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CHAPTER II  

REVIEW OF RELATED LITERATURE 

 

A. Theoretical Framework 

1. Concept of Reading Comprehension 

 Reading comprehension is one of the pillars of the act of reading. 

When a person reads a text it engages in a complex array of cognitive 

processes. It is simultaneously using his awareness and understanding of 

phonemes (individual sound “pieces” in language), phonics (connection 

between letters and sounds and the relationship between sounds, letters 

and words) and ability to comprehend or construct meaning from the text. 

This last component of the act of reading is reading comprehension. It can 

not occur independent of the other two elements of the process. At the 

same time, it is the most difficult and most important of the three. 

 When learners comprehend the reading materials, they interpreted 

the ideas in text. It is pertaining to Nunan’s statement (2005:69), reading 

is a set of skills that involves making sense and deriving meaning from 

the printed word.  As a result, reading comprehension is the process of the 

readers to construct the meaning from the text. Thus, it is clearly stated 

that reading is not merely recognizing the written symbols in a text but 

also comprehending that is getting the ideas of both explicit and implicit 

messages.  
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Furthermore, Snow (2002:11) points out comprehension as three elements: 

a. The reader who is doing the comprehending 

b. The text that is to be comprehended 

c. The activity in which comprehension is a part. 

 As we know, reading comprehension is incredibly complex and 

multifaceted. Because of this, readers do not develop the ability to 

comprehend texts quickly, easily or independently. 

 Reading comprehension strategies must be refined, practiced and 

reinforced continually throughout life. Even in the middle grades and high 

school, parents and teachers need to continue to help their children 

develop reading comprehension strategies. As their reading materials 

become more diverse and challenging, children need to learn new tools 

for comprehending these texts. Content area materials such as textbooks 

and newspaper, magazine and journal articles pose different reading 

comprehension challenges for young people and thus require different 

comprehension strategies. The development of reading comprehension is 

a lifelong process that changes based on the depth and breadth of texts the 

person is reading. 

 Without comprehension, reading is nothing more than tracking 

symbols on a page with your eyes and sounding them out. You may 

appreciate the words aesthetically and even be able to draw some small 

bits of meaning from the page, but you are not truly reading the story. The 

words on the page have no meaning. They are simply symbols. People 
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read for many reasons but understanding is always a part of their purpose. 

Reading comprehension is important because without it reading doesn’t 

provide the reader with any information. 

Thus, reading comprehension is essential to life. Much has been written 

about the importance of functional literacy. With the ability to 

comprehend what they read, people are not able only to live safely and 

productively, but also to continue to develop socially, emotionally and 

intellectually. 

2. Level of Reading Comprehension 

 Reading comprehension is the process of constructing meaning by 

coordinating a number of complex processes that includes word reading, 

word and world knowledge, and fluency. On the other hand, reading 

comprehension facilitates students in reading passage to get the point of 

the text in order to make them interested in reading. Teachers often 

assume that students will learn to comprehend merely by reading, 

although some will, many others will not. Then, in reading 

comprehension the reader tries to construct a full meaning from the text, 

this is suitable with the statement from wiki Ed journal that says 

“construction process” because it involves all of the reading process to 

working together as a text is read to create a representation of the text in 

the reader mind. 
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Thus, reading comprehension results when the reader knows which skills 

and strategies are appropriate for the type of text and understand how to 

apply them to accomplish the reading purpose.  

3. Components of Reading Comprehension 

 According to King and Stanley in Hanisah (2012:14), there are five 

reading components that may help students to read text carefully as 

follows: 

a. Finding factual information 

  Factual information requires readers to scan specific detail. 

The factual information questions are generally prepared for students 

and those which appear with WH-question word. There are many 

types of questions: reason, purpose, comparison and etc, in which the 

answer can be found in the text. 

b. Identifying main idea 

  Main idea is the most important thought controlling all the 

ideas discovered in a text. In other words, it is the significant point of 

a text that must been understood by the readers. Elizabeth Chesla 

(2001:12) indicated that main idea is the overall fact, feeling, or 

thought a writer wants to convey about his or her subject. 

Furthermore, the main idea determines who, what, when, how, and 

where the writer will write about. To determine the main idea easily, 

the readers have to comprehensively catch message from the text. 

Besides, predicting the text also can help the readers to understand 
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the main idea which can be done by paying attention to the title or the 

first sentence of the text. Hence, predicting is the way to understand 

what is being written through text clues.   

c. Identifying the topic 

  The sentence relates to one another in the sense that each is 

about common person, place, thing or idea. This common subject or 

idea is called the topic. Topic is what entire paragraph is about. 

According to Beatrice S. Mikulecky and Linda Jeffries (2007: 105), 

the topic is the word or phrase that best describes what all of the 

sentences in the paragraph are about. 

d. Identifying reference 

  Reference is the relationship which hold between word and 

things: words refer to things. This references can help the readers 

understand the reading.  

e. Making inferences 

  Inferences are making conclusion based on information that is 

implicitly stated. According to Beatrice S. Mikulecky and Linda 

Jeffries (2007: 88), Inferences are educated guesses that are based on 

facts. A topic sentence is not occasionally stated explicit. Therefore, 

the readers have to be able to make inference in order to get ideas on 

the basis of other knowledge of a text.  

To conclude, there are five reading components that might help 

students to read text carefully, such as: finding factual information, 
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identifying main idea, identifying topic, making reference and 

inferences from the reading text. It helps students when the students 

read the text carefully. 

4. Teaching Reading 

 Teaching reading refers to the activity of teacher in guiding his/her 

students to become good readers. In teaching reading, the students will 

learn how to read  any kinds of texts, paragraphs, sentences, even words 

effectively. Here, the role of teacher takes the important part. The teacher 

needs to understand well who his/her students are and how their 

comprehension is. Then, it will be easy to find the effective strategies to 

be applied in writing class. Besides, suitable materials are also easy to be 

found.  

 Becoming a good teacher of reading is not easy as it sounds. There 

are some principles that should be considered by the teacher in which 

these principles become the guide lines to achieve the goals of teaching 

reading. Nunan (2003:74) described the principles of teaching reading as 

follows:  

a. Exploit the reader’s background knowledge 

  A reader’s background knowledge can influence reading 

comprehension. Background knowledge includes all of the experiences 

that a reader brings to a text: life experiences, educational experiences, 

knowledge of how texts can be organized rhetorically, knowledge of 

how one’s first language works, knowledge of how the second 
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language works, and cultural background and knowledge. Background 

knowledge can be activated by setting goals, asking questions, making 

predictions, teaching text structure, and so on. If students are reading 

on an unfamiliar topic, you may need to begin the reading process by 

building up background knowledge.  

b. Teach for comprehension 

  In many reading instruction programs, more emphasis and 

time may be placed on testing reading comprehension than on teaching 

readers how to comprehend. Monitoring comprehension is essential to 

successful reading. Part of that monitoring process includes verifying 

that the predictions being made are correct and checking that the reader 

is making the necessary adjustments when meaning is not obtained. 

Cognition can be defined as thinking. Metacognition can be defined as 

thinking about our thinking. In order to teach for comprehension, it is 

belief that readers must monitor their comprehension processes and be 

able to discuss with the teacher and/or fellow readers what strategies 

they use to comprehend. By doing this, the readers use both their 

cognitive and metacognitive skills. 

c. Work on increasing reading rate 

  One great difficulty in the second language reading classroom 

is that even when language learners can read, much of their reading is 

not fluent. Often, in our efforts to assist students in increasing their 

reading rate, teachers overemphasize accuracy which impedes fluency. 
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The teacher must work towards finding a balance between assisting 

students to improve their reading rate and developing reading 

comprehension skills. It is very important to understand that the focus 

is not to develop speed readers, but fluent readers. 

  One focus here is to teach readers to reduce their dependence 

on a dictionary. Skills such as scanning, skimming, predicting, and 

identifying main ideas get students to approach reading in different 

ways. Readers should spend more time analyzing and synthesizing the 

content of the reading, and not focusing on moving through the 

passage one word at a time. Part of the joy of reading is being able to 

pick up a book and comprehend it, without having to struggle through 

the task of reading. 

d. Teach reading strategies 

  Strategies are “the tools for active, self-directed involvement 

that is necessary for developing communicative ability. This definition 

underscores the active role that readers take in strategic reading. To 

achieve the desired results, students need to learn how to use a range of 

reading strategies that match their purposes for reading. Strategic 

reading means not only knowing what strategy to use, but knowing 

how to use and integrate a range of strategies 

e. Encourage readers to transform strategies into skills. 

  Strategies can be defined as conscious actions that learners 

take to achieve desired goals or objectives, while a skill is a strategy 



20 
 

 
 

that has become automatic. This characterization underscores the 

active role that readers play in strategic reading. As learners 

consciously learn and practice specific reading strategies, the strategies 

move from conscious to unconscious; from strategy to skill. 

f. Build assessment and evaluation into your teaching 

  Assessing growth and development in reading skills from both 

a formal and an informal perspective requires time and training. Both 

quantitative and qualitative assessment activities should be included in 

the reading classroom. Quantitative assessment will include 

information from reading comprehension tests as well as reading rate 

data. Qualitative information can include reading journal responses, 

reading interest surveys, and responses to reading strategy checklists.  

g. Strive for continuous improvement as a reading teacher 

  The quality of the individual teacher is integral to success of 

second/foreign language readers. Reading teachers need to be 

passionate about their work. They should view themselves as 

facilitators, helping each reader discover what works best. Integrating 

the key principles discussed above can lead to more effective reading 

instruction in the second language classroom. The good reading 

teacher actively teaches students what to do.  
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5. Concept of Using Direct Reading – Thinking Activity Strategy 

a. Definition of Direct Reading-Thinking Activity (DRTA) Strategy 

  DR-TA is a strategy that explicitly teaches students good 

reading habits. According to McKenna and Michael C. (2002:88), 

Direct Reading-Thinking Activity (DR-TA) is a strategy used to 

introduce a reading selection and to encourage students to form 

predictions as a means of making their reading more purposeful. The 

purpose of this teacher-guided reading of the text is to help students 

think actively and become personally engaged in the reading. This 

strategy helps strengthen reading and critical thinking skills. 

  DRTA can be used across all grades and learning abilities. It is 

designed to make students aware of their own interpretive actions 

during reading. The DRTA process helps students recognize 

predictions, judgments, and evidence verification. Researcher has 

shown teaching meta-cognitive strategies, such as DRTA, enhances 

understanding and comprehension of text. Description of Strategy 

DRTA is a teaching strategy that guides students in making 

predictions about a text and then reading to confirm or refute their 

predictions. This strategy encourages students to be active and 

thoughtful readers, enhancing their comprehension.  

  DRTA also uses with an individual, a small group, or a whole 

class. According to Camille Blachowicz and Donna Ogle (2008:138), 

the basic DR-TA involves the teacher working with a small group of 

students (6–12) as they read a short story or selection, pausing at 
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teacher-selected stopping points to think and predict. This activity is 

easily adapted for a variety of subjects and reading levels. This 

strategy helps strengthen reading and critical thinking skills. As the 

teacher guides the process, the DRTA teaches students to determine 

the purpose for reading and make adjustments to what they think will 

come next based on the text.  

b. Teaching Reading by Using the DRTA Strategy 

(Adapted from Russell Stauffer in Friska’s journal (2015: 22) ) 

1) Teacher chooses a text, such as narrative text. This strategy works 

well with both fiction and narrative texts. 

2) Teacher gives text material to the students (personal copy, 

laminated sheet) then teacher asks students to read the title of the 

text, or tell them the topic of the text.  

3) Teacher asks students to brainstorm a list of ideas that came to 

mind when they think about the title or topic. Write those ideas on 

the board. 

4) Teacher asks students to make predictions about what they read 

about in the narrative text. Use all available clues, including the 

index, table of contents pictures, charts, and tables in the text. 

5) Teacher asks students to read a section of the narrative text. Either 

have student volunteers read aloud, or have students read silently 

to themselves. If students are reading to themselves, be sure to 

indicate where students should stop reading. The teacher should 
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predetermine stopping points. They should be points in the text 

that lend themselves to making predictions. 

6) Teacher asks students to confirm or revise prior predictions, and 

make new predictions. 

7) When students have finished reading, teacher asks questions that 

promote thinking and discussion.  

6. DRTA toward Reading Comprehension  

 A myth exists today that students who possess reading 

comprehension difficulties simply can not think. The real problem is that 

the students simply don’t think while they are reading. These students do 

not think while they read because they do not know that they should be 

thinking as they read. Strategies must be used that engage students and 

actually teach them how to think while they are reading. 

 The DRTA is a framework that prepares students for reading, guides 

their interactions with texts, helps them to clarify and extend meaning. 

They also state that the DRTA is easily adapted to serve any subject 

matter material and is an important strategy for teaching reading 

comprehension strategies to today’s students. DRTA teaches students 

how to think while they read, and continue to serve as a valuable strategy 

for teaching reading comprehension strategies into the future. 
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TABLE II.I 

PROCEDURES OF DIRECT READING – THINKING ACTIVITY STRATEGY 

PROCEDURES PRINCIPLES 

a. Teacher chooses a text, such as 

narrative text. This strategy works 

well with both fiction and narrative 

texts. Teacher gives text material to 

the students (personal copy, laminated 

sheet) then teacher asks students to 

read the title of the text, or tell them 

the topic of the text. 

The most important object in reading activity 

is text. According to Anderson & Anderson 

(2003:1), text is something constructed when a 

person speaks or writes to communicate a 

message. By giving reading activity in the 

language learning, teacher actually activates 

students’schemata. According to the definition 

above, the importance one from reading is the 

reader must understand what the author’s 

message from the text is. It means that the 

student should analyze first to get message 

from the text especially in narrative text. 

b. Teacher asks students to brainstorm a 

list of ideas that came to mind when 

they think about the title or topic. 

Write those ideas on the board. 

 

According to (Isaksen, 1998), brainstorming is 

probably one of the most well-known tools for 

creative thinking. By brainstorming, the 

students is easy to learn, and has potential to 

dramatically improve group idea generation 

and enjoyment with the activity itself. 

c. Teacher asks students to make 

predictions about what they will read 

about in the narrative text. Use all 

available clues, including the index, 

table of contents pictures, charts, and 

tables in the text. 

 

Predictions allow us to think about what might 

happen before it actually happens. They can 

be clues that can help we predict. According 

to Judi Moreilion (2007: 76), Predictions are 

educated guesses about what will happen next 

based on what is known from reading the text; 

prediction can also involve readers’ 

background knowledge.  Hence, predicting is 

the way to understand what is being written 

through text clues.  

d. Teacher asks students to read a section 

of the narrative text. Either have 

student volunteers read aloud, or have 

students read silently to themselves. If 

students are reading to themselves, be 

sure to indicate where students should 

stop reading. The teacher should 

predetermine stopping points. They 

should be points in the text that lead 

themselves to making predictions. 

Teacher asks students to confirm or 

revise prior predictions, and make new 

predictions. 

Reading is an action to get the meaning of the 

text or an activity to comprehend the text. 

According to Nunan (2005:69), reading is 

a set of skills that involves making sense 

and deriving meaning from the printed 

word.  
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7. Narrative Text  

 There are some texts that are taught in junior high school, such as 

narrative, procedure, descriptive and recount text. Narrative text is a text 

that tells an imaginative story, although some narratives are based on 

facts. This text is one of the text types learned by the students in every 

education level, starting from high schools until university level. In 

accordance with the definition of narrative text, Knapp and Watkins 

(2005:220) believe that narrative has a powerful social role in order to 

entertain and to educate people. This kind of text is familiar and easy to 

find in daily life, because the themes of this story have close relationship 

with human life and human characteristics. 

a. Purpose of Narrative Text 

  The main purpose of narrative text is to entertain and engage 

the reader in an imaginative experience. According to Rigby 

Hainemhan (2004: 21), some narratives also have other purpose, e. g. 

they might seek to explain a phenomenon (myth and legend) or to 

teach a lesson (fables). There are many types of narrative text such as 

folktales, fairytales, fables, myths, legend, science fictions, modern 

fantasy, short stories, picture – story books and ballads. 

b. Organization of Narrative Text 

  Text organization refers to how a text is organized to help 

readers follow and understand the information of the text. According 
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to Rigby Hainemhan (2004: 21-22), the text organizations of 

narrative are as follows: 

1) Orientation: the setting, time, main character and possible some 

minor characters of the story are established. These parts set the 

moods and invites the readers to continue reading.  

2) Complication: an event or series of event involving the main 

character and unfold lead to a complication in which the character 

is involved some conflicts that serve to frustrate of hamper the 

main character from reaching the ambition or wish. These 

conflicts are served to build tension and hold the readers interest 

as the lead into major problem or climax.  

3) Resolution: the complication is resolved satisfactorily in the 

resolution and loose ends are generally tidied up. Some narratives 

leave the reader to decide on the ending of resolution while other 

fill in all details. 

c. Language Features 

The language features of the narrative text are:  

1) Specific participants: often individual, participant with the defined 

identities. Major participants are human or sometimes animals 

with human characteristic.  

2) Past tense form: because we are describing things that happened in 

the past.  
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3) Words giving details of people, animals, places, things, and 

actions, such as adjective and adverbs.  

4) Connectors of time such as last week, then, etc. 

8. Reading Assessment   

Assessment is a process of gathering and discussing information to 

increase students’ learning and development. Brown (2003:4) said that 

"assessment is an ongoing process encompasses a much wider domain 

whenever a student responses into question, or offers a comment or tried 

out a new word or structure”. It aims to know how far students’ 

comprehension in a reading text. 

Considering a number of different types for genres of written text, 

component of reading comprehension, and specific tasks that are 

commonly used in the assessment of reading, Brown (2003:189) divided 

assessment of reading into four designs. Those designs are perceptive 

reading, selective reading, interactive reading, and extensive reading. 

a. Designing Reading Tasks; Perceptive Reading 

Perceptive reading is reading that focuses on basic aspects of 

reading such as alphabetic symbols, capitalized and words. According 

to Brown (2003:190), assessment of basic reading comprehension may 

be carried out in a number of different ways. There are 3 tasks of 

perceptive reading, such as: reading aloud, multiple choice, and 

picture-cued items. 
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b. Designing Assessment Tasks; Selective Reading 

Here are some possible tasks which are used to asses lexical and 

grammatical aspect of reading comprehension. Brown (2003: 194) 

stated that there are some possible tasks are used to assess lexical and 

grammatical aspects of reading comprehension, such as multiple-

choice (for form - focused criteria), matching tasks, editing tasks, 

picture - cued tasks, and gap-filling tasks. 

From the description above, there are five designing assessment tasks 

of selective reading, such as: multiple choices, matching tasks, editing 

tasks, picture-cued tasks and gap filling tasks. The writer chose 

multiple choice in selective reading to use collect the data about 

students’ reading comprehension. The most popular method of testing 

a reading knowledge of vocabulary and grammar is the multiple-choice 

format. Mainly for reasons of practicality, it is easy to administer and 

can be scored quickly. The most straightforward multiple choice items 

have little context but serve as a vocabulary or grammar check. 

c. Designing Assessment Tasks; Interactive Reading 

  Interactive reading encourages the reader to do more than 

simply read printed text. Brown (2003:201) notes that assessment 

interactive reading task design has combination of form-focused and 

meaning-focused objective but with more emphasize on meaning. 

Here, there are some possible tasks which can be used in assessment. 

Those tasks are cloze tasks, impromptu reading plus comprehension 
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questions, short answer tasks, editing (longer text), scanning, ordering 

tasks, and information transfer: reading charts, maps, graphs, diagrams. 

d. Designing Assessment Tasks; Extensive Reading 

  Extensive reading focuses on reading long texts or large 

quantities for general understanding the texts. According to Brown 

(2003:121), extensive reading involves somewhat longer texts that 

teachers have been dealing in learning. Journal articles, technical 

reports longer essays, short stories and books fall into this category. 

Here there are some possible tasks that can be applied in this design. 

Those are skimming tasks, summarizing and responding, and note 

taking and outlining. 

9. Literature of Curriculum 

The curriculum is a basic educational component in teaching and 

learning process. SMP 3 Tualang is one of the state schools in Perawang. 

This school uses school-based curriculum in applying English teaching. In 

teaching English, this school developed listening, speaking, writing and 

reading skill, but the researcher focused on reading skill learned by the 

students. 

For the eighth grade of Junior High School, the basic competence 

that should be achieved in the reading English subject was reading the 

text loudly in short functional texts and short simple essay in the form 

narrative with pronouncing and intonating, in daily life context and 

responding the meaning and the rhetorical written monologue or essay 
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texts accurately, fluently and acceptably in daily life context and assessing 

the knowledge in form of the narrative text. The indicators of students’ 

ability in reading are the students’ ability to find and to identify the 

factual information, main idea, generic structure, reference, inferences. 

 

B. Relevant Research 

1. A research was conducted by Devi Ferera Kristiana Candrawati (2013). 

The research title was “The Effect of Using Directed Reading 

Thinking Activity (DR-TA) Strategy on Reading Comprehension 

Achievement of Grade Eight Students of Smp Negeri 5 Tanggul.” She 

found that by using direct reading thinking activity strategy made the 

students understand or comprehend the material deeply because the steps 

in this strategy could help the students to be away from confusion in 

comprehending the text. This research was conducted to know whether or 

not there was a significant effect of using Directed Reading-Thinking 

Activity (DRTA) strategy on reading comprehension achievement of 

grade eighth students at SMP Negeri 5 Tanggul. Thus, the respondents of 

this research were grade eight students of SMP Negeri 5 Tanggul that 

were determined by using cluster random sampling by lottery. The total 

number of the respondents was 78 students. The experimental group 

consisted of 39 students who were taught reading by using DRTA 

strategy. The control group consisted of 39 students who were taught 

reading by using Question and Answer technique. The supporting data 
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were gained from the interview with the English teacher and 

documentation. The primary data that had been collected were analyzed 

statistically by using t-test formula. Based on the result of this research, 

the teacher was recommended to use and apply DRTA strategy in 

teaching reading to make the students more active in developing their 

thinking about the story through predictions, and make the situation of the 

class becomes more alive. It was proved that DRTA strategy can make the 

students easy in understanding and comprehending the material; and can 

activate the students’ critical thinking when they make predictions and 

judge other predictions in proving step. Further, the students are 

suggested to apply DRTA strategy in reading other English texts or 

stories, to comprehend the content of the text better. 

2. The research was carried out by Yuliana Friska (2015) 

The research title was “The Effect of Directed Reading Thinking 

Activity and Reading Interest on Students’ Reading Comprehension at the 

8th students of MTs Jamiyyah Islamiyyah Pd. Aren. This study was 

categorized as quasi experimental research in which to investigate the 

effect of teaching strategy (DRTA) and reading interest on students’ 

reading comprehension. The sample of this study was two classes of eight 

grade students (class 8) of MTs Jamiyyah Islamiyyah. One class as 

experimental class comprised of 40 students, and the other class as 

controlled class comprised of 40 students as well. The method used in this 

study was quantitative method with quasi experimental design. The 
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findings of this study were: There was no significant difference of reading 

comprehension between students who were taught by DRTA and those 

who were taught by Conventional method, there were interactional effects 

of teaching method and reading interest on students’ reading 

comprehension, there was a significant effect on students’ reading 

comprehension who were taught by DRTA higher than those who were 

taught by Conventional method for students who had high reading 

interest., there was no significant difference between students’ reading 

comprehension who were taught by DRTA method and those who were 

taught by Conventional method for students who had low reading interest. 

It is different from this research. In this present research, the writer 

wants to know the effect of using Direct Reading – Thinking Activity 

(DR-TA) on students’ reading comprehension at eighth grade of Junior 

High School 3 Tualang Siak Regency. 

 

C. Operational Concept 

The operational concept is a concept that guides the readers to avoid 

misunderstanding. It should be interpreted into particular words in order to be 

easier measure of this research, there were two variables used. DR-TA was an 

independent variable (X) and reading comprehension on narrative text was a 

dependent variable (Y).  

To operate the investigation on the variables, the write worked based 

on the following indicators:  



33 
 

 
 

1. Indicators of Direct Reading Thinking Activity (DR-TA) Strategy 

(variable X).  

Writer took from Russell Stauffer in Friska’s journal (2015: 22). 

a. Teacher chooses a text, such as narrative text. This strategy works well 

with both fiction and narrative texts. 

b. Teacher gives text material to the students (personal copy, laminated 

sheet) then teacher asks students to read the title of the text, or tell 

them the topic of the text.  

c. Teacher asks students to brainstorm a list of ideas that came to mind 

when they think about the title or topic. Write those ideas on the board. 

d. Teacher asks students to make predictions about what they read about 

in the narrative text. Use all available clues, including the index, table 

of contents pictures, charts, and tables in the text. 

e. Teacher asks students to read a section of the narrative text. Either 

have student volunteers read aloud, or have students read silently to 

themselves. If students are reading to themselves, be sure to indicate 

where students should stop reading. The teacher should predetermine 

stopping points. They should be points in the text that lend themselves 

to making predictions. 

f. Teacher asks students to confirm or revise prior predictions, and make 

new predictions. 

g. When students have finished reading, teacher asks questions that 

promote thinking and discussion.  
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2. Indicators of Students’ Reading Comprehension (variable Y) 

 Based on the syllabus 2013/2014 at eighth grade of junior high 

school 3 Tualang; (Tim Penyusun) the indicators of reading comprehension 

can be seen below: 

a. The students’ ability to find factual information from narrative text. 

b. The students’ ability to find the main idea in each paragraph text. 

c. The students’ ability to identify generic structure of narrative text. 

d. The students’ ability to identify the reference of narrative text. 

e. The students’ ability to identify inference of narrative text. 

 

D. Assumptions and Hyphotesis 

1. Assumptions 

 In this research, the writer assumed that : 

a. The students’ reading comprehension of narrative text is various. 

b. Using direct reading-thinking activity in the English teaching process 

influences students’ reading comprehension of narrative text. 

2. Hyphotesis 

Ha1: There is a significant difference between the students’ reading 

comprehension without being taught and taught by using Direct 

Reading-Thinking Activity (DR-TA) strategy at eighth grade of 

Junior High Scholol 3 Tualang Siak Regency. 

Ho1: There is no significant difference between the students’ reading 

comprehension without being taught and taught by using Direct 
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Reading-Thinking Activity (DR-TA) strategy at eighth grade of 

Junior High Scholol 3 Tualang Siak Regency. 

Ha2: There is a significant effect of using Direct Reading-Thinking 

Activity (DR-TA) strategy on students’ reading comprehension at 

eighth grade of Junior High Scholol 3 Tualang Siak Regency. 

Ho2: There is no significant effect of using Direct Reading-Thinking 

Activity (DR-TA) strategy on students’ reading comprehension at 

eighth grade of Junior High Scholol 3 Tualang Siak Regency. 


