowledge.  

Teaching reading will not be successful if the students can only 

read words, without understanding the message being read. In other 

words, whatever we read, it should be understood. 

Department of National Education in School-Based Curriculum 

Syllabus of English (2006) provides the indicators of students’ reading 

comprehension especially in narrative text are as follows: 
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1. The students are able to identify the main idea of narrative text; 

2. The students are able to make  inference of narrative text; 

3. The students are able to find out meaning of certain words of 

narrative text 

4. The students are able to identify generic structure of narrative text 

5. The students are able to locate or identify general or specific 

information such as names of characters, the time of the story or 

the place of the story in narrative text. 

In reading comprehension, the students should have knowledge 

about understanding the reading passage. The common questions on 

the passage in comprehending the text are about the main ideas, and 

details that can be drawn from the passage. If the students understand 

to comprehend the text, of course the process to understand meaning 

run well. 

5. Reading comprehensiom of Narative Text 

The main goal of reading is comprehension. Several writers give 

statements about narrative text. According to Wardiman et al (2008, p.  

93), a narrative text is an imaginative story to entertain people. 

Furthermore, Priyana et al (2008, p. 133) note that narrative text 

focuses on pattern of events with a problematic and/or unepected 

outcome. In addition, Tri (2009, p. 22) stated that narrative text is a 

price of writing that tells a story in order to entertain the readers. The 

purpose of narrative text is to give, amuse or to entertain and deal wtih 
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actual or imaginative experience in different ways. So, based on the 

explanation above, the writer concludes that narrative text is a text 

which retells events or experience in the past. 

According to Anderson (1997, p. 8), narrative text is a piece of text, 

tells a story and, in doing so, entertains or informs the reader or 

listener. Anderson (1997, p. 8) states that the steps for constructing a 

narrative are: orientation Exposition, in this part the readers are 

introduced to the main characters and possibly some minor chracters. 

Some indications are generally given of where the action is located 

and when it is taking place. Then, complication/rising action, in this 

part the complication is pushed along by a serious of events, during 

which we usually use some sort of complication or problem to arise. It 

just would not be so interesting if something unexpected did not 

happen. This complication will involve the main characters and often 

serves toward the form reaching their goal. Next, sequence of 

event/climax, this is where the narrator tells how the character reacts 

to the complication. It includes their feeling and what they do. The 

event can be told in chronological order ( the order in which they 

happen ) or with flashback. The audience is given the narrator’s point 

of view. Then, resolution/talling action, in this part, the implication 

may be resolved for better or worse, but it is rarely left completely 

unresolved (although this is of course possible in certain toes of 
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narrative which leaves us wondering “how did it end”?) and the last 

part is reorientation: it is an optional closure of event. 

There are some charecteristics of narrative text that make it 

different from another text. Susulohadi et al (2008, p. 127) explain 

that narrative text starts with the orientation, which shows the scene 

and introduces the participants. Then, the complication tells the 

readers the crisis that arises. Finally, the resolution tells the readers 

that the crisis is resolved for better or worse. In addition, Sudarwati 

and Eudia (2005, p. 72) stated that the generic structures of narrative 

text are orientation, complication, and resolution. According to 

Priyana et al (2008, p. 133), narrative text has developed in some 

parts, they explain that narrative text has three parts : 

a. Orientation: it sets the scene and introduces the participants and 

characters  

b. Complication: it is a series of complications or crisis points which 

arise in the story 

c. Resolution: the crisis is resolved, for better or for worse 

So, based on the explanation above, the writer concludes in 

narrative text there are three generic structure; orientation, 

complication, and resolution in orientation. The writer introduces 

about the character, place, time, and what the text is talking about. 

Then, in complications the writer tells about what the problem 
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happens in the story. Also, resolution means the problem solving of 

the text. 

6. Approach, Method, Technique and Strategy 

a. Approach  

 According to Anthony quoted in Richards and Rogers (2001), 

approach is a set of correlative assumption dealing with the nature 

of language teaching and learning. It is also axiomatic that 

describes the nature of the subject matter to be taught. 

b. Method  

 Richards and Rodgers (2001) state that method is theoretically 

related to an approach, organized by design, and practically 

realized in procedures. It can be defined as an overall plan of 

language teaching which is consistent with the theories.  

c. Technique 

 Harmer (2001) notes that technique is implementational, referring 

to a particular trick, stratagem, or contrivance used to accomplish 

an immediate objective.. It can be defined as a systematic 

procedure, formula, or routine by which a task is accomplished or 

implementational that which actually takes place in the classroom.  

d. Strategy  

 Brown (2001) said that strategy may be defined as a planned 

design for controlling and manipulating certain information. It also 
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can be said as a plan of action designed to achieve a specific goal 

within an organizational framework. 

7. Group work technique  

This part discusses about definition, the advantages, kinds, and the 

organization of group work. 

a. Definition of Group Work Technique 

Nunan  states in Zain’s thesis (2012, p. 16) that  group work is 

essential to any classroom that is based on principle of experiential 

learning. He adds that through group work, learners develop their 

ability to communicate through tasks that require them, within the 

classroom, to approximate the kinds of things they will need to be able 

to do communicate in the world beyond the classroom. Thus, 

communication in the classroom can be aroused among the students 

through group work. 

Supporting Nunan’s idea, Brown (2001, p. 173) states “group work 

as a generic term covering a multiplicity of techniques in which two or 

more students are assigned a task that involves collaboration and self-

initiated language.” He adds that gruop work usually implies “small” 

– group work, that is, students in groups of perhaps six or fewer. Thus, 

there is a basic concept about group work according to Brown. Group 

work has two key points related to the teaching and learning process. 

They are groups’s member and collaboration to carry out a task. 
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In summary, group work is a kind of technique in language 

learning where students collaborate with other students and initiate 

him/her in doing language learning activities. The number of students 

in a small group is six or fewer. The appropriate number of the group 

can influence the implementation of group work task in the classroom. 

b. The Advantages of Group Work Technique 

According to many writers, group work has many advantages for 

English language classroom. Brown (2001, pp. 173-174) points out a 

number of the advantages of group work such as “it generates 

interactive language, offers an embracing effective climate, promotes 

step toward individualizing instruction.” 

1. Group work generates interactive language 

The advantages of group work is that it can generate interactive 

language since small groups provide opportunities for student 

initiation, for face-to-face give and take, for practice in negotiation 

of meaning, for extended controversial exchanges, and for student 

adoption of roles that would otherwise be impossible. 

2. Group work offers an embrancing affective climate 

By conducting group work in a classroom, the affective benefit or 

small group work is an increase in student motivation. 
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3. Group work promotes learners responsibility and autonomy. 

In group work technique, it places responsibility for action and 

progress upon each other of the members of the group somewhat 

equally. 

4. Group work is a step toward individualizing instruction 

A small group can help students with varying abilities to 

accomplish separate goals. The teacher can recognize and 

capitalize upon other individual differences (age, cultural heritage, 

field of study, cognitive style, to name of few) by selecting the 

members of the small group and by administering different tasks to 

different groups. 

In the English learning and teaching context, Harmer (2004, p. 166) 

asserts some advantages of group work as presented below. 

(1) “It dramatically increases the amount of talking for individual 

students. 

(2) Because there are more than two people in the group. Personal 

relationships are usually less problematic; there is also a 

greater chance of different opinions and varied contribution 

than in pair work. 

(3) It encourages broader skills of cooperation and negotiation than 

pair work, and yet is more private than work in front of the 

whole class. 
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(4) It promotes learner autonomy by allowing students to make 

their own decision in the group without being told what to do 

by the teacher. 

(5) some students can choose their level or participation more 

readily” 

In summary, group work has a number of benefits for language 

learning and teaching. Firstly, group work is good to be conducted 

because it can generate interactive language. Secondly, students can 

convey and receive ideas and also negotiate meaning during the 

lesson. Thirdly. it also offers an embracing affective climate that can 

increases students’ motivation. Fourthly, in promoting learner 

autonomy, group work can be a solution in the English learning and 

teaching process. By considering that the students have their own 

language ability, group work can bridge this issue and it can be one 

way to overcome the problem faced by the language teachers. 

c. Kinds of Group work Technique Activities 

Brown (2001, p. 179) asserts that the first step in promoting 

successful group work is to select an appropriate task. In other words, 

choose something that lends itself to the group work process. He also 

proposes kinds of group work activities which are appropriate to be 

implemented in a classroom such as games, role-play and simulation, 

drama, projects, interview, brainstorming, information gap, jigsaw, 

problem solving and decision making, and opinion exchange. 
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d. The Organization of Group Work Technique 

To conduct a successful group work, it needs a number of rules for 

implementing a group technique in a classroom. Brown (2001, p. 183-

185) states “once you have selected an appropriate type of activity, your 

planning phase should include the following seven “rules” for 

implementing a group technique; introduce the technique, justify the use 

of small group for technique, model the technique, give explicit detailed 

instruction, divide the class into groups, check for clarification, and set 

the task in motion.” 

1. Introduce the technique 

The introduction may simply be a brief explanation. The 

introduction almost always should include a statement of the 

ultimate purpose so that students can apply all other directions to 

that objective. 

2. Justify the use of small groups for the technique. 

The second rule suggests that it is important to tell the students 

explicitly why the small group is important for accomplishing the 

task. You may not need to do this all the time with all your classes, 

but if you think your students have any doubts about the 

significance of the upcoming task, then tell them explicitly why the 

small group is important for accomplishing the task. 

3. Model the technique 

In simple techniques, especially those that the students have done 

before, modeling may not be necessary. But for a new and 
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potentially complex task, it never hurts to be too explicit in making 

sure students know what they are supposed to do. 

4. Give explicit detailed instructions 

The explicit detailed instructions should include a restatement of 

the purpose, rules they are to follow, a time frame, and assignment 

of roles to students. 

5. Divide the class into groups 

In dividing the class into groups, some aspects must be considered 

into account. They are native language, proficiency levels, age or 

gender differences,culture or subcultural group, personality types, 

cognitive style preferences, cognitive or developmental stages, 

interests, prior learning experience, and target language goals. 

6. Check for clarification 

The teacher should check to ensure that all of the students 

understand what they have to deal with the assignment before the 

students start to move into their groups. 

7. Set the task in motion. 

The teacher would be better to give a simple matter of utterance 

setting that the groups can start to do the task. 

8. Learning How to Read 

According to Hewit (2008, p. 10), “ learning is a complex concept 

and activity”. It means that  there are so many things that should be 

known by the students in studying to gain the aims of learning with 
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full of activities. The more students are active in classroom it means 

that the more they learn. Students who learn to read is the same way 

as students learning to write, speak and listen. Students need to read 

something that is enjoyable and interesting (Johnson,2008, p. 9 ) 

9. Teaching Reading 

Teaching reading a foreign language especially English is not as 

easy as teaching the first language, because it is something new for the 

students of  Senior high school. According to Johnson (2008, p. 11 ), 

in teaching children to read, we need to create  condition such as 

helping children fall in love with books, creating a space every day for 

sustained, silent reading, allowing children to make choices about 

their reading material. So, they are interested in reading that can 

improve their ability. 

 

B. The Relevent Research  

According to Syafi’I (2013, p. 94 ), relevant research requires to 

observe some previous researches conducted by other researchers in which 

they are relevant to the research you are conducting. It has purpose to 

avoid the plagiarism toward the designs and finding of the previous 

researchers. 

There are two relevant researches of this research. The first 

relevant research is from Kurnia H. Nurlatifah Zain entitled “ The Effect 

of Using Group Work on Reading Comprehension for the Students of The 
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Eighth Grade of SMPN 1 CANGKRINGAN In the Academic Year of 

2011/2012”. She conducted the research to find the effect of using group 

work on reading comprehension for the students of the Eighth grade of 

SMPN 1 CANGKRINGAN In the academic year of 2011/2012. In her 

research, the research design was quasi- experimental research. From the 

research she had conducted that there was significant effect of using group 

work on reading comprehension for the students of the Eighth grade of 

SMPN 1 CANGKRINGAN In the academic year of 2011/2012. Therefore, 

null hypothesis (Ho) was rejected and alternative hypothesis (Ha) was 

accepted which showed 19.88 < 26.94 > 21.17. 

Another relevant research is from Agvemi Zulhadi Alga entitled “ 

The Effect of Directed Reading Thinking Activity (DRTA) Strategy 

toward  Reading Comprehension  of  The First Year  Students  of  SMAN 

Cerenti” , the researcher focused on Experimental research. The 

formulation of the problem which was discussed by the researcher in his 

thesis was the difference effect of using DRTA and the conventional 

strategy toward reading comprehension of the first year students at SMAN 

1 Cerenti. In his research, he used two classes namely experimental class 

and control class and he found that there was difference between the mean 

score and standard deviation and percentage between experimet and 

control class. Where the percentage from the pre-test to post-test of 

experiment class increased 27.36 % while the percentage from pre-test to 

post-test of control class  increased 0nly 8.02%.  Furthermore, from the 
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data analysis by using T-Test formula, the researcher found that Ho was 

rejected and Ha was accepted because in T-table at 5%  level of 

significance refered to 2.01. While in the level of significance of 1% was 

2.68. The t-obtained was 8.26 and it can be analyzed that to was higher 

that T-table.  In the other words, there was a significant effect of using 

DRTA strategy on students’ reading comprehension. The difference of his 

research with the writer’s lies on the reading comprehension strategy . 

Where, in his research he used the DRTA Strategy and the writer used  in 

order to assist students’ reading comprehension. 

 

C. Operational Concept 

According to syafi’i (2013, p. 103), operational concepts are 

derived from related theoretical concepts on all of the variables that should 

be practically and empirically operated in a research paper. It means that it 

is a concept used to give explanations about theoretical framework in order 

to avoid misunderstanding and misinterpretation in the research. 

The operational concept is used to clarify the theories used in the 

research. There are two variables used, they are variable X and variable Y. 

group work technique is an independent variable known as variable X and 

students’ reading comprehension is a dependent variable known as 

variable Y. the indicators are as follows : 

1. According to Brown (2001, pp. 173 – 174) Variable X indicators : ( 

the group work technique ) : 
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a. The teacher mentions the objectives and the goals of the study 

which are stated in the lesson plan and also do some triggering 

activities. 

b. The teacher divides the students into some groups that consist of 4 

persons of each group. There will be one captain in each group that 

will leads the other members in the process. 

c. The teacher explains how group work is to the students; what they 

are going to do in the activity, and distribute the Narrative story. 

d. The teacher models the activity at the first before the students do it 

in their group. 

e. The students work out with the story in their group 

f. The teacher helps the students if there is something they do not 

understand. 

2. Based on the Department of National Education in School-Based 

Curriculum Syllabus of English (2006) Variable Y indicators : ( the 

students’ reading comprehension) are as follows : 

a. The students are able to identify the main idea of narrative text; 

b. The students are able to make  inference of narrative text;  

c. The students are able to find out meaning of certain words of 

narrative text 

d. The students are able to identify generic structure of narrative text 
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e. The students are able to locate or identify general or specific 

information such as names of characters, the time of the story or 

the place of the story in narrative text. 

 

D. The Assumption and Hypothesis 

a. The Assumption 

Before starting the hypothesis as temporary answer of the problem, 

the writer would like to offer an assumption that the more effective of 

using group work technique is, the better the students’ reading 

comprehension will be. 

b. The Hypothesis 

Based on the assumption above, hypothesis for this study can be 

formulated as follows:  

1. The Alternative Hypothesis(Ha) 

There is a significant difference between using and without using 

group work technique for students’  reading comprehension at the 

first year of SMA N 4 MANDAU 

2. The Null Hypothesis(Ho) 

There is no significant difference between using and without using 

group work technique for students’  reading comprehension at the 

first year of SMA 


