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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter provides the theories that support the focus of the study dealing 

with the analysis of a text book used in the teaching of English as a foreign language 

at senior high schools on the basis of the 2013 national curriculum.  

2.1 Instructional materials 

 In teaching learning process, instructional materials become an essential part 

to support the language instruction. Richards (2001:251) points out that much 

language program in the world could not happen without the existence of 

commercial materials. Further, Tomlinson (1998: 2) argues that materials are 

primarily aimed at helping learners to improve their knowledge and providing them 

opportunities to experience language use.   

 Richards (2001: 252) differentiate materials into two types; namely, 

designing materials and authentic materials. Materials are specifically designed for 

pedagogical purposes including textbook, worksheet, CD-rooms, grammar books, 

dictionaries, and so on. Authentic materials, on the other hand, are not specifically 

designed for educational purposes. They include newspapers, magazines, 

photographs, manuals, and food packages. 

 In principle, materials should have characteristics indicating that they are 

appropriate to be used in the teaching learning process. Tomlinson (1998: 7-21) 

highlights that good instructional materials should have the following criteria: 
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a. Material should have impacts. 

b. Materials should help learners feel at ease. 

c. Materials should have learners to develop confidence. 

d. What is being taught should be perceived by learners as relevant and useful? 

e. Materials should require and facilitate learners’ self-investment. 

f. Learners must be ready to acquire points to be taught. 

g. Materials should expose the learners to language in authentic use. 

h. The learners’ attention should be drawn to linguistic features of the input. 

i. Materials should provide the learners with opportunities to use target 

language to achieve communicative purposes. 

j. Materials should take into account that learners have different learning styles. 

k. Materials should take into account that positive effects of instruction are 

usually delayed. 

l. Materials should take into account that learners differ in attitudes. 

m.  Materials should permit a silent period at the beginning of instruction. 

n. Materials should maximize learning potential by encouraging intellectual, 

aesthetic, and emotional involvement that stimulates both right and left brain 

activities. 

o. Materials should not rely too much on controlled practice. 

p. Materials should provide opportunities for feedback. 
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2.2  Nature of Curriculum 

The term curriculum refers to the lesson and academic contents taught in a 

school or in a specific course or program. In dictionaries, curriculum is often defined 

as the course offered by a school, but it is rarely used in such a general sense in 

school, depending on how broadly educators define or employ it. The term 

curriculum typically refers to the knowledge and skills students are expected to learn, 

which includes the learning standards or learning objectives they are expected to 

meet, the units and the lessons that teachers teach, the assignment and project given 

to students, the books, materials, videos, presentations, and readings used in a 

course, and the tests, assessments, and other methods used to evaluate student 

learning. 

An individual teacher’s curriculum, for example, curriculum would be the 

specific learning standards, lessons, assignments, and materials used to organize and 

teach a particular course. Curriculum can also be designed as a design plan for 

learning that requires the purposeful and proactive organization, sequencing, and 

management of the interactions among the teachers, the students, and the content 

knowledge. 

2.3 The 2013 Curriculum 

Historically, Indonesia has changed its curriculum ten times since 1947.  The 

first curriculum was 1947 curriculum called Planning of Teaching, 1964 curriculum 

was Basic Education Planning, 1968 curriculum was Elementary School Curriculum, 

1974 PPSP curriculum, in 1975 was Elementary School Curriculum, in 1984, it was 
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called 1984 Designed Curriculum, in 1994;1984 Designed Curriculum, 1n 1997: 

1994 Revised Curriculum, 2004 ;  Competence-Based Curriculum, 2006 KTSP 

Curriculum, and the latest one is the 2013 Curriculum better known as K-13. 

The KTSP Curriculum was replaced by the 2013 (K-13) for various reasons. 

The K-13 Curriculum is expected to be able to improve Indonesian education in this 

globalization era. However, since this curriculum came into operation, there have 

been pro’s and con’s among Indonesian people particularly those who are involved 

in teaching at schools. There are people such as educationalists and teachers who 

disagree with the existence of the K-13 curriculum as they think both KTSP and K-

13 curricula are not very far different. Moreover, schools across the country have not 

yet fully practiced the KTSP curriculum and came the K-13 curriculum.  

Curriculum and education constitute two things which can’t be separated 

because curriculum is a whole system in the process of education in the form of 

teaching. Every practice or process of education is directed on the achievement 

certain objectives. Oemar Hamalik (2003:18) states that “curriculum as a set of 

planning and setting about the content and subject matters also how they are used in 

the teaching and learning process 

The 2013 curriculum has a fewer subjects than KTSP, the total subjects for 

KTSP are 11, but the 2013curriculum only has 6 subjects. They are Religion, 

Civilization, Indonesia Language, Mathematics, Culture, and Sports, together with 

the changed Natural Science and Social Science are integrated into Indonesian 

Language subject. 
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The implementation of the 2013 curriculum has both positive and negative 

effects. The advantages obtained from this curriculum are the good standard 

competence, the constructive approximation method, and the continuing competence 

from elementary school to senior high school. Firstly, the graduation standard 

competence is well-ordered. According to KTSP, the subjects have to be fixed to 

maintain it; on the contrary, in the 2013 curriculum, the determination of graduation 

standard competence has to be fixed first before the subjects. Secondly, the 2013 

curriculum completes the approximation method based on the students’ creativity. 

The new curriculum fulfills three main components of education; knowledge, 

skill, and attitude. Knowledge is proven by the lesson in general and skill is reflected 

in students’ practical lessons. Sports and Attitude are reflected by implementing 

additional times for Religion subjects that are inserted into the 2013 curriculum. 

Thirdly, the 2013 curriculum is designed continuously from elementary school to 

senior high school. Specifically, senior high school competence is a continuation of 

elementary school and Junior high school.  

In spite of those positive sides, the new curriculum also has several 

weaknesses. Children have eight kinds of intelligences which have to be developed. 

One of the eight intelligences is language intelligence which can be identified from 

the child’s skills in processing words while speaking or writing. Furthermore, if 

English is removed as a subject for elementary school, students would just know 

fewer vocabularies that might be important for learning other subjects such as when 

they learn Science and some words in the textbook are taken from English. 
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Therefore, there are differences between KTSP Curriculum and the 2013 

Curriculum which may have strengths and weaknesses. In order to control the 

unexpected impacts, a good preparation on the part of the government is badly 

needed. In conclusion, the implementation of the 2013 curriculum is faced with pro’s 

and con’s or agreement or disagreement among people of various social ranks in the 

country. However, the central government through the Ministry of Education and 

Culture has good intention to make any change in the curriculum for the people of 

Indonesia as a whole. 

 

2.4  The aim of the 2013 Curriculum 

Based on Permendikbud Year No. 70/2013, the aim of the 2013 curriculum is 

to prepare Indonesian people to have life skills as persons and citizens with good 

faith, being productive, creative, innovative, affective, and take part in society, 

nation, and world civilization. 

 

2.5 Curriculum Structure 

1. Core Competences 

Based on the Government Regulation Year 2013 no. 32, it is stated that 

kompetensi inti merupakan tingkat kemampuan untuk mencapai standar kompetensi 

lulusan yang harus dimiliki seorang peserta didik pada setiap tingkat kelas atau 

program yang menjadi landasan pengembangan kompetensi dasar. 
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The formulation of the core competence is described as follows: 

a) Core Competence (KI-1) for spiritual attitude 

b) Core Competence (KI-2) for social attitude 

c) Core Competence (KI-3) for knowledge 

d) Core Competence (KI-4) for skills. 

 

2. Basic Competence 

Basic competence is formulated to achieve core competence. The formulation 

of the basic competence is developed with students’ characteristics, pre-ability, and 

the characteristics of the subject of study. Based on the government regulation (PP)  

No. 32/2013, it is stated that kompetensi dasar merupakan tingkat kemampuan dalam 

konteks muatan pembelajaran, pengalaman belajar, atau mata pelajaran yang 

mengacu pada kompetensi inti. kompetensi dasar kembangkan dalam konteks 

muatan pembelejaran, pengalaman belajar, mata pelajaran atau mata kuliah sesuai 

dengan kompetensi inti. 
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3. Process Standard 

Here are competence gradations based on Permendikbud No. 65/2013 about 

standard process: 

Table II.1: Standard Process of Competence Gradations 

 

ATTITUDE KNOWLEDGE SKILL 

Accepting Reminding Observation 

Operating Understanding Questioning 

Implementing Implementing Experimenting 

perceiving Analyzing associating 

accomplishing Evaluating Communicating  

  Creating 

 

 The 2013 curriculum introduces some approaches and methods in the 

teaching and learning process; namely: 

a) Scientific Approach 

Teaching and learning process by scientific approach based on 

Permendikbud No. 81a/2013 about the implementation of the curriculum  

consists of observing, questioning, experimenting, associating, and 
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communicating. According to Suharyadi (2013: 135) in observing, teacher 

and learners are provided with the object, real objects, or phenomena. 

Language learners are served by the text as the real objects, where the text 

can serve through reading texts, films, or listening activities. The teacher in 

this stage has a role as facilitator to train the students to do activity which is 

central to certain objects or phenomena. 

McLelland (2003: 2) argues that observation leads a question that needs to be 

answered to satisfy human curiosity about observation, such as why or how 

this event happened or the questions can be related to facts, concepts, or 

procedures, so teachers have to facilitate and guide the students to be able to 

ask questions confidently and independently. Experimenting stage lets the 

learners explore and practice the language through various activities such as 

simulation, role play, and other structured activities, Nashikatul (2015: 23) 

states that the experimenting activity is an activity to internalize the 

knowledge and skill which has been learned. Learners can explore the 

language focus through a variety of materials in this step. The associating 

stage will help the learners to process the information they have obtained 

from observing, questioning, and experimenting stages before. Nashikhatul 

(2015: 22) believes that associating is the process of thinking logically and 

systematically of an empirical fact, which can be observed to get the 

conclusion in the form of knowledge. The information that has been 

processed  before helps the students to enlarge their knowledge and help them 
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to maintain the meaningful learning and help them to find the solutions of 

activities that they have done in the experimenting stage before. In 

communicating, learners are given the opportunity to communicate what they 

have learned. Hosnan in Nashikhatul (2015: 23) states that communicating 

activity can be done by presenting a conceptualization in the form if 

verbaland written communication, diagrams, charts, pictures, or other media. 

It can be done by presenting what they have found during teaching learning 

process either individually or in groups. 

 

According to Permendikbud No. 65/2013, scientific approach is one of the 

approaches of 2013 curriculum. In its implementation, scientific can be used 

as an approach and a method, but the characteristics of the scientific approach 

and the scientific method are the same. McLelland (2003:2) states that 

scientific method is a form of critical thinking that will be subjected to review 

and independent duplication in order to reduce the degree of uncertainty. 

Scientific method helps the students to get as much as information by 

themselves based on their Curiosity. 

  Kosasih as cited in Nurul (2015: 33) explains that scientific approach 

is approach that is conducted through constructing concepts, rules, or 

principles, this approach is aimed to give the students understanding to 

recognize and understand all materials scientifically, and that the students can 

get the information everywhere and every time, not only from the teacher. 
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From that statement, scientific approach can be concluded as an approach of 

the 2013 curriculum that is conducted through constructing concepts, rules, or 

principles in order to reduce the degree of certainty. 

b) Discovery Learning 

Discovery learning method is learning theory that is defined as learning 

process which is the product; hopefully students can organize themselves,. 

Some characteristics of discovery learning method are an inquiry based 

learning method; teacher sets some “experiments” teacher acts as a coach, 

students as a constructivist, and the use of prior knowledge, developing 

creativity, and developing problem solving strategies. In discovery learning 

model, assessment can be done by using a test or a non test, the assessment 

includes cognitive assessment, process, attitude, or product student’s 

assignment. In cognitive assessment, written test can be done in discovery 

learning model. In assessing process, attitude, or students’ assignment the 

score can be got based on observation. 

 Kluge (2011) investigate the matter related to discovery learning 

namely the interaction design and science discovery learning in the future 

classroom to know how students make the interactive models relevant for use 

As resources in science discovery, and how interactive models can be 

designed to stimulate discovery. The result of the analysis showed that 

students needed time to experiment with models in order to use the as 

sources, as novices to the issues being modeled and to the interactive object, 
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students may find it fruitful to operate on it in a variety of less goal oriented 

ways. In the curriculum of 2013 teacher’s training material module of 2015, 

it is stated that discovery learning model is a model that emphasizes that the 

learning participants have to find the concept or principle which is unknown 

to them by themselves. In discovery learning, the material is taught in its final 

form. The learning participant is driven to identify what is needed to be 

understood, then they have to find it by themselves the information needed 

about the learning material. The information acquired is organized or 

constructed by them to create their own understanding in a final form.  

c) Problem-Based Learning 

Problem based learning is a multilevel approach to learning that 

incorporates relevance and complexity while strengthening critical and 

analytical thinking provide an opportunity for self assessment and continuous 

improvement develop a sense of self-esteem and ownership for the students’ 

work introduce in the context of real world problems. Based on Stanford 

university newsletter on teaching (2001) it is stated that problem based 

learning is an instructional approach where students learn by solving 

challenging, open-ended problem, the problems are authentic tasks and are 

solved in socially and contextually based terms of the students. The students 

rely on their current knowledge of the problem; identify “information they 

need to know to solve the problem, and the strategies they use to solve the 

problem. Allyn wash (2005:4) stated that steps in problem based learning 
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there are: 1) identify the problem 2) generate hypotheses and possible 

mechanisms 3) identify learning issues 4) self study 5) Re-evaluation and 

application of new knowledge to problem. 6) Assessment and reflection of 

learning. 

d) Project- Based Learning 

Project – Based learning is learning methods which use project or activity as 

media. Learners explore, score, and interpret, synthesis to make variation of 

learning products. In project-based learning class, the learners work in groups 

to collaborate in developing variation of learning experiences. 

J.stivers (2010) stated that project based learning is an instructional approach 

built upon learning activities and real tasks that have brought challenge for 

students to solve. These activities generally reflect the types of learning and 

work people do in the everyday world outside classroom. Project based 

learning is generally done by groups of students working together toward 

common goals. 

 

2.6 Characteristic of curriculum 

Olivia (1982: 14) lists the characteristics of the curriculum as follows: 

a) Curriculum has an organized set of theoretical constructs or principles 

that govern. Curriculum principles have efforts to establish rules which 

can be repeated in similar situations and under similar conditions. It 

contains sequences of courses, career education, open-space education 
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behavioral objectives and a system approach in teaching learning process.  

b) Curriculum encompasses a body of knowledge and skills pertinent from 

many disciplines. 

The field of curriculum has adapted and borrowed subject matter from a 

number of pure and derived disciplines. Selection of content for study by 

students cannot be done without referring to disciplines of sociology, 

psychology, philosophy, and subject areas. 

 

c) Curriculum has its theoreticians and its practitioners 

In designing and using the curriculum, there are some people involved 

called theoreticians and curriculum practitioners. Practitioners are divided 

again into teachers and supervisors. The tasks of each are described as 

follows; 1) A theoreticians or curriculum specialist helps to generate new 

curriculum concepts. The specialist draws on the past and conceives new 

arrangements, new combinations, and recombination of programs, 

adaptations of exiting approaches or completely new approaches; 2) 

teachers are curriculum workers who engage in curriculum planning in 

varying degrees in varying settings, on different occasions, generally 

under the leadership of a specialist; 3) supervisor is perceived as a 

specialist who works in three domains; instructional development, 

curriculum development, and teacher development. Supervisor share the 

leadership responsibilities in efforts to develop the curriculum. 
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2.7 Nature of textbooks 

A teacher usually uses some media to make them easier to explain the 

teaching materials. One of media which is ordinarily used is a textbook which is  

easy to find, to buy, to carry and to study. Even though there are many kinds of 

media rivailing the printed materials of communication, the textbook remains the 

major source in school. Textbook is a book that gives instructions and directions in a 

subject used especially in schools.  

 

According to Thomson, “textbook is a stimulus or instrument for teaching 

and learning”. In another definition, textbook is a manual of instruction or a standard 

book in any branch of study which is produced according to the demands of 

educational institutions. Based on the definition above, it is important for teachers to 

use a textbook when they teach a particular subject in order to help them when they 

conduct teaching and learning activities as well as to achieve the educational goals. 

 

2.8 The Organization of Textbooks 

Graves in Nunan (2003: 228) outlines some principles of textbook 

organization. First, textbooks are arranged around some key features of language. 

Those features cover topics and associated vocabulary e.g. sport and entertainment, 

grammar structures e.g. tenses or passive voices, and social as well as cultural 

interaction skills e.g. how to end conversation politely or how to request something 

politely. Second, textbooks also accentuate the coverage of two or more of the four 
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skills including listening, speaking, reading, and writing. Third, each unit or chapter 

portrays the whole of textbooks. Therefore, scrutinizing the unit is one of ways to 

understand the nature of textbooks. 

 

2.9 The Role of Textbooks 

Hutchinson and Torres (1994:323) propose that textbooks serve as an agent 

of change. This condition happens for several reasons. First, textbooks become a 

basis for negotiation. In the principle, textbooks allow negotiation between all related 

parties which further create framework for management of the lesson. Second, 

textbooks offer a flexible a framework in which informed choices can be made by 

teachers. Third, textbooks lead to the teacher development in the sense that they 

require teachers to be creative in using textbooks in the classroom practices. Fourth, 

textbooks are workable compromise thing in which teachers can easily negotiate 

with. 

Textbooks are also seen to provide to kinds of roles in language teaching. 

Allwright was quoted in Richards and renandya (2002:81) lists two functions of 

textbooks in the classroom. The first view called a deficiency view, sees textbooks as 

a means of compensating the teachers’ deficiency in the classroom. Also, they are 

used to ensure that the syllabus has been covered by using appropriate tasks and 

activities. The second view, commonly known as a difference view, sees the 

materials are carriers of decisions best made by parties other than teachers because of 

different expertise. 
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In general, the roles of textbooks in the classroom can be concluded into two 

aspects namely negotiate and deficiency. Negotiate means that teachers could easily 

compromise with several aspects with regard to their implementation in the 

classroom. Deficiency, supports the teacher’ drawbacks in developing the teaching 

and learning process. 

 

2.10 The Design process of textbooks 

Textbook design is a long and complex process to accomplish. It is because 

there are at least two aspects that should be taken into account. First, the writer 

should understand the nature of curriculum which will be underlying guidelines 

providing the designer with language skill, contents, and values to be taught. Second, 

the designer should be able to have a good understanding of the target learners’ 

educational, linguistic, psychological and socio-cultural aspects. 

The design process of textbooks starts with understanding of the nature of 

curriculum. Curriculum means the overall plan for teaching and learning process and 

how it is breakdown into a smaller part functioning as a blueprint to the achievement 

of the goals. Richards (2013:6) the understanding toward the curriculum has led the 

designer to realize the language view served as a basis for learning process. 

After understanding the nature of the curriculum, the designer of textbooks 

can develop a syllabus. The syllabus serves as framework for textbook design, 

contains of goal, objectives, language skills, learning experiences, time allocation, 

and sources materials. This is supported by Dubin and Olhstain (1994: 40) who state 
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that materials are derived from syllabus which also breakdown several broad 

objectives into the narrow ones. Thus, the developed syllabus is a description of 

articulating theories which the designer previously did. Once the syllabus is 

developed; the designer should decide and gather the texts which will be presented. 

Texts refer to the stretch of language tied up together to form meanings ( Feez and 

Joyce, 2002 : 4). 

After collecting the texts, the designer needs to design tasks which are based 

on the texts. Tasks are defined as activities involving the use of communicative 

language which require learners to focus on meaning (Nunan, 2004: 4). In other 

words, tasks are the activities in which the learners are engaged in. further, mentions 

that tasks constitute six major aspects; namely, goals, input, procedures, teachers’ 

roles, learners’ roles, and settings. 

Then the process after selecting texts and developing tasks is accompanying 

them with pictures and other graphic media. The use of pictures and other graphic 

media accompanying text facilitates learners’ understanding toward the text. And 

also appealing presentation of textbooks will motivate them in teaching learning 

process. 

Once the designer has accompanied the text with some illustrations, needs to 

give the textbook developed to the experts. This process is called expert judgment. 

The experts must have an expertise in examining textbook and other teaching 

learning materials. In addition to the expert judgment process, the designer also 

needs to implement textbook developed in certain area, those two process lead the 
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designer to revise his developed textbook as the result of both processes. 

 

2.11  The Design and layout aspects of textbooks 

Litz (2003: 15) stated that the layout and design of textbooks refers to its 

organization and presentation of language items and activities. They are obtained 

from the results of the teacher and or student evaluation survey. The design and 

layout of textbooks comprise several factors; namely, learning objectives, the 

information on topics, functions, structures/grammar, and skills, vocabulary lists, 

glossaries, and references. Learning objectives are statements of goals that should be 

achieved by the students upon completion of the lesson. The information on topics, 

functions, structures/grammar, and skills should be given to provide a roadmap for 

the teaching and learning process. Vocabulary lists are set of words given to explain 

the meaning of those. This is quite similar to glossaries which are usually given in 

the closing part of textbooks. 

 

2.12 The Illustrations of textbooks 

Litz (2003: 13) outlines that illustration in textbooks are in the form of charts, 

models, pictures and photographs that help clarify and contextualize information. 

They also facilitate the students’ comprehension to the text and enhance their 

understanding of the text itself (Pan and Pan, 2009: 187). Another type of 

illustration, that is, hand-drawn pictures create a favorable environment in teaching 

learning process. It provides a friendly and humorous atmosphere to students. 
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Realizing the importance of illustration presented in the textbooks, the texts 

should present pictures with the sophisticated technology, pictures having the best 

quality can now be obtained from internet. It is then suggested that the form of 

illustration must be varied in order to raise students’ motivation in teaching learning 

process. 

 

2.13  The functions of textbooks 

A textbook has many functions. According to Thomson a textbook has many 

functions as follows: 

1) Individualization of instruction 

A textbook helps students to individualize instruction by enabling them to 

precede their own rate and to a limited extent, according to what they are 

interesting in studying 

2) Organization of instruction 

A textbook helps students to organize instruction by providing 

experiences, suggested activities, recommended reading and question. 

Written textbooks give unity to classroom interaction and are graded to 

introduce new concepts or contents they build upon what has preceded. 

3) Tutorial contribution  

A teacher often uses the textbook to help students learn how to read 

better, to study, to weigh evidence, and to solve problems. 

4)  Improvement of Teaching 
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Textbook is also regarded as a helpful utility which is used by teachers to 

improve their skills is teaching. Based on explanation above, textbook is a 

kind of visual aid in teaching learning process, it means that the function 

of a textbook is actually as one of the visual aids by teachers, when they 

are teaching and explaining the teaching materials.  Besides, it also helps 

the students to get a better understanding of materials given by teacher. 

 Text books essential things in the system of national education because a 

textbook is one of component in teaching learning. A good textbook contains all 

standard competencies (SK) and basic competencies (KD). 

 Based on Permendiknas number of 2008, Textbook are the required 

references in elementary school until high school, content of lesson material in order 

to increase faith, good behavior, characters, empower the knowledge and 

technologies, increase sensitization arranged according to the National Standards 

Education Board. 

 Based on Regulation of government Number 9/2005, to measure the quality 

of textbook requires some aspects; that is, the quality of content, language, 

presentation and graph, when the textbook used not based on the criteria. So, a 

teacher should analyze the quality of a textbook. 

 According to the National Education Standards Board the quality of textbook 

should contents the material supported the competences standards, basic 

competences of the subject. The quality of book is measured by completed materials, 

wide materials, and deep materials. 
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a. Completed materials mean competences standards and basic competences 

written explicitly in the textbook. 

b. Wide materials mean the materials presented explain and support the target 

all of basic competences and based on education levels of students. 

c. Deep materials mean the explanation of the materials support the minimum 

target of basic competences.   

 

2.14 Advantages of using Textbook 

Richards (2001: 225) state the advantages of commercial textbooks in 

teaching: 

a) They provide structure and syllabus for a program; 

Without using textbook, a program may have no central core and learners 

may not receive a syllabus that has been systematically planned and 

developed by government; 

b) They help standardize instructions 

Textbooks can help to ensure that students in different classes receive 

similar content and tested in the same way. 

c) They maintain quality 

A good textbook makes students exposed into good materials that have 

been tried and tested based on learning principles and paced 

appropriately. 

 



31 
 

 
 

d) They provide a variety of learning sources 

Textbooks are often accompanied by workbook, CDs and Cassettes, 

videos, and comprehensive teaching guides. 

e) They are efficient 

Textbooks help teacher to safe time to produce materials; 

f) They can provide effective language models and input; 

Textbooks can provide support for teacher whose first language is not 

English; 

g) They can train teachers; 

If teacher have limited teaching experience, a textbook can work as initial 

teacher training. 

h) They are visual appealing 

Textbooks usually have high standards of design and production and 

hence are appealing to students and teachers. 

 

2.15 Disadvantages of using textbook 

Richards (2001: 255) also states some disadvantages of commercial textbooks: 

a) They sometimes present texts, dialogues and other aspects of contents 

that tend to be specially written to incorporate teaching points and often 

not representative of real language use; 

b) They often present an idealized view of the world or fail to represent real 

issues to make them acceptable in many different contexts; 
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c) They may not reflect the interests or needs of students due to their 

creation of global market; 

d) If teacher uses textbooks as the primary sources for teaching, their role 

can be reduced only as a technician who is just presenting material 

prepared by others; 

e) They may provide students with financial burden for their expensive 

price. 

 

2.16 Criteria of Good Reading Materials 

Reading is the most important thing in many instances around the world. It is 

the most important foreign language. According to Harmer (1998:68) reading is a 

model of language, reading texts provide opportunities to study language such as: 

vocabulary, grammar, punctuation, and the way to construct sentence, paragraph and 

text.  In other words, reading is one of important language skills that needs to be 

possessed by students in second senior high school. To enable the students to master 

reading skill, the teacher of English should provide the teaching material suggested 

by the curriculum that are reading materials which are not only suitable with the 

topic discussed, but also a good reading for students from the point of setting of its 

message, the plot of the thought, structure of the text. 

Reading material refers to any texts or passage that brings certain message or 

ideas to be shared to the reader through the process of reading activity, in preparing 

the material there many aspects to be considered. The writer emphasize on the level 
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of the readers’ interest as well as the objectives of reading activity. 

 Learning material is a key component in most language programs. In 

selecting the learning material, teachers must consider the approach and the 

curriculum used. The learning material is the basic input for students in classrooms 

(Richards and Renandya, 2002). Learning materials for learners can be found in many 

forms, such as printed or non-printed materials, and authentic materials, which are 

materials that are not designed for instructional use, such as magazines, newspapers, 

and TV materials. In this case, textbook is one of the most currently used by EFL 

teachers in Indonesia. 

Patel and Jain (2008:68). Reading materials should have complete contents 

and indicators that  are shown below: 

Table II.2 

 Table of Specification of Analysis Reading Materials 

 

Criteria of Good Reading Materials Indicators 

1. The subject matter should be 

well graded 

 

 

 

- Level of text from easy to 

difficult 

- The text give new knowledge 

for students 

- Suitable with the syllabus 
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2. The words and structure are 

carefully graded 

 

 

 

 

3. Clear and unambiguous 

instruction should be given 

alongside the practice and 

exercise 

- The word and structure already 

learn are repeated in the coming 

pages so that the students could 

revise them making them stable 

in their memory. 

 

- The instruction of practice and 

exercise should be clear and 

unambiguous 

- The level of questions in 

exercise consists of three levels, 

literal, inferential and critical 

question. 

             (Adapted and modified from Patel and Jain, 2008) 

 To evaluate textbooks, some criteria of good textbook need to be understood; 

these criteria help the evaluator to make a textbook evaluation instrument which will 

be used to assess the aspects being evaluated, Riddell (2003: 100) proposes five 

criteria of good textbook. First, textbooks should be written by experienced teachers. 

Second, they should be appropriate to the students’ level. Third, textbook should be 

visually appealing and well laid- out. Fourth, they should contain thought provoking 
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issue to challenge the students. Finally, they should vary and balanced language 

works, skill work, pronunciation, etc. 

2.17 The integrated language skills 

Normally, textbook cover all aspects related to the language skills being 

taught. The skills are presented in a unified form, as it perform the authentic use of 

language, those mainly covers six areas namely, listening, speaking, reading, writing, 

vocabulary, and grammar. 

a. Listening 

Cunnings worth (1995:67) mention that textbooks focus on listening in two 

ways namely as a general part of oral work and recorded passages for comprehension. 

The first type refers to the recording of everyday communication including dialogues 

and role play. These kinds of recording might be difficult for students, as they should 

anticipate to unpredictable responses. Further, as pointed out by Cunnings worth, this 

part will be a difficult part faced by foreign language learners in everyday 

conversation. 

The second type of listening type in textbooks includes the recorded of 

passage containing complex information. This is usually given following some 

reading passages which have some kind of activities including discussing and 

drawing conclusion from a passage. To help learners copying the challenge of this 

activity, Cunningsworth suggests that some pre-listening tasks must be provided. 
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Those help learners in making prediction of what they will listen and reduce the 

complexity of the text which will make it more comprehensible for them. 

As listening activities provide authentic inputs to the students, the number and 

the form of listening activities should be taken into account. In terms of the number 

of activities, listening tasks must be provided in sufficient amount following the 

presentation of production tasks, the activities must be designed in interesting and 

meaningful ways following the nature of listening in real life communication. That is 

to say, listening activities should promote the real life conversation involving 

different participants in different contexts using various pragmatic strategies. 

b. Speaking 

In textbooks, speaking is presented in oral presentation, language practice, 

oral work, and role play(Cunnings worth, 1995: 69) these activities should give 

balance between the acquisition of new language skills and the amount of practice. 

Also, some principles of pronunciation practice should also be integrated in order to 

facilitate the learners to produce accurate spoken utterances, in terms of the variation 

of speaking preparation, Cunningsworth claima that textbooks have different types, 

some only provide topics to be discussed, whereas others give more detailed and 

structured situations and dialogues.  

Basically, speaking activities should promote the reality that the learners 

would face in real life situation. First, learners should be made aware that speaking 
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can be uncertain in some ways; the conversation in daily life can be unpredictable. 

Second, learners must also understand the way to run the conversation in an 

appropriate way. In other words, they need to acquire the strategy of overcoming 

breakdown in communication. These aspects are said to be lacking in most EFL 

textbooks (Cunningsworth, 1995: 70). 

c. Reading  

Reading activities are usually presented by texts or passages. This makes 

reading relatively easy to be done, as it does not need additional media to support 

(Cunningsworth, 1995: 73), through reading is regarded as an easy activity to be 

presented on textbooks, there are many aspects that should be taken into account in 

selecting the texts, those include the language is comprehensible, the content is 

accessible, the automatically process is promoted, the prediction strategy is 

employed, the text is interesting, and the various strategies are used (Ur,1996: 188). 

Cunningsworth(1995: 75) points out some dimensions of reading materials 

which should be taken into consideration in presenting reading materials. The first 

issue is related to the topic. Topic selection is considered difficult, as it takes many 

principles to be followed such as interests, levels of challenge, cultural acceptability, 

and so on. The second issue is deal with different type of genre which is related to the 

range of students’ ability. The third issue is related to the exercise and activities 

which students engaged in. 



38 
 

 
 

Realizing the essential of reading tasks as an input for the students, the 

activities should not only promote acquisition by containing language slightly beyond 

their proficiency level but also provide a favorable condition to the students. This is 

seen as beneficial thing to do it will foster their motivation in the teaching and 

learning process. To do so, the texts and activities presented in each unit should cater 

their interests. 

d. Writing 

In general, writing activities in textbooks require the students to produce 

something based on the model given, the emphasis of this will be on the teaching 

writing skills, strategies, and processes in a sequential way (Ferris and Hedgecock, 

2005: 129). This is realized through much type of activities presenting on textbooks. 

These controls of controlled, guided, and free writing activities such as  filling the 

gap, dictation, filling in forms, and free writing. 

Hyland (2010: 10) said that points out the importance of text as a discourse 

which characterizes its use as an attempt to communicate with other people. 

Therefore, textbooks should also adapt this principle by presenting how words are 

combined into a meaningful discourse structure, this also means looking beyond the 

mechanics of writing at sentence level (Cunningsworth, 1995:81). By so doing, 

students will develop their literacy skills allowing them use different texts 

appropriately. 
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 With regard to the complex process of writing, textbooks should provide 

activities which stimulate the students to learn writing. The activities are then 

designed to give students not only the steps on how to combine words into sentences 

to create a text but also the ways of applying the knowledge they have acquired in 

reading. That is, students are required to understand genre of the text to form a 

meaningful text. Therefore develops their systematic thinking skills as the students 

learn to develop something orderly. 

e. Vocabulary 

Vocabulary activities in textbooks mainly aim to introduce new words in 

approximately 1000 (Cunningsworth, 1995: 38) new words. Those activities are 

expected to not only promote the acquisition of new words but also teach the 

strategies of vocabulary learning. This also includes encouraging students to be 

autonomous learners of vocabulary. Thus, textbooks should promote different 

strategies to handle new words. 

Schmitt (2000: 146) said that good vocabulary tasks and activities should 

comprise of at least three principles. The first principle is adding new words into the 

old ones, though vocabulary tasks introduce new words, the old ones should be 

maintained. The second principle deals with the teaching of underlying meaning of 

words. This will enable students to use words properly. The last principle is teaching 



40 
 

 
 

word families rather than individual words. This strategy is aimed at raising students’ 

awareness that words are interconnected and inter related each others. 

Taking the principle of good vocabulary tasks into account, textbooks should 

promote both the acquisition of new vocabularies and reinforcement of words they 

have learned previously. This could be done, for instance, by providing tasks for 

introducing new words in the beginning of the lesson. It is then followed by 

reinforcement tasks in the middle or the end of the lesson. Also, some supplementary 

vocabulary tasks and activities could be given separately. 

f. Grammar 

The presentation of grammar skills on textbooks follows the current trends 

on teaching grammar. Nassaji and Fotos (2011: 1) characterize three phases of trends 

in grammar teaching. They include exclusive focus of grammar as method, grammar 

as meaningful communication, and the emergence of balance between form and 

meaning. Quite recently, the focus of grammar teaching has shifted its attention 

towards combining both form and meaning which is aimed at introducing grammar in 

more communicative ways. This concept is commonly known as focus on form. 

Though focus on form has become trends in grammar teaching, it was found 

that many EFL textbooks are still in favor to the structural approach (Nassaji and 

Fotos, 2011: 53). Further, some modifications have been made in order to integrate 

the focus on form principle. The materials are now integrated to the functional 
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principle providing the link for students to focus on form and function. Also, in some 

cases, more explicit instruction of grammar is presented in each section of textbooks. 

Due the fact that grammar plays an important role in English language 

teaching, the activities should have a balanced tension between form and meaning. 

Moreover, the principle of communicative activities should be also integrated in the 

activities. For instance, some grammatical principles could be integrated in 

accordance to the functions being taught. Further, some supplementary grammar 

lesson could be offer separately.  

2.18 Cultural content 

In the principle, textbooks used on the classroom should promote culturally-

relevant content. This means that the materials should include the students’culture, 

the incorporation of culture in the materials is aimed at maintaining local and national 

identity. Further, Ena (2013:17) argues that students will be more engaged in the 

teaching learning process when their materials accommodate their culture. Therefore, 

the balance dissemination of students’ culture and native speakers’ culture is needed 

in order to promote teaching learning process. 

Cortazzi and Jin (1999: 159-160) state that there are three kinds of culture 

which should be integrated in English language teaching. The first aspect is called 

source culture which is related to the learners own culture. Target culture, on the 

other hand, is the culture of english speaking countries. The last aspect, international 
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culture, deals with culture other than source and target culture. With regard to 

teaching ;earning process, Matsuda in Alsagoff, et.al.(2002: 177) argues that learners 

need to be exposed with various cultures around the world to raise their awareness of 

geographical spread and linguistic diversity of English. 

2.19 Related studies 

To support this research, related studies are needed. There have been many 

researchers investigated various researches of content analysis of reading text of 

textbook for Senior High School of students. Absolutely, there are some similarities 

and differences found in the terms of research design, variable used, research 

findings, and so on. Here are some of them: 

1. A study conducted by Satu Elo et al (2007:107-116) applied a study entitled 

“The Qualitative Content Analysis Process”. University of Qulu, Finland. The 

study was as an attempt to get description of inductive and deductive content 

analysis. Qualitative content analysis is commonly used in nursing studies but 

little has been published on the analysis process. As the result, Inductive 

content analysis is used in cases where there are no previous studies dealing 

with the phenomenon; meanwhile, a deductive approach is useful if the 

general aim was to test a previous theory in a different situation.  There is a 

similarity with my thesis as study focused on analysis of the reading materials 

on the quality of textbook  and The difference of his research with the writer’s 
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can be found on the content analysis strategy used. In his research, he wanted 

to find inductive and deductive content analysis, His studies were for nursing 

studies, meanwhile, the writer did the research to find out the criteria of a 

good book. 

 

2. A study conducted by Chanaporn chaisongkram (2011) entitled “An analysis 

of an English textbook: MEGAGOAL 1, this research (qualitative) English 

textbook which are analyzed based on the criteria of good textbooks 

determined by Cunningsworth(1995) and doud and celce-mursia (1979) with 

covers the aim, design and organization ,skills, topic, vocabulary, and 

structure, phonology, illustration, and physical make-up the result reveal that 

MEGAGOAL 1 compatible with the English education programmed proposed 

by the Thai ministry of education(2008). There is a similarity with my thesis 

as study focused on analysis of the reading materials on the quality of 

textbook  and the difference of his research with the writer’s can be found on 

the content analysis strategy used. In his research, he wanted to find with 

covers the aim, design and organizations, skills, topic, vocabulary, and 

structure, phonology, illustration, and physical make-up meanwhile the writer 

does the research to find out the criteria of a good book. 

3. A study conducted by Madoka Kawano (1987) entitled “ An Analysis of 

Cultural Contents of High School English Textbooks in Japan” this research 

to create and test a process by which cultural information in English textbooks 
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in Japan could be analyzed and to examine what and how much information 

about foreign culture was taught in English classes in Japan, the findings were 

that  there were some overlaps among items which could be omitted according 

to the situation, the framework was sound and effective, having validity, 

readability and applicability and the quality of cultural information should be 

improved. The contents were superficial and illustration was stereotyped. 

There is a similarity with my thesis as study on analysis of textbook and the 

difference of his research with the writer’s can be found on the content 

analysis strategy used. In his research, he wanted to find with test a process by 

which cultural information in English textbooks in Japan that can be analyzed 

and to examine what and how much information about foreign culture was 

taught in English classes in Japan. 

 

4. A study conducted by Dr. Ahmed Awad Mahmoudb (2016) entitled 

“Analyzing “English for Palestine IV” in the terms of the characteristics of a 

good English textbook. This research  analyzed and evaluated the 

effectiveness and suitability of “English for Palestine IV” used the 

characteristics of a good textbook in order to see whether the textbooks 

mentioned above are suitable or not, the characteristics and questionnaire 

were adopted from solicits(1978), Al Makhzoumi(1992), and 

Macmillan(1977). The researcher found out that these books were suitable 

regarding the characteristics of a good textbook; however, the analyzed books 
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lacked few items that characterize a good book such as: teachers, supervisors 

and parents as well as the local society did not participate in selecting the 

materials or in choosing the objectives. There is a similarity with my thesis as 

study on analysis of a good textbook and and the quality of material on 

textbooks the difference of his research with the writer’s can be found on the 

content analysis strategy used. In his research,  the researcher analyzed and 

evaluateed the effectiveness and suitability of “English for Palestine IV” that 

used the characteristics of a good textbook in order to see whether the 

textbooks mentioned above are suitable or not, the characteristic and 

questionnaire were adopted from solicits(1978), Al Makhzoumi(1992), and 

Macmillan(1977). 

 

5. A study conducted by Sarab Al-Akraa (2013) entitled “Teaching English in 

Iraq: An Analysis of An EFL Textbooks. This research analyzed the content 

of new textbook that was considered to be the foundation of the English 

language program in Iraq. This research used (mixed method) and its findings 

reveal the strengths and weaknesses of Iraq opportunities, based on three 

critical components: Grammar, vocabulary, and culture. The findings were 

generally in favor of the textbook in terms of grammar and vocabulary and 

their appropriateness for the age and level of students. However, the study 

criticized the limited role and the poor representation of culture in curriculum. 

There is a similarity with my thesis as study on analysis of a good textbook 
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and the quality of material on textbooks findings reveal strength and 

weaknesses. The difference of his research with the writer’s can be found on 

the content analysis strategy used. In his research, this research used (mixed 

method) based on three critical components: Grammar, vocabulary, and 

culture. The findings were generally in favor of the textbook in terms of 

grammar and vocabulary and their appropriateness for the age and level of 

students. 

 

6. A study conducted by Julia Aregall Salgot (2015) entitled “EFL and CLIL: A 

Textbook Analysis”. This study was aimed to find out similarities and 

differences between EFL and CLIL materials in terms of the four skills 

(listening, speaking, reading and writing), the vocabulary and the grammar 

presented. Study (qualitative) the instruments based on little john’s (2011) 

analytical description table. The result there are numerous differences 

between the EFL textbook and the CLIL materials analyzed in this particular 

study. The four skills, despite being present in the both approaches, are not 

given the same importance in EFL and I CLIL and the presence of vocabulary 

and grammar activities is completely different from one approach to the other. 

There is a similarity with my thesis as study on analysis of a good textbook 

and the quality of material on textbooks findings reveal strength and 

weaknesses, the difference of his research with the writer’s can be found on 

the content analysis strategy used. In his research Study (qualitative) the 
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instruments based on little john’s (2011) analytical description table, find out 

similarities and differences between EFL and CLIL materials in terms of the 

four skills (listening, speaking, reading and writing), the vocabulary and the 

grammar presented. 

7. A study conducted by Ellen Nogueira Rodrigues (2015) entitled “Curriculum 

Design and Language Learning: An Analysis of English textbooks in Brazil” 

this study to investigate educational perspective the curriculum design 

employed in the textbook and the language learning process, (qualitative 

content analysis) with the content analysis to explore the extent to which 

textbook writers included curriculum design and the learning process. The 

results of analysis indicated that both textbooks followed a weak version of 

the communicative approach. There is a similarity with my thesis as study on 

analysis of a good textbook and the quality of material on textbooks findings 

reveal strength and weaknesses, curriculum design employed in the textbook 

and the language learning process, the difference of his research with the 

writer’s can be found on the content analysis strategy used. (qualitative 

content analysis) with the content analysis to explore the extent to which 

textbook writers included curriculum design and the learning process, the 

result of analysis of textbooks indicates that both textbooks follow a weak 

version of the communicative approach. 
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8. A study conducted by Nur Atiqah binti Md sungif (2014) entitled “Evaluation 

of Malaysian Primary English Language Textbooks”. This research evaluated 

the contents of in use of Year 5 and Year 6 textbooks in Malaysian primary 

schools in exploring the strengths and weakness of the textbooks, ELT 

textbook evaluation proposed by Mukundan and Nimchisalem (2011) with 

comprised two main sections. First, textbook general attributes (syllabus, 

curriculum, etc) and learning teaching contents consisted of aspects of 

textbook like: listening, vocabulary, writing etc. The result of the study both 

Year 5 and Year 6 textbooks in primary schools in Selangor were very highly 

beneficial for the pupils, in terms of the general attributes and learning –

teaching contents of the textbooks. There is a similarity with my thesis as 

study on analysis of a good textbook and the quality of material on textbooks 

and content of the textbooks. The difference of his research with the writer’s 

can be found on the content analysis strategy used. ELT textbook evaluation 

proposed by Mukundan and Nimchisalem (2011) which comprised two main 

sections. First, textbook general attributes (syllabus, curriculum, etc) and 

learning teaching content consisted of aspects of textbook like: listening, 

vocabulary, writing, etc. 

 

9. A study conducted by Nugrahani (2008) entitled “The Reading Materials in 

Look Ahead Textbook for Tenth Year Students of Senior High School. 

Faculty of Language and Art, UNNES Semarang The aim of English 
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teaching, based on School-Based Curriculum was that the students of Senior 

High School hopefully could reach the informational level of literacy since 

they are prepared to continue their study to the university level. As the result 

of this analysis, her research found 20 reading materials in five genres; 

specifically recount, narrative, descriptive, procedure, and news item. The 

most dominant was narrative, recount and procedure. She concluded the 

textbook was relevant to the current curriculum in this case School- Based 

Curriculum. The similarity between her research and the writer’s is on the 

object of the study the quality reading material. The differences are on source 

of data, type of data and data analysis. 

 

10. A Study conducted by Meita Fitriani (2013) entitled “A Textbook Analysis of 

‘when English Rings the Bell” a textbook for the seventh grade junior high 

school. This study aimed at discovering to what extent today English textbook 

in Indonesia kept its own communication goals for every young generation. 

The researcher chose the E- book entitled “ When English Rings the Bell”, an 

English textbook for seventh grade of Junior high school published by 

Politeknik Negeri Media Kreatif, Jakarta. This study used qualitative method 

in Textbook Analysis and used the Thematic Coding to cover the research. 

Thematic Coding refers to any method of categorizing segments of qualitative 

data into meaningful things. While textbook analysis was in rigorous form of 

thematic coding that should normally have good integrated reliability; codes 
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then can be used as basis of qualitative analysis. The researcher used the steps 

of (1) getting the chosen textbook to be analyzed, (2) Reading (3) Analyzing 

the textbook (4) Coding (5) Categorizing and (6) Data Analysis. 

 

11. A study conducted by Desi Nur Fakhomah (2017) entitled “An analysis of 

English Textbook entitled ‘Bahasa Inggris’ based on Tomlinson’s theory. This 

research investigated the compatibilty of the materials in textbook Bahasa 

Inggris based on Tomlinson’s theory. It also investigated whether the 

materials in the textbook supported students language skillsor not in English 

teaching  and learning process. The writer used the descriptive research as the 

type of the study. The data of the study were the contents of English textbook 

entitled Bahasa Inggris. The analysis was done by using three level of anaysis 

by littlejohn (2011). 1) level 1 anaysis : what is there (objective description) 

2) level 2 anaysis : what is required of users (subjective analysis)  and 3) level 

3 analysis: what is implied (subjective inference). The result of the study 

showed that  the English textbook fulfills 15 criteria or 93,75% of 

Tomlinson’s theory and caters 3 language skills (speaking, reading and 

writing). It means that the textbook is suitable to be used by students. 

 

12. A study conducted by Saza Rozella Kasih (2016) entitled “An Analysis of 

Cultural Contents of an English Textbook “English zone” for the ten grade 

students of senior high school. This study the research analyzed two problems 
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needed to be investigated. First, cultural dissemination in English textbook 

“English zone”. Second, the type of cultural content representation that were 

classified into four senses: aesthetic, pragmatic and sematic and sociological 

senses, qualitative research design. The data of this research were collected 

from English Textbook for senior high school entitled “English zone”. They 

were 21 reading passages that were analyzed by the researcher. The texbook 

presented variety of cultural contents that could buid students’ awareness 

about the exposure cultural issue in the English textbooks. As conclusion, the 

textbook was relatively suitable to introduce the target culture as well as other 

cultures to the learners without neglecting the learners’ native cultures. 

 

13.  A study conducted by Alief Agus PN (2016) entitled “ An analysis of English 

Textbook “Pathway to English” for the first year English student of senior 

high school based on the 2013 curriculum. The objective of the research was 

to reveal the book in accordance with the 2013 curriculum. This study used 

data comparison and qualitative research. In this study, there were two type of 

data, primary data and secondary data. The primary data were the contents of 

textbook itself while secondary data were other materials related to this 

research. Both  data were collected through a literature study and the analysis 

of data was using descriptive method. The result showed that the English text 

book “Pathway to English”, includes material that is consistent and 

commensurate with the 2013 curriculum. 
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14.  A study conducted by Ika Sulistyarini (2012) entitled “An analysis of Error 

found in English Textbook for elementary school in Salatiga. This research 

was conducted to identify the types of errors, to know the total number and 

the frequency of each type of errors, and to explain the causes or sources of 

the errors. This research was qualitative research which analyzed errorneous 

sentences in the textbooks used by students of elementary school in Salatiga, 

the errors were analyzed by using the procedures of error anaysis; namely, 

error identification, error description, and error explanation. The errors 

included errors in plural forms, pronouns, articles, verbs , to be, auxiliary do, 

tenses, prepositions, conjunctions, and vocabulary. The results of the analysis 

showed that there were three sources of errors;namely,  1) interlingual factor 

made of transfer of structure. 2) intralingual factor made of over-

generalization, ignorance of rule restrictions. incomplete application of rules, 

and false concepts hypothesized, and 3) author factor and process of the 

writing factor because of the lack of exposure to the target language, rush 

deadline, no editor, no proofreader, never getting training of writing textbook, 

and never having experience writing textbook before. 

 

15.  A study conducted by Shafira Khairina Anggun (2016) entitled “An analysis 

of Descriptive Text in English Textbook using transitivity system (A case 

study of reading passage). The main focus of the study was the investigation 

to what extent the descriptive texts in English textbook meet its criteria in 
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terms of purposes, schematic structures and linguistic features. A qualitative 

case study method with document analysis technique was employed as the 

method of the study. The prime data of the study were four descriptive texts 

of reading passages from four different chapters of an English textbook which 

have been implemented in the 2013 curriculum. The data analysis was done 

by examining social purposes, schematic structures and linguistics features 

(mainly transitivity system). The findings showed that in terms of social 

purposes, three out of four descriptive texts met the purposes of descriptive 

text including personal comments. The last one did not meet the criteria of 

descriptive text. Moreover, in terms of linguistic features, only two of four 

descriptive texts had closely followed the linguistic features of descriptive 

text. However, it can be concluded that some descriptive texts in the textbook 

entitled “Bahasa Inggris for senior high school grade X” were unsatisfactory 

in which they did not meet the criteria of descriptive text. 

 

16.  A study conducted by Siti Fatimah (2016) entitled “An analysis Readability 

Level of Reading Text in the English textbook “Look Ahead: An English 

Course 2” This research used mixed methods which combined qualitative and 

quantitative approaches to analyze the data. The reading texts were taken from 

English language textbooks; “Look Ahead: An English Course 2” Written by 

Th. M. Sudarwati and Eudia Grace, published by Erlangga. Forty three texts 

and 20 students are selected as research subject. All of selected texts were 
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analyzed using fletch reading ease formula; the questionnaire and cloze tests 

were given to the respondents that had been randomly selected.  Interview was 

conducted towards a professional teacher who used the textbook. The fletch 

reading ease formula showed the texts were fairly easy with score of 75.9 and 

cloze test result showed that the reading texts were in independent level. 

Those data were supported by the general results of the questionnaire. It 

means that reading texts in the textbook were too easy for eleventh grade 

students.  But in detail, the questionnaire and mapping of cloze test results 

found that the vocabulary of the reading texts in “Look Ahead: An English 

Course 2” were difficult to be understood by students. These contrasting data 

were neutralized by teacher who stated that difficulty in readability depending 

on each of students. In short, the readability level of the reading texts in the 

English textbook “Look Ahead; An English Course 2” written by Th. M. 

Sudarwati and Eudia Grace published by Erlangga was too easy for eleventh 

grade students of senior high school. 

 

2.20 Operational concepts and indicators 

An operational concept is a main element to avoid misunderstanding and 

misinterpreting in a specific study, planning which should be interpretive into 

particularly which in order to be easy to measure. The data of this research are 

textbook’s contents, approach and methods available on the English textbook. In 

technique of collecting the data, the researcher used a documentary analysis; the data 
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were taken from Bahasa Inggris Kelas XI SMA/MA/SMK/MAK/, An English 

textbook for the eleventh year students published by the Ministry of Education and 

Culture of Indonesia. 

In analyzing data, the researcher used the following procedures: 

a. Finding out the textbooks contents which are suitable with criteria of the 

2013 curriculum textbook, approaches and methods provided in the 

textbook. 

b. Classifying the contents which are suitable with criteria of the 2013 

curriculum textbook, approaches and methods provided in the textbook. 

c. Analyzing the data where the researcher used the abbreviations such as 

this: C/B.Ing./P  

Notes: 

C  : Chapter 

B.Ing. : The title of textbook analyzed (Bahasa Inggris XI 

SMA/MA/SMK/MAK.) 

P : Page 

d.   Counting and adding the contents which are suitable with criteria of the 

2013 curriculum textbooks, approaches and methods developed in the 

textbook. 

e.  Giving the percentage of the total of the contents which are suitable with 

criteria of the 2013 curriculum textbooks, approaches and methods 

developed in the textbook. 
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f.  Judging whether the contents are suitable with criteria of the 2013 

curriculum textbook, approaches and methods developed in the textbook. 

g.  Making conclusions based on the results of analysis and giving some 

suggestions as required. 

 

 

 

 

 

 


