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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A.   Theoretical Framework 

1. Concept of Reading Comprehension 

Reading is not only a process in which the reader reads the words, 

sentence or text but also wants to get something from reading material. In 

reference to Bennette (1997:23) he states that, “Reading is the natural passage of 

ideas and concepts from one person to another (mind-to-mind communication)”. 

Then, Linse (2005:69) said that, “Reading is a set of skills that involves making 

sense and deriving meaning from the printed word”, it is means that students get 

any information and engage new knowledge while they read a text. 

In order to read, the readers must be able to decode (sound out) the printed 

words and also comprehend what they read. Moreover, according to Maxom 

(2009:139) “Reading is one of the key skills in language learning. It reinforces the 

skills of students acquire in speaking, listening and writing. On the other hand, it 

really is not enough just to put a book or short text in front of students and asks 

them to read, whether silently or out loud.” 

Comprehension is making meaning with the text, understanding what is 

read or heard. It can be written words as in newspaper, spoken words as in a 

conversation, or pictures as in a book. Pang (2007:14) said that, “Comprehension 

is the process of deriving meaning from connected text. It involves word 

knowledge (vocabulary) as well as thinking and reasoning. 
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Therefore, comprehension is not a passive process, but an active one, 

comprehension is an active process in the construction of meaning. Klinger 

(2007:8) points out that “Reading comprehension is a multicomponent, highly 

complex process that involves many interactions between readers and what they 

bring to the text as well as variables related to the text itself”. In addition, 

Syahputra (2014:97) also states that “In reading comprehension the reader 

interacts with the message encoded in the text to generate an understanding of an 

author‟s message”.  Reading comprehension is an interaction between the writer 

and the reader. Comprehension has the same meaning as understanding. Reid 

(2006:165) defines that, “Reading comprehension involves strategic processing of 

language and concepts; students must be able to take information in a logical 

manner, and construct meaning from the information”. 

According to Willis (2008:128), “Successful comprehension is augmented 

when the students have practice with strategies for monitoring their 

understanding, increasing their intrinsic in the text, and creating goals and purpose 

for their reading”. To be successful at reading comprehension, students need to 

actively process what they read. That processing skill requires students to have 

automatic reading skills and fluency, necessary vocabulary, and text-appropriate 

background knowledge. When an effective reader reads for comprehension and 

understanding, it is an actively engaged and thoughtful process. 
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Tanskersley (2003:91) states that, “One of the things that good readers do 

during the reading process is to make connections between backround knowledge 

and the new information in the text”.  It means that, good readers have a purpose 

for reading and use their experiences and background knowledge to make sense of 

the text. Making connection is the key to comprehension. we do not comprehend 

unless we make connections and are able to process the words that we read at the 

thinking level. 

In conclusion, reading comprehension is understanding the text or message 

about what readers read. Reading comprehension makes the readers do interaction 

with the text in a meaning. It is not only the process, but also interaction which 

entails the readers to comprehend not only literature meaning of the text, but also 

text organization and be able to make conclusion from the text.  

2. Components of Reading comprehension 

Reading comprehension is not only an activity or a process of which 

readers read the text and deriving meaning from it. Klinger (2007:10) divided 5 

components of reading comprehension in her book, as follows: 

a. Microprocesses 

There are 2 skills in this component for students to comprehend the text, 

chunking and micro selection. In chunking, students are required to understanding 

about syntax as well as the vocabulary. In micro selection, students need to decide 

which detail of the text are important to remember. 
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b. Inegrative Processes 

There are 3 skills in this component that important for students. The first is 

understanding anaphora, the second is understanding connectives and the last one 

is inferences. In this component of reading comprehension, students need to be 

able to identify connections across sentences and understand pronoun referents. 

c. Macroprocesses 

There are 2 skills of this component, they are organizing and summarizing. 

Students need to be able to identify the key ideas of the text by summarizing and 

organizing them.  

d. Metacognitive Processes 

In this component, there are 3 skills that very important for students. 

Comprehension monitoring, study skills and selection of strategies. In this 

component, students need to repeating information, reviewing, underlining 

important words, note taking and checking understanding. 

e. Elaborative process 

In this last component of reading comprehension, there are 5 skills that 

should be mastered by students. Making prediction, prior knowledge integration, 

mental imagery, higher level thinking, affective response. In this component, 

students should be able to make inferences that may be intended by the author of 

the text and connect those inferences with our prior knowledge. 
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In conclusion, the component of reading comprehension involves much 

more than just students‟ response to the text. Improving students reading 

comprehension, they should be able to chunk and select the important 

information of the text. They need to be able to connect every sentences, 

organize and summarize the key ideas of the sentences. Students should be able 

to create inferences and connect them to their prior knowledge to comprehend 

the text they are reading. 

3. Level of Reading Comprehension 

Reading comprehension is not a product but a process, doing by students 

when they read the text and it also has a level required for students in order to 

comprehend the text. Paris (2005:76-77) points out three levels of 

comprehension, it is useful to distinguish three separable (although interacting) 

levels of comprehension processes in reading: 

a. Decoding processes refer to the perceptual and conceptual 

processes involved in getting from the printed word on the page 

to word and sentence meanings in the mind of the reader. 

b. At the next level of analysis, propositions are interrelated in a 

complex network, called the microstructure of the text. In 

addition, the hierarchical relations among the various sections of 

a text are determined. 
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c. Although inferences play a role in the construction of the text 

base, the text base (i.e., the mental representation that the reader 

constructs of the text) remains close to the text from which it 

was derived. Generally, however, the process of meaning 

construction process beyond the text itself. 

         In conclusion, it is necessary for students to master reading 

comprehension, because in reading comprehension, the students should have 

knowledge about understanding the reading passage. The common questions 

on the passages in comprehending the texts are about the main ideas, and 

details that can be drawn from the passages. If the students understand to 

comprehending the text, of course the process to understand meaning will run 

well. 

4. How and What to Assess in Reading Comprehension 

In State Senior High School 02 Singingi, English was taught twice in a 

week with duration 45 minutes. The standard minimum score (KKM) of 

English subject is 73 in this school. The passing grade of the school means that 

the score of reading comprehension. Teacher use rubrics to assessing students 

reading comprehension and assess all five indicators in reading 

comprehension. 
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Table II.1 

The Rubric of Assessing Reading Comprehension 

 

No Indicators  Percentage  

1 Identifying main idea of the text 20 % 

2 Identifying vocabulary of the text 20 % 

3 Identifying generic structures of the text 20 % 

4 Locating reference of the text 20 % 

5 Making inference of the text 20 % 

 

Table II.2 

The Rubric of Assessing Reading Comprehension 

 

No Score  Categories 

1 80-100 The students can answer 80-100 % right answer from each 

criterion. The students are able to identify main idea, identify 

vocabulary, identify generic structures, locate inference and 

make inference. 

2 70-79 The students can answer 70-79 % right answer from each 

criterion. The students still mistake to answer the question. 78 

the minimum passing grade 

3 60-69 The students only get 60-69% the right answer. 

4 50-59 The students have many mistakes in answering question. They 

did not pass the minimum passing grade.  

5 0-49 The students have so many mistakes in answering the question. 

So they did not pass the minimum passing grade. They have to 

take remedial course. 

 

Teacher can not assess students‟ reading comprehension only by their own 

knowledge, so they need expert theories to assess reading comprehension and 

there are 2 rubrics use by the English teacher in State Senior High School 02 

Singingi to assess their students reading comprehension. They use these two 

rubrics because it is fit with all five indicators of reading comprehension in the 

syllabus of the curricullum use by the school.  
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5. Process of Reading Comprehension 

Reading is fluent process of readers combining information from a text 

and their own background knowledge to build meaning, it means that by 

reading, learners will make greater progress and development in all areas of 

learning. According to Buzan (1971:40) “Reading is actually a seven part 

process which comprises the following steps”: 

a. Recognition 

Your knowledge of the alphabetic symbols. This step takes place the 

instant before physical reading begins.  

b. Assimilation 

The physical process by which light is reflected from the word; is 

received by the eye; then transmitted; via the optic nerve; to the brain. 

c. Intra-Integration 

The equivalent of basic comprehension, referring to the linking of all 

part of the information being read with all other appropriate parts. 

d. Extra-Integration 

The process in which you bring all of your previous knowledge to 

what you read, making appropriate connections, analyzing, criticizing, 

appreciating, selecting and rejecting. 
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e. Retention 

The basic storage of information. Most readers will have experienced 

entering an examination room, storing most of the required 

information during the two-hour period and recalling it only as they 

leave! Storage, then, is not enough, and must be accompanied by 

recall. 

f. Recall 

The ability to get back out of storage that which is needed, preferably 

when it is needed. 

g. Communication 

The use to which the information is immediately or eventually put. 

Communication includes written or spoken, as well as representational, 

including art, dance and other forms of creative expression”. 

In reference to Nunan (1989:33) he states that, “It is important to bear in 

mind that reading is not an invariant skill, that there are different types of reading 

skills which correspond to many different purposes we have for reading”. Rivers 

and Temperley  suggest that second language learners will want to read for the 

following purposes: 

1. To obtain information for some purposes or because we are curious 

about some topics. 

2. To obtain instructions on how to perform some task for our work or 

daily life. 

3. To act in play, play a game, do a puzzle. 
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4. To keep in touch with friends by correspondence or to understand 

business letters. 

5. To know when or where something will take place or what is available. 

6. To know what is happening or has happened (as reported in 

newspapers, magazines, reports). 

7. For enjoyment or excitement. 

In conclusion, reading is not only an activity to gain new information and 

engage knowledge. Reading is also an activity to obtain an enjoyment and 

excitement, for the example is when we read comic or magazine. We are not only 

obtain an information but to seek such an entertainment.  

a. The Goals of Teaching Reading 

 The goals of teaching reading for the teachers to their students is not as a 

simple as to make their students to read the text and answer the questions based 

on the text. According to Sadoski (2004:47), “The goals of teaching reading 

offered here will be balanced between the affective domain and the cognitive 

domain”. As follows: 

a. Affective Goals 

 Two goals in the affective domain need to be addressed in the teaching of 

reading. They can be distinguished by the conceptual difference between 

attitudes and interests. 
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                    1) Developing positive attitudes toward reading 

Children and adults who are developing reading ability need to 

approach reading acts positively and gain some confidence in their 

competency to perform those acts. The term attitude, as used here, 

applies to readers perceptions of their competence and their 

disposition toward their future performance. 

                   2) Developing personal interests and tastes in reading 

Readers who can read competently and who know that they can 

learn to read better sometimes are simply not interested in reading 

and do not pursue their interests through reading. 

b. Cognitive Goals 

 Two goals in the cognitive domain cover the utilitarian aspects of reading 

and the development of the mental skills that allow us to continue to 

mature as readers for the rest of our lives. 

                   1) Developing the use of reading as a tool to solve problems 

Reading weighs heavily in the tool belt of a working, technological 

society. It helps us to solve a broad array of personal and social 

problems in a complex, literate world. 

       2)Developing the fundamental competencies of reading at succedingly   

higher levels of independence. 

This goal provides the means to the other ends. When the 

fundamental competencies of reading have been taught and learned, the 

reader is equipped to pursue reading as a continuing, lifelong endeavor. 
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 The following principles can guide the design and practice of reading 

program. For another list of principles according to Williams, 1986 in Syahputra 

(2014:101) are: 

1.  Meaning-Focused Input 

a) Practice and training in reading should be done for a range of 

reading purposes. A reading course should cover these purposes-

reading to search for information (including skimming and 

scanning), reading to learn, reading for fun, reading to integrate 

infromation, reading to critique texts, and reading to write. 

b) Learners should be doing reading that is appropriate to their 

language proficiency level. The course should include reading 

simplified material at a range of levels, particularly extensive 

reading of graded readers. 

c) Reading should be used as a way of developing language 

proficiency. Learner should read with 98 % coverage of vocabulary 

in the text so that they can learn the remaining 2 %  through 

guessing from context. 

  2. Meaning-Focused Output 

Reading should be related to other language skills. The course should 

involve listening, speaking and writing activities related to the reading. 

3. Language-Focused Learning 

a) Learners should be helped to develop the skills and knowledge 

needed for effective reading. 
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b) Learners should be given training and practice in a range of reading 

strategies. 

c) Learners should be given training and practice in integrating a 

range of strategies. 

d) Learners should become familiar with a range of text structures, 

such as those used in newspaper report, stories, recounts and 

information reports. 

4. Fluency Development 

a) Learners should be helped and pushed to develop fluency in 

reading. 

b) Learners should enjoy reading and feel motivated to read. 

c) Learners should read a lot. 

In conclusion, Reading comprehension can be defined as an active 

thinking process through which a reader intentionally constructs meaning 

to form a deeper understanding of concepts and information presented in a 

text. To comprehend the text, readers must use information they already 

possess to filter, interpret, organize and reflect upon the incoming 

information from the page. Efficient interpretation of text involves a 

combination of word recognition skills, linking of new information to 

prior knowledge, and application of appropriate strategies such as locating 

the main idea, making connections, questioning, inferring and predicting.  
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7. Narrative Text 

a. Definition of Narrative text 

Narrative is one of the types of the text. Narrative text is the text that tells 

about the story that happened in the past. Sudarwati (2007:40) siad that, “The 

purpose of narrative text is to amuse and to entertain the readers about the 

story”. It is important to know that the social function of narrative text is to 

inform and to entertain. According to Syafi‟I (2011:53) “Narrative  is story 

telling whether tells a true story or fiction. A narrative text gives an account of 

one or more experiences. It tells story to make a point or explain an idea or 

event”. It means that narrative text provides an esthetic literary experience to 

the reader. 

 In reference to Klinger (2007:77) she states that “Narrative includes 

different types, or genres, that can vary somewhat from this basic story 

grammar template. These include realistic fiction, fantasy, fairytales, folktales, 

fables, mysteries, humor, historical fiction, plays and real-life adventures”. 

In conclusion, Narrative text is a natural method of telling a story step by 

step. Narration is story telling. Whether it tells a true story or fiction, a 

narrative essay gives an account of one or more experiences. It tells a story to 

make a point or explain an idea or event. The topic in narrative text can be 

about people, a moment, fact or fiction that is usually organized to time order. 
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b. Generic Structure of Narrative Text 

Narrative has purpose, which may be to entertain or perhaps to teach. 

Narrative text has a particular organizational structure that consists of three 

main things. According to Wales (1998:37) narratives are usually organized to 

include: 

1. Orientation 

This stage „alerts‟ the listener and/or reader to what is to follow, 

usually by introducing the main character/s in a setting of time and 

place. 

2. Complication 

In this stage a sequence of events, which may begin in a usual pattern, 

is disrupted or changed in some way so that the pattern of events 

becomes a problem for one or more of the characters. 

The events are evaluated by the character/s, thus making it clear to the 

reader/listener that a crisis has developed. 

3. Resolution 

The problem or the complication is resolved or attempted to be 

resolved in the resolution. A pattern of normally is restored to the 

events, but the main character/s has changed as a consequence of the 

experience. 
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In conclusion, the orientation follows an abstract to present the 

background information, The complicating action is the main part of a story in 

which the event share described. The evaluation appears throughout the story and 

takes the form ft the speaker's comments on the events, and the resolution is 

where the problems in the story are being solved. 

8. The Definition of Cues and Questions Strategy 

Marzano (1998) in Michael (2011:18), he states that “Cues are an 

instructional technique of “providing students with a brief preview of the 

information or skill that is to be addressed in a lesson.Students with a stimulus to 

retrieve and activate the knowledge they possess about the topic so that it might 

be utilized in working memory”. Moreover, asking questions and prompting 

students' replies with cues are strategies that come naturally to most teachers. In 

fact, 80% of student-teacher interactions involve cues and questions.  

Cues, questions are among the tools and strategies that teachers use to set 

the stage for learning. These tools create a framework that helps students focus on 

what they are about to learn. According to Marzano (2000:133) he stated that use 

of students‟ prior knowledge “can be a powerful learning tool”. A teacher 

activating a student‟s prior knowledge is the basis for that student learning new 

content. 
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 Moreover, “The instructional strategy of activating prior knowledge is 

vital for the learner to link “new information with existing knowledge…. (If the 

link to prior knowledge is not established) this new knowledge remains isolated, 

cannot be used most effectively in new tasks, and does not transfer readily to new 

situations” (American Psychological Association, 2008). Teachers can activate a 

student‟s prior knowledge with cues and questions and questions should “focus on 

what is important” (Marzano, 2001:265) about the prior knowledge. 

 Questions easily access a student‟s prior knowledge and can pertain to a 

student‟s prior experiences, previous curriculum concepts, or earlier units of 

content (Kruse, 2010). In conclusion, Cues and Questions strategy is one of the 

best strategies to use in order to activate students‟ prior knowledge in learning 

process. 

 In conclusion, activating students‟ prior knowledge is the best way to 

connect what they already know with what the lesson they are about to learn. Cues 

and questions strategy will help them to increase their achievement in reading 

comprehension of narrative text and will help them to answer the questions based 

on the text.  
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a. The procedures of Cues and Questions Strategy 

Cues and questions are dealy hit on students memory and sometimes hit on 

something unusual related to the topic but be careful, focusing on the observed 

can actually be a determined distracting from what really important rather than 

focusing on it. By using cues and questions strategy, we want our students to 

focus on important information and to connect their prior knowledge and 

memories but it should be a novel and purposeful cues and questions.  

Marzano, (2001) point out that, in implementing this strategy, the teacher 

should give procedures as follows: 

1) The first step is, before reading the story teacher should give a cue to 

students and it should be an explicit cues.  

Cues should be straightforward, containing the preview of what students about 

to learn. Cues will activates students prior knowledge and connect the to the new 

knowledge from the text they are about to read. Examples: Tell what lesson is 

about and tell the students what to look for. Cues in this strategy are cues that 

helped students to remember things better. Cues are the very purposeful reminders 

and hints that we give to our students about what they are about to learn. 

Questions are a lot like cues except their questions. 

 Cue is we pointing out what we want our students to pay attention to but 

question is basically more specific. When we use cues in classroom, we have to 

use explicit cues. Tell students what they are going to learn and students should 

not have to guess about what they are about to learn 
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2)  The second step is asking inferential questions.  

     When we use questions, we have to ask inferential questions. Inferential 

questions allow students to look out their previous knowledge and make 

connections to their new knowledge. Ask questions that help students to connect 

what they already know with what they are about to learn. Inferential questions 

will help students fill in gaps from a lesson, activity, reading. 

Four categories of inferential questions are:  

a) Things and People 

What affect does the fairy godmother‟s visit have on Cinderella‟s 

life? 

b) Actions 

How did Cinderella feel after the ball? 

c) Events 

What is the significance of the ball?  From whose perspective 

Cinderella got to meet her Prince Charming. 

d) States (of Being) 

The fairy godmother changed Cinderella‟s outside appearance.  

What changes probably occurred in the way she felt inside? 
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     The thing to remember about question is that the higher the level of the 

question is the more meaningful the answer would be for our students. For 

example, instead of asking this question, “What is personification?” it is better 

to asking this question, “How did the use of personification impact the way you 

felt about the story?”. 

3) The last step is analytic questions. 

It is often require students to use prior knowledge in addition to new 

knowledge to analyze, critique information. Analytic questions require 

students to really think about what they are learning and start to analyze what 

it really means. The example for the question is, “Why wouldn‟t Gazelle lay 

down to sleep, why would it be important that it is always standing up?”. 

That question makes students dig into the information they are learning in 

the  deeper more profound way that helps everything have an even bigger 

impact. When we use cues and question, there is something called wait time. 

Make sure that we give time to our students to actually think about them and 

answer them. Wait at least 15 seconds after we ask a question before taking an 

answer. Do not call on the first hand that is raise, allow time for everyone to 

think it through. 
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In conclusion, there are three steps of procedure of Cues and Questions 

strategy. These procedural steps will help teacher to increase the effectiveness 

of the strategy. The first step will help students to activate their prior 

knowledge, the second step will help them to connect their prior knowledge to 

their new knowledge and the last step will help them to think deeply about the 

lesson they are learning.   

b. The Advantages of Cues and Questions Strategy 

    According to Marzano, R. J. et al. (2001) there are a few advantages of 

cues and questions strategy by impementing it in classroom practice, as 

follows: 

1) Cues and questions are the heart of classroom practice, where on average, 

teachers will ask 80 questions to their students each hour.  

2) It is account for 80% of what occurs in a classroom on a given day. 

3) It is involve explicit reminders/hints about what students are about to 

experience. It will help students to raise their comprehension about what 

they are about to learn. 

4) Cues and question will be the aid to students in process of filling in 

missing information. Teachers will give a cue to pointing out what they 

want their students to pay attention to. 

5) Questions easily access a student‟s prior knowledge and can pertain to a 

student‟s prior experiences, previous curriculum concepts, or earlier units 

of content 
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6) Questions are effective learning tools even when asked before a learning 

experience. 

By using this strategy, students will improve their performance in reading 

comprehension and they will raise their score on reading test usually does at the 

end of the lesson. This instructional strategy will help them to increase their 

achievement in reading comprehension especially in narrative text. 

B.  The Relevant Research 

 In reference to M. Syafi‟I (2013:103) he states that “Relevant research is 

required to observe some previous researches conducted by other researchers in 

which they are relevant to the research you are conducting”. The following are 

some relevant researches to this research project: 

1 Michael Glenn Cason, (2011) conducted a research entitled “Activating 

Prior Knowledge with Cues and Questions as a Key Instructional Strategy 

to Increase Student Achievement in Low Socioeconomic Middle Schools”.  

This research explained about using Cues and Questions strategy to 

activate students‟ prior knowledge, the result of this research is that 

students in the class where teacher activated students prior knowledge had 

a statistically significant greater increase in achievement than students 

whose teacher did not activate students prior knowledge. In conclusion, 

this research is different from the writer‟s research entitled, “The Effect of 

Using Cues and Questions Strategy on Students‟ Reading Comprehension 

at the Second Year of State Senior High School 02 Singingi”. 
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2 Delvita Sari, 2015, conducted a research entitled, “The Effect of Using 

Title Examine Look Look Setting (TELLS) Fact or Fiction Strategy on 

Students‟ Reading Comprehension at Senior High School 1 Kuantan 

Mudik Kuantan Singingi Regency”. After doing the research, she found 

that there is a significant effect of using title examine look look setting 

(tells) fact or fiction strategy on students‟ reading comprehension at Senior 

High School 1 Kuantan Mudik Kuantan Singingi Regency. In conclusion, 

it is different from this research. In this research, the writer used different 

strategy, this research entitled “The Effect of Using Cues and Questions 

Strategy on Students‟ Reading Comprehension at the Second Year of State 

Senior High School 02 Singingi”. 

 

C.  The Operational Concept 

 Operational concept is a concept as a guidance used to avoid 

misunderstanding. It should be interpreted into particular words in order to make 

it easy to measure. Operational concept is the concept used to clarify the theories 

used in the research. 

According to Syafi‟I (2013:104) “Operational concepts are derived from 

related theoretical concepts on all of the variables that academic writing a research 

paper in carrying out this research, it is necessary to clarifythe variables used in 

analyzing the data”. There are two variables in this research, variable X and 

variable Y. Variable X is Cues and Questions Strategy and variable Y is students‟ 

reading comprehension. 



 34 

1. The Indicators of using Cues and Questions strategy (Variable X) 

a. Teacher gives a story to each of the student. 

b. Teacher gives a cue to students and it should be an explicit cues. 

c. Teacher asks students to read the text. 

d. Teacher asks the inferential questions to the students based on the text 

that they read. 

e. Teacher asks the analytical questions to the students. 

f. Teacher asks students to answer the question to evaluate student‟s 

understanding about the text that they read. 

2. The Indicators of students‟ reading comprehension in narrative text 

(Variable Y) 

a. The students are able to identify main idea in narrative text. 

b. The students are able to identify generic structure in narrative text. 

c. The students are able to make inference of narrative text. 

d. The students are able to find certain information in narrative text. 

e. The students are able to analyze the meaning of certain words in the 

text. 
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D.  Assumption and Hypothesis 

1. Assumption 

In this research, the researcher assume that there is an effect of using Cues 

and Questions Strategy on students‟ reading comprehension at the second 

year of State Senior High School 02 Singingi. 

2. Hypothesis 

Hypothesis for this research can be forwarded as follows: 

a. Ho : There is no significant difference of students‟ reading comprehension 

in pre-test mean scores between experiment and control groups. 

Ha : There is a significant difference of students‟ reading comprehension in 

pre-test mean scores between experiment and control groups. 

b. Ho : There is no significant diference of students‟ reading comprehension 

in post-test mean scores between experiment class and control groups. 

Ha : There is a significant difference of students‟ reading comprehension in 

post-test mean scores between experiment class and control group. 

c. Ho3 : There is no significant difference of students‟ reading comprehension 

in pre-test and post-test mean scores of using Cues and Questions strategy 

of second grade students at State Senior High School 2 Singingi.  

Ha : There is a significant difference of students‟ reading comprehension 

in pre-test and post-test mean scores of using Cues and Questions strategy 

of the second grade students of State Senior High School 2 Singingi. 
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d. Ho : There is no significant effect of students‟ reading comprehension in 

pre-test and post-test mean scores of using Cues and Questions strategy of 

second grade students of State Senior High School 2 Singingi. 

Ha : There is a significant effect of students‟ reading comprehension in 

pre-test and post-test mean scores of using Cues and Questions strategy of 

second grade students of State Senior High School 2 Singingi. 

 

 

 

 

 

 

 

 

 

 

 


