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CHAPTER II 

LITERATURE REVIEW 

2.1 The Concept of Perception 

There are lots theories from the scholars about the perception 

theories. In the English Indonesia Dictionary, the word perception refers to 

the "vision" or "response"
4
.Term perception according to Henry Clay 

Lindgren:“Perception is viewed as the mediating processes thatare initiated 

by sensations”
5
. Still, according to CliffordT. Morgan, stated his oponion 

about perception: “Perception is the process of discriminating amongstimuli 

and of interpreting their meanings”.
6
 

 According to Huffman and Vernoy, perception is the process of 

selecting, organizing, and interpreting sensory data into useable mental 

representation of the world
7
. On the other hand, according to Worchel and 

Shebilske, perception is the process of interpreting information
8
. Besides, 

Szilagyi and Wallace defined perception as a process by which individuals 

attend to incoming stimuli, organize, and interpret such stimuli into message 
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that in turn indicate an appropriate action or behavior.
9
 Thus, perception is 

an action in which someone gives the stimulus and response about 

something which happens in the reality. 

Although some people are facing a similar object, they may have a 

different perception about it. It is because everyone has their own 

experience in the past. There are many experts that describe the relation 

between the people’s experience and perception. Mouly stated that two 

persons looking at the same phenomenon may see very different things
10

. 

Wick and Pick also stated that there is a connection between perception and 

experience
11

. 

According to Leavitt cited by Desmita in developmental psychology 

students, the term perception comes from the English "perception", taken 

from the latin "perceptio", which means to accept or take. In addition, the 

perception in the mean Levit narrow sense is "the vision", that is how 

someone sees something, whereas in a broader sense, the perception is 

"view", namely how someone looked or mean something.
12

 

Perception is closely related to attitudes. Perception is the process by 

which organisms interpret and organize sensation to produce a meaningful 

                                                             
9
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experience of the world (Lindsay & Norman). In other words, people are 

dealing with a situation. The people interpret the stimulation into something 

meaningful to them based on their formerly experiences. However, what an 

individual interprets or perceives may be substantially different from 

reality.
13

 

According to Slameto, perception is the process by which a message 

or information concerning the entry into the human brain. Through 

continuous human perception, held a relationship with its environment. This 

connection is done via the senses, such as sensory-viewer, listen, touch, 

taste and olfactory.
14

 

Bimo Warlito revealed that perception is a process of organizing, 

interpreting the stimulus received by individuals so that it becomes 

something meaningful and an integrated activity within the individual
15

. 

Davidoff in Bimo stated that with perception, the individual will be aware of 

the circumstances surrounding and also own situation, because perception is 

an integrated activity within the individual, then what is in the individual 

will participate actively in the perception. Based on this case in perception 

can be expressed because the feelings, ability to think, individual 
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experiences are not the same then in perceiving a stimulus, the results of 

perception may be different between individuals with each other.
16

 

It is mentioned that perception is the response of stimuli that come 

from the senses. Everyone tends to see the same thing in different ways. 

These differences can be influenced by various factors such as knowledge, 

feelings, experiences, and point of view or mindset, this is as stated byEric 

B.Shiraev (2016) revealed that experience will shape and influence 

perception
17

. The same also dilevered by Douglas et.al (1999) that 

perception is the process of using information and your understanding of the 

world, so that sensations become meaningful experiences. By shaping 

experience, perceptions influence thought, feeling and actions.
18

 

From the description above, it can be concluded that perception is a 

process which is complex which causes one can accept or summarizing the 

information obtained from the environment. It is also influenced by 

experience, thought and feeling. 

2.2 Factors Influencing Perception  

Basically everyone has a different perception. The perception of 

differences can be caused by some things. 
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In order to give a positive and negative perception, there are six 

factors which influence someone’s perception. According to Gibson, 

Ivanovich, and Donelly, there are six factors which influence someone in 

drawing a perception, namely stereotype, selectivity, self-concept, situation, 

needs, and emotion, as follow: 

1) Stereotype. Gibson et al., stated that stereotype is someone’s view in a 

particular member in a group but generalizes all of the members in that 

group. In other words, stereotype is a few people’s judgment on an issue 

which represents the whole group’s judgment. If the teachers consider that 

the Curriculum 2013 has a good implementation and they do not find any 

difficulty in understanding the implementation of Curriculum 2013 

especially in English teaching learning process, they will perceive the 

implementation of Curriculum 2013 positively.  

2) Selectivity. People may select something which they like or not. 

Therefore, the perception is based on the people like or dislike toward the 

implementation of Curriculum 2013. Gibson, Ivanovich, and Donelly 

explained that the people tend to ignore the information or cues that might 

make them feel discomfort. People have various interests, so that they may 

select what is important to fulfil their needs. 

3) Self-concept. The way how individuals see and feel about themselves is 

called self-concept. Self-concept also comes from someone’s experience 

previously (in the past). Gibson et al. stated that people usually make 
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themselves as a measurement or benchmark in perceiving others. They 

will perceive other’s behaviours and differences based on the self-concept.  

4) Situation. Situation affects someone’s perception, since it influences 

their feeling and habit in their daily life. The situation which people face 

also influences perceptual accuracy. Dealing with this research, if the 

teachers find that they work in hurrydue to of having a lot of requirement 

from the government, then they would conseder a negative perception on 

the implementing of Curriculum 2013.  

5) Need. Perceptions are significantly influenced by needs and desires. 

Someone’s needs of something influence his/her perception. A willingness 

to know something’s good demands them to have good perception on it. In 

order to implement Curriculum 2013, the primary need that the teachers 

want is the availability of textbooks and government’s training. If those 

needs are already fulfilled, the teachers will perceive a positive perception 

on the implementation of Curriculum 2013. 

6) Emotion. Gibson, et.al stated that strong emotions often warp 

perceptions. Someone’s emotion also affects his/her perception. For 

instance, if someone is happy, she / he can have a good perception on 

something
19

. 
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Then according to Walgito (2004:90) stated that some factors play 

a role, which is a condition for perception, namely: the object or stimulus 

perceived, the sense device and the nerves and the central nervous system, 

which is a physiological requirement; and attention that is a psychological 

requirement. The same thing is also conveyed by Abdul Rahama (2009: 

128) stated that in the perception individuals organize and interpret the 

stimulus received, so that the stimulus has a meaning for the individual 

concerned. Thus it can be argued that the factors that may affect 

perception are: selective attention, in human life at any time will receive a 

lot of stimulation from the environment. Nevertheless, man does not have 

to respond to all stimuli he receives, he will focus his attention on certain 

stimuli only, secondthe characteristics of stimulation, third individual 

values and needs and previous experience. 

Based on the description above, there are some that determine the 

perception which are of the internal factors that originate from within the 

individual such as feelings, need, experience, the thought of the individual 

toward certain object or stimulus. External factors that affect the perception 

that comes from outside the individual self such as certain situations, people 

judgment about the stimulus and the intensity of individuals in interacting 

with a particular object or stimulus. 
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2.3 The Concept  of Curriculum  

One of the variables that affects the national education system is the 

curriculum. The curriculum should be organized to follow the existing 

dynamics in the community in order to realize the goal of national 

education. According to Kunandar curriculum should up to date along with 

the reality, changes and challenges in the education world to equip learners 

to become human beings who are prepared to live in a variety of 

circumstances.
20

 

Therefore, the curriculum must be mastered to bolster teacher 

competency mastery and it is in line that the curriculum is an educational 

response to the needs of people and nations in creating a younger 

generation. 

The curriculum is also a public policy that is based on the 

philosophical basis of the nation and juridical decisions in the field of 

education. It is as mentioned in Act No. 20 of 2003 on the national 

education systemmention that the "curriculum is a set of plans and 

arrangements concerning the objectives, content, and materials as well as 

ways that are used as guidelines for learning activities to achieve specific 

educational goals”
21
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According to Winarno Surahmad in Burhan Nurgiyantoro the 

curriculum is defined as an educational program that is planned and 

implemented in order to achieve a number of specific educational goals
22

. 

Meanwhile, Nasution argued that the curriculum is planned as a handle to 

achieve the goal of education. The planned curriculum are usually ideas, 

ideals for either people or the citizens will be established. The curriculum 

usually contains high expectations.
23

 

Ronald c. Doll quoted from Ali Mudlofi, defined the curriculum 

as“The curriculum of a school is the formal and informal content and 

process by which learner gain knowledge and understanding, developing 

skills, and alter attitude appreciations and values under the auspice of that 

school”
24

. While Tanner dan Tanner in Rakhmat Hidayat stated that:The 

planned and guided learning experiences and intended learning outcomes, 

formulated through the systematic reconstruction of knowledge and 

experience, under the auspieces of the school, for the learner’s continuous 

and will fill growth in personal social competence
25

. 

So, curriculum is the design of education that provides opportunities 

for learners to develop the potential skill in an atmosphere of fun and 
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learning in accordance with the ability to have the desired quality of society 

and the nation in systematical procedure. 

According to Olivia et.al in Selçuk Doğan said that curriculum is a 

comprehensive and multidimensional process, inwhich planned,designed 

and then implemented in the classrooms.
26

 

The curriculum includes not only materials, but also covers the 

entire life of the classroom, including social relationships between teachers 

and learners, teaching methods and how to evaluate. The curriculum which 

stated in Ministry of National Education’s Regulation No.22, 2006 

curriculum should contain various components that include:the purpose of 

education,structures and charge the curriculum,calendar of education and 

syllabus.
27

 

Based on the above description it can be concluded that the 

understanding of the curriculum is the ability of teachers to describe, 

classify, develop and implement curriculum concepts drawn up and 

implemented by the respective units of education in order to realize the goal 

of national education. 
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2.4 The Components of Curriculum 

The curriculum has components or parts of certain parts which 

support each other and form a unity which is inseparable. According to 

Winarno Surahmad in Burhan Nurgiyantoro stated that curriculum as an 

educational program that is planned and will be planned to have 

componentssuch as the goal, content, organization, and strategy. These 

components will be explained more in detail as follow: 

A. Goal 

The curriculum is a program that is intended to achieve a number of 

objectives of education. The purpose of that is what made the 

reference direction or any educational activities that are run. 

Successful or whether a program teaching in school can be measured 

from how far and plenty of goal achievement of these goals. In the 

curriculum of the school is definitely noted educational goals will be 

or should be reached by the school in question. 

B. Content 

The contents of the program's curriculum is everything that is given 

to a child in the teaching and learning activities in order to achieve 

the goal. The content of the curriculum includes the following types 

of fields of study taught and the content of each program of study. 

The types of field of study is determined on the basis of the 
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institutional goals of the school concerned. Hence, it is based on the 

criterion of whether a field study of propping up that goal or not. 

The contents of a field study program being taught actually is the 

content of the curriculum itself, or there are also referred to it as the 

syllabus. The syllabus is usually divided into the shape of trees and 

sub discussion topics, as well as a description of learning materials. 

Description this lesson materials relied upon taking the ingredients 

in every teaching and learning activities in the classroom by the 

teacher. Determination of trees and sub topics discussion based on 

the instructional objectives. 

C. Organization 

The organization of the curriculum is the curriculum program 

structure that form the framework of teaching programs that will be 

delivered to students. The organization of the curriculum can be 

distinguished into two types, namely the structure of the horizontal 

and vertical structure. Horizontal structures connected with the 

problem of organizing curriculum in the form of preparation of 

teaching materials to be delivered. Forms preparation of subjects that 

can be separately (separate subject), peace (correlated) subjects, or 

the unification of the entire lesson (integrated). Also included here 

are the kinds of programs developed at school, for example public 

education programs, academic, teacher training, skills, and others. 
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Vertical structure related to the issue of the implementation of the 

curriculum in all schools. For example if the curriculum is 

implemented with system classes, without classes, or a combination 

of both, with a system description, the unit of time of the semester. 

Included in this are also the issue of Division in time for each field 

of study for each level. 

D. Strategy 

With the components of the strategy meant by strategy 

implementation of the curriculum in schools. The issue of the 

implementation strategy can be seen in the way that is execute the 

instruction, assessment, guidance and counseling, settings, school 

activities as a whole, the selection of the method of teaching,tool or 

medium of teaching, and so on.
28

 

From the curriculum components above should be seen in the 

implementation of a curriculum that should satisfy the elements of the 

educational purpose itself both from the content of the curriculum that 

contains the courses and curriculum as well as teaching strategy to support 

students to be able to compete in the world of work and of course reach of 

the goal of education itself 

. 
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2.5 The 2013 Curriculum 

The 2013 curriculum is a new curriculum which is being 

implemented in the academic year 2013/204. This curriculum is the 

development of a pre-existing curriculum, both Competency-Based 

Curriculum which was released in 2004 and the Education Unit Level 

Curriculum (KTSP) in 2006. It's just that the press point on the curriculum 

of 2013 is the increase and balance of soft skills and hard skills which 

includes aspects of attitude, skills, and knowledge competencies. Then, the 

position of competence that was originally derived from the subject changed 

into subjects developed from competence. In addition, learning is more 

integrative thematic in all subjects. Thus, it is understood that the 2013 

curriculum is a curriculum developed to enhance and balance the skills of 

soft skill and hard skills in the form of attitude, skills and knowledge.
29

 

In this case, the teacher must be able to make decisions on the 

basis of appropriate judgment when learners have not been able to establish 

basic competencies, whether learning activities are stopped, changed the 

method or repeat the previous lesson. Teachers must master the principles of 

learning, selection of instructional media, selection and use of learning 

methods, skills to assess learners' learning outcomes, and choose and use 

learning strategies or approaches. 

 

                                                             
29

 M. Fadillah, Implementasi Kurikulum 2013 Dalam Pembelajaran SD/MI, SMP/MTs, 

dan SMA/MA, (Yogyakarta: Ar- Ruzz Media, 2014), p.16 



27 
 

2.5.1 Characteristics of 2013 curriculum 

In the Regulation of the Minister of Education and Culture No. 

69 of 2013 on the Basic Framework and Structure of the Senior High 

School Curriculum page 3 described the characteristics of the 2013 

curriculum as follows: 
30

 

1) Develop a balance between the development of spiritual and social 

attitude, curiosity, and creativity, cooperation with intellectual and 

psychomotor abilities; 

2) Schools are part of the community that provides a planned learning 

experience where learners apply what is learned in school to 

community and utilize the community as a learning resource; 

3) Develop attitudes, knowledge, and skills and apply them in school 

and community situations; 

4) Gives enough time to develop a variety of attitudes, knowledge, and 

skills; 

5) Competence is expressed in terms of class core competencies 

detailed further in the subject's basic competencies; 
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6) Class core competencies become the organizing elements of basic 

competence, in which all basic competencies and learning processes are 

developed to achieve competencies expressed in core competencies; 

7) Basic competencies are developed based on accumulative principles, 

reinforced and enriched between subjects and levels of education 

(horizontal and vertical organizations). 

2.5.2 The Purpose of the 2013 curriculum. 

Curriculum 2013 aims to prepare Indonesian people to have the 

ability to live as individuals and citizens who believe, productive, 

creative, innovative, and affective and able to contribute to the life of 

society, nation, state, and civilization of the world. 
31

 

The 2013 curriculum aims to address the increasingly complex 

and complex issues and challenges of the future. These future 

challenges include globalization and free markets, environmental 

issues, the rapid advancement of information technology, the 

convergence of science and technology, the knowledge-based economy, 

the rise of creative and cultural industries, the shift of world economic 

power, the influence and the impact of techno sciences, the quality, 
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investment and transformation in the education sector, as well as 

TIMSS and PISA materials that must be owned by learners.
32

 

It is necessary to change the curriculum in Indonesia certainly 

cannot be separated from the changing of the times. Therefore, the 

nature of the implementation of education is to be a solution to the 

problems facing the nation. In other words, through education, this 

nation will progress.
33

 Therefore, education is held optimally in order to 

produce qualified graduates who have the competence of attitudes, 

skills, and knowledge according to agreed national standards. 

Basically, the curriculum is determined by the teacher 

(educational staff). Teachers participate in formulating the curriculum, 

sitting in a curriculum development committee, or providing input to 

the curriculum development committee. Whatever the procedures 

adopted in curriculum development, teachers still play an important 

role, because teachers are an important element that determines the 

success or failure of curriculum implementation in an educational 

institution (school).
34

 Teachers are actively involved in the curriculum 

with the students and also the teachers determine the teaching topics, 

the materials to be taught, the methods used, the tools chosen and used, 

and evaluates the results of curriculum implementation. Teachers play 
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an important role in curriculum drafting and enforcement, and hence 

teachers should understand well the curriculum manners. 

Through the development of 2013 Curriculum, it is expected 

will produce productive, creative, innovative, and affective Indonesian 

people through strengthening attitudes, skills and integrated knowledge. 

In this case, curriculum development focused on the formation of 

competence and character of learners, a blend of knowledge, skills, and 

attitudes that can be demonstrated learners as a form of understanding 

of concepts learned in conceptual.
35 

This is possible, because the 2013 curriculum is character-based 

and competent, which conceptually has several advantages. First: The 

2013 curriculum uses a natural approach, because it departs, focuses, 

and empowers the essence of learners to develop various competencies 

according to their respective contents. In this case learners are the 

subject of learning, and the learning process takes place naturally in the 

form of work and experience based on certain competencies, not the 

transfer of knowledge. Second: The 2013 curriculum based on character 

and competence may underlie the development of other abilities. 

Mastery of science, and certain skills in a job, the ability to solve 

problems in everyday life, and the development of aspects of 

personality can be done optimally based on certain competency 

standards. Third: there are certain subject areas or subjects that are 
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more appropriately developed using competency approaches, especially 

those related to skills 

The 2013 curriculum allows teachers to assess learners' learning 

outcomes in the process of achieving learning goals, reflecting the 

mastery and understanding of what is learned. Therefore, learners need 

to know the criteria of competency and character that will be used as a 

standard assessment of learning outcomes, so that learners can prepare 

themselves through the mastery of a number of competencies and 

certain characters, as a prerequisite to continue to the level of 

competence and subsequent characters. 

2.5.3 Development of Curriculum 2013 

 In an educational system, the curriculum is dynamic and should 

always be made changes and developments, in order to keep up with the 

developments and challenges of the times. In the Regulation of the 

Minister of Education and Culture No. 69 of 2013 on the Basic 

Framework and Structure of Senior High School Curriculum 

explainedthat there are several factors underlying the development of 

Curriculum 2013. 

  Some of these factors are as follows: 

 1) Internal Challenges 
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 Internal challenges, among others, relate to educational 

conditions associated with educational demands that refer to 8 (eight) 

National Education Standards which include content standards, 

process standards, graduate competency standards, educator standards 

and education personnel, equipment and infrastructure standards, 

management standards, financing standards And educational 

assessment standards.Other internal challenges related to the 

development of Indonesian population are seen from the growth of 

the productive age population. Currently the number of Indonesians 

of productive age (15-64 years) is more than unproductive age 

(children aged 0-14 years and parents aged 65 years and over). The 

population of this productive age will peak in the year 2020-2035 

when the figure reaches 70%. Therefore, the great challenge faced is 

how to strive for human resources of abundant productive age can be 

transformed into human resources that have the competence and skills 

through education in order not to become a burden. 

 2) External Challenges 

 External challenges are related to the flow of globalization and 

various issues related to environmental issues, advances in 

technology and information, the rise of creative and cultural 

industries, and the development of education at the international 

level. The flow of globalization will shift the lifestyle of society from 
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agrarian and traditional commerce to modern industrial and 

commercial society as can be seen in World Trade Organization 

(WTO), Association of Southeast Asian Nations (ASEAN) 

Community, Asia-Pacific Economic Cooperation (APEC) and 

ASEAN Free Trade Area (AFTA). External challenges are also 

linked to shifts in world economic power, the influence and impact of 

techno sciences and the quality, investment, and transformation of 

education. Indonesia's participation in the International Trends in 

International Mathematics and Sciences Study (TIMSS) and the 

Program for International Student Assessment (PISA) since 1999 also 

shows that the achievements of Indonesian children are not 

encouraging in the number of reports issued by TIMSS and PISA. 

This is due to the fact that the number of test materials questioned in 

TIMSS and PISA is not contained in the Indonesian curriculum.
36

 

2.5.4 The Foundation of 2013 curriculum development 

Based on the Regulation of the Minister of Education and 

Culture No. 69 of 2013 on the Basic Framework and Structure of 

Senior High School Curriculum, there are three foundations in the 

development of Curriculum 2013 namely, philosophical foundations, 

theoretical foundations, and juridical foundation: 
37

 

 1) Philosophical Foundation 
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 The philosophical foundation in curriculum development is to 

determine the quality of learners that the curriculum will achieves, the 

source and content of the curriculum, the learning process, the 

learner's position, the assessment of learning outcomes, the learner's 

relationships with the community and the surrounding natural 

environment. 

 The 2013 curriculum is developed with a philosophical 

foundation that provides the basis for the development of all potential 

learners into qualified Indonesian human beings listed in national 

education objectives. There is basically no educational philosophy 

that can be used specifically for the development of a curriculum that 

can produce qualified human beings. Based on this, the 2013 

curriculum was developed using the following philosophy: 

A) Education is rooted in the culture of the nation to build the 

life of the nation today and the future. This view makes the 

2013 Curriculum developed based on the diverse Indonesian 

nation culture, directed to build a life of the present, and to build 

the foundation for a better nation's future life. Preparing learners 

for future life has always been a concern of the curriculum, it 

implies that the curriculum is an educational design to prepare 

the lives of the nation's youth. Thus, the task of preparing the 

nation's youth becomes the main task of a curriculum. To 
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prepare for the present and future lives of learners, the 2013 

curriculum develops a learning experience that provides 

students with an opportunity to master the competencies 

necessary for life in the present and future, while at the same 

time continuing to develop their skills as the nation's cultural 

heritage and People who care about the problems of society and 

the nation today. 

B) Learners are the creative nation's cultural heritage. 

According to this philosophical view, the achievement of the 

nation in various areas of life in the past is something that 

should be contained in the contents of the curriculum for 

students to learn. The process of education is a process that 

allows learners to develop their potential to be rational thinking 

and academic excellence by giving meaning to what is seen, 

heard, read, learned from cultural heritage based on the 

meanings determined by its cultural lens and according to the 

level of maturity psychological and physical maturity of 

learners. In addition to developing rational and bright thinking 

skills in academics, the 2013 curriculum positioned the cultural 

excellence studied to evoke pride, be applied and manifested in 

private life, in social interaction in the surrounding community, 

and in today's nation life. 
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C) Education is aimed at developing intellectual intelligence and 

academic excellence through disciplinary education. This 

philosophy dictates that the contents of the curriculum are 

disciplines and learning is the discipline of learning 

(essentialism). This philosophy requires that the curriculum has 

the same subject name as the discipline name, always aiming to 

develop intellectual ability and academic brilliance. 

D) Education to build a better life of the present and the future 

of the past with various intellectual abilities, communication 

skills, social attitudes, concerns, and participation to build a 

better society and society. With this philosophy, the 2013 

curriculum aims to develop the potential of learners into the 

ability to reflectively reflect on the solving of social problems in 

society, and to build the lives of better democratic societies. 

Thus, the 2013 curriculum uses the above-mentioned 

philosophy of developing the individual life of learners in the religious, 

art, creativity, communicating, values and dimensions of intelligence 

that correspond to a learner's self and necessary to society, nation and 

humanity. 

2) Theoretical Foundation 

The 2013 curriculum is developed on the theory of "standard-

based education", and competency-based curriculum theory. Education 
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by standards establishes national standards as a minimum quality of 

citizens broken down into standard contents, process standards, 

graduate competency standards, educator standards and education 

personnel, equipment and infrastructure standards, management 

standards, financing standards and educational assessment standards. 

Competency-based curriculum is designed to provide the widest 

learning experience for learners in developing skills to be 

knowledgeable, skilful, and actionable. Curriculum 2013 embraces: (1) 

learning by teachers in the form of processes developed in the form of 

learning activities in schools, classes, and communities; And (2) direct 

learning experiences of learners in accordance with the background, 

characteristics, and early ability of the learners, individual direct 

learning experience of learners to be a learning outcome for themselves 

while the learning outcome of all learners to be the result of the 

curriculum. 

3) Juridical Foundation 

The juridical foundations of the Curriculum 2013 are: 

a) 1945 Constitution of the State of the Republic of Indonesia; 

b) Law Number 20 Year 2003 regarding National Education 

System; 

c) Law Number 17 Year 2005 regarding the National Long-
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Term Development Plan, together with all the provisions set 

forth in the National Medium-Term Development Plan; 

d) Government Regulation Number 19 Year 2005 regarding 

National Education Standards as amended by Government 

Regulation Number 32 Year 2013 on Amendment to 

Government Regulation Number 19 Year 2005 on National 

Education Standards. 

2.5.5 Success Key 2013Curriculum 

The success of the 2013 curriculum in producing productive, 

creative and innovative people and in realizing national education 

goals to shape the character and civilization of a dignified nation are 

determined by various factors (the key to success). The key to success 

are related to principal leadership, teacher creativity, student 

activities, socialization, facilities and learning resources, a conducive 

academic environment, and the participation of the school 

community. 
38

 

Among of them is teacher creativity. In this case, the teachers 

may have the creativity in teaching when they understand the must of 

curriculum change and able how to implement what are the 

components of the curriculum. 
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2.6 The Implementation of 2013 Curriculum 

Implementation of 2013 curriculum is the actualization of 

curriculum in learning and the formation of competence and character of 

learners. It requires the activeness of teachers in creating and growing 

various activities in accordance with the plans that have been 

programmed.  

In this part, it should be known what implementation is. There are 

some experts stated about implementation. Miller dan Saller stated: “in 

some cases, implementation has been identified with instruction …”
39

for a 

while Saylor said that “instruction is thus implementation of curriculum 

plan, usually, but not necessarily, involving teaching in the sense of 

student, teacher interaction in an education setting”.
40

 

The term provides an understanding that the curriculum in the 

dimensions of the activity is as a manifestation of the effort to realize the 

curriculum which is still a written document to be actual in a series of 

learning activities. The implementation of the curriculum should place the 

development of student creativity more than the mastery of the material. 

Therefore, learning is not just transferring or providing information, but 

more than that of creating an environment that allows students to think 

critically of the lessons and inputs received and form knowledge rather 

than just learning to seek knowledge.  
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The term implementation is a process of applying ideas, concepts, 

policies or innovations, in a practical action to give impact, whether in the 

form of knowledge, skills, values and attitudes.
41

 

The implementation of curriculum is the application or 

implementation of curriculum programs that have been developed in the 

previous development then tested with implementation and management, 

while always adjusting to the field side and characteristics of learners, 

whether intellectual, emotional, or physical development.
42

 

Thus, the implementation of curriculum 2013 is the actualization of 

the curriculum in learning and the formation of competence and character 

of learners,in line with that the implementation of 2013 curriuculum is to 

have the ability to live as individuals and citizens who believe, productive, 

creative, innovative, and affective and able to contribute to the life of 

society, nation, state, and civilization of the world. 

As stated in Permendikbud No 81 A on the Implementation of 

Curriculum 2013 article 2 paragraph (i) it is explained that; 

Implementation of curriculum in SD / MI, SMP / MTs, SMA / MA, and 

SMK / MAK using curriculum implementation guidelines covering: 

a. Guidelines for the Preparation and Management of Education Unit 

Level Curriculum; 
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b. Guidelines for Local Content Development;  

c. Guidelines for Extracurricular Activities; 

d. General Guidelines for Learning; and 

e. Curriculum Evaluation Guidelines.
43

 

   According to Oemar Hamalik (2007), the implementation phase of 

the curriculum as follows: 

a) Program development includes an annual, semester or quarterly, 

monthly, weekly, daily program. In addition, there are also guidance and 

counseling programs or remedial programs. 

b) Implementation of learning. In essence learning is the process of 

interaction of learners with the environment, resulting in behavior to a 

better direction. 

c) Evaluation of the process is carried out throughout the process of the 

implementation of the curriculum of semester or semester as well as final 

and summative formative and summative appraisal cover the overall value 

as a whole for the purpose of evaluation of curriculum implementation. 

  In this regard, in the 2013 curriculum, teachers are required to 

professionally design affective and meaningful learning, organize learning, 

choose appropriate learning approaches, determine learning procedures 
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and establish effective competencies; as well as setting success criteria. 

Related to this will be explained more as follows: 

a) Designing learning effectively and meaningfully. 

 Implementation of curriculum 2013 is the actualization of 

curriculum, in learning and the formation of competence and character of 

learners. It requires the activeness of teachers in creating and growing 

various activities in accordance with the plan that has been programmed. 

Teachers must realize that learning has a very complex nature because it 

involves pedagogical, psychological, and didactic aspects simultaneously. 

b) Organize learning. 

Implementation of the 2013 curriculum requires teachers to 

organize learning effectively. There are at least five things to consider 

related to the organizing of learning in the implementation of the 2013 

curriculum, namely the implementation of learning, procurement and 

development of experts, utilization of experts and community resources, 

and development and structuring policies. 

c) Choosing and determining learning approaches. 

Implementation of competency-based 2013 curriculum in learning 

can be done with various approaches. This approach is another contextual 

teaching and learning, role play, participative learning and learning, 

complete mastery learning. 
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d) Implement learning, the formation of competence and character. 

The lessons learned in the successful implementation of the 2013 

curriculum reflect the entire learning process, the formation of the 

competencies and the character of the learners. For those purposes, the 

core competencies, basic competencies, standard materials, learning 

outcomes, and time should be set in accordance with the learning interests 

so that learners are expected to get the opportunity and the optimal 

learning experience. In this case, learning is essentially a process of 

interaction between learners and their environment, so that there is a 

change of behavior in a better direction. In general, learning activities 

include the initial activity or opening, core activities or the formation of 

competence and character, as well as end or closing activities. 

In the implementation of 2013 curriculum, there is an approach 

which be used as methoed, activity or material guideline in teaching. It is 

scientific approach, as follow: 

a. Observing. In this step, the students find the fact that there is a 

relationship between object observed with teaching material delivered 

or used by teacher. The observing can cover: watching video / film, 

listening, reading, role-playing and others. 

b. Questioning. In this setep, the teacher gives the model of question to 

the students first and then the students give question and answer 

among them or to the teahcer about what they have observed. The 
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students can ask whatever based on their observation, but the teacher is 

able to focus the questions based on the teaching material discussed. If 

a student gives a question to the teacher, the teacher is hoped not to 

answer the question directly but give chances to the other students to 

answer it. Furthermore, if it is a silenct class, the teacher can give 

probing and attracted questions to the students. The most important 

key to create an interactive language classroom in the initiation of 

interaction by the teacher. However non-directive teaching style is the 

one to provide the stumuli for continued interantion. These stimuli are 

essential in the beginning level of a classroom lesson as well as the 

entire lesson. Without such on going teacher guidance, classroom 

interation may indeed be communicative, but it can be easily fall prey 

to tangential chit chat and other behaviour that is of course form the 

class objectives. 

c. Associating. In this step the teacher provides students to discuss 

teaching material that they have observed and proceed to give question 

and answer and analyze it. Furthermore, the students can find out the 

other facts or correlate the teaching material with the real daily life. At 

last, the students can give conclusion based on observation and give 

question and answer about the teaching material. 
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d. Experimenting. In this step, the teahcer leads the students to practice, 

discuss, analyze and write a report either in a pair work or a group 

work. 

e. Networking. In this step, the teahcer facilitates the students to perform 

or present the reports based on the result of their work. 

The five stages above is one of  the main aspect in 2013 curriculum 

which should be done and taught by teachers in the implementation of this 

curriculum. For a while in teaching English, this curriculum has spesific 

purpose as stated in Permendikbud as follows: 

Related to English subjects as one of important components in the 

spectrum of the 2013 curriculum, it has a goal to develop the ability of 

students to communicate in that language, with communication skills that 

include the ability to listen, speak, read, and write. In the spectrum of 

curriculum, English subject for senior high school is an adaptive subject, 

which is aimed to prepare students to master the knowledge and skills of 

basic English that will support skills competence achievement in the 

program of study, and to apply the mastery of English skills in oral and 

written communication on advanced level (Permendikbud No. 64, 2013). 

Furthermore In Permendikbud No. 103, 2013 stated that in the 

preliminary activities, the task of a teacher is condition learning fun 

environment, discussing the competence that has been and will be studied, 

as well as conveying scope of material and activities to be carried out. 
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Therefore, it was important for teachers to prepare learning environment at 

the beginning of the activity, so students feel comfortable and motivated to 

learn. 

Beside, to run the activity of teaching Englsihe related to the 

implementation of 2013 curriculum, learning activities need to use 

principles: (1) centered on the learner, (2) developing the creativity of 

learners, (3) create conditions fun and challenging, (4) loaded with values, 

ethics, aesthetics, logic, and kinaesthetic, and (5) provide a diverse 

learning experience through the application of various strategies and 

methods of fun, contextual, effective, efficient, and meaningful learning 

(Permendikbud No. 81A, 2013). 

For the last, In Permendikbud No. 65, 2013 stated that the activities 

of closing activity consist of 1. Joint activities between teachers and 

learners namely: (a) summarizing/concluding lesson; (b) reflect the 

activities that have been implemented; and (c) provide feedback of the 

process and learning outcomes; 2. The activities of teachers, namely: (a) 

conduct an assessment; (b) plan follow-up activities in the form of 

remedial, enrichment programs, counselling services and / or provide 

individual and group tasks in accordance with the learning outcomes of 

students; and (c) convey lesson plans for the next meeting. 
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2.7 The Related Studies 

Related studies need some formerly researches conducted by other 

researchers in which they are related to this research. Besides, the related 

studies have to analyze what the point that focuses on, inform the design 

and find the conclusion of the previous researches, at least there ten 

researches can be mentioned as related studies for this research, as follows: 

Andrius Akun (2013) did a research about Teachers’ And Students’ 

Perception about the Implementation Curriculum 2013 In Learning History 

(Case Study at SMK Negeri 2 Depok Sleman DIY). This research aims to: 

(1) describes teacher perception about curriculum 2013 implementation in 

the teaching of history. (2) describes student perception about 2013 

curriculum implementation in the teaching of history. (3) describes the 

perceived problems by teachers in the Curriculum 2013 implementation 

and the solution to overcome that problem. (4) describes the perceived 

problems by students in the Curriculum 2013 implementation and the 

solution to overcome that problems. This research is a qualitative case 

study. The result of this research indicates that: (1) Teachers perception is 

positive because they welcomed the implementation of Curriculum 2013. 

It is supported by sufficient socialization and training, so that teachers can 

apply the concept of history teaching in accordance with the curriculum in 

2013 like a design lesson plans, authentic assessment and scientific 

approach. (2) Students perception is positive because they were delighted 
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with the teaching of history using the Curriculum 2013 and can be 

followed with active learning. (3) the teacher got problems in the form of 

technical and non-technical. The teachers reduced the problems with 

developing themselves by knowledge possessed. (4) Students had 

difficulty in the form of many tasks and difficult materials. The students 

reduced the problems by being diligent and using various sources.
44

 

Meanwhile Haqim Hasan Albana conducted the research of 

English Teachers’ Perspectives on the Implementation of 2013 

Curriculum. This study aimed to observe and describe the implementation 

of 2013 curriculum which was conducted by seventh class English 

teachers in SMPN 3 South Tangerang. This study also aimed to find out 

the challenges faced in the implementation of 2013 curriculum in that 

school. In this research, writer adopted qualitative as the research method, 

and the design of this research was case study. The data obtained showed 

that theoretically and administratively SMPN 3 South Tangerang already 

implemented 2013 curriculum. However, there were misses in some 

aspects such as in teaching plan, instruction process, and assessment 

process. Those process had not completely run based on 2013 curriculum 

principle. The finding is the implementation of 2013 curriculum in English 

lesson at seventh class of SMPN 3 South Tangerang had not worked 

supposedly yet according to 2013 curriculum characteristic. Therefore, the 
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practice of this implementation needs more improvement to gain its 

purpose.
45

 

Luh Putu Artini investigated about Perception of the teachers and 

Students Towards the Use of English in Bilingual Senior High School 

Classes. This study aimed at analyzing teachers and students’ perceptions 

towards the use of English in the teaching and learning process in bilingual 

classes in piloted international standard senior high schools in Bali. The 

data which were analyzed descriptively revealed that there was a 

consistency between teachers and students’ perceptions about the 

advantage and effectiveness of the use of English as a media of instruction 

in the classroom.
46

 

Furthermore, Jacquelyn Ann Burkett did a research “Teacher 

Perception On Differentiated Instruction And Its Influence On 

Instructional Practice”. It is helpful to examine how teachers understand 

and perceive the influence of differentiation on instructional practices. The 

present study utilized the qualitative method of phenomenology to explore 

teacher perceptions connected to differentiated instruction and the 

influence of these on instructional practice. The study found that teachers 

used the following differentiated instructional strategies: flexible grouping, 

tiered lessons, literature circles, and curriculum compacting. 
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Consequently, this study supports differentiated instruction as an approach 

to learning while highlighting the influence of professional development 

on teachers’ use of differentiated instruction.
47

 

Amadu M. Abudu investigated “Basic School Teachers’ 

Perceptions About Curriculum Design In Ghana”. This study focused on 

teachers’ perception about curriculum design and barriers to their 

participation. The study found that the level of teachers’ participation in 

curriculum design is low. The results further showed that the importance 

of teachers taking part in curriculum design include contributing to 

successful implementation of curriculum, knowing the needs of the 

students, developing some skills and contributing their knowledge in the 

design process. Finally, huge workload, lack of expertise, inadequate 

funding and lack of availability of information emerged as the major 

barriers to teachers’ participation in curriculum design. 
48

 

Christopher Maddox investigated “Elementary Teachers' 

Perceptions of Differentiated Instruction”. Differentiated instruction is a 

pedagogical method used by classroom teachers to enhance student 

learning. The purpose of this hermeneutic phenomenological study was to 

explore how elementary teachers define, familiarize, use, and perceive 

differentiation. Purposeful sampling identified 12 participants for 
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individual or focus group interviews. Data were analyzed through an 

interpretative analysis of open, axial, and selective coding; interpretations 

were subject to member checking to bolster trustworthiness. The findings 

revealed that teacher participants understood the textbook definition of 

differentiated instruction and focused on student grouping to create 

differentiated classrooms. Despite that understanding of differentiation, 

participants perceived differentiation as time consuming and challenging 

due to a lack of materials and diverse populations.
49

 

Lynn Maxey Fagan has done the research “Elementary School 

Teachers' Perception of Art Integration to Improve Student Learning”. The 

intent of this study was to explore the participants’ perceptions about the 

use of art integration in the classroom, effective practices for integrating 

art into the curricula, and the way art integration supports student learning 

and provides focus for student learning. Data collected from the 8 teacher 

participantpool through 8 interviews and 4 classroom observations were 

analyzed with open coding followed by axial coding to determine 

emergent themes. Results suggest that art integration enriches the entire 

learning experience. Teachers used art to make the curriculum visible to 

students. Students interacted with the curriculum through art making, and 

finally demonstrated understanding in an art form. Teachers credited the 

use of art integration for higher levels of learning due to increased student 

engagement through hands on activities, real life connections, document-
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based inquiry, and collaborative learning. The findings of this study 

suggest the expanded use of art integration may lead to social change in 

the classroom that will improve student learning.
50

 

Douglas has done his research on "Student Thoughts and 

Perceptions on Curriculum Reform". The study was conducted in a large, 

suburban high school that instituted a change to a trimester system in 

response to the state mandate. A criterion-based sample of 16 students, 

both college bound and non-college bound, participated in one-on-one 

interviews regarding their knowledge about, their understanding of, and 

their experience with the new Michigan Merit Curriculum, and how this 

increase impacted the student participants’ high school academic choices 

and/or postsecondary plans. An inductive analysis produced findings for 

each participant group and was crossanalyzedamong groups. Four major 

themes emerged from the study: (1) students experienced limited or 

nonexistent involvement in high school graduation requirement curriculum 

reform; (2) parents, students, and staff expressed concerns that completion 

of rigorous high school graduation requirements may not be attainable for 

all students; (3) the high school that served as the site for this study used a 

creative approach to provide flexibility for meeting the new graduation 

requirements; and, overall, (4) students were adjusting and doing quite 

well with the new, more rigorous set of requirements. The experiences of 
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students, as described by their parents, and the high school staff 

themselves, provided insights about how this level of curriculum reform 

might continue to evolve, and what role students might play in that 

evolution. 
51

 

Ruth Hirsch investigates on Teachers’ Perceptions of Mandated 

Curriculum Reform:Common Core State Standards. The purpose of this 

qualitative multiple-case study was to describe and analyze the perceptions 

of intermediate, middle, and high school teachers regarding the Common 

Core State Standards (CCSS). The findings revealed that although the 

teachers were hopeful that future students would be more comfortable and 

better prepared to analyze real-world problems expected with CCSS 

curriculum, at the time of the study, their current students would need to 

be retrained in order to be critical thinkers. The findings also revealed 

there were discrepancies among the teachers with respect to the 

professional development they received and with the amount of autonomy 

they had been given regarding the development of their CCSS lessons.
52

 

Salem Altaieb investigaed about Teachers’ Perception of the 

English language Curriculum in Libyan Public Schools. The purpose of 

this study was to investigate and evaluate the implementation process of 

the new English language curriculum in Libyan high schools by examining 
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teachers’ perceptions of the curriculum and how it is taught and reflected 

in their classroom practices. The data indicate that there is a gap between 

what is expected in the new curriculum and what is actually being done in 

classrooms. Therefore, he believe the findings of this study provide 

invaluable information that can be used for the revision and improvement 

of the English language curriculum in Libyan high schools. The study also 

sheds some light on the strengths and weaknesses of the curriculum, 

reveals some of the obstacles and barriers that teachers encounter in 

implementing the curriculum, and provides recommendations to overcome 

these barriers where they exist.
53

 

 

2.8 Conceptual Framework 

From the literature review, can be conceptualized into the following: 

1. Teachers’ perception on the implementation of 2013 curriculum is what 

teachers’ organize, select and interpret toward stimulus. In this reserach, it 

is related to the implementation of the 2013 curriculum. 

2. The term of organize above in which can be meant as view, know, 

understand and assume. Then, the term ofselect can be meant as choose, 

prefer, like and dislike. And the term of interpret can be meant as analyze, 

clarify, define and explain. 
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3. In the implementation of 2013 curriculum there is scientific approach 

which teachers organize five steps namely observing, questioning, 

collecting informartion, associating and communicating. It can be used as 

instructional method, activity and material that will help the teachers. 

4. There are three steps in the implementation of 2013 as follows; the 

development of programs encompass annual, monthly, weekly and daily, 

the enforcement of learning encompass selecting and determine approach 

learning, the last is the evaluation  

5. There are factors which can influence teachers’ perception on the 

implementation of 2013 curriculum both of internal and external. From 

internal factors which factors come from the teachers itself such as 

teachers’ understanding toward the implementation of 2013 curriculum 

whether about 2013 curriculum itself, the advantages and disadvantages or 

the expectation and need of teachers with the presence of the 2013 

curriculum. From external factors come from outside the individual such 

as people previous experience, people judgement, situation, and the  

teachers’ obstacles on the implementaion of 2013 curriculum. 

 


