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CHAPTER II

REVIEW OF RELATED LITERATURE

A. The Theoretical Framework

The theoretical framework of this study is based on the concepts, theories

and previous studies on vocabulary and word card strategy that will be

discussed below.

1. Vocabulary

Vocabulary is one of the language aspects. The students cannot read,

speak, listen, and write without understanding the meaning of words. But,

by teaching vocabulary first, the students easily able to read, understand and

memorize vocabulary more quickly because this is a very effective way.

Vocabulary is one of the language aspects which should be learnt.

According to (Fran Lehr, M.A., 2003), vocabulary is knowledge of words

and word meanings. However, vocabulary is more complex than this

definition suggests. First, words come in two forms: oral and print. Oral

vocabulary includes those words that we recognize and use in listening and

speaking. Print vocabulary includes those words that we recognize and use

in reading and writing.

Harmer & Thornbury, (2002) stated that vocabulary is one of the main

keys for successful communication in language; some English teachers even

recognizing the importance of vocabulary knowledge do not reflect about

how successfully vocabulary can be presented. This means that without
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establishing a strong vocabulary base first, comprehension and use of a

language will not be achieved. In addition, the student should be able to

recognize words, and know their meanings as well. Thus, when a student is

effectively able to recognize and use a word in different contexts, speak,

write, pronounce the word well, she/he has the knowledge and meaning of

that word.

Richards & Schmidt (2010) stated that memorizing is the process of

establishing information, etc., in memory. The term “memorizing” usually

refers to conscious processes. Memorizing may involve rote learning,

practice, associative learning, etc. The learners need strategies to help

remember." Good memory seems to play a significant role for students in

learning English. Duong & Nguyen (2006) argue that it is ideal for students

to memorize as they may be able to internalize what they have learned, and

end up by saying the learned expressions naturally.

Based on the statement above, vocabulary memory is important to

improve the understanding of students in each skill, such as reading,

listening, writing and speaking, to memorize the vocabulary students’ needs

some strategies in order to memorize their vocabulary.

2. Types of Vocabulary

According to Nation, (2001) there are four types of vocabulary with

majority of the academic words fall under the category of frequently used

English words, followed by the academic, technical and low-frequency

words. The types are described as follows:
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a. High Frequency Words

High frequency words refer to the words that occur frequently in all

the uses of language. It means that students will find these words in

written or spoken language and in formal and informal situation. They

are words that are common in everyday uses of English.

b. Academic Words

Academic words are words that are used in the academic setting.

They are important for students who will use English for academic or

study purposes, for example when they are studying in a university.

These words do not belong to the high frequency words but they often

occur in a specific area, especially academic area.

c. Technical Words

These words occur on particular area of language uses. They are

important for someone who learns or works in a specialized area.

Although they usually occur in a specific area, it is also possible to find

the same technical word in more than one specialized area. Some

technical words occur in more than one specialized area with the same

meaning but some other occurs in the different meaning or different uses

of words.

b. Low Frequency Words

Low frequency words are words that do not occur frequently which

cannot be categorized as high frequency words. They are also some

technical words from other area of language uses, so the readers of the
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words do not know the meaning of the words. Some characteristics of

low frequency words are:

1) The words do not occur frequently because it need months, even

years for students to meet the words again

2) Almost all low frequency words has a very limited range and is

not needed in everyday language uses

3) Low frequency words only have a small proportion in a text

4) Low frequency word involves many group words.

Because of the characteristics of low frequency words, teachers do

not need to spend classroom time to teach these words. Teachers only

need to teach strategies to learners because it is still possible for them to

find the words that belong to the low frequency words in the future

reading. There are four strategies proposed by Nation in Clouston

(2012) related to vocabulary learning. They are guessing from context,

learning from word cards, using word parts, and using dictionary.

Based on the statements above, there are four types of vocabulary

which have different purposes of each type. In reality, English learners

try their best to master a large amount of vocabulary. Based on the

learners’ English level and the discussed issue, vocabulary and its

compounds and idioms focused in the present study will be chosen

basing on frequency and usefulness to the needs of the learners.
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3. Recount Text

In this research, the researcher focuses on students’ vocabulary memory

in recount text. The purpose of Recount Text is to tell what happened by

Richards & Smith (2010). It is mean, a text that is telling the reader about

one story, action or activity. Its goal is to entertain or inform the reader.

Linguistic features are focusing on Introducing personal participant,

chronological connection, linking verb, past tense, and action verbs. In the

recount text, the tense usually used is past tense. At list there are three stages

in recount that; orientation, event, and reorientation. In line with the

statement above, the students are required to know those stages in order to

get the specific ideas of the text quickly.

Based on the explanation above, recount is a text which retells events or

experiences in the past. The purpose of recount text is to entertain the

readers. The generic structures of recount text are orientation, event, and

reorientation.

4. The Students’ Vocabulary Memory in Recount Text

In this study, the researcher focused on students’ vocabulary memory in

recount text. According to Richards & Schmidt (2010) that the purpose of

recount is to tell what happened. Thus, Recount is a text which retells events

or experiences in the past and to entertain the readers. There are some

aspects in recount text that should be known by readers. In term of generic

structure of recount text can be analyzed as follows:
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a. Orientation: It gives the readers the background information needed to

understand the text, such as who was involved, where it happened, and

when it happened.

b. Events: A series of events, ordered in a chronological sequence.

c. Reorientation: A personal comment about the event or what happened

in the end.

Students’ vocabulary memory in recount text means that the students

know and understand all components in recount text, such as generic

structures and language features. It means if the students have good ability

in recognizing organization and features in recount text, automatically they

also have good vocabulary memory in recount text to comprehend of the

text. The indicators in recount text can be seen in the following explanation:

a. Identifying the Specific Information in Recount Text

According to Myracle (2014, p. 134), the students identify central ideas

based on specific information from the text, along with accurately

summarizing information presented in a text. It means that when reading

students are expected to identify why things occur, or need to occur, in a

certain order based in their understanding of what they have read, students

explain how information is organized, as it relates to the development of

concepts in a recount text.
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b. Identifying the Generic Structure in Recount Text

Social purposes in recount text is to entertain readers, to achieve this

purpose, a recount text typically has the following structural components as

follows:

1. Orientation: It gives the readers the background information needed

to understand the text, such as who was involved, where it happened,

and when it happened.

2. Events: A series of events, ordered in a chronological sequence.

3. Reorientation: A personal comment about the event or what

happened in the end.

c. Identifying the Language Features in Recount Text

Silver and Lwin (2014) revealed that a recount text will contain certain

language features such as nouns, adverbs, verbs, and adjectives that identify

the characters as specific participants. The example of nouns is that;

traveler, paper, tree, etc. Then, verb in past tense refers to factual events that

have happened. In short, language features which are considered to be

crucial to make a recount good or bad can be culture and language specific.

d. Identifying the References in Recount Text

According to Duchan et al, (2009), references in recount text are

references to particular entities. In this case, the students are required to

know the participants involved- how they are referred in text. Thus,  the

researcher concludes that the students can be called having ability in reading

recount texts if they are able to identify the characteristics, generic structure,
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language features, and information in a recount text as it is stated in the

syllabus of English lesson of State Junior High School 4 Pekanbaru.

Students who understand the features and organization in recount text will

know that in a recount text there is a event in the past, and students will

conclude the information in recount text.

5. Factors Influence Students’ Vocabulary Memory in Recount Text

Vocabulary is generically defined as the knowledge of words and word

meanings. Likewise, Cardenas, (2001) in (Harmer & Thornbury, 2002)

stated that vocabulary is used to determine the proficiency a student has in

oral context or written. This is to say that vocabulary is an essential

component to determine how much a student is able to communicate

successfully and comprehend the text given. So, students have to overcome

the lack of vocabulary knowledge in order to communicate effectively.

Being aware of vocabulary learning has been indicated as very important.

Decarrico (2001), believed that vocabulary learning strategies will help the

students in finding out the meaning of new words and consolidating them

once it has been understood.

Successful students’ vocabulary memory depends on numerous factors;

one of them is readers’ motivation. There are some factors essential to the

students’ vocabulary memory; working memory capacity, prior knowledge,

motivation. It means that the students are required to have personal store of

those aspects in order to comprehend the text given. Conversely, if they do
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not have personal store of those aspects, it means that the learning process

cannot be running well.

Vocabulary Memory is important to English student. According to

Richards & Smith (2010) memorizing is the process of establishing

information, etc., in memory. The term “memorizing” usually refers to

conscious processes. Memorizing may involve rote learning, practice,

associative learning, etc. Two different types of memory are often

distinguished: the first is Short-term memory refers to that part of the

memory where information which is received is stored for short periods of

time while it is being analyzed and interpreted. Working memory is a more

contemporary term for short-term memory which conceptualizes memory

not as a passive system for temporary storage but an active system for

temporarily storing and manipulating information needed in the execution

of complex cognitive tasks (e.g. learning, reasoning, and comprehension).

In the influential model of Baddeley, working memory consists of two

storage systems, the articulatory loop for the storage of verbal information

and the visuospatial sketchpad for the storage of visual information, plus a

central executive, a very active system responsible for the selection,

initiation, and termination of processing routines (e.g. encoding, storing,

and retrieving). The second, Long-term memory is that part of the memory

system where information is stored more permanently. Information in long-

term memory may not be stored in the same form in which it is received.
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Memory consists in remembering what has previously been learned. It

would be better, however to say that memory consist in learning, retaining

and remembering, what has previously been learned,  we have thus three

main topics under the general head of memory: learning, retention,

remembering (Woodworth, 2010). Learners can use many strategies to

promote memory of vocabulary, as already established Lawson & Hogben

(1996). Memory refers to the mental processes of retaining information for

later use and retrieving (Loftus & Loftus in Yu (2011). Atkinson & Shiffrin,

(1968) stated that first proposed a systematic and comprehensive

information processing model. That model includes a three-scale processing

model of memory: sensory memory, short-term memory, and long-term

memory.

The process of information entering into the short-term memory is

called ‘working memory’ (Jonides, et.al (2005). Even if the short-term

memory and long-term memory are not static systems, one cannot say that

knowledge can never be forgotten when it enters into the long-term

memory. Although forgetting could happen in any stage of memory, there

are many ways to facilitate the memory of knowledge.  Such as, repetition,

retrieval and elaboration and coding can be regarded as different ways to

facilitate the memory of knowledge. This research investigates the effect of

word card repetition and elaboration on remembering meaning and spelling

words.
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6. Assessing Vocabulary

Assessment refers to a systematic approach to collect information and

make inference about students’ ability which can be done by test, interview,

observation, questionnaires etc. Richards & Schmidt (2010). According to

Brown (2004) assessment is an ongoing process that encompasses a much

wider domain. Thus, assessment is a process to know students’ ability by

using test, interview, observation, questionnaires etc.

To improve students’ vocabulary, we also need some tests to know how

many words we have known. According to (Pavlu, 2010) there are eighteen

types of testing vocabulary. In this study, the researchers was used two types

of testing vocabulary, they are:

a. Multiple Choices

According to Thornburry, (2013) multiple choices are a popular way of

testing in that they are easy to score and they are easy to design. This

technique is easy to mark but difficult to design. It also can be used to test

single words, words in sentences or in text (Pavlu, 2010). Single words can

be tested through definitions. In addition, Thornburry (2013) presents

another way of using multiple choice, that is a contextualized multiple

choice

b. Matching Test

Through matching we normally test the meaning of words, usually

words of the opposite meaning. Students do not produce any vocabulary,

they only match given words. This type of exercise is easier to design than
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multiple choices but, stresses that the last pair of words, if the student has

matched the pairs correctly, can be matched without any knowledge because

they are left. This can be prevented by giving more options in one column

than in the other one (Pavlu, 2010).

In this research, the researcher was divided the test into two parts. The

first part, the researchers was used multiple choice tests. The second part is

cloze test.

7. Word Card Strategy

The word card strategy is one of the strategies that are proposed by

Nation in relation to vocabulary learning. Teachers can apply this strategy

when they teach vocabulary for reading and also for writing skills.

According to Bott, (2014) can also using word cards for different levels of

vocabulary learning. The word card strategy belongs to the deliberate

teaching and learning of vocabulary. Deliberate teaching of vocabulary

means that teachers carefully prepare the activities in this strategy. Teachers

should decide the time allocation for this kind of vocabulary teaching. Not

only that, they need also to think about the words limit or the number of the

words that they want to teach to the students. Nation et al. (2007) argues

that deliberate teaching of vocabulary, in this case, using word card strategy,

will take time, but there are some advantages of using this strategy. They

are:

a. Students can learn a large number of words during the time allocated by

the teacher
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b. Deliberate learning from word cards can improve the implicit knowledge

that is needed for common language use

c. The words that have been learned by the students can be remembered for

a very long time

d. It is easy for the students to bring their word cards anywhere and anytime.

Due to the limitation of time allocation in teaching English in the

Indonesian classrooms, teachers should consider the items to study. There

are two options proposed by Nation (2008) in choosing the items to study.

First, teachers can choose some words that belong to the high frequency

words to be studied. Teachers can look for the high frequency words in the

dictionary, for example The Longman Dictionary of Contemporary English

or the COBUILD English Dictionary for Advanced Learners Another way

of deciding the items to study is to choose the words that have already read

by the students but they cannot understand the meaning of the words. Since

English teaching and learning in Indonesia is still based on text types and

some teachers are still applying text-based method in teaching English, it is

possible for teachers to apply the second ways of deciding the words to

study. In the Model of the Text stage, students meet a new text and probably

some new words, so that they can choose those words to be put on their

word cards.

The procedures of this strategy (student’s activity) are as follows:

a. The learners make some small cards about 4cm by 2cm from

ordinary photo copying or printing paper. These are small enough
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to be easily carried around in a pocket or handbag, and are light and

not bulky so two or three packs of 50 cards in each pack could be

easily carried. The cards are held by a rubber band.

b. The learner writes a useful word, phrase, or sentence on one side

and its translation into the first-language on other.

c. The learner then go through the pack, looking at each foreign word

or phrase and trying to recall what was written on the other side. If

the translation cannot be recalled, then the card is turned over to see

what was written there.

d. Words that were easy to recall are placed on the bottom of the pack.

Those that had to be turned over are slipped somewhere into the

middle so that they can be looked at again soon.

e. After going through the pack once or twice, it is put away, ready to

be looked at again in about half an hour.

f. The cards in the pack are looked at again increasingly spaced

intervals of time-half an hour later, later that day, the next day.

8. Using Word Card Strategy on Teaching Vocabulary in Recount

Text

The word card strategy is one of the strategies that are proposed by

Nation in relation to vocabulary learning. Teachers can apply this strategy

when they teach vocabulary for reading and also for writing skills.

According to Bott (2014) words cards also can be used for different level

of vocabulary. The Word Card Strategy belongs to the deliberate teaching
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and learning of vocabulary. Deliberate teaching of vocabulary means that

teachers carefully prepare the activities in this strategy.

There are principles of using Word Card Strategy in language teaching.

According to Nation (2008), the procedures of Word Card Strategy are as

follows:

Table II.I
The Procedures of Learning Principle

Word Card Strategy
PROCEDURES PRINCIPLES

1. The teacher

stimulates the

students to

brainstorm ideas

related to the topic

by giving some

pictures or other

teaching aids.

According to (Isaksen, 1998), brainstorming is

probably one of the most well-known tools for

creative thinking. It is popularity stems from the-

long standing and pervasive the productivity of

groups. it is simple, easy to learn, and has potential

to dramatically improve group idea generation and

enjoyment with the activity itself. This is also

supported by (Rossiter & Lilien, 1994) say that

The use of brainstorming instructions is essential

to the production of a large number of good ideas.

According to (I. S. P. Nation, 2000)in Bhatia

(1983) making a text easy to read, not by changing

the wording of the text, but by adding different

kinds of support, such as diagrams, pictures, charts
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and tables, text summaries, glossaries, guiding

questions, and headings.

2. The students give

their ideas.

According to Alfaki (2015) Vocabulary is central

to English language teaching because without

sufficient vocabulary students cannot understand

others or express.

Reviewing their own ideas. so students need a lot

of knowledge and increase their vocabulary to be

able to give their ideas.

3. The teacher gives

the students the

model(s)of the

texts.

One of language teacher’s major roles is that of a

model of the target language. Teachers should

provide students with a good model. By the text

students should be able understand. Wherever

possible, authentic language-language as it is used

in a real context-should be introduced

According to (Mickan, 1985), class is a community

with ongoing opportunities to observe texts used

functionally. Texts are situated in contexts. The

teacher as text is a model for students to observe

target language in action in many different ways—

use of the target language for class management,

for lesson organization, for teaching content, and

for social relationships. The teacher is a reading
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teacher, a writing teacher, and a conversing

teacher. The teacher explains the purposes of texts

and their function in social practices. Students

observe texts in action in order to experience the

function of texts in contexts of use.

4. Students read and

try to understand

the text(s).

According to Nation (2000), Receptive carries the

idea that we receive language input from others

through listening or reading and try to comprehend

it.

5. The teacher

encourages the

students to discuss

the social function

and the parts of the

text.

Communicative interaction encourages

cooperative relationships among students. It gives

students an opportunity to work on negotiating

meaning.

In groups, students can begin to feel a sense of

community and can learn from each other. As well

as the teacher. Cooperative, not competition, is

encouraged.

According to (Washoe County School District,

2010) book, collaborative learning is based on the

theory that knowledge is a social construct.

Collaborative activities are most often based on

four principles: (1) the learner or student is the

primary focus of instruction; (2) interaction and
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"doing" are of primary importance; (3) working in

groups is an important mode of learning; (4)

structured approaches to developing solutions to

real-world problems should be incorporated into

learning. Collaborative learning can occur peer-to-

peer or in larger groups. Peer teaching/learning is

a type of collaborative learning that involves

students working in pairs or small groups to

discuss concepts, or find solutions to problems. It

enables learners to take responsibility for

reviewing, organizing, and consolidating existing

knowledge and material; understanding its basic

structure; filling in the gaps; finding additional

meanings; and reformulating knowledge into new

conceptual frameworks. Learning from peers

increases learning both for the students being

helped as well as for those giving the help.

6. The teacher and the

students discuss the

meaning of the

words.

An important goal is for students to be able to

translate into the other. If students can translate

from one language into another, they are

considered successful language learners.

According to (Wright Group, n.d.) Not only

broadening students’ vocabulary, but to
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accelerating vocabulary acquisition through a

multifaceted approach that involves five aspects: 1.

Discussing words and concepts with all readers; 2.

Repeating words and concepts; 3. Teaching

students to be active vocabulary learners with

strategic problem-solving skills; 4. Teaching

students to become metacognitive aware of words;

and 5. Developing excitement for learning words.

7. The teacher asks the

students to continue

the strategy

individually.

According to Oxford (2003) it is important to

emphasize that learning styles and strategies of

individual students can work together with – or

conflict with –a given instructional methodology.

If there is harmony between (a) the student (in

terms of style and strategy preferences) and (b) the

combination of instructional methodology and

materials, then the student is likely to perform well,

feel confident, and experience low anxiety.

8. The teacher gives

another task(s)

related to the parts

and the content of

the text.

In teaching and learning activities teachers

must be give a different text for their task. It's

important to be able expand their vocabulary and

to increase their skill in reading

According to (Mao, 2012), 1). To make

students active in the reading process by presenting
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them with decision-making activities (e.g. drawing

a diagram with the information given in the text.)

2). To devise activities which are as natural as

possible, i.e. as close as possible to what one would

naturally do with the text (e.g. answering a letter

using the information given in that letter,

completing a document, comparing several texts)

9. The teacher

summarizes and

encourages the

students to reflect

the lesson and

remember or

repetition the words

in their word cards.

And the teacher

previews on the

upcoming

materials.

According to (I. S. P. Nation, 2000),

Repetition is essential for vocabulary learning

because there is so much to know about each word

that one meeting of it is not sufficient to gain this

information, and because vocabulary items must

not only be known they must be known well so that

they can be fluently accessed.

Repetition thus adds to the quality of

knowledge and also to the quantity or strength of

this Knowledge)

Students should know what kinds of words that may interfere them

in applying the word cards strategy. Nation (2008) explained some

guidelines that should be remembered by the teachers and the learners:
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1. They have to avoid combining words that have similar spelling or sound,

for example, effort and effect

2. They have to avoid combining words that have similar meaning but not

exactly the same, for example, remind and remember

3. They have to avoid combining opposites, for example, hot and cold

4. They have to avoid combining members of a lexical set, for examples,

articles of clothing, fruit or furniture. This means that learning the words

banana, orange, grape together will make learning more difficult.

B. Relevant Research

1. A Research from Dhanastri Herningtyas

In 2013, Dhanastri Herningtyas conducted a research “Teaching

Reading Comprehension achievement by Using Word Card”. In this

research, Dhanastri Herningtyas found that there is a significant change of

the students’ achievement in reading comprehension achievement by using

Word Card Strategy. Thus, teaching by using Word Card Strategy was

helpful to improve students’ reading comprehension achievement at the first

year SMA N 1 Prambanan.

2. A Research from Yihsiang Kuo and Hsiao-Yun Ho

In 2012, Yihsiang Kuo and Hsiao-Yun Ho conducted a research entitled

“Effects of Word Card Strategy versus Word List Strategy on Taiwanese

EFL Junior High School Students’ Vocabulary Retention”. This study

investigated the effects of word card strategy versus word list strategy as
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well as spaced practice versus massed practice on EFL junior high school

students’ vocabulary retention and their attitudes towards both strategies.

Results indicated that: The word card strategy yielded significantly better

effects on vocabulary retention than the world list strategy, spaced practice

worked better with the word card than the word list strategy, More students

(60%) who experienced both the word card and word list strategies

preferred the word card strategy to the word list strategy. Based on the

results of the current and previous studies, the word card strategy with

spaced practice is strongly recommended for EFL junior high school

students who need effective strategies to facilitate their vocabulary

retention.

Based on some researches above, the use of Word Card Strategy can

increase students’ vocabulary memory. The researchers assume that the use

of Word card strategy was being an effective way to increase students’

vocabulary memory. Thus, this research was different from the previous

research in term of the subject of the research. This research was conducted

in Indonesian Junior High School level.

C. The Operational Concept

The operational concept is proposed to give the explanation about the

theoretical framework in order to avoid misunderstanding and misinterpretation

in conducting the research. There are two variables in this research (variable X

and variable Y); variable X is the effect of using word card strategy as an
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independent variable that gives the effect on the students and variable Y is the

students’ vocabulary memory as a dependent variable that receives the effect of

variable X.

The indicators of variable X:

1. The teacher stimulates the students to brainstorm ideas related to the topic

by giving some pictures or other teaching aids.

2. The teacher asks students to give their ideas.

3. The teacher gives the students the model(s) of the texts.

4. The teacher asks students to read and try to understand the text(s).

5. The teacher encourages the students to discuss the social function and the

parts of the text.

6. The teacher explains the procedure of the word card strategy. And the

teacher encourages the students to apply the word card strategy by providing

some words in the texts that have to be written by the students in their word

cards.

7. The teacher and the students discuss the meaning of the words.

8. The teacher asks the students to continue the strategy individually.

9. The teacher gives another task(s) related to the parts and the content of the

text.

10. The teacher summarizes and encourages the students to reflect the lesson

and remember the words in their word cards. And the teacher previews on

the upcoming materials.

The indicators of variable Y (students’ vocabulary memory):
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1. The students’ ability to encounter new words

2. The students’ ability to differentiate Noun, Verb, adverb, and Adjectives

3. The students’ ability to find the synonym of words

4. The students’ ability to consolidating word form and meaning in memory

5. Students’ ability to use the word in the text.

D. The Assumption and Hypothesis

1. Assumption

In this research, the researchers assume that the better Word Card

strategy, the better students’ vocabulary memory in recount text will be.

2. Hypothesis

Based on the assumption above, the hypothesis of this research can be

formulated as follows:

a. Ho: There is no significant effect on students’ vocabulary memory

taught by using Word Card strategy in Recount Text of the second-

year students at State Junior High School 4 Pekanbaru

b. Ha: There is a significant effect on students’ vocabulary memory

taught by using Word Card strategy in Recount Text of the second-

year students at State Junior High School 4 Pekanbaru


