
CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. The Theoretical Framework 

1. Error and Error Analysis 

a. The Definition of Error 

Talking about learning, error is impossible never done by students 

in learning process. According to Brown (2000), error is the students’ 

signs who have not mastered the English rules. It is the common thing 

and normal if students make some errors during the learning process. 

One of example is learning English. In Indonesia, the students 

often made error in learning English, because English is their second 

language. Learning the second language is different from learning first 

language. For students, error is important because from the making 

error students can be learn how to make the good. According Garrido 

(2012), the study of errors is important thing since errors permit the 

description of developmental stages in the acquisition of a 

second/foreign language. 

b. The Definition of Error Analysis  

Error analysis is used to analyze the errors that are made by the 

students. According to Andrian (2015), the study of students’ errors 

has become an important thing of foreign language research. In 

addition Yang (2010), error analysis is the process of determining the 

incidence, nature, causes and consequences of unsuccessful language. 
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The errors can help the teacher in teaching and learning process 

because the teacher can observe the reason or why the learners do the 

errors. Error analysis will show teachers some problems facing by the 

students. 

In addition, it is necessary to discuss error analysis for teaching 

English as a foreign language. English teachers should to know error 

analysis because it becomes a useful key to understanding the process 

of foreign language. They should to know how the target language is 

learnt and what the best strategy the learners done in order to master 

the target language. After conducting the study of error, the teachers 

can improve their teaching method and attempt to find some answers 

or solutions to solve some problems faced by their students. 

From the explanation above, the researcher can conclude that error 

analysis is methodology for investigating students’ competence of the 

second language acquisition or a foreign language. It describes 

students’ inter language and can be used to identify the possible 

mistakes or errors that are made by students. 

c. Differences between Error and Mistake  

In learning foreign language not only the students make error but 

also mistake. Most of people misunderstanding about errors and 

mistakes, they think errors and mistakes are the same meaning. In this 

research, the researcher will explain the differences between error and 

mistake. According to Susan and Larry (2008), mistakes are described 
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as a slip of tongue and not systematic, while an error is indication of 

systematic and rule based grammar. 

Based on the statement above, we can conclude that mistakes are 

generally one time only events. The people or student who made a 

mistake is able to recognize it as a mistake and correct it if necessary 

and they would realize what the right answer is. An error, on the other 

hand, is systematic. Error is wrong response because the students do 

not have knowledge about what the right answer is.  

d. The Types of Error 

In this research, the writer will analyze the type of students’ error 

in writing descriptive text. According to Dulay (1982), Theory Surface 

Strategy Taxonomy there are four types of error named omission, 

addition, misformation, and misordering. Based on the errors the 

researcher has formed an error taxonomy for analysis including the 

following categories and sub-categories: Omission (Omission of 

Subject, Omission of to be in the present tense, Omission of –s/ -es in 

the verb form), Addition (Addition of subject, Addition of to be in the 

simple present tense, Addition of preposition), Misformation of using 

verb past, misordering of word order. 

1. Omission 

Omission is considered to be the absence of an item that should 

appear in a well-formed utterance. The following sentences are the 

examples that indicate this type of errors. 
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a) Omission of Subject  

“Therefore, when buying this rabbit, I choose the white one” 

From this sentence, it shows that the student had committed the 

omission error since the student omitted the subject pronoun "I" 

before the verb. While actually, the sentence should be 

“Therefore, when I buy this rabbit, I choose the white one”. 

b) Omission of to be in the present tense 

“The fur very soft”. From this sentence, it can be seen that the 

student left out to be “is” that must be added before the word 

“the fur”, whereas it should be “The fur is very soft.” 

Therefore, the student had required the omission error. 

c) Omission of –s/ -es in the verb form 

“She often call her pet marry”. Dealing with this sentence, the 

student omitted –s/ -es in the verb, whereas it should be “She 

often calls her pet marry.” As a result, the student had 

committed the omission error. 

d) Omission of –s/-es in the plural form 

“I have two pet animal”. Regarding this sentence, the student 

omitted –s/-es in the plural form, whereas it should be “I have 

two pets” In this case, the student had made the omission error. 

2. Addition 

 As drawn earlier, addition is considered to be the presence of 

an item that should not appear in a well-formed utterance. Dealing 
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with this type of errors, the writer provides the example of 

sentences which are called addition errors. They are: 

a) Addition of subject 

“Mother she now work in Singapura”. This sentence shows the 

addition error since the student added “she” whereas it should 

be “mother works in Singapura”. 

b) Addition of to be in the simple present tense 

“I am really loved food made by her”. This sentence indicates 

addition error because the student added “to be” to the present 

simple sentence. The correct sentence should be “I really love 

food that made by her”. 

c) Addition of preposition 

“I am from in Bantarkawung”. This sentence indicates us the 

addition error. It is caused that the student added the 

prepositions “in”. It must be changed become “I am from 

Bantarkawung”. 

3. Misformation 

 We should remember that misformation is considered to be the 

use of the wrong form of the morpheme or structure. This error 

could affect the different interpretation and confusing meaning, 

like the sentences below that has been founded by the writer in her 

study. The sentences are as follows:  
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a) I had a friend  

The sentence above contains misformation error. The student 

used an incorrect form because verb “had” that it is not used in 

simple present tense but in simple present prefect tense. 

b) She was very persistent 

 Misformation is presented in the sentence above. This is 

evidenced in the use of “was” instead of “is”. Because “is” to 

be in the sentence as a simple present tense in nominal 

sentence. As a result, the student had committed the 

misformation error. 

c) He have short hair 

The sentence above contains misformation errors. The student 

failed to make the agreement between subject and verb. Instead 

of using “has” for third person singular subject, he/she used 

“have” and vice versa. 

d) I have always wanted to be able to speak in front of crowds 

Misformation is presented in the sentence above. This is 

evidenced in the use of “have wanted” instead of “want” that 

it is not relevant to the context because the context required 

verb “want” to be written in the present tense form. It is signed 

with the word “usually” that is time signal of present tense 

form. 
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2. Misordering 

We should bear in mind that misordering is considered to be 

the incorrect placement of a morpheme or group of morphemes in 

an utterance. There are some students’ sentences that are indicated 

as misordering error. Those include: 

a) The floor of his clean and his room smell good 

From the above sentence, it can be known the student 

incorrectly ordered the words. The correct syntactical order is 

“The floor is clean and smell good in his room”. 

b) Mother she now work in Singapura 

Misordering is presented in the sentence above. This sentence 

has the wrong order of the pattern of simple present it should 

be “mother works in Singapura”. 

c) Me and her are friend close enough 

From the above sentence, it can be known the student 

incorrectly ordered the words. The correct syntactical order is 

“I and she is friend closely enough”. 

e. The Sources of Error 

By determining the sources of error, the teacher will understand 

how the students made the errors. According to Brown (2000), there 

are four causes of errors they are interlingual transfer, intralingual 

transfer, context of learning, and communication strategies. 
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1. Interlingual Transfer 

 Interlingual transfer is also known as the native language 

transfer because the errors are caused by the learner’s first 

language. Like Brown said, “The beginning stages of learning a 

second language are especially vulnerable to interlingual transfer 

from the native language, or interference”.  

 In this stage, before the second language is familiar with the 

learner, the native language is the only linguistic system that is 

mastered by the learner. Because of this fact, it’s easier for the 

teacher to analyze the errors from the learner if the teacher has 

been familiar with the learner’s first language. For example: “She 

beautiful” the correct sentence is “She is beautiful”.  

2. Intralingual Transfer 

 Intralingual transfer is the main factor in learning second 

language. In this stage, the errors come from the partial learning 

rather than the transfer itself. Intralingual errors occur as a result of 

learners’ attempt to build up the concepts and hypotheses about the 

target language from their limited experience with it. Learners may 

commit errors due to this reason in many ways. In the other hand, 

the error is a result of the fault’s concept and hypotheses of the 

learner in learning the second language. Example: “A baby crys in 

the market” From the example, the learner is doing negative 

intralingual transfer or overgeneralization.  
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 In learning the simple present tense, the students knows about 

the rules of the simple present tense that verb for third person by 

adding -s, -es and -ies  but the students still confuse to use it. The 

verb go doesn’t become crys, but cries. The learners don’t know 

that how to change the verb adding -s, -es or –ies. 

3. Context of Learning 

 Context of learning is the source of error that comes from the 

teacher, the situation in the class, and also from the textbook. 

“Context refers, for example, to the classroom with its teacher and 

its material in the case of school learning or the social situation in 

the case of untutored second language learning. The teacher or a 

textbook can be one of the sources of errors that made by the 

learners in the classroom. It is caused by the learner make faulty 

hypothesis about the language. The learners often make error 

because of misleading explanation from the teacher, the faulty 

presentation of the structure in textbooks, or the concept of item 

that is memorize by drilling but it is not proper with the other 

context. 

4. Communication Strategies 

Learners must have their own strategies in language learning to 

enhance their message across, but these techniques can be the 

source of errors. “A communication strategy is the conscious 

employment of verbal or nonverbal mechanisms for 
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communicating an idea when precise linguistic forms are for some 

reason not readily available to the learner at a point in 

communication. Communication strategies caused by the learners’ 

learning techniques.  

To sum up, there are some sources that may lead errors in 

learning target language. Those sources may come from the 

interference of native language to the target language, the lack of 

competence of the target language, the learning environment and 

personal learning strategies. 

According to Rod Ellis (2008), the sources of errors are: 

1. Omission 

For example, they leave out the article a and the and leave the 

–s of plural nouns. 

2. Overgeneralization 

The example, the use of eated in the place of ate. 

3. Transfer 

Transfer is reflecting learners’ attempt to make use of 

knowledge.  

From the causes of error above, in fact writing is more difficult, 

because it is not only vocabulary and grammatical patterns but also the 

capability to express the students desire on the paper and able use their 

own language. In addition, the students should do more practices and 

needs to read a lot of book using English writing to become good writer. 
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f. Technique of Analyzing the Error 

In analyzing students’ errors, there are some steps to be followed. 

According to Brown (2000), there are five steps in analyzing students’ 

errors, they are: collection of sample of learner language, identification 

of errors, description of errors, explanation of errors and evaluation of 

errors. 

1) Collection of Sample of Learner Language 

The first step of analyzing the errors is collection of sample. In 

this step, the researcher must decide a number of students which is 

being sample for the research. Then, they will be given regular 

examination in order to get data. 

2) Identification of errors 

In this step the researcher must identify error from data 

collection. For identifying error, the researcher must compare the 

sentence that was produced by students to the correct sentence in 

the target language.  

3) Description of Errors 

After identifying errors, the next step is description of errors. 

In this step, all errors that have been identified, then they would be 

classified into the types of errors.  

4) Explanation of Errors 

This step will explain why errors can be happen. This 

explanation related on the sources of errors. The researcher may 
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consider the student’ error whether the error because of interlingual 

transfer, intralingual transfer, context of learning, or 

communication strategies. 

5) Evaluation of Errors 

In this step, the researcher must decide the criteria of errors 

which will be corrected because some errors can be considered 

more serious than other. The aim of evaluating errors is to distinct 

which errors will be corrected so the learner, which made an error, 

will not be stress of getting correction. 

2. Simple Present Tense 

a. Definition of Simple Present Tense 

 Simple present tense is one of the several tenses which have 

function to tell a fact or a habitual activity. According to Azar (1993), 

simple present tense is something was true in the past, is true in the 

present, and will be true in the future or it is used for general 

statements of fact and it is to express habitual or everyday activity. 

According to Elaine (2002) simple present tense is used to describe 

general statement of fact, activities and habits. 

b. Examples and functions of Simple Present Tense 

Table II.1 

Examples and Functions of Simple Present Tense  

Examples Functions 

a) Water consists of hydrogen 

and oxygen. 

b) Most animals kill only for 

food. 

c) The world  is round. 

To express general statements of 

fact. 
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Examples Functions 

d) I study for two hours every 

night. 

e) My classes begin at nine. 

f) He always eats a sandwich for 

lunch. 

To express habitual or everyday 

activity. 

g) I have only a dollar right now. 

h) I don’t recognize that man. 

i) He needs a pen right now. 

To indicate a situation that exists 

right now. 

         (Azar, 1993) 

 

 The use of simple present tense to express general statements of fact, 

such as the example above (a), (b), and (c). the fact that the water consist 

of hydrogen and oxygen is timeless truth. In the past, present, future, water 

will always consist of hydrogen and oxygen. It is the same with the 

example (b), and (c), they are also tell about a fact that timeless truth. 

 The use of simple present tense to express habitual or everyday activity 

is like the examples above (d), (e), and (f). Those examples show that 

someone usually studies for two hours, classes begin at nine, and eats a 

sandwich for lunch. From those examples, the subjects do the activities 

everyday as habit. 

 Besides that, the use of simple present tense to indicate a situation that 

exists right now, such as the example above (g), (h), and (i). Those 

examples show that the situation exists at the moment of writing or 

speaking. 

 Each tense of English have pattern included simple present tense. The 

form of sentences in simple present tense can be positive, negative and 

interrogative sentences. In simple present tense, the use of subject in 
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sentences of simple present tense determined the form of verb. The 

following table is the form of simple present tense sentences: 

c. Form of simple present tense sentences 

Table II.2 

Form of Simple Present Tense Sentences (Verb) 

Form of 

sentences 
Subject + Verb + (O/C) 

Positive  (I, You, We, They)}Walk (He, she, it)} Walks 

Negative (I, You, We, They)}don’t 

Walk 

(He, she, it)}does not 

Walk 

Interrogative Do (I, You, We, They) 

Walk? 

Does (He, she, it) 

Walk? 

 

The pattern of simple present tense is S+V1. The V1 will be added –s, 

-es, and -ies if the subject is the third person. The table shows that the 

examples of the third person subject are she, he, and it. The verb walkis 

added–s becomes walks because the subject is the third person. Then, if an 

interrogative sentence, the auxiliary do is used for first and second person 

of the subject, while the auxiliary does is used for the third person of the 

subject. 

 Another pattern of simple present tense is s +to be. Like what 

researcher explained above, simple present tense is using to be. There are 

three kinds of to be in simple present tense, they are is, am, and are. The 

following table will presents the use of to be in simple present tense. 
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d. Verb of be in Simple Present Tense 

Table II.3 

Table of the verb of be in Simple Present Tense 

 

Form of Sentences Subject + to be +SC 

Positive  I am hungry. 

(You, We, They) are 

hungry. 

(He, She, It) is hungry. 

Negative Iam not hungry. 

(You, We, They) are 

not hungry. 

(He, She, It) is not 

hungry. 

Interrogative Am I hungry? 

Are (You, We, 

They) hungry? 

Is (He, She, It) hungry? 

 

As seen in the table, the third person subject is use is as to be. Then, 

the subject you, we and they is are, and subject I used am. According to 

Elaine (2002) to be amuse with the pronoun I, to be are use with the 

pronoun you, we, they and to be is use with the singular pronoun he, she, 

it. 

e. Types of Verb 

 According to Regina (2014) verb is the word in which is used to 

tell about the action by someone. According to Wikipedia, verb is the 

word which is used to tell about the action or movement of person, 

thing and animal. There are many kinds of verb they are transitive 

verb, intransitive verb, linking verb, auxiliary verb and modal 

auxiliary. 

1. Transitive verb  

According to Slamet (2011) transitive verb is the verb that needs 

one or more object and usually follow by noun.  
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For example: 

a) I learn English every day. 

b) She drinks water. 

c) He bought a novel for me yesterday. 

2. Intransitive verb   

According to Slamet (2011) intransitive verb is the verb does not 

need object.  

For example: 

a) Dianna comes late 

b) The taxi arrived on time 

c) My parents work hard day and night 

3. Linking verb 

According to Slamet (2011) linking verb refers to verb that needs 

subjective complement describes the subject. Linking verb has two 

kinds, they are subject complement can be “adjective” and subject 

complement can be “noun or pronoun”.  

a) Subject complement can be “adjective” 

a. I am happy 

b. The students are diligent. 

b) Subject complement can be “noun or pronoun” 

a. I am a student 

b. Jennifer is tall 
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4. Auxiliary Verb 

According to Regina (2014) auxiliary verb (or helping) verbs are 

used together with a main verb. Slamet (2011) said that auxiliary 

verb (helping verb) verbs are that used to help other verb indicate 

the different meaning. Auxiliary verbs are: To Be (is, am, are, was, 

were, been, being) To Do (do, does, did) Have (Have, has, had). 

For example: 

a) I have to go now 

b) I do not know 

5. Modal auxiliary 

According toAzar (1993) modalauxiliaries are generally used to 

express abilities, possibilities, permissions, and obligations. 

According to Roswati (2016), modal auxiliaries are express a 

speaker’s attitudes, or feels. The modal auxiliaries are can, could, 

had better, may, might, must, ought to, shall, should, will, would. 

For example: 

a) He may come late 

b) You must study hard 

c) They should do it 

3. Descriptive Text 

  A descriptive text is showing how someone or something looks 

like. Oshima and Hogue in Syafi’i (2016) descriptive writing appeals to 

the sense, so it tells how something looks, feels, smells, tastes, and sounds. 
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A good description is a word picture; the readers can imagine the object, 

place, or person in their mind. So, a good description is proven when the 

readers can clearly imagine the object describe in their mind like they are 

truly seeing the object discussed. There are two kinds of a descriptive text 

are: 

a. Description of place 

A description of anything in writing should be clear. Therefore, in 

describing room, for example (1) the location of the object should be 

clear (2) the details should be arranged logically (3) a controlling idea 

gives the text a focus. 

b. Description of person  

In describing a person, the writer can describe a person’s appearance in 

many ways such as his/her clothes, manner of speaking, color and style 

of hair, body shape, habit, etc. 

Descriptive text has two generic structures as follows: 

1. Identification : Identifies phenomenon to be described. The writer 

can mention the name, occupation, profession and career of the 

object. 

2. Description : Describes parts, qualities, characteristics, etc. It 

elaborates the explanation about something or someone by 

describing several characteristics such as manner of speaking, 

expression, habit, etc. 
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Descriptive text has language features, they are: 

a. Using simple present tense 

In descriptive text, the writer should use simple present tense 

because they will describe the object still have the same characters 

when they are writing the object. 

b. Using adjectives  

The adjectives to explain the characters of the object described. 

c. Using attribute has/have 

It is to show the possession of the characteristics had by the object 

described. 

d. Using linking verb/relating verbs 

 It is to give the connection between the subject and predicate and 

to give the identify or the description of the object. 

B. The Relevant Research 

According to Syafi’i (2016), relevant research is required to observe 

some previous researches conducted by other researchers in which their 

research are relevant with the research we are conducting. To avoid plagiarism 

from another research, in this research the researcher takes some relevant 

researches that have been investigated by previous researchers dealing with 

the analysis of students’ ability in writing, they are: 

Ima Natria (2007) in her research entitled “Students’ error in using 

simple present tense in writing descriptive text”. The research was conducted 

in Brebes. She did two activities in doing the research are library research and 
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field research. She found that the students have most dominant problem 

particularly in dealing with suffix –s/-es from the verb of third singular person 

subjects. The errors made by the students resulted from both the mother 

tongue influence (interlanguage errors) and target language causes 

(intralanguage errors). 

In other research, it was conducted by Kiki Paramita Elfina (2013) in 

her research entitled “Students’ Errors in Using Simple Present Tense in 

Writing Descriptive”. The research was conducted in Solok. In this research, 

the researcher used writing test as instrument of this research. He focused on the 

problem such as the errors on be, suffix –s/-es and wrong use of singular. The 

reason why he focused on analyzing students’ writing is because he saw that 

most students in “SMAN 1 Kubung” made many errors in writing simple 

present tense in descriptive text. She found some errors made by students in 

dealing with suffix –s/-es, the total of the errors is 42 errors. There were 

23errors in omission of be and 16 errors in wrong singular and plural. 

The differences between those researches and this research are in this 

research used document to collect the data. In this research the students do not 

understand the use of to be (is, am, are), the use of auxiliary verb (have, has), 

the students do not understand the use of V1, the students do not understand 

the use of verb for the third singular person such as he, she, and it need adding 

(s, es, ies). This research have two research questions they are what  types of 

students’ errors in using simple present tense in writing descriptive text and 
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what the sources of students’ errors in using simple present tense in writing 

descriptive text. 

C. The Operational Concept 

Operational concept is the concept to avoid misunderstanding and 

misinterpretation in the scientific study concept, still operated in abstract from 

the research planning which should be interpreted into particular words in 

order to be measured.  

The researcher establishes some  indicators of analyzing errors in 

using simple present tense in writing descriptive text based on Dulay (1982)  

Theory Surface Strategy Taxonomy as follow: 

1) The students make omissions errors of simple present tense in writing 

descriptive text. 

a. The students make omissions of “subject”. 

b. The students make omissions of “to be”. 

c. The students make omissions of “-s/-es in the verb form”. 

d. The students make omissions of “-s/-es in the plural form”. 

2) The students make additions of simple present tense in writing descriptive 

text. 

a. The students make additions of “subject”. 

b. The students make additions of “to be”. 

c. The students make additions of “preposition”. 
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3) The students make misformation incorrect form of simple present tense in 

writing descriptive text. 

a. The students make misformation incorrect form of “had”. 

b. The students make misformation incorrect form of “was”.  

c. The students make misformation incorrect form of “have”. 

4) The students make misordering incorrectly ordered the words, wrong 

order of the pattern of simple present tense in writing descriptive text. 

The indicators of the sources of students’ errors in using simple present 

tense in writing descriptive text Brown (2000), they are: 

- Interlingual Transfer is also known as the native language transfer because 

the errors are caused by the learner’s first language. 

- Intralingual Transfer is the main factor in learning second language. 

- Context of Learning is the source of error that comes from the teacher, the 

situation in the class, and also from the textbook. 

- Communication Strategies is learners must have their own strategies in 

language learning to enhance their message across, but these techniques 

can be the source of errors. 

 

 

 

 

 

 


