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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1. Personality Traits 

a. Definition of personality traits 

Every individual has personality differences including mind, 

characteristic, feelings and behaviour. In the fact, many found in 

academic life that individual has so many traits differences such as 

shy, nervous, enthusiastic, careful, polite or impolite and quite. This 

case indicates personality is the weighty matter in social life. So traits 

of personality are as characters or traits, attitudes which reflect in 

action as behaviour. 

According to Rehman (2013), Personality determines a set of 

important characteristics and how people interact with others. Human 

personality is the combination of a number of traits (p. 2). It is 

important as human to be socialable for instance, the way to 

communicate and behave in social life. 

On the other hand, McCrae & Costa stated that personality 

traits are often defined as enduring dimensions of individual 

differences in tendencies to show consistent patterns of thoughts, 

feelings, and actions. Traits reflect relatively enduring dispositions and 

are distinguished from states or moods, which are more transient. 

(cited in Costa & Widiger, 2002, p. 5) 
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In addition, based on the Diagnostic and Statistical Manual 

(DSM) of the American Psychiatric Association in Boundless article 

(2016), personality traits are prominent aspects of personality that are 

exhibited in a wide range of important social and personal contexts. In 

other words, individuals have certain characteristics that partly 

determine their behaviour; these traits are trends in behaviour or 

attitude that tend to be present regardless of the situation. 

Traits of personality can be understood that all people have 

certain traits, or characteristic ways of behaving. People can tend to be 

sociable or shy, Passive or aggressive, Optimistic or pessimistic. It 

means that behaviour, characteristic, thought, and feeling as one’s 

habit in daily life can be concluded as personality traits.  

b. Cause of Personality Traits 

In social life context, the trait of personality has strongly been 

influenced by the environment in which a person lives and get 

associate with anyone, such as in friendship, education, family and 

environment. For instance, parents are an important role in shaping of 

personality traits and also supported by environment. They are core 

point of formation of behaviour, thought and self-control.  

According to Matthew et al. (2009), the structure of personality 

traits shows consistency across different groups of people in different 

cultures. Furthermore, traits are stable across time, and there is 

evidence to indicate that some of them may have a tractable biological 

https://www.boundless.com/psychology/definition/attitude/
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basis. Therefore, it seems reasonable to enquire to what extent 

individual differences in personality traits are caused by genetic and 

environmental factors (p. 153). 

In most behaviour genetic studies of personality traits the 

largest single influence originates from the nonshared environment. 

Shared genes bring about similarities in family members’ personality 

trait scores. The unique environments have a large effect on 

individuality (p. 175). 

Based on the explanation above, it seems that individual 

differences of personality traits are caused by genes and environments, 

where parents, family, education, friendship (intercommunication) are 

crucial things in growth and development of individual. This matter 

indicates that the factors of personality traits influence the changing 

and development of individual. 

c. Big Five Personality Traits 

Several approaches of traits are proposed by Allport, Eysenk 

and Cattel. But all of the existing theories have different viewpoints in 

terms of use factor analysis, the number and nature of trait dimension. 

Finally, this matter makes the researchers conduct the trait for changes 

in order to have same understanding about trait.  

Around 1980s every researcher of trait agreed that individual 

can describe the traits through Big Five Trait Theory. Firstly, it was 

introduced by Lewis R. Goldberg at 1981. And also Allport and Cattel 
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are core intellectualist. Besides, Robert McCrae and Paul Costa are 

spearhead of this theory  

Based on McCrae’s idea (2002), The Five-Factor Model 

(FFM) is a comprehensive taxonomy of personality traits, which are 

tendencies to show consistent patterns of thoughts, feelings, and 

actions. This model appears to describe personality structure well in a 

wide variety of cultures (p. 2). 

Big five personality traits also known as five factor model 

(FFM) is a set of five broad trait dimensions or domains to describe the 

one’s traits of personality. They are Openness to Experience, 

Conscientiousness, Extraversion, Agreeableness and Neuroticism. The 

acronym OCEAN is often used to recall Costa's and McCrae's five 

factors, or the Big Five personality traits. 

Referring to Costa & Widiger’s ideas  (2002), there are facets 

of big five personality traits (pp. 463-467). 

1) Openness to Experience  

Openness to experience is the personality trait to find new 

experience, imaginative and intellectual part. There are several 

facets of openness trait, they are: 

a) Fantasy 

Individuals who are open to fantasy have a vivid imagination 

and an active fantasy life. They daydream not simply as an 

escape but as a way of creating for themselves an interesting 
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inner world. They elaborate and develop their fantasies and 

believe that imagination contributes to a rich and creative life. 

Low scorers are more prosaic and prefer to keep their minds 

on the task at hand. 

b) Aesthetics 

High scorers on this scale have a deep appreciation for art and 

beauty. They are moved by poetry, absorbed in music, and 

intrigued by art. They need not have artistic talent nor even 

necessarily what most people would consider good taste; but 

for many of them, their interest in the arts leads them to 

develop a wider knowledge and appreciation than that of the 

average individual. Low scorers are relatively insensitive to 

and uninterested in art and beauty. 

c) Feelings 

Openness to feelings implies receptivity to one’s own inner 

feelings and emotions and the evaluation of emotion as an 

important part of life. High scorers experience deeper and 

more differentiated emotional states and feel both happiness 

and unhappiness more intensely than do others. Low scorers 

have somewhat blunted affect and do not believe that feeling 

states are of much importance. 
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d) Actions 

Openness is seen behaviorally in the willingness to try 

different activities, go to new places, or eat unusual foods. 

High scorers on this scale prefer novelty and variety to 

familiarity. Over time, they may engage in a series of different 

hobbies. Low scorers find change difficult and prefer to stick 

with the tried-and-true. 

e) Ideas 

Intellectual curiosity is an aspect of Openness that has long 

been recognized. This trait is seen not only in an active pursuit 

of intellectual interests for their own sake but also in open 

mindedness and a willingness to consider new, perhaps 

unconventional ideas. High scorers enjoy both philosophical 

arguments and brain teasers. Openness to ideas does not 

necessarily imply high intelligence, although it can contribute 

to the development of intellectual potential. Low scorers on 

this scale have limited capacity and, if highly intelligent, 

narrowly focus their resources on limited topics. 

f) Values  

Openness to values means the readiness to re-examine social, 

political, and religious values. Closed individuals tend to 

accept authority and honour tradition; as a consequence, this 

type is generally conservative, regardless of political party 
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affiliation. Openness to values may be considered the opposite 

of dogmatism. 

This trait where someone has appreciation for art, 

imaginative, adventure, unusual ideas, curiosity, and variety of 

experience. Those who score high in openness to experience 

prefer novelty, while those who score low prefer routine.   

2) Conscientiousness  

Conscientiousness is the personality trait of discipline, 

hardworking, able to relied and also regularly. To be clear there 

are some facets of this trait are follows: 

a) Competence 

Competence refers to the sense that one is capable, sensible, 

prudent, and effective. High scorers on this scale feel well 

prepared to deal with life. Low scorers have a lower opinion of 

their abilities and admit that they are often unprepared and 

inept. Of all the Conscientiousness facets, competence is most 

highly associated with self-esteem and internal locus of 

control. 

b) Order 

High scorers on this scale are neat, tidy, and well organized. 

They keep things in their proper places. Low scorers are 

unable to get organized and describe themselves as 

https://www.boundless.com/psychology/definition/emotion/
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unmethodical. Carried to an extreme, high order might 

contribute to a compulsive personality disorder. 

c) Dutifulness 

In one sense, conscientious means “governed by conscience,” 

and that aspect of Conscientiousness is assessed as 

dutifulness. High scorers on this scale adhere strictly to their 

ethical principles and scrupulously fulfill their moral 

obligations. Low scorers are more casual about such matters 

and may be somewhat undependable or unreliable. 

d) Achievement Striving 

Individuals who score high on this facet have high aspiration 

levels and work hard to achieve their goals. They are diligent 

and purposeful and have a sense of direction in life. Very high 

scorers, however, may invest too much in their careers and 

become workaholics. Low scorers are lackadaisical and 

perhaps even lazy. They are not driven to succeed. They lack 

ambition and may seem aimless, but they are often perfectly 

content with their low levels of achievement. 

e) Self-Discipline 

Self-discipline refers to the ability to begin tasks and carry 

them through to completion, despite boredom and other 

distractions. High scorers have the ability to motivate 

themselves to get the job done. Low scorers procrastinate in 
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beginning chores and are easily discouraged and eager to quit. 

Low self-discipline is easily confused with impulsiveness-

both are evident of poor self-control but empirically they are 

distinct. People high in impulsiveness cannot resist doing 

what they do not want themselves to do; people low in self-

discipline cannot force themselves to do what they want 

themselves to do. The former requires an emotional stability; 

the latter, a degree of motivation that they do not possess. 

f) Deliberation 

The final facet of Conscientiousness is deliberation: the 

tendency to think carefully before acting. High scorers on this 

facet are cautious and deliberate. Low scorers are hasty and 

often speak or act without considering the consequences. At 

best, low scorers are spontaneous and able to make snap 

decisions when necessary. 

Individuals high in conscientiousness prefer planned rather 

than spontaneous behaviour and are often organized, hardworking, 

and dependable. Individuals who score low in conscientiousness 

take a more relaxed approach, are spontaneous, and may be 

disorganized. Numerous studies have found a positive correlation 

between conscientiousness and academic success. 

https://www.boundless.com/psychology/definition/mores/
https://www.boundless.com/psychology/definition/positive-correlation/
https://www.boundless.com/psychology/definition/positive-correlation/
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3) Extraversion  

Trait of extraversion is that one is able to socialize well, 

full of excited and enthusiastic. Here are some facet of 

extraversion: 

a) Warmth 

Warmth is the facet of Extraversion that is most relevant to 

issues of interpersonal intimacy. Warm people are affectionate 

and friendly. They genuinely like people and easily form close 

attachments to others. Low scorers are neither hostile nor 

necessarily lacking in compassion, but they are more formal, 

reserved, and distant in manner than are high scorers. Warmth 

is the facet of Extraversion that is closest to Agreeableness in 

interpersonal space, but it is distinguished by a cordiality and 

heartiness that is not part of Agreeableness. 

b) Gregariousness 

A second aspect of Extraversion is gregariousness, the 

preference for other people’s company. Gregarious people 

enjoy the company of others, and the more the merrier. Low 

scorers on this scale tend to be loners who do not seek-or who 

even actively avoid-social stimulation. 

c) Assertiveness 

High scorers on this scale are dominant, forceful, and socially 

ascendant. They speak without hesitation and often become 
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group leaders. Low scorers prefer to keep in the background 

and to let others do the talking. 

d) Activity 

A high activity score is seen in rapid tempo and vigorous 

movement, a sense of energy, and a need to keep busy. Active 

people lead fast-paced lives. Low scorers are more leisurely and 

relaxed in tempo, although they are not necessarily sluggish or 

lazy 

e) Excitement Seeking 

High scorers on this scale crave excitement and stimulation. 

They like bright colours and noisy environments. Excitement 

seeking is akin to some aspects of sensation seeking. Low 

scorers feel little need for thrills and prefer a life that high 

scorers might find boring. 

f) Positive Emotions 

The last facet of extraversion assesses the tendency to 

experience positive emotions such as joy, happiness, love, and 

excitement. High scorers on the positive emotions scale laugh 

easily and often. They are cheerful and optimistic. Low scorers 

are not necessarily unhappy; they are merely less exuberant and 

high spirited. Research shows that happiness and life 

satisfaction are related to both neuroticism and extraversion and 
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that positive emotions is the facet of extraversion most relevant 

to the prediction of happiness. 

An individual who scores high on extraversion is 

characterized by high energy, positive emotions, talkativeness, 

assertiveness, sociability, and the tendency to seek stimulation in 

the company of others. Those who score low on extraversion prefer 

solitude and smaller groups, enjoy quiet, prefer activities alone, and 

avoid large social situations. Not surprisingly, people who score 

high on both extroversion and openness are more likely to 

participate in adventure and risky sports due to their curious and 

excitement-seeking nature. 

4) Agreeableness  

Agreeableness trait is an individual who positioned himself 

to others. Here are some of agreeableness traits: 

a) Trust 

High scorers on this scale have a disposition to believe that 

others are honest and well intentioned. Low scorers on this 

scale tend to be cynical and sceptical and to assume that others 

may be dishonest or dangerous. 

b) Straightforwardness 

Straightforward individuals are frank, sincere, and ingenuous. 

Low scorers on this scale are more willing to manipulate others 

through flattery, craftiness, or deception. A low scorer on this 

https://www.boundless.com/psychology/definition/sociability/
https://www.boundless.com/psychology/definition/extroversion/
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scale is more likely to stretch the truth or to be guarded in 

expressing his or her true feelings, but this should not be 

interpreted to mean that he or she is a dishonest or manipulative 

person.  

c) Altruism 

High scorers on this scale have an active concern for others’ 

welfare, as shown in generosity, consideration of others, and a 

willingness to assist others in need of help. Low scorers on this 

scale are somewhat more self-centered and are reluctant to get 

involved in the problems of others. 

d) Compliance 

This facet concerns characteristic reactions to interpersonal 

conflict. The high scorer tends to defer to others, to inhibit 

aggression, and to forgive and forget. Compliant people are 

meek and mild. The low scorer is aggressive, prefers to 

compete rather than cooperate, and has no reluctance to express 

anger when necessary. 

e) Modesty 

High scorers on this scale are humble and self-effacing, 

although they are not necessarily lacking in self-confidence or 

self-esteem. Low scorers believe they are superior people and 

may be considered conceited or arrogant by others. 
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f) Tender-Mindedness 

This facet scale measures attitudes of sympathy and concern for 

others. High scorers are moved by others’ needs and emphasize 

the human side of social policies. Low scorers are more 

hardheaded and less moved by appeals to pity They consider 

themselves realists who make rational decisions based on cold 

logic. 

This trait measure of a person's trusting and helpful nature 

and whether that person is generally well-tempered or not. People 

who score low on agreeableness tend to be described as rude and 

uncooperative. 

5) Neuroticism  

This trait is about how to control the emotional of 

individual. Here are several traits of neuroticism: 

a) Anxiety 

Anxious individuals are apprehensive, fearful, prone to worry, 

nervous, tense, and jittery. The high scorers are more likely to 

have such fears and free-floating anxiety. Low scorers are calm 

and relaxed, they do not dwell on things that might go wrong. 

b) Angry Hostility 

Angry hostility represents the tendency to experience anger and 

related states such as frustration and bitterness. This scale 

measures the individual's readiness to experience anger, 
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whether the anger is expressed depends on the individual's level 

of agreeableness. Low scorers are easygoing and slow to anger. 

c) Depression 

This scale measures normal individual differences in the 

tendency to experience depressive affect. High scorers are 

prone to feelings of guilt, sadness, hopelessness, and loneliness. 

They are easily discouraged and often dejected. Low scorers 

rarely experience such emotions, but they are not necessarily 

cheerful and lighthearted-characteristics that are associated 

instead with extraversion. 

d) Self-Consciousness 

The emotions of shame and embarrassment form the core of 

this facet of neuroticism. Self-conscious individuals are 

uncomfortable around others, sensitive to ridicule, and prone to 

feelings of inferiority Self-consciousness is akin to shyness and 

social anxiety. Low scorers do not necessarily have poise or 

good social skills; they are simply less disturbed by awkward 

social situations. 

e) Impulsiveness 

impulsiveness refers to the inability to control cravings and 

urges. Desires (e.g., for food, cigarettes, possessions) are 

perceived as being so strong that the individual can not resist 

them, although he or she may later regret the behaviour. Low 
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scorers find it easier to resist such temptations, having a high 

tolerance for frustration. 

f) Vulnerability 

The final facet of Neuroticism is vulnerability to stress. 

Individuals who score high on this scale feel unable to cope 

with stress, becoming dependent, hopeless, or panicked when 

facing emergency situations. Low scorers perceive themselves 

as capable of handling themselves in difficult situations. 

This trait is characteristic of someone’s emotion such as 

anger, anxiety, depression or vulnerability. This trait is also about 

individual’s emotional degree stability. People who have high 

score tend to have  instability emotional, whereas people who have 

low score tend to be able to control their emotion. 
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Table II.1 

The Big Five Factors are (chart recreated from John & Srivastava, 1999) 

Big Five Dimensions Facet (and correlated trait adjective) 

Openness vs. closeness to experience Ideas (curious) 

Fantasy (imaginative) 

Aesthetics (artistic) 

Actions (wide interests) 

Feelings (excitable) 

Values (unconventional) 

Conscientiousness vs. lack of direction Competence (efficient) 

Order (organized) 

Dutifulness (not careless) 

Achievement striving (thorough) 

Self-discipline (not lazy) 

Deliberation (not impulsive) 

Extraversion vs. Introversion Gregariousness (sociable) 

Assertiveness (forceful) 

Activity (energetic) 

Excitement-seeking (adventurous) 

Positive emotions (enthusiastic) 

Warmth (outgoing) 

Agreeableness vs. Antagonism Trust (forgiving) 

Straightforwardness (not demanding) 

Altruism (warm) 

Compliance (not stubborn) 

Modesty (not show-off) 

Tender-mindedness (sympathetic) 

Neuroticism vs. emotional stability Anxiety (tense) 

Angry hostility (irritable) 

Depression (not contented) 

Self-consciousness (shy) 

Impulsiveness (moody) 

Vulnerability (not self-confident) 

To be clear about explanation above, trait of personality as 

form of social behaviour consists of strength, encouragement, wishes, 

opinions and attitudes inherent in an individual when dealing with 

others. It can be said that personality is about background of person’s 

behaviour. Personality covers like habits, attitudes and traits of a 

person. This matter is very close relation to the values, norms, and 

persons’ behaviour. 
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Furthermore, big five personality traits is a theory of traits to 

analyze about someone’s characters, attitudes, traits, thought and 

feeling. This theory is arranged not to determine individuals into one 

certain personality, but to describe the personality traits which is 

realized by the individual in his daily life. 

2. Reading Comprehension 

a. Definition of Reading Comprehension 

Reading is an activity to analyze or interpret written text, 

whereas comprehension is an absolute necessity in reading. Reading 

with comprehension is meant constructing meaning from what is being 

perceived in writing. In fact, reading without understanding should not 

be called reading, for reading necessarily involves comprehending. It 

means the main goal of reading is to comprehend what is being read. 

In academic life, pupils should be able to understand the text 

because reading is a skill that is very important in English class. 

Therefore, this matter should be mastered by each pupil in the class so 

that they can achieve the purpose of learning. As Reading Framework 

Committee defines reading comprehension as an active and complex 

process that involves understanding written text, developing and 

interpreting meaning, and using meaning as appropriate to type of text, 

purpose and situation (as quoted in Susan & Gerald, 2009,  p. 32). It 

means without comprehension, students just read word by word 

without understanding of the text and the purpose of the writer given. 
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In addition, Snow (2002) expressed that reading comprehension 

as the process of simultaneously extracting and constructing meaning 

through interaction and involvement with written language. We use the 

words extracting and constructing to emphasize both the importance 

and the insufficiency of the text as a determinant of reading 

comprehension (p. 11). 

Moreover, Linse (2005) found that reading comprehension 

refers to reading for meaning, understanding, and entertainment. It 

involves higher-order thinking skills and is much more complex than 

merely decoding specific words. Here are two main reasons that people 

read: the first is for pleasure and second is for information.  Reading 

for pleasure, think about how much fun it is to read or listen to good 

story. Stories provide enjoyment for readers of all ages, whether the 

learners are native speakers or non-native speakers of English. And 

then of course, reading for information, reading as to get information 

(p. 71).  

According to the theories above, reading comprehension is 

about how to construct and comprehend the meaning of written text 

through cooperation between eyes, brain and background knowledge to 

inference the meaning of the text, where eyes see the written text and 

will be analyzed in brain with engaged with background knowledge; 

personal experience. 
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b. Elements of Reading Comprehension 

There are three elements of reading comprehension, they are 

reader, text and activity. To make it clearly as follows (Snow, 2002, 

pp. 13-16): 

1) The Reader  

To comprehend, a reader must have a wide range of 

capacities and abilities. These include cognitive capacities (e.g., 

attention, memory, critical analytic ability, inferencing, 

visualization ability), motivation (a purpose for reading, an interest 

in the content being read, self-efficacy as a reader), and various 

types of knowledge (vocabulary, domain and topic knowledge, 

linguistic and discourse knowledge, knowledge of specific 

comprehension strategies). Of course, the specific cognitive, 

motivational, and linguistic capacities and the knowledge base 

called on in any act of reading comprehension depend on the texts 

in use and the specific activity in which one is engaged. 

As a reader begins to read and completes whatever activity 

is at hand, some of the knowledge and capabilities of the reader 

change. For example, a reader might increase domain knowledge 

during reading. Similarly, vocabulary, linguistic, or discourse 

knowledge might increase. Fluency could also increase as a 

function of the additional practice in reading. Motivational factors, 

such as self-concept or interest in the topic, might change in either 
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a positive or a negative direction during a successful or an 

unsuccessful reading experience.  

2) The Text 

The features of text have a large effect on comprehension. 

Comprehension does not occur by simply extracting meaning from 

text. During reading, the reader constructs different representations 

of the text that are important for comprehension. These 

representations include, for example, the surface code (the exact 

wording of the text), the text base (idea units representing the 

meaning), and a representation of the mental models embedded in 

the text. 

Texts can be difficult or easy, depending on factors 

inherent in the text, on the relationship between the text and the 

knowledge and abilities of the reader, and on the activities in which 

the reader is engaged. For example, the content presented in the 

text has a critical bearing on reading comprehension. A reader’s 

domain knowledge interacts with the content of the text in 

comprehension. In addition to content, the vocabulary load of the 

text and its linguistic structure, discourse style, and genre also 

interact with the reader’s knowledge. 
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3) The Activity 

During reading, the reader processes the text with regard 

to the purpose. Processing the text involves, beyond decoding, 

higher-level linguistic and semantic processing and monitoring. 

Each process is more or less important in different types of 

reading, including skimming (getting only the gist of text) and 

studying (reading text with the intent of retaining the information 

for a period of time). Finally, the consequences of reading are part 

of the activity. Some reading activities lead to an increase in the 

knowledge a reader has. the reading activity was undertaken for 

the explicit purpose of learning. Another consequence of reading 

activities is finding out how to do something. These application 

consequences are often related to the goal of the reader. Finally, 

other reading activities have engagement as their consequences. 

Engagement occurs only with fiction. Good comprehenders can be 

engaged in many different types of text. 

The explanation above indicates three elements of reading 

comprehension. First, the reader includes all the capacities, abilities, 

knowledge, and experiences that a person brings to the act of reading. 

Second, text is broadly construed to include any printed text or 

electronic text. Third, activity, we include the purposes, processes, and 

consequences associated with the act of reading.    
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c. Assessing of Reading Comprehension 

The ability of comprehension is one important point in 

mastering reading. It needs to assess the reading in order to measure 

the ability of the readers. Before assessing reading comprehension, 

instructor should know several things that need to be attention in 

reading comprehension.  

Klingner (2007) suggested that teachers should consider 

numerous factors when choosing a test or assessment (p. 17). 

1) The purpose of the testing (screening, progress monitoring, 

assessing level of reading, research, or assessing students’ 

competence in comparison to peers). 

2) The specific information needed about the student’s reading 

comprehension (types of questions missed, level). 

3)  The number of students being tested (i.e., an individual, a small 

group, or a whole class). 

4) The length of the test (e.g., shorter tests can be easier to give and 

less stressful for the student, but may not have enough questions or 

types of tasks to provide sufficient information about a student’s 

performance). 

5) Whether the test is an individually or group-administered test. 

Assessing reading comprehension is one of the important 

aspects to know the students’ ability. Practically, to measure the 

reading comprehension is where learners read a text and then answer 
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the question. Comprehension questions are used as the purpose means 

to focus on comprehension of the text. There are variety of question 

types that can be used (Nation, 2009, pp. 32-33). 

1) Pronominal questions  

The questions begin with who, what, when, how, why, etc. These 

questions often test writing ability as well as reading ability 

because the learners must write the answers. The questions can ask 

for one-word answers, or ask the learners to copy the answers 

directly from the passage. This makes them easier to mark.  

2) Yes/no questions  

The questions only need short answers so the learners do not need 

to have a high level of writing skill. 

3) True/false sentences  

It is similar to yes/no questions. As with yes/no questions the 

learners have a 50 percent chance of guessing correctly. The 

learners look at each sentence and decide if it is true or false 

according to the passage.  

4) Multiple-choice sentences  

multiple-choice questions are not easy to make and often they are 

more difficult than they should be. This is because the wrong 

choices must seem possible. 
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5) Sentence completing or gap filling test  

The learners complete sentences by filling the empty spaces to 

show that they understand the reading passage. The sentences 

come after the reading passage. 

6) Information transfer of matching technique 

The learners complete an information transfer diagram based on 

the information in the text 

7) Translation  

The learners must translate the passage into another language. 

Although translation is often a special skill, it can also show areas 

of difficulty that the learners have in reading. 

8) Summary test 

The learners read the passage they write a short composition about 

one-quarter of the length of the passage containing all the main 

ideas that are in the passage.  

In assessing reading comprehension teacher can choose the 

appropriate assessment to students’ reading comprehension. Teacher 

can use technique assessing reading comprehension above so that the 

students do not feel monotonous in learning reading comprehension. 
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d. Narrative Text 

1) Definition of Narrative Text 

There are several genres of the text that should be mastered 

by learners in the school, one of them is narrative. Narrative text is 

the text tells a story of events that have already happened. Similarly, 

according to M Syafi’i, M Fauzan Ansyari and Jonri Kasdi (2014) 

narrative text tells about the story or fiction. So that the result is to 

make the reader fun and even to write. So that, the purpose of 

narrative is to make reader fun or amuse when reading the story (p. 

51). And the social Function is to amuse, entertain and to deal with 

actual or vicarious experience in different ways (quoted by Dody et 

el., 2008 p. 50). 

2) Structure of The Narrative Text 

Every text has its own structure. The structure of narrative 

text consists of three parts: orientation, complication, and resolution. 

a) Orientation describes scene and introduces the participants of 

the story. 

b) Complication begins when there is a problem in resolution. The 

structure of narrative text occurs in the text variously. A text 

may have only one complication and resolution but another text 

may have more than one complication and resolution. 

c) Resolution is conclusion of the story. The crisis is resolved, for 

better or for worse. 
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3) Language Feature of Narrative Text 

There are several language features of Narrative text as follows: 

a) Focus on specific and usually individualized participants. 

b) Use of relational process and mental process. 

c) Conjunction, saying verbs, noun and adjectives. 

d) Use of past tense. 

Based on explanation above, it can be concluded that narrative 

text tells a story, entertains the audience, makes the audience think about 

an issue, and also teaches them a lesson. Narrative text involves 

imaginative thoughts and fictive stories to present a touch story by 

showing sequence of events. It spreads the sequences one by one to get an 

awesome story. In short, the narrative is a text focusing specific 

participants. Its social function is to tell stories or past events and entertain 

the readers. Narrative uses conflicts among the participants, whether the 

natural conflict, social conflict or psychological conflict. In some ways the 

narrative text combines all these conflicts. 
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3. Correlation between Personality Traits and Reading Comprehension 

In learning process, many of the students have differences of 

characteristic, for instance, one students can vary talkative, it means active, 

or opposite one students can be very lazy, not interesting in learning. It 

indicates that students’ differences may become influence of students’ 

performance in classroom when learning process.  

It is supported by Rod Ellis’s theory (as cited in Sucianik, 2016, 

p. 33) that personality is one of the factors that influences the ability of 

students in language learning process. 

Table II. 2. Factor Influence Students’ Performance in Classroom 

  Category Factors 

Abilities a) Intelligence 

b) Language aptitude 

c) Memory 

Propensities a) Learning style 

b) Anxiety 

c) Personality 

d) Willingness to communicate 

Learner cognition about learning a) Learner belief 

Learner action a) Learning strategies 

 

Similarly, according to Rahimi and Sadeh (2016), factors that 

signal interpersonal communication demonstrate individual's ability to act 

in society. Moreover, learners can benefit from positive personality traits 

in accomplishing successful education. In another study, de Raad & 

Schouwenburg claimed that the big five factors of extroversion, 

conscientiousness and openness to experience are fundamental factors that 

determine correlation with academic success (p. 2). 
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Millot and Cranney in a study on relationship between personality 

type and learning style in reading comprehension found a significant link 

between personality types of introversion, intuition and perceiving and 

learning style. And it is also supported by Brown posing that maybe a 

relationship could be found between extraversion and reading 

comprehension (as cited in Vahdat, 2016, p. 5) 

B. Relevant Research 

Relevant research means some previous researches conducted by other 

researchers which are relevant to the present that has been research conducted, 

as shown to support the research in same context. There are some researches 

that were conducted and they are relevant to this research: 

First the title “Big Five Personality Traits and Academic Performance 

in Russian Universities” conducted by John, Orel, Kochergina (2013). The 

result of the study was positive and significant correlations on the whole 

sample that were found between Neuroticism and all educational variables. 

Agreeableness was positively correlated with USE (Unified State Exam 

results in three subjects: Russian language, Math, and Social Science) results 

for Math and Social Science. Correlations of Consciousness and Extraversion 

and all academic variables were all insignificant. Openness to experience was 

significantly correlated only with USE scores on social science, and its 

relation with GPA (the average grades of all subjects the students took during 

their course of study in university) was insignificant. 
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Secondly, the title is “The Relationships Between Personality Traits 

and Students’ Academic Achievement” carried out by Hakimi et. al. in 2011. 

The result of the study was that Neuroticism and extroversion were 

significantly and negatively related to academic achievement, whereas, 

agreeableness and conscientiousness and openness were positively related to 

academic achievement. 

Thirdly, the title is  “The Correlation between Students’ Personality 

Traits and Their Writing Ability at State Senior High School 2 Rambah Hilir 

Rokan Hulu Regency” conducted by Sucianik (2016). The result of this 

research was positive significant correlation between openness, 

conscientiousness, extraversion and agreeableness and writing ability of the 

eleventh grade while there was negative significant correlation between 

neuroticism and writing ability. 

All of the researches above have similarity with this research. They are 

variable X is personality traits which use big five personality traits theory. 

Furthermore, all of them indicate that there was correlation between variable 

X and variable Y. Whereas, in second and third researches, there was 

insignificantly correlation between neuroticism and variable Y. And also 

extraversion (second research) had no correlation with variable Y. The 

differences of this research are  the researcher used reading comprehension as 

variable Y. From the relevant research above, it can be concluded that 

personality traits has correlation with academic achievement and of course it 

includes reading comprehension. 
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C. Operational Concept 

The operational concept is used to avoid misunderstanding and 

misinterpreting in scientific study. Because the operational concept is still in 

abstract form, so it should be interpreted into particular words in order to 

make it easier to measure. There are two variables in this research: 

X      Y 

They are:  Variable X is students’ personality traits 

Variable Y is students’ reading comprehension of narrative text 

1. The indicators of personality traits, according to the theory of The Big 

Five Personality Test (cited in Costa and Widiger, 2002, p. 6) 

a. Openness; students are able to be open minded, curious, and 

imaginative in learning process  

b. Conscientiousness; students are able to be well organized and 

discipline in learning process. 

c. Extraversion; students are able to be active, explorative, and forceful 

during learning process in order to get knowledge 

d. Agreeableness; students are able to be honest and cooperative in 

doing project in classroom. 

e. Neuroticism; students are able to control emotional, adjustment and 

instability such as panic and pessimistic. 
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2. Indicators of reading comprehension of narrative text, according to the 

School Based Curriculum (SBC) (2006,  P. 31): 

a. Students are able to identify the words meaning in narrative text. 

b. Students are able to identify the topic in narrative text. 

c. Students are able to identify the characteristic from character in 

narrative text. 

d. Students are able to identify the specific information in narrative text 

e. Students are able to identify the events in narrative text. 

D. The assumptions and Hypothesis 

1. Assumptions 

In this research, the researcher assumes that every student has 

differences of personality traits and every personality traits has influence 

for students’ reading comprehension of narrative text. It means between 

both of them has correlation. 

2. Hypothesis 

a. Ha (alternative hypothesis) : there is a significant correlation 

between students’ personality traits and their reading comprehension 

of narrative text. 

b. H0 (null hypothesis)  : there is no significant correlation 

between students’ personality traits and their reading comprehension 

of narrative text 

 


