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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1. Autonomy in Reading 

a. Definition of Autonomy  

Autonomy have been defined in a number of ways by some experts 

who concern in language learning. Benson (2001, p.48) cited in Dafei 

(2007 p.5) defined autonomy as follow: 

“Most people now agree that autonomy and autonomous learning 

are not synonyms of, 'self-instruction', 'self-access', 'self-study', 

'self-education', 'out-of-class learning' or 'distance learning'. These 

terms basically describe various ways and degrees of learning by 

yourself, whereas autonomy refers to abilities and attitudes (or 

whatever we think the capacity to control your own learning 

consists of). The point is, then, that learning by yourself is not the 

same thing as having the capacity to learn by yourself. Also, 

autonomous learners may well be better than others at learning by 

themselves (hence the connection), but they do not necessarily have 

to learn by themselves”. 

 

This statement means that autonomy is different from all terms that 

describe learning by ourselves, but autonomy is more than that, it refers to 

ability to control our own learning and it is better than learning by 

ourselves. Furthermore, Brown, (2007 p. 130) stated that Autonomy is the 

capacity to take charge of learners’ own learning, and to chart their own 

"pathways to success" in the form of allowing learners to do things like 

initiate oral production, solve problems in small groups, practice language 

forms in pairs, and practice using the language outside of the classroom.  
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In line with this definition, Holec (1981, p. 3) in Myartawan, Latief 

& Suharmanto, (2013 p. 64) defined autonomy as the ability to take charge 

of one’s own learning. His definition centers on two key concepts: ability 

and to take charge of one’s own learning. Ability according to him is a 

power or capacity to do somethingand not a type of conduct, behaviour. To 

take charge of one’s own learning, on the other hand is to have, and to 

hold, the responsibility for all the decisions concerning all aspects of this 

learning, which include setting the objectives of learning, determining the 

contents and progression, selecting the methods of learning, monitoring 

the learning progress, and evaluating the product of learning. To develop 

this point, Littlewood (1996) in N. Habibi et al. (2015 p.97) defined 

autonomy as learners' ability and willingness to make choices 

independently. 

Furthermore, Little (2003) refer to Üstünlüoglu (2009 p.148) 

defines autonomy as a positive attitude, a capacity for reflection, and a 

readiness to be proactive in self-management. In line with idea above, 

Dickinson (1995) in Elekaei, Faramarzi & Tabrizi (2016 p.40) also defines 

autonomy as attitudes of learners towards learning through which learners 

practice to take responsibility for learning.  

To point out the definitions, the researcher concludes that 

autonomy is an ability, a positive attitude and willingness to manage, 

control and be responsible toward one’s own learning which include 

setting learning objectives, determining the contents and progression, 
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selecting the methods and techniques of learning, monitoring the learning 

progress, and evaluating the product of learning, not only in classroom but 

also in outside. 

b. The Importance of Autonomy in Reading 

In this modern education, autonomous learning has become the 

concern of teachers in the field of Language learning. According to 

(Benson & Huang, 2008; cf. Ponton & Hall, 2003) in Myartawan, Latief & 

Suharmanto, (2013 p. 64) Learner autonomy has been increasingly seen as 

important, so that it is considered as an educational goal of today in the 

whole world, including that in Indonesia. 

In Indonesian education context, the importance of autonomy is 

obviously apparent in the principle of life-long learning in the 

development of the school-based curriculum in the country’s education 

system (Dirjen Peningkatan Mutu Pendidikan dan Tenaga Kependidikan, 

2008). It can be proven from decree published by Indonesian government 

No. 12 Year 2012 Article 1 cited in Masita, (2016, p.1204) that the 

purpose of education is for developing students’ potential consciously to 

have character, self management, as well as skills which will be essential 

in the society. The government expects all the teachers to nurture their 

students to have an ability to maintain and manage their own learning. 

In addition, Benson & Huang (2008) in Myartawan, Latief & 

Suharmanto, (2013 p. 64) state that  success in foreign language 

acquisition is determined by the extent to which students achieve and 
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exercise autonomy in relation to their learning. Furthermore, according to 

Benson (2001, p.1) quoted in Dafei, (2007, pp 1-2) in the field of second 

and foreign language teaching and learning, as the theory and practice of 

language teaching enters a new century, the importance of helping students 

become more autonomous in their learning has become one of its more 

prominent themes.  

Furthermore, Little (2002) in Dafei (2007 p.2) states two main 

reasons why autonomy deserves its position as a prominent theme. First, if 

they are reflectively engaged with their learning, it is likely to be more 

efficient and effective, because more personal and focused, than otherwise; 

in particular, what is learned in educational contexts is more likely to serve 

learners' wider agendas. Second, if learners are proactively committed to 

their learning, the problem of motivation is by definition solved; although 

they may not always feel entirely positive about all aspects of their 

learning, autonomous learners have developed the reflective and attitudinal 

resources to overcome temporary motivational setbacks.  

In context of reading skill, Verdugo (2004) in (Zarei & Gahremani, 

(2010 pp.82) stated that autonomy is very important. He said: 

“Through education, learners should practice to read autonomously 

by integrating metacognitive, cognitive and socio-affective 

strategies necessary for a better understanding of a text. 

Metacognitive knowledge enables the learners to plan, monitor, 

manage and reflect on the reading process. It also enriches them 

with more motivation, more tolerance and more engagement in 

learning specific skills. Cognitive strategies makes them aware of 

their own thinking and to be reflective and strategic in the reading 

process. Then, Affective stategies direct their motivation toward 

valuable goals.” 
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The ideas tell us that the students are suggested to read 

autonomously because reading autonomously by integrating 

metacognitive, affective, and socio affective will make the readers easier 

to comprehend the texts.  

Morever, Guthrie, Wigfield &Perencevich (2004, p.3) stated that 

autonomous readers are strategic. This idea is supported by Pressley (2006) in 

Westwood, (2008 p. 35) who says that autonomous readers are skilled and 

strategic in reading for meaning.This characteristic helps the students to 

comprehend the text easily.  

According to Willis (2008, pp.127-133) Skilled readers comprehend 

more successful than less skilled readers because skilled readers use strategies 

such as activating background knowledge to comprehend text and to draw 

valid inferences about what they have read. They practice with strategies for 

monitoring their understanding, increasing their intrinsic interest in the text, 

and creating goals and purpose for their reading. Their goals can give them a 

purpose for reading, encourage them to monitor their comprehension, and 

stimulate active thinking as they read. It helps to make the correlation 

between the successes students had when they worked toward previous goals. 

It is motivating when students see their comprehension skill levels increase in 

response to their practice. 

From the ideas of the experts above, it is clear that autonomy is 

very necessary for the students, especially students of foreign language 

learning. Autonomy can make the students can manage and be responsible 
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in their learning so that they can overcome their problems in learning and 

become easier to comprehend their learning and enjoy to learn. 

c. The Characteristics of Autonomous Student in Reading (Autonomous 

reader) 

Autonomous student plays an active roles in his/her learning 

process. There are several definitions formulated by various authors, most 

of them describing the autonomous student as a student who is capable of 

performing independently.  

Dickinson (1993) in Bayat (2008 p.8) states that autonomous 

students have five characteristics. First, autonomous students are aware of 

the learning material, its goal and why the teacher does particular activities 

in the classroom. Second, students are able to set their own goals. Third, 

students are the individuals who choose and practice appropriate learning 

strategies. They know which strategies are more effective for them. 

Fourth, students use particular strategies. For example, autonomous 

language learners know how to make of use of any kind of clues which 

may support a text written in a foreign language before reading all of it. 

They make use of pictures, titles and captions. They relate all this 

information with their previous knowledge. They ask themselves questions 

about the text before reading it. Finally, autonomous students are capable 

of self-assessing their performance. 

Morever, According to Blachowicz& Ogle (2008, p.6), good 

readers have their preferences in materials. They tend to choose their own 
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materials in reading. There are some reasons for that, such as: children’s 

interests, high proporsion of contents from the text, and etc. 

In addition, Guthrie, Wigfield &Perencevich (2004, p.3) use the 

phrase engaged readers to describe autonomous students. They give the 

descriptions as follow: 

“Engaged readers possess the four main qualities ofengaged 

reading. The most obvious characteristic is cognitive competence, 

referringto comprehension skills and cognitive strategies for 

learning from texts.They are able to use background knowledge, 

form questions, search for information,summarize accurately, 

organize their new-found knowledge, and monitortheir 

comprehension as they read books.A second attribute of the 

engaged reader is motivation. Engaged readerswant to learn; they 

take satisfaction in successful reading, and believe in theirreading 

skills. Importantly, they persist in the face of difficulty and exert 

continuingeffort until they have attained their goals for 

understanding a passage orhave completed a portion of a 

project.Third, engaged readers are knowledge-driven. For their 

project, they haveconsolidated what they already know. Having 

reviewed their prior knowledge,they take notes of what they can 

recall. They may have created diagrams tohelp themselves build an 

understanding of their topic. During reading, theyconsciously add 

to this initial knowledge base, expanding their conceptualstructures 

deliberately.Fourth, engaged readers are socially interactive in 

learning. At their table, thereis a buzz of productivity. Discussions 

about distracting topics and interpersonal conflictsare relatively 

rare.” 

 

The ideas of the theory above describe that there are four 

characteristics od autonomous students in reading. The are strategic, 

motivated, knowledge-driven, and socially interactive. 

Furthermore, Thomas et al., 2008 as cited in Westwood (2008, 

p.32) describes the autonomous readers as follow: 

“Good readers are the readers who use a variety of cognitive 

skillsas they read. For example, as they process narrative material 

they maycreate mental pictures (visualise scenes, actions and 
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characters); they may reflect critically upon the relevance of what 

they are reading; they mayseek answers to questions; they may 

challenge the accuracy of stated facts;and they monitor their own 

level of understanding. They are also able tosummarise the main 

points in what they have read. In other words, effectivereaders are 

able to put information together, make connections, rememberand 

retell facts, evaluate what they read, and substantiate their 

opinions,conclusions and predictions” 

 

In addition, Westwood (2008, p.32) supports the idea by giving 

further descriptions as follow: 

“The good readers use metacognitionto monitor their own level of 

understanding as they read, and often theywill modify their 

approach by, for example, pausing to go back and readagain a 

particular sentence or paragraph, or checking the meaning of aword 

in the glossary or online dictionary. Proficient readers are flexiblein 

that they adjust their reading strategies as a function of the 

difficulty ofthe text, their familiarity with the topic, the structure 

(cohesion) of thematerial, and their goals in reading it.” 

 

The idea above means that Thomas (2008) and Westwood (2008) 

agreed that the good readers are the readers who are use variety of reading 

materials, use strategies to comprehend the text, monitor their 

understanding level of the text, know their reading goals and last they do 

evaluation towards what they read. 

To sum up the ideas from the experts explanation above, the are 

many description about autonomous students in reading (autonomous 

readers). In this research, the researcher decide to take the characteristics 

of the autonomous students in reading as stated by Westwood (2008, p.32) 

which are: students who are use variety of reading materials, use strategies 

to comprehend the text, monitor their understanding level of the text, know 

their reading goals and last they do evaluation towards what they read. The 
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researcher took the theory because the description about the characteristics 

of autonomous readers in the theory is similar to the description of 

autonomous students as stating by Dickinson in Bayat (2008 p.8) and 

Holec (1981, p. 3) in Myartawan, Latief & Suharmanto, (2013 p. 64) as the 

founder of Autonomy in language learning. Thus, the theory was used as 

the indicators of this research. 

d. Factors Influencing Students’ Autonomy 

Most scholars agree that every teacher and learner should be aware 

of the factors influencing autonomous learning in order to promote 

autonomy in their educational settings. According to Zarei& Gahremani, 

(2010 p.87) these factors include motivation, student’s metacognitive 

knowledge and learning environment.  

1) Motivation  

Motivation is the essential factor that everyone brings to every 

activity.Dickinson (1995, p. 6) claims that “autonomous students 

become morehighly motivated and work more effectively”.  

2) Metacognitive knowledge. 

Metacognitive knowledge is the student’s awareness of his/her 

cognitive process. Metacognitive knowledge includes the student’s 

ability to plan, monitor and evaluate his learning process. One's 

success in learning activity depends on expanding one's metacognitive 

strategies, which in turn, enhance one's language learning.  
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3) Learning Environment 

The last factor influencing student’s autonomy is the learning 

environment. As Yu (2006) points out, learning environment refers to 

external supports including teachers, facilities, learning materials and 

so on, which help students develop learningautonomy. 

In addition, according to Chen (2015 p.71),student’s autonomy is 

affected by both intrinsic and extrinsic factors of the student (e.g. learning 

motivation, learning anxiety, learning strategies, learning style, and 

learning environment, etc.). 

To conclude the statements above, students’ autonomy is 

influenced by intrinsic factors such as motivation, metacognitive 

knowledge, learning anxiety, learning strategies, learning style and 

extrinsic factor such as learning environment. 

e. Fostering Students’ Autonomy  

As referenced from Onozawa (2010 pp.132-133) Aoki (2008) 

points out that not every student is born with autonomy; therefore, 

fostering autonomy to the students is the task of the teacher. The role that 

is needed here is for the teacher to be an adviser who instructs and helps 

the students set their goals, lays out a practical and effective plan, carries 

out the plan and evaluates the outcome through dialogue with them.  

On the other hand, Harmer, (pp. 336-339) states that teachers can 

promote autonomy in a number of ways:  
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1) Learner training: in the classroom we can help students to reflect on 

the way they learn, give them strategies for dealing with different 

kinds of activities and problems and offer them different learning-style 

alternatives to choose from. Reflection helps students to think about 

their own strengths and weaknesses with a view to making a plan for 

future action. 

2) Homework: learner autonomy gets a powerful boost the first time that 

homework is set for students to do out of class. They will now have to 

study without the help of a teacher.  

3) Keeping ‘learning journals’: many teachers ask students to keep 

journals or diaries of their learning experiences, in the hope that their 

students will then reflect on their lessons, explore their successes and 

difficulties, and come to a greater understanding about learning and 

language.  

Meanwhile, Benson in Nunan (2003, pp. 294-296) offers some 

principles for fostering autonomy in the classroom: 

1) Be actively involved in the students’ learning. 

Teachers who want to foster autonomy should try to avoid kinds of 

direction such as plan the content of lessons and methods of 

presentation, organize practice or communicative activities during 

thelessons themselves, and evaluate learning outcomes through tests 

and otherforms of assessment.But this does not mean leaving the 

students to get onwith the job of learning by themselves. Instead, they 
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try to help the studentsto take greater control over their learning by 

becoming more actively involvedin everything that happens in the 

classroom. 

2) Provide a range of learning options and resources. 

In order tooffer choices and opportunities for decision-making, the 

teacher will need to bring a range of learning options and resources 

into the classroom. For example, ifwe are using a particular textbook, 

we will need to think about how the activitiescan be modified or re-

ordered according to the students’ preferences.This example shows 

howstudents can also be involved in lesson planning. Planning for the 

next lesson in an autonomous classroom often begins at the end of the 

last lesson withthe teacher asking the students what they would like to 

do next. 

3) Offer choices and decision making opportunities 

While it is important to build opportunities for choice and decision 

makinginto lesson plans, it also important to create and respond to 

such opportunitieswhen they arise spontaneously. Decision making 

takes place in thelanguage learning classroom at a number of levels. 

Choices and decisions need to be made at various levels o f the 

teachingand learning process, and many teachers prefer a gradual 

approach inwhich the learners progressively move from lower to 

higher levels. But it is also important that the choices and decision 

making opportunities offered should be significant from the students’ 
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point of view. This callsfor sensitivity on the teacher’s part to what the 

students see as significant andwhat they see as trivial. 

4) Support the learners 

In order for learners’ choices and decisions to be meaningful they must 

also be informed. Teachers who want to fosterautonomy also often 

make themselves available as counselors to individuallearners during 

and between classes. The line between support and direction, however, 

can be a fine one because both imply that we make our knowledgeand 

expertise available. Supporting, rather than directing, the learners in 

their choice of task wouldmean presenting the options in a way that 

encourages free choice and showsrespect for the learners’ final 

decision. 

5) Encourage reflection. 

Learner’s choices and decisions ultimately become meaningful to them 

through their consequences. Many teachers feel that direction is 

justifiedbecause it makes learning more efficient. If students decide 

things for themselves,they will make mistakes and precious time that 

could otherwise bespent on learning will be wasted. The argument 

against this is that mistakesare an opportunity for learning. Students, 

however, do not always see things in this way andteachers need to 

actively encourage reflection, help students to draw conclusions,and 

help them to act upon them.  
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Based on the explanation above, it can be concluded that there are 

many ways that can be done by the teacher to foster students’ autonomy. 

This ways can develop the students’ autonomy and help them to be 

successful in their learning process, especially reading. 

2. Reading Comprehension 

a. Nature of Reading Comprehension 

Reading is an interactive process between the reader and the writer 

of texts to get information include in texts by comprehending it. Fiprinita 

(2013, p.2) defines Reading as a complex process of thinking in assigning 

meaning from printed materials which involve most of the reader’s 

intellectual act such as pronunciation and comprehension in order to 

receive ideas or information extended by the text. 

In reading, comprehension is one the most important thing. It 

becomes the key of successful in reading, in which the comprehension will 

support their study especially in learning English.If the reader cannot 

understand what the text means, it is difficult to carry out information in 

text.Comprehending English text is not easy, because English text have 

many unfamiliar words for the students. Besides, English text also have 

the same word but it is different in meaning. This is why, when reading 

students have to comprehend their reading. So, they are able to carry out 

the information in text.However, the reader needs more attention in order 

to get good interaction with the text to fully comprehension. 
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According to Klingner, et.al (2007, p.8), reading comprehension is 

a multi-component, highly complex process that involves many 

interactions between readers and what they bring to the text (prior 

knowledge) related to the text itself. Snow (2002, p.11) also defined 

reading comprehension as the process of simultaneously extracting and 

constructing meaning through interaction and involvement with written 

language which consists of three elements: the reader, the text, and the 

activity or purpose for reading.  It means that reading comprehension is 

not a simple process. In reading comprehension, readers need their prior 

knowledge about text they read to build their comprehension.  

Moreillon (2007) stated that reading is making meaning from 

printed and from visual information. But reading is not simple. Reading is 

an active process that requires a great deal of practice and skill. Then, 

Patel & Jain (2008, p.113) also added that reading comprehension involves 

understanding the meaning of context, vocabulary, grammatical structure 

and concepts. Thus, in reading comprehension, readers need to understand 

about components include in the texts. 

Regarding the definition of reading comprehension above, the 

researcher concludes that reading comprehension is a complex process in 

term of constructing the meaning in purposes to know what texts talk 

about. When readers read, they will make a connection between their 

background knowledge and the new information from the text. In 

comprehending texts, readers also need to understand about the meaning 
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of context, vocabulary, grammatical structure and concept of texts. So that 

the readers can have good reading comprehension. 

b. Components of Reading Comprehension 

There are many components of reading comprehension which have 

its own characteristic. King and Stanley (1998) stated five components that 

may help to read carefully, they are: 

1) Finding factual information : In finding factual information, it requires 

readers to scan specific detail. The factual information questions are 

prepared for students and those which appear with WH-question word.  

2) Finding main idea : The main idea of a paragraph is what the author 

wants you to know about the topic. Main idea makes a particular 

statement or emphasizes a special aspect of the topic. It is usually 

expressed as complete thought and indicates the author’s reason or 

purpose for writing and the message he or she wants to share with the 

reader. 

3) Identifying the topic :A paragraph can be defined as a group of related 

ideas. The sentence relates to one another in the sense that each is 

about common person, place, thing, or idea. This common subject or 

idea is called the topic. Topic is what the entire paragraph is about. 

4) Finding the meaning of vocabulary : In finding the meaning of 

vocabulary, readers can develop their guessing ability to the word 

which is not familiar with them by relating the close meaning 

unfamiliar words to the next and the topic of the text that is read. The 
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word has been nearly equivalent meaning when it has or nearly the 

same meaning as another word. 

5) Identifying reference : Reference is the relationship which holds 

between word and things: words refer things. This reference can help 

readers understand the reading. 

6) Making inferences : Inference is a logical connection that the reader 

draw between what he/she observes or knows and what he/she does 

not know, inferences are reasonable guesses made on basis of available 

information. 

c. Purpose of Reading Comprehension 

Reading is an activity with a purpose that requires 

comprehension.According to Kalayo & Fauzan, (2007 p.114) “the purpose 

for reading also determines the appropriate approach to reading 

comprehension”. A person may read in order to gain information or 

improve knowledge or critique writing styles of the writer. In daily life, a 

person may also read for entertainments or enjoyable. Commonly, the 

purpose of reading are classified as follows: getting information of the 

text, getting specific information from the text, and reading for pleasure. 

The purpose for reading is to guide the reader’s in selecting the texts, so 

that the reader will find the meaning of the text.   

Regarding with Fiprinita, (2013 pp.3-4) there are various academic 

purposes for reading, but only two are in evidence in the modern 

classroom. The first recreational. One would think that recreational 
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reading and academic reading would occupy different worlds, but, in 

modern classroom they do not. Recreational reading especially in the 

upper elementary grades and middle school affords the students the sole 

opportunity to improve his primary reading skills, especially fluency and 

comprehension. The other reading common in classrooms is the close 

reading of texts. With this kind of text, regardless of the content area, the 

student is expected to recall accurately significant amount of its content. 

Here the student is expected to not only read the text, but study it, take 

notes on it and recall its content for formative and summative assessment. 

This is the reading that ostensibly serves as the best academic preparation 

for collage and career. 

To conclude the ideas above, there are some some purposes of 

reading, they are: to get knowledge, to get entertainments and to 

comprehend the text. 

d. Factors Influencing Reading Comprehension 

Reading comprehension is influenced by a variety of different 

factors, including those intrinsic to the individual and others related to 

insufficient instruction or to inappropriate materials. According to 

Westwood, (2008 pp. 33-37) there are some factors influencing students 

reading comprehension: 

1) Vocabulary Knowledge 

Vocabulary knowledge plays an important role in reading 

comprehension. If a student has difficulty understanding what he or she 
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is reading, itis worth considering whether there is a serious mismatch 

between thestudent’s own knowledge of word meanings and the words 

used in the text.  

2) Reading Fluency 

Students who read very slowly – or much too fast – often comprehend 

poorly. Slow reading tends to restrict cognitive capacity to the low-level 

processing of letters and words rather than allowing full attention to be 

devoted to higher-order ideas and concepts within the text. But very fast 

reading may result in inaccurate word recognition, and important details 

being overlooked. 

3) Familiarity with the the subject matter (background knowledge) 

Prior knowledge about the topic of the text will make the students 

easier to comprehend the text. It is better to provide information first by 

other means (e.g. video, posters, mini-lecture, discussion) to build firm 

background knowledge before students are expected to read about that 

theme in printed texts. This is particularly important for weaker readers. 

4) Level of the text (readability) 

Conventional wisdom suggests that one way to assist struggling readers 

is to ensure that the difficulty level of the texts they are required to read 

is compatible with their current reading ability. In other words, it has 

always been accepted that the weaker the reader, the easier the book 

needs to be to ensure success. 
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5) Effective reading strategies 

Reading strategies can influence the students’ interpretation of the text. 

So that, Pressley (2006) argues that the goal of literacy teaching should 

be to develop fully self-regulated readers who are skilled and strategic 

in reading for meaning.  

6) Verbal reasoning 

To some extent, the ability to reason is determined by an individual’s 

level of intelligence; but guided reading activities in which a teacher 

uses effective questioning to challenge students to think more deeply 

about the text they are reading are helpful in developing their ability to 

reason from the information given. 

7) Ability to process information 

In order to maintain the meaning of text as the sentences and 

paragraphs accumulate, a reader has to be able to keep relevant 

information within working memory and make necessary connections 

between ideas. Limited working memory is sometimes suggested as a 

causal factor in poor comprehension. It is known that individuals differ 

in their working-memory capacity, with some able to process and 

accommodate much more information than others.  

8) Ability in recalling information after reading 

Recall is dependent partly upon factors such as vividness and relevance 

of the information in the text; but it is also dependent upon a student 

giving adequate attention to the reading task and knowing that it is 
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important to remember details. Recall is strongest when readers connect 

new information in the text to their previous knowledge and experience, 

and when they rehearse key points from the text. 

Related to the ideas above, the researcher concludes that the 

teacher is necessary to know the factors or compenents that influence 

students’ reading comprehension, because by knowing the factors the 

teacher will easier to understand the weaknesses of their students. 

e. Teaching reading Comprehension 

In teaching learning process, teaching reading is very important. 

The important point in comprehending text is related to the goal. It means 

that, teaching reading needs skill not only for the students but also for the 

teacher. If the teacher can teach the students well, the students will get 

better understanding. It is why teaching reading is a crucial thing to be 

applied not only in elementary school but also in junior and senior high 

school.  

According to William (1986) in Nation (2000) as cited by 

(Syahputra, 2014), there are four principles in teaching reading. They are: 

1. Meaning-focused Input. 

a. Practice and training in reading should be done for a range of 

reading. A reading course should cover these purposes-reading to 

search for information (including skimmng and scanning), reading 

to learn, reading for fun, reading to integrate information, reading to 

critique texts, and reading to write. 

b. Learners should be doing reading that is appropriate to their 

language proficiency level. The course should include reading 

simplified material at a range levels, particularly extensive reading 

of graded readers. 

c. Reading should be used as a way of developing language 

proficiency.  
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2. Meaning-focused Output 

a. Reading should be related to other language skills. The course 

should involve listening, speaking and writing activities related to 

the reading. 

b. Language-focused Learning 

c. Learners should be helped to develop the skills and knowledge 

needed for effective reading.  

d. Learners should be given training and practice in a range of reading 

strategies. 

e. Learners should become familiar with a range of text structures, such 

as those used in news paper reports, stories, recounts and 

information reports. 

f. Fluency Development 

g. Learners should be helped and pushed to develop fluency in reading. 

h. Learners should enjoy reading and feel motivated to read. 

i. Learners should read a lot.  

 

It can be summarized that the teacher should have the some 

principles in teaching reading. These principles are needed by the teacher 

to help his/her in teaching reading. 

f. Assessing Reading Comprehension 

Assessment refers to a systematic approach to collect information 

and make inference about students’ ability which can be done by test, 

interview, observation, questionnaires etc.(Richards & Schmidt, 2010). 

According to Brown (2003 p.4) assessment is an ongoing process that 

encompasses a much wider domain. Thus, assessment is a process to know 

students’ ability by using test, interview, observation, questionnaires, etc. 

In assessing reading comprehension for Senior High School students, 

Brown (2003 pp.201-212) mentioned some possible activity which can be 

done in term of interactive reading, they are: 
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1) Cloze Tasks 

Cloze task is ability to fill in gap in an incomplete text with a calculate 

guess, using linguistic expectancies, background experiences and 

some strategic competence. So, in Cloze task, test-taker have to fill 

incomplete text with appropriate words. 

2) Impromptu Reading Plus Comprehension Questions 

In this activity, there will be reading comprehension passages 

followed by some questions in form of multiple choice questions. The 

questions cover these features of comprehension: 

a) Main idea (topic) 

b) Expression/idioms/phrases in context 

c) Inference 

d) Grammatical features 

e) Detail 

f) Excluding facts not written 

g) Supporting ideas 

h) Vocabulary in context 

3) Short-Answer Tasks 

In this activity, there will be reading passages followed by some 

questions which must be answered in sentences. Questions might 

cover the same specifications indicated above, but it is in form of 

open-ended questions. 
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4) Editing 

In this activity, test-taker have to detect grammatical or rhetorical 

errors in passages of 200 to 300 words  

5) Scanning 

In this activity, test-taker will be given texts (can be in the form of 

prose or something in a chart or graphic) and it requires rapid 

identification of relevant information. 

6) Ordering Tasks 

In this activity, test-taker will be given some sentences and need to 

assemble it into a story. 

7) Information Transfer: Reading Charts, Maps, Graphs, Diagram 

In this activity, test-taker will be given such charts, maps, graphs, or 

diagrams and need to interpret the information include there. 

Based on the explanation above, there are some activities can be 

done in assessing students’ reading comprehension. Thus, in this study, the 

researcher used impromptu reading plus comprehension questions by 

considering features included. 

3. The Correlation between Autonomy in Reading and Reading 

Comprehension 

The relationship between learner autonomy and the development of 

language proficiency has recently been the subject of much heated debate. 

Dafei (2007) states that one of the reasons why the relationship between 

autonomy and language proficiency, mainly reading proficiency, has become 
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a critical debate in recent years is that researchers have become aware of the 

fact that effective learning is strongly affected by independent self-directed 

learning. The other reason is that the global concern in education is forcing 

the teachers to show the effectiveness of their teaching practices to gain 

proficiency. And one of the requirements of proficiency gain is for the learner 

to be autonomous. (Zarei& Gahremani, (2010 pp.88-89) 

Most researchers agree that high-proficient and autonomous readers 

are more confident in dealing with complex reading activities.Within the area 

of language learning, the success of an autonomous learner depends on his 

activation and use of metacognitive knowledge and metacognitive strategies 

(e.g. planning, monitoring and evaluating) in every skill. A number of 

researchers in the area of language learning strategies including Little (2007), 

Thanasolus (2000), and Dafei (2007) believe that in order to promote 

autonomy in language skills, the learners should extend their strategies of 

learning beyond teacher-guided to self-guided and independent learning. In 

case of reading comprehension, this means that students need to manifest 

self-confidence in their ability to tackle texts and monitor their 

comprehension.  

To sum up, most researchers believe that reading is a purposeful 

process, mainly at more advanced stages,which involves the interaction of 

numerous skills, abilities, strategies, and background knowledge to produce 

comprehension. It is also thought that the higher levels of reading could be 

fostered by the implementation of learner autonomy. In other words, a higher 
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level of comprehension may occur when the learners are autonomous and 

employ metacognitive strategies, mainly monitoring strategies. The present 

study intends to investigate how the students’ autonomy correlatewith their 

reading comprehension. 

B. Relevant Research 

According to Syafi’i, (2011, p.122) a relevant research is required to 

observe some previous researches conducted by other researchers in which 

they are relevant to the research you are conducting. In this case, there are 

two researches that are relevant to this research. 

Abbas Ali Zarei and Kobra Gahremani conducting a research entitled 

“On the Relationship Between Learner Autonomy and Reading 

Comprehension”. It seeks to explore the relationship between learner 

autonomy and the reading comprehension ability, significant differences 

among the scores of low, mid and high autonomy level students on a reading 

comprehension test and to seek which of the components of the autonomy 

scale best predicts reading comprehension ability of the MA students of 

TEFL Takestan Islamic Azad university, University for Teacher Education in 

Tehran and Karaj, and Allamah Tabatabaii University. Data was analyed by 

using Pearson Product Moment Correlation. Results of the correlation 

procedure indicated that there was a positive relationship between learners’ 

autonomy and the reading comprehension ability and the differences among 

the scores of low, mid and high autonomy-level students on the reading 

comprehension test were not statistically significant.  
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Besides, Seyedeh Ezzat Zafarian and Dr. Azadeh Nemati did a 

research entitled “The Effect of Learners’ Autonomy on EFL Learners 

Reading Comprehension.” The design of this research was correlational 

research by using prediction model. The sample of this research was 100EFL 

Learners at advance level. The data were collected from 

administeringautonomy questionnaires and reading comprehension test. The 

data was analyzed by using Multiple linear regression analysis. The result of 

this research showed that there was a significant positive relationship between 

Learner Autonomy and Reading Comprehensionof EFL Learners. Multiple 

regressions revealed that learner autonomy can predict reading 

comprehension of learners. Then, there is no significant different between 

male and female learners in autonomy level. 

When the relevant research intended to find the relationship, score 

difference between low, high and middle, and predict the variable Y score 

from learner autonomy, this research only focus to find out the relationship 

between students’ autonomy in reading and their reading comprehension. The 

design of this research is correlational research. The data of this research was 

analyzed by using pearson product moment correlation. 

C. Operational Concept 

Operational concept is a concept used as a guidance to avoid 

misunderstanding. In order to clarify the theories used in this research, 

theresearcher would like to explain briefly about variables of this research. 
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Students’ autonomy in reading is an independent variable (X) and students’ 

reading comprehension is a dependent variable (Y). 

a. The Indicators of Students’ autonomy in reading (Variable X). 

Westwood (2008) states that there are 5 indicators to determine students’ 

autonomy in reading: 

1. The Students’ ability to determine their reading materials. 

2. The Students’ ability to set their reading objectives. 

3. The Students’ ability to select the strategies of reading. 

4. The Students’ ability to monitor the reading progress. 

5. The Students’ ability to evaluate the product of reading. 

b. The Indicators of Reading Comprehension (Variable Y) taken from King 

& Stanley (1998), Patel & Jain (2008) and Snow (2002): 

1. The Students’ ability to identify the main idea in the reading text. 

2. The Students’ ability to locate the meaning vocabulary in the reading 

text. 

3. The Students’ ability to identify the generic structure in the reading 

text. 

4. The Students’ ability to find out the communicative purpose in the 

reading text. 

5. The Students’ ability to find out the language features which are stated 

in the reading text.    

D. The Assumption and Hypothesis 

1. Assumption 

In this research, the researcher assumes that the better the students’ 

autonomy in reading, the better the students’ reading comprehension. 
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2. Hypothesis 

a. Ho: There is no significant correlation between students’ autonomy in 

reading and their reading comprehension at tenth grade of State Senior 

High School 1 Kampar. 

b. Ha: There is a significant correlation between students’ autonomy in 

reading and their reading comprehension at tenth grade of State Senior 

High School 1 Kampar. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


