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CHAPTER II  

REVIEW OF LITERATURE  

A. Theoretical Framework  

1. The Nature of Speaking  

 According to Brown and Yule (1999, p.14) speaking is a way to express, 

communicate, or show opinions, feelings, ideas by talking and transferring the 

information to what the speaker wants. Besides, Jones (1996, p.12) has said 

that in speaking, we tend to be getting something done, exploring ideas, 

working out some aspect of the world or simply being together. While, 

according to Murcia (2001), for most people, the ability to speak a language is 

synonymous with knowing that language since speech is the most basic means 

of human communication. It is the main function of communication that is 

used to get any message across, particularly in teaching and learning process. 

Thus, we can say that speaking is the ability to express ideas, thoughts, and 

feelings orally in order to communicate with others.  

 Speaking can be defined as oral communication, that is a part of human 

civilization. It can be concluded that one of important aspect in speaking, that 

there is a communication between the speaker and listener. Richards and 

Renandya(2002, p.204) stated that effective oral communication requires the 

ability to use the language appropriately in social interaction that involves not 

only verbal communication but also paralinguistic elements of speech such as 

pitch, stress, and intonation. Moreover, nonlinguistic elements such as 

gestures, body language, and expressions are needed in conveying messages 
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directly without any accompanying speech. Brown (2007, p.237) says that 

social contact in interactive language functions is a key importance and in 

which it is not what you say that counts but how you say it what you convey 

with body language, gestures, eye contact, physical distance, and other 

nonverbal messages. As oral communication, the speaker has some reasons to 

communicate. Harmer (1991) states that there are three reasons why people 

communicate. First, people communicate because they want to say something. 

Second, they communicate because they have some communicative purposes. 

Third, when people communicate, they select from their language store. 

Therefore, it becomes clear that the mastery of speaking skill in English is 

priority for many foreign language learners.  

 Speaking is one of the productive skills because any ideas can produces 

with speech up. It is perhaps the most fundamental of human skills and 

because learners do it constantly, they do not often stop to examine the 

processes involved. Nation and Newton (2009, p.122) stated that speaking as a 

part of work or academic study may involve presenting reports or presenting a 

view point on a particular topic. Jo McDonough in NazmaAkhters‟ thesis 

(2008, p.6) mentioned that speaking involves expressing ideas and opinions; 

expressing a wish or desire to do something, negotiating or solving problem; 

or establishing and maintaining social relationship. The process itself requires 

speakers to make decision about how, why, and when to communicate to 

others by considering the culture and social context. 
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 Based on definitions above, it can summarize that speaking is the 

important skill to be learned because it will help student to express their ideas, 

thoughts, and feelings in order to communicate with other.   

2. Types of Speaking  

 Based on the standard competence of speaking, students are expected to be 

able to express the meaning of formal and sustained transactional and 

interpersonal conversation in daily life. Both of transactional and interpersonal 

conversation can be described as, the interactional functions of speaking, in 

which it serves to establish and maintain social relations, and the transactional 

functions, which focus on the exchange of information. According to Jack C. 

Richards, taken from Brown and Yule‟s framework, he uses three-part 

expanded function of speaking to design the suitable materials for the 

students: 

1) Talk as interaction  

Talk as interaction refers to the conversation that we usually do. It 

describes interaction that serves a primarily social function. The focus 

is more on the speakers and how they wish to present themselves to 

each other than on the message.  

2) Talk as transaction  

Talk as transaction refers to situations where the focus is on the 

message or what is said or done. The primary focus is on the message 

of making oneself understood clearly and accurately, rather than the 

participants and how they interact socially with each other. Burns in 
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Richards (2008, p.26) distinguishes between two different types of talk 

as transaction. The first type involves situations where the focus is on 

giving and receiving information and where the participants focus 

primarily on what is said or achieved, such as asking someone for 

direction. The second type is transactions that focus on obtaining 

goods or services, such as checking into a hotel or ordering food in a 

restaurant.  

3) Talk as performance  

The third type of talk is talk as performance which refers to public talk 

that transmits information before an audience, such as classroom 

presentation, public announcements, and speeches. Talk as 

performance tends to be in the form of monologue rather than dialog, 

often follows a recognizable format and is closer to written language 

than conversational language. Examples of talk as performance are 

based on Richard (2008, p.27): 

a) Giving a class report about a school trip  

b) Conducting a class debate  

c) Giving a speech of welcome  

d) Making a sales presentation  

e) Giving a lecture  

The main features of talk as performance according to Richard (2008, 

p.28) are: 

a) A focus on both message and audience  
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b) Predictable organization and sequencing  

c) Importance of both form and accuracy  

d) Language is more like written language  

e) Often mono-logic 

Some of the skills involved in using talk as performance according to Richard 

(2008, p.28) are:  

1) Using an appropriate format  

2) Presenting information in an appropriate sequence  

3) Maintaining audience engagement  

4) Using correct pronunciation and grammar  

5) Creating an effect on the audience  

6) Using appropriate vocabulary  

7) Using an appropriate opening and closing  

 Brown (2003, p.141) argued that there are five types of similar categories 

apply to the kinds of oral production that students are expected to carry out in 

the classroom. They are imitative, intensive, responsive, interactive, and 

extensive.  

1) Imitative  

 This category includes the ability to practice an intonation and 

focusing on some particular elements of language form. That is just 

imitating a word, phrase, or even sentence. The important thing here is 

focusing on pronunciation. The teacher uses drilling in the teaching and 
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learning process. The reason is by using drilling, students get opportunity 

to listen and to orally repeat some words.  

2) Intensive  

 This is the students‟ speaking performance that is practicing some 

phonological and grammatical aspects of language. It usually places 

students doing the task in pair (group work), for example, reading aloud 

that includes reading paragraph, reading dialogue with partner in turn, 

reading information from chart, etc.  

3) Responsive 

 Responsive assessment includes interaction and test 

comprehension but at the somewhat limited level of very short 

conversation, standard greetings and small talk, simple request and 

comments.  

4) Interactive 

 The difference between responsive and interactive speaking is in 

the length and complexity of the interaction, which sometimes include 

multiple exchanges and or multiple participants. Interaction can take the 

two forms of the transactional language, which has the purpose of 

exchange the specific information or interpersonal exchange, which has 

the purpose of maintaining social relationship.  

5) Extensive (monologue) 
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 Extensive oral production task includes speeches, oral presentation, 

and storytelling during which the opportunity for oral interaction from 

listener is either high limited (perhaps to nonverbal responses).  

3. Language Proficiency  

 Language proficiency refers to one‟s ability to use language for a 

variety of communicative purposes (Renandya, 2017). According to 

Richard (2018) there are four indicators of language proficiency, they are 

accuracy, fluency, complexity, and appropriacy. Learners should develop 

their communicative competence through classroom activities. They 

should also know how the language system works in correct and 

appropriate way.  

a. Accuracy  

 Learners often forget that accurate is also important beside 

fluency. Teachers need to emphasize accuracy in their teaching 

process. Learners should pay attention to the correctness and the 

completeness of language form when speaking. They should focus 

on the grammatical structure, vocabulary, and pronunciation. 

b. Fluency  

 Fluency is the main characteristic in speaking performance 

and it is the essential goal in teaching speaking skill. Hughes 

(2002, p.113) defines fluency as the learners‟ ability to speak in 

reasonable, intelligible and accurate way without too much 

hesitation in order to not break down the communication because 
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listeners will lose their interest. Thornbury (2005, pp. 6-7) states 

that both speed and pausing are important factors in fluency 

because all speakers need to take breath even the native speaker to 

let the interlocutors catch up what they said. Thus, fluency is the 

ability to respond in appropriate way by linking the words 

effectively, pronounce the sound clearly, and using stress and 

intonation appropriately.  

c. Complexity  

 Complexity has been described as “elaborated language” 

(Ellis &Barkhuizen, 2005). Complexity can be described relative to 

proficiency, as “language that is at the upper limit” of the student‟s 

interlanguage system, which is not fully internalized or 

automatized by the learner. Skehan and Foster (1997, p.191) 

connects complexity with “more challenging and difficult 

language” or with a “wider repertoire of structures” which is 

related to “restructuring” of the learners interlanguage.  

d. Appropriacy  

 It is the extent to which utterances are produced and 

understood in different context depending on contextual factors 

such as status of participants, purposes of the interaction and norms 

or conventions of interaction. Appropriateness of utterances refers 

to both appropriateness of meaning and appropriateness of form 

(Canale, 1983).  
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4. Factors Affecting Speaking Performance 

 Learners‟ speaking performance are influenced by factors like 

performance condition, affective factors, listening skill, and feedback 

during speaking tasks (Tuan & Mai, 2015). In this research, the researcher 

focused on affective factors.  

 The affective domain is a crucial element in learning because it 

may be one of the causes of success or failure since feelings shape learners 

attitudes and change them. According to Hurd (2008, p.1) affect is about 

emotions, moods, attitudes, anxiety, tolerance of ambiguity. In addition, 

affective domain is related to our feelings toward learning and our views 

and opinions about it. Brown (2000, p.143) claims that the affective 

domain is the emotional side of human behavior and the development of 

affective states or feelings involves a variety of personality factor. There 

are a number of personality factors that have a direct impact on learners. 

Motivation, self-esteem, and anxiety are the main affective factors that 

have an effect on learners achievement in learning foreign language 

(Aouatef, 2015). As a result, the researcher attempted generally to discuss 

those affective factors motivation, self-esteem and anxiety that have an 

influence on students‟ speaking performance.  

a. Motivation  

 Lee (2005, p.330) defines motivation is the source behind 

behavior and provides an explanation for why people do things. In 

other words, motivation is the drive that helps someone to get 
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her/his goals. Motivation is fundamental in learning that control 

students‟ behavior. As mentioned by Oxford and Shearin (1996), 

motivation is a critical, vital aspect of which learners are fully 

involved in learning process.  

 According to Masgoret and Gardner (2003), a motivated 

learner expands effort, takes responsibility, has goals, desires, 

enjoy the process and learning. In line with Masgoret and Gardner, 

Meece, Judith and Wendy McColskey in their book entitled 

“Improving Student Motivation”, behavioral indicators of highly 

motivated students are: 

1. Attendance and discipline 

At the most basic level, students who are motivated attend 

class, pay attention, and are not disruptive.  

2. Participation and completion of work 

Students who are motivated begin assignments with little 

prompting, follow directions, participate in classroom 

discussion, and complete tasks on time. 

3. Task persistence and acceptance of errors 

How long a student stays with a task, especially a difficult one, 

is an important indicator of motivation. Highly motivated 

students persist and try different solutions before seeking help 

when they have difficulty with a task. 

4. Quality of task involvement 
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Students can either invest effort in learning or find shortcuts to 

get the task done without expending a great deal of effort. The 

amount and quality of effort students expend on learning tasks 

is an important indicator of motivation. Highly motivated 

students are willing to invest effort and to use the skills they 

have acquired. 

5. Independent learning 

Students who are willing to learn more than is required are 

reluctant to stop working on a task, even when it is time to 

move on to something new. They also may bring in materials 

from home, complete work that is not required, or ask 

questions to learn more about a topic.  

6. Interest and liking 

Highly motivated students enjoy learning, show enthusiasm, 

and take pride in their work. 

b. Self-Esteem  

 Self-Esteem is considered an important affective element in 

the process of scholastic and educational achievement. Self-esteem 

is also one of psychological factor which present much 

contribution in students‟ speaking performance (Lathifah, 2015 

cited in Ariyanti, 2016). Those who have self-esteem are potential 

to perform speaking in more fluent way because they make the 

problem of making mistakes becomes the last matter to think 
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about. The indicator of students‟ self-esteem which taken from 

Nathaniel Branden (1995) in her book entitled the Six Pillars of 

Self-Esteem as shown in the table below:    

No  Indicator  Sub-Indicator  

1 
Living 

consciously 

someone is aware of what's going on 

students are able to set action on a thing that should or should not 

done 

2 Self-Acceptance 

someone knows his/her comfort area 

someone knows what they like and dislike so well 

someone respect him/her self on who him/his are 

3 
Self-

Responsibility 

someone feels independent 

someone is able to take responsibility on her/his life 

4 Self-assertiveness 
someone takes and honors what actually he/she needs and wants 

someone does not life to fulfill other's expectation 

5 
Living 

purposefully  

someone has clear goal 

someone able to gain each step and deadlines to the main goal 

6 Personal integrity  
someone always keep what they think in line should be in line 

someone always keeps what they think as important value for 

him/her 

c. Anxiety  

 Spielberger that cited in Brown (2007) defines anxiety as 

the subjective feeling of tension, apprehension, nervousness, and 

worry associated with an arousal of the automatic nervous system. 

Mostly, the language learner will be afraid to express their idea in 

target language. Language anxiety is attributable to different 

causes. According to MeenaDasari, a psychologist from the New 

York University Child Study Center Institute for Anxiety and 

Mood Disorders, some anxiety symptoms may be unique to 

children with Asperger: 

1. Increased insistence on routines and sameness; 

2. Increased preference for rules and rigidity; 
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3. Increased repetitive behavior; 

4. Increase in special interest; 

5. Becoming easily explosive (e.g. anger outbursts); and 

6. Demonstrating “silly” behavior (2012). 

The researcher took the indicators for Asperger because some 

indicators same as the characteristics of the students.  

5. Students’ Strategies  

 According to Kondo and Ling that cited in AtikahWati (2014), 

there are five general strategies that students do to cope their anxiety in 

speaking:  

1. Preparation  

It refers to an attempt at controlling the impending threat by 

improving learning and study strategies. The use of this 

strategy would be expected to increase students‟ subjectively 

estimated mastery of the subject matter, and hence reduce the 

anxiety associated with the language class. 

2. Relaxation  

It involves tactics that aim at reducing somatic anxiety 

symptoms like „I take a deep breath, and I try to calm down‟ 

3. Positive thinking  

It is characterized by its palliative function of suppressing 

problematic cognitive processes that underlie students‟ anxiety. 



22 
 

 
 

this strategy is intended to divert attention from the stressful 

situation to positive and bring relief to the anxious students.  

4. Peer seeking  

It is distinguished by students‟ willingness to look for other 

students who seem to have the trouble on controlling their 

anxiety. For the anxious student, the fact that others are having 

the same problem may serve as a source of emotional 

regulation by social comparison. 

5. Resignation  

It is characterized by students‟ reluctance to do anything that 

alleviates their language anxiety. It seemthat this strategy is 

minimizing the impact of anxiety by refusing to face the 

problem.  

 In line with that, Zhiping and Shamala (2013) mention that 

four students‟ strategies for coping with anxiety, they are keeping 

silent, avoiding eye contact, being with friends, and expressive 

reaction.  

 Devi Novita (2014) found that there are two students‟ ways 

to solve their problems in speaking especially in motivation case. 

They are increase the motivation and join the extra class of 

English.  

- Increase the motivation  
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One of the big problems in speaking English is about the 

motivation. Most of the students of the school is on low 

motivation to speak English. Although the teacher has gave 

much of motivation, but actually the biggest motivation is 

come from themselves only. If they have the big motivation to 

learning English, to speak up in front of their friends, 

automatically they would be always follow everything which 

the teacher words in order to make them increase their speaking 

performance.  

- Join the extra class of English  

Most of students only learn and practice to speak English in 

class activity. Another way to solve the English speaking 

problems is by join the extra English class. The extra English 

class can be an English course, English club, or English 

extracurricular at school. By join the extra class, the students 

will increase their motivation in learning English, especially in 

speaking English.  

B. The Relevant Research  

 According to Syafi‟i (2007, p.103), relevant research is required to 

observe some previous researches had been conducted by other researchers 

in which they are relevant to our research itself. Below are some research 

conducted by some researchers that relevant to this research:  
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1. A research was conducted by Nguyen Hoang Tuan (2015) from 

The University of Thu Dau Mot, Vietnam,entitled“Factors 

Affecting Students’ Speaking Performance at Le ThanhHien 

High School”.The purpose of this research is to investigate the 

problems that the students at Le ThanHien High School 

experienced in speaking lessons and the factors affecting their 

speaking performance. The research found that students face many 

problems in speaking performance such as they spoke very little or 

not at all, they couldn‟t think of anything to say, they used 

Vietnamese instead of English when discussing in group, their 

participation was low, they didn‟t have motivation to express 

themselves, they were fearful of criticism or losing face, they had a 

habit of translate the information in the textbook into Vietnamese, 

and they looked at their textbook while speaking. The result of this 

research also show that there were many factors affecting students 

speaking performance, they are topical knowledge, listening 

ability, motivation to speak, teachers‟ feedback during speaking 

activities, confidence, pressure to perform well and time for 

preparation.  

2. A qualitative research was conducted by LusianaPutriAhmadi 

(2016) from Muslim University of Indonesia, Makassar, 

entitled“Factors Affecting Students Speaking Ability”. The 

purpose of this research to determine the factors that support and 
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hinder the ability of students to speak English. The result of this 

research show that a person‟s ability to speak English will get 

better if always practiced. Meanwhile, the nature of indifference 

and laziness is a major factor that inhibits a person‟s ability to 

speak English. 

C. The Operational Concept  

 The researcher would like to clarify the theories used in this 

research by explaining briefly about the variable of the study. This 

study was a descriptive design by using mix-method; qualitative and 

quantitative which focus on describing the strongest factor that affect 

students‟ speaking performance and their strategy to encounter their 

problems in speaking performance, especially in classroom 

presentation. Furthermore, to operate the investigation on the variable 

the researcher worked based on the following indicators:  

1. Motivation 

 Behavioral indicators of highly motivated students: 

a) The students attend the class, pay attention, and not disruptive  

b) The students participate in the classroom discussion and complete 

tasks on time  

c) The students tend to try the solution before seeking help when they 

have difficulty with a task  

d) The students are willing to invest effort and use the skills they have 

acquired  
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e) The students enjoy learning, show enthusiasm, and take pride in 

their work   

f) The students are able to learn individually by searching the 

materials at home  

2. Self-Esteem  

 Self-esteem affects students‟ trust in others, and their relationships, 

their work. Here are some indicators of high self-esteem: 

1. The students are aware of what‟s going on  

2. The students are able to take decision on a thing that should or 

should not done  

3. The students know his/her comfort area  

4. The students know what they like and dislike so well  

5. The students have independent and cooperative attitude 

6. The students always keep what they think in line should always be 

in line  

7. The students do not life to fulfill other‟s expectation  

8. The students have clear goals  

 Low self-esteem is a debilitating condition that keeps individuals 

from realizing their full potential. Here are some indicators of low self-

esteem:  

1. The students have negative perception of learning  

2. The students are not able to trust others  

3. The students have blaming behaviors   
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4. The students are fear of taking risk  

5. The students are dependence  

6. The students are fear of being ridiculed  

7. The students are feeling of being unloved and unlovable  

3. Anxiety 

Here are some indicators of anxiety:  

1. The students increased repetitive behavior  

2. The students becoming easily explosive  

3. The students are demonstrating unproperly. 


