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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. The Theoretical Framework 

1. The Nature of Speaking 

a. Definition of Speaking 

Speaking is called as the key of communication. People 

communicate the language in two ways, speaking and writing. 

Speaking is simpler to be done and understood. So, speaking plays a 

very important role in the human communication. 

Various definitions of speaking have been given by many 

teoriests. Speaking is a productive skill that can be directly and 

empirically observed, those observations are invariably colored by 

the accuracy and effectiveness of a test-takers listening skill, which 

necessarily compromises the reliability and validity of oral 

production test (Brown, 2003, p. 140). It consists of producing 

systematic verbar utterences to convey meaning. It is the capability of 

someone to communicate orally with others. 

Speaking is process of conveying meaning what we feel, see, 

and think to interlucator. It is supported by Cameron in Wahyudi 

(2013), that speaking is the active use of Language to express 

meaning so that other people can make sense of them (p. 3). In other 

definition, Harmer defines speaking as a form of communication, so a 

speaker must convey what he/she is saying affectively (Harmer, 
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1998, p. 14). When the learners master at speaking, they will express 

their ideas, opinions, and share informations to interlucator easily. 

Speaking can be practiced by them in daily conversation, in practice 

lesson in the front of class, conveying speech and etc. 

2. The Nature of Speaking Ability 

Richards and Renandya (2002) state that effective oral 

communication requires the ability to use the language appropriately in 

social interaction that requires the ability to use the language 

appropriately involving not only verbal communication but also 

paralinguistic elements of speech such as pitch, stress and intonation. 

Moreover, nonlinguistic elements such as gestures, body language and 

expressions are needed in conveying messages directly without any 

accompanying speech (p. 204). Speaking can be described as the ability 

of the person to express their ideas.  

According to Littlewood in Chandra (2012), speaking ability is a 

combination of structural and function aspect of language (p.12). The 

structural aspect of language concentrates on the grammatical system, 

describing way in which linguistic items can be combined. 

Speaking is a very important skill to be mastered by students who 

learn English to communicate each other, speaking needs some 

components that have crucial meaning in speaking skill, they are; 

accent, grammar, vocabulary, fluency and comprehension. 
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a. Accent 

Becker (1995) states that an accent is the part of a person’s 

language that serves to identify the speaker’s regional origin or 

national/ethnic identify no matter what language the person is speaking 

(p.37). 

b. Grammar 

Keraf in Munirotul (2014) defines grammar as a group of paradigm 

of structure generally covers the segment of phonology, morphology, 

and sentence (p. 28). Nuhardi in Munirotul said that it also that 

grammar covers phonology, semantics, morphology and syntax. 

c. Vocabulary 

One of the most vital components to learning a language is 

learning vocabulary, because it is expected to be able to do speak, 

write, and speak correctly. It is supported by Richard and Renandya 

(2000) that vocabulary is a core of language frequency and provides 

much of the basis for how well learners speak, read and write (p. 255). 

Without an extensive vocabulary and strategies for acquaring new 

vocabulary, learners often achive less than their potensial and may be 

discouraged from making use of language learning opportunities 

arround them such as listening to the radio, listening to the native 

speaker, using the language in different context, reading or watching 

television. 
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d. Fluency 

Schmich in Nation and Newton (2009) said that fluent language 

use involves the processing of language in real time (p. 151). That is 

learners demonstrate fluency when they take part in meaning focused 

activity and do it with speed and ease without holding up the flow of 

talk. The students will be more self-confident when they can speak 

fluently. 

e. Comprehension  

For oral communication certainly requires a subject to respond to 

speech as well as to innitiate it. Comprehension is knowing about 

something, ability to get the knowledge what have been learnt. 

3. Teaching Speaking in the Classroom 

Brown (2004) divides five basic types of speaking. They are: 

a. Imitative 

At one end of a continuum of type of speaking performance is the 

ability to simply parrot back (imitate) a word or phrase or possibly a 

sentence. While this is a purely phonetic level oral production, a 

number of prosodic, lexical, and grammatical properties of language 

may be included in the criterion performance. We are interested only 

in what is traditionally labelled “pronunciation”. No inference is 

made about the test-takers ability to understand or convey meaning or 

to participate in an interactive conversation. The only role of listening 

here is in the short-term storage of a prompt, just long enough to 
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allow the speaker to retain the short stretch of language that must be 

imitated. 

b. Intensive 

A second type of speaking frequently employed in assessment 

context is the production of short stretches of oral language designed 

to demonstrate competence in a narrow band of grammatical, phrasal, 

lexical, or phonological relationships (such as prosodic elements- 

intonation, stress, rhythm, juncture). The speaker must be aware of 

semantic properties in order to be able to respond, but interaction 

with an interlocutor or test administrator is minimal at best. Example 

of intensive assessment tasks include directed response tasks, reading 

aloud, sentence and dialogue completion, limited picture-cued tasks 

including simple sequences; and translation up to the simple sentence 

level. 

c. Responsive  

Responsive assessment tasks include interaction and test 

comprehension. However, it is at limited level of very short 

conversations, standard greetings and small talk, simple requests and 

comments, and the like. The stimulus is usually a spoken prompt (in 

order to preserve authenticity), with perhaps only one or two follow-

up questions or retorts. 
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d. Interactive 

The differences between responsive and interactive speaking are 

in the length and complexity of the interaction, which sometimes 

include multiple exchanges and participants. Interaction can take the 

two forms of transactional languages, which has the purpose of 

exchanging specific information, or interpersonal matters, and which 

have the purpose of maintaining social relationships. (In the three 

dialogues cited above, A and B were transactional, and C was 

interpersonal). In interpersonal exchanges, oral production can 

become pragmatically complex with the need to peak in a casual 

register and use colloquial language, ellipsis, slang, humor, and other 

sociolinguistic conversations. 

e. Extensive (monologue) 

Extensive oral production tasks include speeches, oral 

presentations, and storytelling, during which the opportunity for oral 

interaction from listeners is either highly limited (perhaps to 

nonverbal responses) or ruled out together. Language style is 

frequently more deliberative (planning is involved) and formal for 

extensive tasks, but we cannot rule out certain informal monologues 

such as casually delivered speech (for example, my vacation in the 

mountains, a recipe for outstanding pasta primavera, recounting the 

plot of a novel or movie) (p.141). 
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4. Assessing Speaking Ability 

According to Hughes (1992), there are some components that should 

be considered in giving students’ speaking ability score. There are 

accent, grammar, vocabulary, fluency and comprehension (131). 

Table II.1 

Components of Speaking Ability 

 

a. Accent 

Score Requirement 

1 Pronunciation frequently unintelligible 

2 Frequent gross error and a very heavy accent make understanding difficult, 

require frequently repitation 

3 “foreign accent” requires concentrated listening, and mispronunciation lead to 

accasional misunderstanding and apparent errors in grammar of vocabulary 

4 Marked “foreign accent” and occasional mispronunciations which do not 

interfere with understanding 

5 No conspicuous, miss pronunciation, but would not be taken for a native speaker 

6 Native pronunciation, with no trace of “foreign accents” 

 

b. Grammar 

Score Requirement 

1 Grammar almost entirely inaccurate except in stock prase 

2 Constant errors showing control of view major patterns and frequently 

preventing communication 

3 Frequent errors showing some major pattern uncontrolled and causing 

occasional irritation and misunderstanding 

4 Occasional errors showing imperfect control of patterns but no weakness that 

causes misunderstanding 

5 Few errors, with no patterns of failure 

6 No more than two errors during the interview 
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c. Vocabulary 

Score Requirement 

1 Vocabulary inadequate for even the simple conversation 

2 Vocabulary limited to basic personel and survival areas (time, food, 

transportation, family, etc.) 

3 Choice of words sometimes inaccurate, limitations of vocabulary prevent 

discussion of some common profesional and social topics 

4 Profesional vocabulary adequate to discuss special interest; general vocabulary 

permits discussion of any non-technical subject with some circumlocution 

5 Professional vocabulary broad and precise; general vocabulary adequate to cope 

with complex practical problems and varied social situations 

6 Vocabulary apparently as accurate and extensive as that of an educated native 

speaker 

 

d. Fluency 

Score Requirement 

1 Speech is so halting and fragmentary that conversation is virtually impossible 

2 Speech is very slow and uneven except for short or routine sentences 

3 Speech is frequently hesitant and jerky; sentences may be left uncompleted 

4 Speech is occasionally hesitant, with some unevenness caused by rephrasing 

and groping for words 

5 Speech is effortless and smooth, but perceptively non-native in speed and 

evenness 

6 Speech on all professional and general topics as effortless and smooth as a 

native speaker 

 

e. Comprehension 

Score Requirement 

1 Understand too little for the simplest type of conversation 

2 Understand only slow, very simple speech on common social and touristic 

topics; requires constant repetition and rephrasing 

3 Understand careful, somewhat simplifies speech when engaged in a dialogue, 

but may require considerable repetition and rephrasing 

4 Understand quite well normal educated speech when engaged in a dialogue, but 

requires occasional repetition and rephrasing 

5 Understanding everything in normal educated conversation except for very 

colloquial or low frequency items, or exceptionally rapid or slurred speech 

6 Understand everything in both formal and colloquial speech to be expected of 

an educated native speaker 

 

5. Cooperative Learning and Numbered Heads Together Technique 

Cooperative Learning is one of the application of the constructivist 

theory. This lesson comes from the concept that students can easily find 
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and understand difficult concepts if they discuss it with their classmates. 

Students regularly work in groups to help each other solve complex 

problems. Thus, the social nature and the use of peer groups are the main 

aspects of the cooperative learning (Trianto, 2013, p.56). 

The main idea of cooperative learning is that students work 

together to learn actively and to take responsibility toward the progress 

of their group members’ learning process. Cooperative learning here 

emphasizes more on the achievement of the goal and success of the 

group (Slavin, as cited in Trianto, 2013). Cooperative learning is a 

teaching model using a system of group / small teams between four to six 

students who have heterogeneous background of academic ability, 

gender, race, or ethnicity.  

According to Agus Suprijono (2012), the cooperative learning is a 

broader concept that covers all types of group work, including forms of 

higher led or directed by the teacher (p.54). Meanwhile, according to 

Anita Lie (2008), cooperative learning is a teaching model that 

encourages students to learn and work in small groups with a positive 

element of reliance, individual responsibility, face-to-face 

communication among members, and group evaluation (p.29). 

Eggen & Kauchak explain that cooperative learning is a teaching 

strategy that involves a group of students to work collaboratively to 

particular goals (Trianto, 2013, p.58). Cooperative learning is arranged in 

an attempt to improve the activeness and participation level of students, 



18 
 

  

facilitate students with experience as well as give students the 

opportunity to interact with other students from different backgrounds. 

Based on the explanation above, it can be concluded that the 

essence of cooperative learning is to increase the activity and 

performance of students in the academic field and to help students 

understand difficult concepts and also to help students think critically. 

Here the researcher used one of techniques in Cooperative Learning 

Method, called: numbered heads together (NHT). 

According to Trianto (2009), NHT is a technique where the aim is 

to involve the learners in the teaching-learning process as much as can be 

(p.131). The students are all required to be involved in all phases of the 

NHT. Kagan (2009) has said that there are four basic phases in teaching 

speaking by using NHT, they are: numbering, asking the question, 

heading together and answering (as cited in Trianto, 131).  The table 

below describes how the phases in NHT are applied and the teaching 

procedures used in teaching speaking using the NHT technique. 
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Table II.1 

Phases and activities in teaching speaking using NHT 
Phases Teacher and Student Activities 

First Phase:  

Numbering 

The teacher divides the students into groups, of 3 to 6 but usually 4students. 

Then, each member of each group is given a number from one to six. 

Second Phase: 

Asking the 

Question 

The teacher asks the students questions. Each question can be 

specific using an interrogative sentence or general based on the 

purpose of the teaching-learning process. 

Third Phase: 

Thinking 

Together 

This is the discussion period. All the groups are given the same 

amount of time to discuss the answer to each question. The discussions must 

be in English! The time given must be short; although time is limited every 

student must be given a turn to join in the discussions. 

Fourth Phase: 

Answering 

After giving all students time to discuss the question(s), the teacher calls a 

student (choosing at random, but trying to select students with lower 

proficiency) or it can be done by calling a number at random. Then, the 

student who gets called to answer must stand up and answer the question 

bravely to the class. 

 

6. Applying Numbered Heads Together  

Numbered Heads Together or often referred as numbered heads or 

numbering was first developed by Spencer Kagan in 1993 to involve 

students more in reviewing the materials covered in the lesson and 

check their understanding toward the contents of the lesson (Trianto, 

2013, p.82). According to Kagan (1989), NHT is a cooperative learning 

model that holds each student accountable for learning the material. 

Students are placed in groups and each person is given a number (from 

one to the maximum number in each group) (as cited in Identit, 2015). 

The teacher poses a question or gives a task and students "put their 

heads together" to figure out the answer. The teacher then calls a 

specific number to respond as speaker for the group. By having students 

work together in a group, this model ensures that each member knows 

the answer to problems or questions asked by the teacher. Because no 

one knows which number is going to be called, all team members must 
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be prepared. NHT technique indirectly trains students to actively 

participate, shares information, listens and speaks carefully so that the 

students are more productive and active. 

7. The Advantages of Using Numbered Heads Together 

According to Trianto (2013), there are some advantages of using 

Numbered Heads Together. They are: 

a. Positive Interdependence 

The students are able to learn from each other. They must also 

work together to ensure there is one product to their learning. They 

must check that everyone can understand and answer the question. 

b. Individual Accountability 

Students are responsible to share their ideas each other. The 

student may also be required to share their partner’s ideas to 

another pair or whole group. Every student must be able to give the 

group response to the question.  

c. Equal Participation 

Each student within the group has an equal opportunity to 

share. It is possible that one student tries to dominate. The teacher 

can check this does not happen. 

d. Simultaneous Interaction 

All of the students were actively engaged in purposeful 

speaking and listening.  
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e. Multilevel 

This kind of learning can be used in any kinds of level, but of 

course it has to be adjusted with the material given (p. 131). 

B. Relevant Research 

According to Syafi’i (2007), relevant research is required to observe some 

previous researches conducted by other researchers in which they are relevant 

to our research itself (p.122). Besides, we have to analyse what the point that 

was focused on, inform the design, finding and concluding of the previous 

research. 

1. A research was conducted by Sasli Afandi (2011). The title was “The 

Effectiveness of Numbered Head Together (NHT) Toward Speaking 

Ability of the Students at the First Year of Senior High School Selat 

panjang Meranti Regency”. The result was that the application of 

cooperative learning model of NHT could increase students’ learning 

outcomes. 

2. A research was conducted by Ni Wayan Darsini (2013). The title was 

“Improving Speaking Skill Through Cooperative Method of the 

Eighth Grade Students of SMPN 2 Ubud”. The result was that the 

subjects had positive changing attitude and motivation in improving 

speaking skill through cooperative learning method.  

C. Operational Concept 

In carrying out this research, it is necessary to classify briefly the 

variable used in analysing the data. Operational concept is a concept to give 



22 
 

  

an explanation about theoretical framework to avoid misunderstanding about 

the research. The explanation is to describe the concept used by the 

researcher. This research was an experimental research which focused on 

“The Effect of using numbered heads together technique on students’ 

speaking ability at the first year of junior high school 2 Rambah Samo”. The 

independent variable (X) is a numbered heads together and the dependent (Y) 

variable is the students’ speaking ability. 

1. The indicators of variable X (Numbered Heads Together) 

a. The teacher divides the students into groups, of 3 to 6 but usually 4 

students. 

b. The teacher devides member of each group that is given a number 

from one to six. 

c. The teacher asks the students questions. 

d. Each question can be specific using an interrogative sentence or 

general based on the purpose of the teaching-learning process. 

e. Students discuss in group. All the groups are given the same amount of 

time to discuss the answer to each question.  

f. The discussions must be in English. The time given must be short; 

although time is limited every student must be given a turn to join in 

the discussions. 

g. After giving all students time to discuss the question(s), the teacher 

calls a student (choosing at random, but trying to select students with 

lower proficiency) or it can be done by calling a number at random. 



23 
 

  

h. The student who gets called to answer must stand up and answer the 

question bravely to the class. 

2. The indicators of variable Y (Speaking Ability) 

a. The students are able to express their ideas fluently 

b. The students are able to use grammar in speaking correctly 

c. The students are able to use appropriate vocabulary in speaking 

d. The students are able to express their ideas comprehensively 

e. The students have good pronunciation in speaking 

D. The Assumption and Hypothesis 

1. The Assumption 

There are some assumptions before coming to the hypothesis of this 

research as follows: 

(1) The students’ speaking ability is varying in numbered heads together 

technique  

(2) The students in experimental class and control class have different 

result in speaking ability 

2. The hypothesis 

Ha: there is a significant effect on students’ speaking ability by using 

numbered heads together technique at the first year of junior high school 

2 Rambah Samo. 

Ho: there is no significant effect on students’ speaking ability by using 

numbered heads together technique at the first year of junior high school 

2 Rambah Samo. 


