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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

1. Nature of Reading 

Based on the Al-Qur’an, surah Al-Alaq verse 1-5, there is a 

command to read that was informed to our Prophet Muhammad SAW, 

because Allah teaches knowledge to human by reading. 

Pang et al. (2003, p.6) points out that the aim of education is 

“learning to read”. Students learn to read before writing. For instance, 

students usually learn to read alphabetical before try to write it. It is the 

first direct communication of students to acquire their language 

development. Additionally, Kristin (2010, p. 78) says that: 

“Learning to read in an opaque writing system is like 

learning to drive a car with standard transmission: it 

takes longer to learn, and there are more sub skills 

involved, but once you’ve got it, it’s just as smooth a 

ride. A driver learning to drive with automatic 

transmission is like a reader from a transparent 

orthography—they learn faster, but they may not have 

quite as good an understanding of how the car goes 

forward since it works just fine by pressing the pedal!” 

 

For both children and adults, the ability to read can opens up 

new worlds and opportunities. They read because of some purposes. It 

can be reading for gain information, for enjoy life, or mere for 

academic purpose. There are so many possibilities thing to read, such 

as newspaper, magazine, instruction manual, book, blog, and so on. It 

enables us to get knowledge, enjoy literature, and identify various 
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experience and emotional. For support this statement, American 

Federation of Teachers’ views be quoted: 

“Any child, who doesn’t learn how to read early and 

well, will not easily master other skills and knowledge 

and is unlikely to ever flourish in school or in life” 

(Sharon, 2008). 

Reading is one of the language skills that should be mastered 

by students. It consists of written or printed words and understanding 

their meaning. Reading is also a process of getting words and 

sentences from book. This statement is supported by Moreillon (2007, 

p. 10) who said that “Reading is making meaning from print and from 

visual information”. Moreillon (2007, p.19) also mentioned a theory of 

reading by Rosenblatt (1978) which says: “Reading is a transaction 

among the reader, the text, and the intention of the author”. It means 

that, the reader will be successful in reading if they can identify the 

meaning of words or sentences in which obtain information. 

Readers need a strategy to understand a text and to increase 

their components of reading. There are five components of reading 

which showed in Reading Booklet by PDST (Professional 

Development Service for Teacher). They are: 

a. Attitude/motivation of reader. 

b. Reading fluency. 

c. Comprehension. 

d. Vocabulary. 

http://www.macmillandictionary.com/search/british/direct/?q=written
http://www.macmillandictionary.com/search/british/direct/?q=or
http://www.macmillandictionary.com/search/british/direct/?q=printed
http://www.macmillandictionary.com/search/british/direct/?q=words
http://www.macmillandictionary.com/search/british/direct/?q=and
http://www.macmillandictionary.com/search/british/direct/?q=understanding
http://www.macmillandictionary.com/search/british/direct/?q=their
http://www.macmillandictionary.com/search/british/direct/?q=meaning
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e. and Phonological Awareness 

Teaching reading was very important for students. There were 

some reasons for this statement. First, many students need to read text 

in the class. Because reading took an important part of daily life 

activities of the students. Second, some of students love reading books, 

subtitle of movies, articles, etc. Third, many students need reading 

their references to help them in writing. Fourth, reading text provides 

opportunities to study vocabulary, grammar, and punctuation of 

English. Last, simply reason, reading may be done for pleasure. 

Furthermore, reading is one of urgent skills for students to obtain their 

success. 

Even though people read for many reasons, but comprehension 

the text was an important part of their purpose. Because reading 

without comprehension same as travelling without destination. 

Without it, the reader only sees symbols, numbers, or letters on the 

page with the eyes, and then they spend it in the form of sound. 

Additionally, without comprehend the text, reading didn’t provide the 

reader with any information which the authors shared. 

Based on the definition, the writer concludes that reading is an 

active process for conceive information and experience which is 

shared by authors for readers. There are some purposes of reading in 

readers’ mind such as reading for specific items of information, for 
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general or detail information in a given field, for enjoy, and for 

academic purpose. 

2. Aspect of Reading Comprehension 

A recent study by Baierr (2005) believes that reading 

comprehension is a serious competence of individual to gain a success 

in education. In other words, comprehension is the heart of reading. It 

can be reach by using thinking in deep, understanding, and getting the 

meaning behind a text. Reading comprehension is the act of 

understanding what readers are being read. In short, regarding with the 

definition of reading comprehension above, the writer concludes that 

comprehension has same meaning with understanding. 

Snow (2002, p. 11) shows three elements of comprehension 

which follows: 

a. The reader who is doing the comprehending. It includes 

all the capacities, abilities, knowledge, and experiences 

that a person brings to the act of reading. 

b. The activity in which comprehension is a part. It 

includes the purposes, processes, and consequences 

associated with the act of reading. 

c. The text which is to be comprehends. 

Flynn & Swanson (2013, p.5) mentions some factors that 

contribute to poor comprehension, there are “word level & vocabulary 

problems, fluency problems, background problems, text structure 
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problems, organizational knowledge problems, strategy use problems, 

and motivation problems”. 

Meanwhile, Prior knowledge is necessary for comprehending 

the text. Taking the study by Schumm (2006, p.243) as an example, 

she found that, “the effect of increasing knowledge is enlarge the 

schemata; as readers enlarge their schemata, they can learn more 

information; and by attaching new information, comprehension is 

achieved”. She proved it by some researchers who focus on reading 

comprehension, they found that: 

a. Readers with more prior knowledge understand and 

remember more (Brown, Bransford, Ferrara, and 

Campionne, 1983). 

b. To improve comprehension, prior knowledge must be 

activated (Bransford and Johnson, 1972). 

c. Poor readers and younger readers often fail to activate 

their prior knowledge (Paris and Lindaver, 1976). 

d. Good readers revise prior knowledge that isn’t 

consistent with what they are reading if they are 

convinced by the author’s argument. It turn, ideas in the 

text may be rejected when they clash with reader’s prior 

knowledge (Press Ley, 2000). 

The writer was interested to come up with definition of reading 

comprehension question as what Sheng (2003) cited from Tika (2016), 
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“reading comprehension questions measure student’s ability to read 

with understanding, insight and discrimination”. There are six types of 

reading comprehension questions which called 5W + 1H. In other 

words, readers need to answer of reading comprehension questions to 

comprehend the text which focus on the main idea, on the purpose, on 

the information explicitly or implicitly, on the point of view, on the 

author’s message, and on the tone of the text.  

3. The Principles of Teaching Reading in Senior High School 

Senior high school students are categorized into adolescents. In 

this level, they like to deplete their life for hanging out, looking for 

friends, and often being a troublemaker in class. However, they have a 

big capacity in teaching especially reading if the teacher can involve 

them. Because teaching reading to adolescents are different from 

teaching reading to children. The main reason of it, knowledge of 

adolescents is wider than young learners. a teacher also should be able 

found the right methods to expose every particular material based on 

the topic, the curriculum, the advantages and disadvantages of the 

methods, although the teacher still choose prime methods for teaching.  

As a result, the teaching process is not monotonous. For reach it, the 

teacher can combine some methods during teaching process. 

Harmer (2003, p.5) states that “a teacher has to be able to 

perform as controller, organizer, prompter, participant, resource, tutor, 

observer, and model”. In other word, a teacher needs to be aware of 
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his/her role in the class. However, as the curriculum stated about 

teaching process, teacher has to use students center not teacher center. 

In addition, Brown (2007, p. 8) mentions in his book, 

“Teaching is guiding and facilitating learning, enabling the learner to 

learn, and setting the condition for learning”. Therefore, in teaching 

reading process, the teacher needs to draw attention to characters of 

students. Because students have different abilities, points of view, 

background, and experience. 

Meanwhile, Patel and Jain (2008, p. 121-123) stated what the 

teacher can do for better and effective teaching:  

a. The teacher should care about all readers. 

b. The teacher should emphasize on the stress of learners. 

c. The teacher should be very careful while process of 

reading is in progress. If any mistake is committed by 

learners, he should correct it. Correction should be 

friendly and productive. 

d. The material which teacher presents before students 

should be according to previous knowledge of the 

students or related to their own experience. 

e. Teacher has to present model reading while teaching 

process. However, this model reading should be 

according the level of readers so that readers could 

understand it very well and pronounce very well. 
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4. The Nature of Narrative Text 

a. The Definition of Narrative 

Narrative tells a story which recounts events as they 

happened in order to make a point and usually written in the 

first person. Whether it tells true story or fiction, narrative text 

gives an account of one or more experiences (Syafi’i, et al 

2013, p. 47). Meanwhile, Franzosi (2011) shows a definition of 

narrative text, “narrative is fundamentally a story; it deals with 

events as happenings which are organized sequentially”. 

The key to comprehending a narrative is a sense of plot, 

of theme, of characters, of events, and of how they relate. 

There are often called a story grammar of narrative (Janette et 

al., 2007, p. 77). 

A recent study about narrative text by Gerry & Mellisa 

(2010) found that four elements must be in a place in the 

instruction process, there are: 

1) First, children must be exposed to the consistent 

using narrative text terms. Because teaching 

students about the story grammar of narrative 

can improve reading comprehension. 

2) Second, children must learn that narratives have 

a common structure. 
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3) Third, children should be taught that narrative 

have connectivity which is based on the 

important information or central to the causal 

chain. 

b. The Purposes of Narrative Text 

Sudarwati and Grace (2007, P. 62) explains, narrative 

text has a goal of reading which is to amuse or entertain the 

reader with actual or imaginary experiences in difference ways. 

c. Generic Structure of Narrative Text 

Sudarwati and Grace (2007, P. 154) mentioned that 

generic structure of narrative text includes: 

• Orientation that establishes setting and introduces 

characters which called. 

• Complication of the story or resulting events. 

• Resolution where the problem is resolved. 

• Re-orientation which consists of a moral lesson, but it is 

optional. It also called as Coda. 

d. Language Features of Narrative Text 

According to Franzosi (2011), common features of 

narrative text or narrative grammar are: 

1) A subject-noun phrase or the proper name. 

2) A verb. 

3) And adverbial elements (for time and space) 
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Meanwhile, Sudarwati and grace (2007, P. 62) said the 

language features of narrative text are mentioned as following: 

1) The use of noun phrases, like a beautiful 

princess, a huge temple, etc. 

2) The use of connectives, like first, before, that, 

then, finally, etc. 

3) The use of adverbial phrases of time and place 

such as the garden, two days ago, etc. 

4) The use of the simple past tense. 

5) The use of action verb. 

6) The use of thinking verbs, feeling verbs, and 

verbs of senses. 

5. Cubing Questioning Strategy 

In a study of Salman Sofi Artoni (2013), the writer finds that 

Cubing Strategy, the process teaching reading will be enjoyable for 

students, because they can share their knowledge each other. 

Furthermore, she said that, this strategy is used in teaching reading 

narrative and information text by using questions. 

The teacher asks questions to guide the students to find out 

information from the text, and then students will answer the questions 

to make them comprehend each important point of the text. Students 

who learning reading by using it, they will be active during the process 

of learning. Moreover, the advantages of this strategy are to know the 
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meaning of text, to help the students think and to share what they have 

been read. In other words, it helps the students to identify different 

levels of thinking and questioning. 

This strategy is also a valuable tool for building students’ 

critical and creative thinking skill. These statements supported by 

Elizabeth et al. (2009, p. 346) who states that this strategy “enables 

students to recognize the purpose behind the texts they read and write 

and to explore a character in a story”. 

According to Burr (2010) the questions for this cubing strategy 

would work best after reading. The strategy allows students analyze 

different topics in depth and questions of this strategy become the 

intellectual tools which teachers elicit a desired behavior of their 

students. Moreillon (2007, p. 59) added that “questions can frame the 

reader exploration and awaken the mind. The teacher must model 

questioning that requires students to analyze, synthesize, and evaluate 

information”. The teacher has to remember all of questions that teacher 

give to students aren’t alike each number. 

Packard (2014) said in her blog that “the cubing strategy can be 

used to differentiate activities in reading”, and she also provides 3 

examples of cubing questioning strategy in narrative text as follows: 
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Another example of design cube in cubing questioning strategy 

has stated on Artoni (2013, p. 7) as below: 
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In Artoni study (2013), she stated the steps of cubing 

questioning strategy as follows: First, explain the idea of cubing to the 

students; second, describe the information that goes on each side of the 

cube; third, demonstrate through read aloud and think aloud the 

process of determining key ideas about either narrative or information 

text to write on the cube; fourth, guide the students to work with 

partner to read text; after that teacher distributes Cubing, and tells them 

that they should respond the question of the cube, in written or orally. 

B. Relevant Research 

The relevant research is required to observe some previous researches 

conducted by the other writers in which they are relevant to our research itself 

(Syafi’i, 2015, p. 103). In this research, there are three researches found by the 

writer that they are relevant to the writer’s research. They are: 

1) Salman Sofi Artoni (2013) was written a research journal 

entitled “Teaching Reading by Combining Vocabulary Self-

Collection Strategy and Cubing Strategy at Junior High 

School”. In this journal, the writer combined Vocabulary Self-
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Collection Strategy and Cubing Strategy to teach reading. By 

the combination of them, the researcher showed that the 

strategies can make the students to be enthusiasm and 

interested in learning reading. Artoni also explained that it can 

measure student’s comprehension and share the student’s 

knowledge. 

2) A journal of Using Bloom’s Taxonomy To Teach Critical 

Reading In English As A Foreign Language Classes (1999) by 

Tjahjaning Tigastuti Surjosuseno and Vienne Watts from 

Central Queensland University. The purpose of this paper 

focused on the elements of critical reading and how reading 

teachers may use Bloom’s Taxonomy to promote learners’ 

critical reading ability in the context of EFL reading classes. 

They concluded their study about Bloom’s Taxonomy by a 

statement, “When modified to suit the needs of particular 

context, it can be particularly useful as a tool for planning to 

teach critical reading in EFL classes”. 

3) A TNTESOL journal of Pre-Reading Strategies for English 

Language Learners (2008) by Beverly J. Hearn. This paper 

focused on three strategies for pre-reading which are 

recommended use in reading with English Language Learners: 

possible sentences strategy, cubing strategy, and anticipation 

guides strategy. The writer believes that, possible sentence 
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strategy allows students to demonstrate comprehension of the 

text; cubing strategy encourages students to stretch aspects of 

the subject that they are preparing to read; and anticipation 

guide  motivates readers to find out whether or not their 

opinion correct. 

C. The Operational Concept 

Operational concept is a concept used as a guidance to avoid 

misunderstanding. The concept is also to give explanation about theoretical 

framework in order to avoid misinterpretation toward the research. In order to 

clarify the theories used in this research, there are two variables used in this 

research. Cubing Questioning Strategy is an independent variable (X) and 

reading comprehension is a dependent variable (Y). An independent variable 

(X) that gives the effects on dependent variable (Y). 

The indicators of each variable are as follows: 

1) In conducting the research, the writer was be a teacher who 

implementing Cubing Questioning strategy (variable X) to the 

students. The procedures for implement it are seen as follows 

(Artoni, 2013): 

STEPS PRINCIPLES 

First, teacher explains 

the idea of cubing to 

the students. 

Larsen-Freeman (2000) states, “The 

teacher’s job is not only to teach 

language, but also to teach learning”. 
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Second, teacher 

describes the 

information that goes 

on each side of the 

cube. 

 

Judi (2007, p. 59) added that “questions 

can frame the reader exploration and 

awaken the mind. The teacher must 

model questioning that requires students 

to analyze, synthesize, and evaluate 

information”. 

According to Surjosuseno & Watts 

(1999) about using Bloom’s Taxonomy 

in teaching reading, “When modified to 

suit the needs of particular context, it can 

be particularly useful as a tool for 

planning to teach critical reading in EFL 

classes”. 

Third, teacher 

demonstrates through 

read aloud and thinks 

aloud the process of 

determining key ideas 

or about this strategy to 

the students. 

 

According to Elizabeth et al. (2014) finds 

that “By purposely interacting with 

students during the read-aloud, we can 

coach them in how to synthesize the key 

ideas in the text. Reading aloud allows 

them to focus on thinking more deeply 

about the content being presented, 

without having to worry about reading 

the text themselves”. 
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Thinking aloud’ goal is to verbally model 

the thinking process of comprehension. 

In here, Teachers verbalize what is going 

on in their mind as they read and how 

they attempt to solve problems in their 

reading (Brenda et al., 2012). 

Fourth, students are 

given question cubes 

and teacher divides 

students into some 

groups. 

 

 “Cooperative learning allows students to 

learn from each other and also gives 

them practice in how to get along with 

people different from themselves” 

(Larsen & Freeman, 2000). 

Larsen & Freeman (2000) points out that, 

“The best way to learn is with ‘hands-on’ 

experience”. 

Finally, teacher tells the 

students that they 

should respond the 

questions of the cube, 

in written or orally. 

Black et al. (2004) points out “the 

importance of allowing students time to 

answer questions, explaining that 

increased wait time gives students the 

time they need to think and shows that 

the teacher believes everyone will have 

an answer”. 
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2) The writer determines the indicators of students’ reading 

comprehension in narrative text as follows: 

a) The students are able to identify the main idea of the 

text. 

b) The students are able to find out the supporting 

details of the text. 

c) The students are able to identify the generic 

structure of the text. 

d) The students are able to identify the text terms/the 

story grammar of the text. 

e) The students are able to find out the inference in the 

reading text.  

f) The students are able to locate the meaning 

vocabulary in the reading text. 

D. Assumption and Hypothesis 

1. The Assumption 

Before starting the hypothesis, the writer would like to offer the 

assumption of using Cubing Questioning strategy. The writer assumes 

that Cubing Questioning strategy can increase students’ reading 

comprehension which includes ability to find the main idea; ability to 

get explicit and implicit information; ability to identify the moral value 

or message; ability to identify the generic structure, purpose and 

language features; ability to identify the title and kind of the text; and 



30 
 

ability to locate the meaning / similar meaning vocabulary on narrative 

text at The First Year of State Senior High School 5 Pekanbaru. 

2. The Hypothesis 

a) Ha: there is a significant difference of students reading 

comprehension in narrative text before and after using 

Cubing Questioning strategy at The First Year of State 

Senior High School 5 Pekanbaru. 

b) Ho: there is no significant difference of students reading 

comprehension in narrative text before and after using 

Cubing Questioning strategy at The First Year of State 

Senior High School 5 Pekanbaru. 

 


