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CHAPTER II 

REVIEW OF RELATED LITERATURE 

2.1  Theoretical Framework 

 The theoretical framework of this research includes some parts, they are:  the 

concept of vocabulary knowledge, kinds of vocabulary knowledge, teaching of 

vocabulary knowledge, vocabulary knowledge in curriculum, assessment of 

vocabulary knowledge, the concept of Dictogloss strategy and the procedure of 

Dictogloss strategy. Each of those parts is presented in more detail in the 

following sub sections: 

2.1.1   The Concept of Vocabulary Knowledge: The Theoretical         

Consideration 

English is the important language that is used in human life for 

communication, expressing ideas, thought and feelings. In order to be able 

communicate in English; people should have vocabulary knowledge. 

According to Nunan (1991:118), vocabulary is an important element in the 

acquisition of a second language. Tankersley (2003:52) mentioned that 

vocabulary is the meaning and pronunciation of words that we use in 

communication. Alqahtani (2015:22) said that vocabulary knowledge is often 

viewed as critical tool for second language learners because a limited 

vocabulary in a second language impedes successful communication. From 

the statements, it is clear that to be able to communicate in second language; 

people need a lot of vocabularies to be able to express their ideas.  
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One of the English components taught to learners is vocabulary, 

because it has primary role for all language skills. According to Ur (2009:60), 

vocabulary is the words we teach in the foreign language. This statement is 

supported by Huyen (2003) in learning a foreign language, vocabulary plays 

an important role. It is one element that links the four skills of speaking, 

listening, reading and writing all together. In order to communicate well in a 

foreign language, students should acquire an adequate number of words and 

should know how to use them accurately. From those theories we know that if 

students have lack of their vocabulary knowledge, they will not understand 

what people say and they cannot comprehend English texts well.   

Hiebert and Kamil (2005:3) defined that vocabulary is the knowledge 

of meanings of words. What complicates this definition is the fact that words 

come in at least two forms: oral and print. Oral vocabulary is the set of words 

for which we know the meanings when we speak or read orally. Print 

vocabulary consists of those words for which the meaning is known when we 

write or read silently. These are important distinctions because the set of 

words that beginning readers know are mainly oral representations. When we 

learn to read, print vocabulary comes to play an increasingly larger role in 

literacy than does the oral vocabulary. It means vocabulary is very important 

thing in communication and also in comprehending the meaning well. 

McCarthy (1990) in Tikmiyanto (2011:3) said that the biggest 

component of any language course is vocabulary. It means vocabulary is very 

important component beside other components in learning English. The 
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students cannot read, speak, listen and write without understanding the 

meaning of words well. 

The researcher concluded that vocabulary is the important thing beside 

many factors in learning English. If students want to do communication well 

and comprehend about the meaning of oral or written language, they should 

have vocabulary knowledge. Without having vocabulary knowledge, it is 

impossible to master four skills of English well. The more students get the 

vocabulary, the easier to increase their English skills.  

 

2.1.2 Kinds of Vocabulary Knowledge 

Hiebert and Kamil (2005:3) mentioned that vocabulary is the 

knowledge of meanings of words. What complicates this definition is the fact 

that words come in least two forms: oral and print. Knowledge of words also 

comes in at least two forms, receptive that we can understand or recognize 

and productive the vocabulary we use when we write or speak.  

2.1.2.1 Receptive Vocabulary Knowledge 

       According to Hiebert and Kamil (2005:3), Receptive vocabulary 

is that set of words for which an individual can assign meanings when 

listening or reading. These are words that are often less well known to 

students and less frequent in use. Individuals may be able to assign 

some sort of meaning to them, even though they may not know the full 

subtleties of the distinction. Typically, these are also words that 

individuals do not use spontaneously. However, when individuals 
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encounter these words, they recognize them, even if imperfectly. It 

means receptive vocabulary is the learners understand the words, but 

they cannot use it frequently. 

 

2.1.2.2     Productive Vocabulary Knowledge 

   According to Hiebert and Kamil (2005:3), Productive 

vocabulary is the set of words that an individual can use when writing 

or speaking. They are words that are well-known, familiar, and used 

frequently. It is clear that productive vocabulary is the vocabulary that 

learners have and they can use it frequently. 

  In conclusion, vocabulary can be presented in four skills of 

English. In order to communicate effectively using oral and written 

language, the students must be able to flexibly use words that they 

recognize and understand. 

 

2.1.3 The Teaching of Vocabulary Knowledge 

Teaching vocabulary should be integrated in teaching the four 

language skills. The integrated teaching is meant to support the students’ 

ability in developing their language skills. Moreover, acquisition of adequate 

vocabulary is essential for successful second or foreign language use because 

without an extensive vocabulary it will be impossible to use the structure. 

According to Ur (2009: 60-62), There are six vocabulary items that 

should be taught by teacher to the students: 
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1. Pronunciation and spelling  

The learner has to know what a word sounds like (its pronunciation) 

and what it looks like (its spelling). These are fairly obvious 

characteristics, and one or the other will be perceived by the learner 

when encountering the item for the first time. In teaching, we need to 

make sure that both those aspects are accurately presented and learned. 

2. Grammar 

The grammar of a new item will need to be taught if this is not 

obviously covered by general grammatical rules. An item may have an 

unpredictable change of form in certain grammatical contexts or may 

have some idiosyncratic way of connecting with other words in 

sentences; it is important to provide learners with this information at the 

same time as we teach the base form. When teaching a new verb, for 

example, we might give also its past form, if this is irregular (think 

thought), and we might nor if it is transitive or intransitive. Similarly, 

when teaching a noun, we may wish to present its plural form, if 

irregular (mouse, mice) or draw learners’ attention to the fact that it has 

no plural at all (advice, information). We may present verbs such as 

want and enjoy together with the verb form that follows them (want to, 

enjoy-ing) or adjectives or verbs together with their following 

prepositions (responsible for, remind someone, of). 
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3. Collocation  

The collocations typical or particular items are another factor that 

makes a particular combination sound ‘right’ or ‘wrong’ in a given 

context. So, this is another piece of information about a new item which 

it may be worth teaching. When introducing words like decision and 

conclusion, for example, we may note that you take or make the one, 

but usually come to the other; similarly, you throw a ball but toss a 

coin; you may talk about someone being dead tired but it sounds odd to 

say dead fatigued. Collocations are also often noted in dictionaries 

either by providing the whole collocation under one of the head-words, 

or by a note in parenthesis. 

4. Aspect of meaning : denotation 

The meaning of a word is primarily what it refers to in the real 

world, its denotation; this is often the sort of definition that is given in a 

dictionary. For example, dog denotes to a kind of animal. 

5. Meaning relationships 

How the meaning of one item relates to the meaning of others can 

also be useful in teaching. There are various such relationships: here are 

some of the main ones. 

 Synonyms: items that mean the same, or nearly the same; for 

example, bright, clever, smart may serve as synonyms of 

intelligent. 
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 Antonyms: items that mean the opposite; rich is an antonym of 

poor. 

6. Word formation: compound word 

One of the ways vocabulary items are built is by combining two 

words (two nouns, or a gerund and a noun, or a noun and a verb) to 

make one item: a single compound word, or two separate, sometimes 

hyphenated words (bookcase, follow-up, swimming pool). Again, new 

coinages using this kind of combination are very common.   

In this research, the researcher did not taught number 1 and 3 of 

vocabulary items. The reasons are; for number 1, the researcher has been 

limited the problem only on written form and for number 3, based on KTSP 

2006 for eighth class the students do not learn about collocation. 

 

2.1.4 Vocabulary Knowledge in Curriculum 

  According to Dharma, the act defines curriculum as a set of plan with 

regard to the objectives, content, and learning materials as well as the 

methods employed as guide line in conducting learning activities in order to 

achieve the goal of a certain education. Additionally, it represents an 

articulation of what students should know and be able to do and support 

teachers in knowing how to achieve these goals. 

In Indonesia the national curriculum has undergone changes, namely 

in 1947, 1952, 1964, 1968, 1975, 1984, 1994, 1999, 2004, 2006 (School- 

Based Curriculum) and the last is curriculum 2013. The changes are a logical 
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consequence of the change of political system, socio-cultural, economic, 

science and technology in society and nation. Islamic Junior High School Al-

hidayah Kampar is one of the schools in Kampar that uses the School-Based 

Curriculum (KTSP) in the process of teaching and learning. Based on KTSP 

for Junior High School (2006: 124), one of the goals of teaching English is 

students are able to communicate in oral and written form. In order to achieve 

the goal of teaching English, the students should have vocabulary knowledge. 

It is impossible for the students to communicate without having vocabulary 

knowledge.  

According to Clouston (1996: 26), vocabulary is the center of the 

ESL/EFL curriculum. This statement is supported by Ur, et al. (2014:3) that 

teaching vocabulary is a section in the curriculum, the reasons are; (1) 

Teachers and textbook writers have been saying for years that we need 

vocabulary and grammar lists to help achieve the benchmarks, (2) 

Vocabulary is the most important component of language knowledge, it is 

one of the best predictors of language performance, (3) Many students get to 

twelfth grade with a relatively small vocabulary, which prevents them from 

achieving their potential.  

In short, vocabulary has important role in curriculum. To achieve the 

standard competencies of English subject that is including vocabulary 

knowledge in teaching learning process should base on the curriculum.  
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2.1.5 The Assessment of Vocabulary Knowledge 

According to Hughes (2003:5), assessment is when teachers use it to 

check on the progress of their students, to see how far they have mastered 

what they should have learned, and then use this information to modify their 

future teaching plans. Such assessment can also be the basis for feedback to 

the students.  

 Read (2000:1-2) said that assessing the vocabulary knowledge of 

second language learners is both necessary and reasonably. It is necessary in 

the sense that words are the basic building blocks of language, the units of 

meaning from which larger structures such as sentences, paragraphs, and 

whole texts are formed. Vocabulary assessment seems straightforward in the 

sense that word lists are readily available to provide a basis for selecting a set 

of words to be tested. In addition, there is a range of well-known item types 

that are convenient to use for vocabulary testing. Here are some examples: 

2.1.5.1 Multiple choices (choose the correct answer) 

The principle was irate when she heard what the students had done. 

a. Surprised 

b. Interested 

c. Proud 

d. Angry 

2.1.5.2 Completion (write in the missing word) 

At last the climbers reached the s________ of the mountain 
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2.1.5.3  Translation (give the L1 equivalent of the underlined word) 

They worked at the mall. 

2.1.5.4 Matching (match each word with its meaning). 

1. Accurate  _____ 

2. Transparent _____  

3. Constant _____ 

4. Visual _____ 

  

 

These test items are easy to write and score and they make efficient 

use of testing time. Multiple choice items in particular have been 

commonly used in standardized tests. A professionally produced multiple 

choice vocabulary tests is highly reliable and distinguishes learners 

effectively according to their level of vocabulary knowledge.   

 Tests containing items such as those illustrated above continue to 

be written and used by language teachers to assess students’ progress in 

vocabulary learning and to diagnose areas of weakness in their 

knowledge of target-language words.  

 

2.1.6 The Concept of Dictogloss Strategy 

Ruth (1995:6) mentioned that dictogloss is as relatively recent 

procedure in language teaching. It is a task-based procedure design to 

help language learning students towards a better understanding of how 

a. Not changing 

b. Not friendly 

c. Related to seeing things 

d. Greater in size 

e. Careful and exact 

f. In the city 
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grammar works on a text basis. Allen (2007:35) defined that dictogloss is 

the instructional strategy involves repeated dictations of short, dense text 

so students can recognize and record familiar words. Each student then 

pools his or her words with those of other learners in order to reconstruct 

the text. There are two purposes for Dictogloss: students’ recognition of 

familiar language and refinement of students’ ability to work with others 

to reconstruct a version of the text from their shared lists of words.  

 

2.1.7 The Procedure of Dictogloss Strategy 

Allen (2007:35) purposed that dictogloss strategy occurs in a 

consistent series of instructional steps: 

1. The teacher chooses a short text to read to students. 

2. The teacher reads the text twice at a normal speed and students 

note any words or phrases that are familiar to them. 

3. Students work in pairs of small groups to share their lists of 

words and phrases. 

4. Students then use words and phrases noted by group members in 

order to reconstruct a version of the text. 

5.  Students are then given a copy of the text and asked to compare 

their versions to the original. 

6. The teacher uses students’ versions of the text to discuss 

grammar and context of words in a passage. 
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7. The teacher uses students’ versions to determine students’ 

understandings and misunderstandings of the way language 

works. 

 

2.2 Relevant Research 

 According to Syafii (2014:102), relevant research is required to observe 

some previous researches conducted by other researchers in which they are 

relevant to the research you are conducting. The following relevant researchers to 

this research project are: 

2.2.1 A research was conducted by Chilmi DarsaYunita (2015) entitled 

“The Effect of Using Dictogloss Technique on Students’ Speaking 

Ability at State Junior High School Tri Bhakti Pekanbaru”. The 

objectives of the research were to find out students’ speaking 

ability before and after using Dictogloss technique and also to find 

out whether there was a significant effect of using Dictogloss 

technique on students’ speaking ability at State Junior High School 

Tri Bhakti Pekanbaru. The result of her research is there was a 

significant effect of using Dictogloss technique on students’ 

speaking ability at State Junior High School Tri Bhakti Pekanbaru.  

2.2.2 A research was conducted by Melgis Dilkawaty Pratama (2011) 

entitled “The Effect of Using Dictogloss Technique toward Ability 

in Writing Essay Text at the Second Year of SMAN 4 Pekanbaru”. 

The objectives of the research were to find out students’ ability in 
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writing essay text before and after using Dictogloss technique and 

also to find out whether there was a significant effect of using 

Dictogloss technique on ability in writing essay text at the second 

year students of SMAN 4 Pekanbaru. The result of her research is 

there was a significant effect of using Dictogloss technique on 

ability in writing essay text at the second year students of SMAN 4 

Pekanbaru.  

 Those researchers have similar research as the research that has been 

conducted by the researcher. In the first relevant research, the researcher tried to 

know the students’ speaking ability by using Dictogloss technique. The second 

researcher tried to know students’ ability in writing essay by using Dictogloss 

technique. Therefore, the results of those researches are there is a significant 

effect by using Dictogloss technique on students’ speaking and writing ability. 

 

2.3 Operational Concept 

Operational concept is the concept used to clarify the theories used in this 

research in order to avoid misunderstanding and misinterpretation. It is necessary 

to explain briefly the variable used in the research. As mentioned by Syafii 

(2007:122) operational concepts are derived from related theoretical concepts on 

all the variables that should be practically and empirically operated in an 

academic writing-a research paper. Therefore, the variables investigated should be 

clear. In carrying out this research, it is necessary to clarify the variable used in 

analyzing the data. There are two variables, variable X and Y. Variable X is using 
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Dictogloss strategy and variable Y is students’ knowledge of vocabulary. To 

operate the investigation on the variable, the writer works based on the following 

indicators. 

Referring to Allen (2007:36), the Indicators of variable X are:  

1. The teacher chooses a short text to read to students. 

2. The teacher reads the text twice at normal speed then teacher asks 

students note any words or phrases that are familiar to them. 

3. The teacher asks students to work in pairs of small groups to share 

their lists of words and phrases. 

4. The teacher asks students to use words and phrases noted by group 

members in order to reconstruct a version of the text. 

5. The teacher gives the original text and asks students to compare their 

versions to the original. 

6. The teacher uses students’ versions of the text to discuss grammar 

and context of words in a passage. 

7. The teacher uses students’ versions to determine students’ 

understandings and misunderstandings of the way language works. 

Referring to Ur (2009), the indicators of vocabulary knowledge are:   

1. Students’ ability to use word grammatically. 

2. Students’ ability to identify denotation of word. 

3. Students’ ability to identify synonym of the word. 

4. Students’ ability to identify antonym of the word. 

5. Students’ ability to identify compound word. 
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2.4 The Assumption and Hypothesis 

2.4.1 The Assumption  

 In this research, the researcher assumes that the students who are 

taught by using Dictogloss strategy will have better knowledge of 

vocabulary. Furthermore, the better implementation of Dictogloss 

strategy in vocabulary is the better students’ knowledge of vocabulary 

will be. 

 

2.4.2 The Hypothesis 

2.4.2.1 The null hypothesis (h0) 

There is no significant effect of using Dictogloss strategy on 

students’ knowledge of vocabulary at Islamic Junior High School Al-

hidayah Kampar. 

2.4.2.2 The alternative hypothesis (ha) 

There is a significant effect of using Dictogloss strategy on 

students’ knowledge of vocabulary at Islamic Junior High School Al-

hidayah Kampar. 

 


