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CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

 

A. The Theoretical Framework  

1. The Nature of Reading  

Reading is one of the skills in English that must be leant by the 

students. In reading skill, the students of senior high school are expected 

to understand the meaning of short functional written text and simple 

essay of recount, narrative, and procedure text in context of daily life and 

to access knowledge (SBC, 2006: 128). 

The ability to read requires that the reader draw information from 

a text and combine it with information and expectations that the reader 

already has (Murcia, 2011: 188). Essentially, reading involves two basic 

processes, one process is learning how to decipher print and the other is 

understanding what the print means (Center, 2005: 7). To comprehend 

written material, readers need to be able to identify the words used to 

convey meaning, and they must be able to construct meaning once they 

have identified the individual words in print.  

Reading is the ability to make sense of written or printed symbols 

(Fischer, 2003: 11). The reader uses the symbols to guide the recovery of 

information from his or her memory and subsequently uses this 

information to construct a plausible interpretation of the writer‘s message. 

Furthermore, Moreilon (2007: 10) argued that reading is making meaning 
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from print to visual information; it is an active process that requires a 

great deal of practice and skill. It means that learners must be able to 

decode the printed words and comprehend what they read to get the 

language.  

Nunan (1991: 70) stated that reading is a dynamic process in 

which the text element interacts with other factor outside the text. 

Moreover, Hasibuan and Anshari (2007: 114-115) said that reading is an 

interactive process that goes on between the reader and the text, resulting 

in comprehension. In other words, reading is an activity to get the 

meaning of written language because reading is the written text that 

people can read and understand the meaningful symbol or sign of it.  

Reading is the process of receiving and interpreting information 

encoded in language form via the medium of print (Grabe, 2009: 14). The 

end of interpreting the information is comprehension; it occurs when the 

reader extracts and integrates various information from the text and 

combines it with what is already known.  

According to Grabe in Murcia‘s book (2011: 154), reading is as a 

complex, interactive process, and within the complex process of reading, 

there are six general component skills and knowledge areas: 

a. Automatic recognition skills – it is a virtually unconscious ability, 

ideally requiring little mental processing to recognize text, especially 

for word identification. 
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b. Vocabulary and structural knowledge – itis a sound understanding of 

language structure and a large recognition of vocabulary. 

c. Formal discourse structure knowledge – it is an understanding on 

how texts are organized and how information is put together in 

various genres text (e.g., report, a letter, expository) 

d. Content/word background knowledge – it is a prior knowledge of 

text-related information and shared understanding of the cultural 

information involved in text. 

e. Synthesis and evaluation skills/strategies – these are the ability to 

read and compare information from multiple sources, to think 

critically about what one reads, and to decide what information is 

relevant or useful for one‘s purpose. 

f. Meta-cognitive knowledge and skills monitoring – these are 

awareness of one‘s mental processes and the ability to reflect on 

what one‘s doing and the strategy on is employing while reading. 

Reading is a complex process made up of several interlocking 

skills and processes (Tankersley, 2003: 2). The combination among skills 

and process is the end result that good readers use on a day-to-day basis to 

process text in their world. The end result of effective reading is made 

from six foundational threads. These six threads interlock each other. 

When the readers do reading activity, they activate these skills to a 

complex process to produce an end good result or good comprehension 
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after reading a text. Trankesley states the six essential threads of reading 

(Tankersley, 2003: 2) is as follows:  

a. Readiness/phonemic awareness 

b. Phonics and decoding 

c. Fluency 

d. Vocabulary and word recognition 

e. Comprehension 

f. Higher-order thinking. 

Besides in reading process, the reader uses knowledge, skills, and 

strategies to determine what the meaning of the texts that they read. 

Moreover, Kalayo and Ansyari (2007: 115) also said that readers‘ 

knowledge, skills, and strategies include:  

a. Linguistic competence: the ability to recognize the element of the 

writing system; knowledge of vocabulary; knowledge how words are 

structured into sentence 

b. Sociolinguistics competence: knowledge about difficult type of text 

and their usual structure and content 

c. Discourse competence: the ability to understand the cohesive such as 

pronouns, conjunctions, and transitional phrases to link meaning 

within and across sentence, as well as the ability to recognize how 

coherencies are used to maintain the massages‘ unity 

d. Strategic competence: the ability to use a number of strategies 
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Reading in academic purpose forces to the students in reading for 

multiple purposes, including at least the reading (Kalayo & Ansyari, 

2011: 187):  

a. to search for information 

b. for general comprehension 

c. to learn new information 

d. to synthesize and evaluate information 

From the quotations above, it can be said that reading is a process 

that has many components. The readers are expected to understand each 

component to get the complete process of reading in order to have the 

good result after read the text – comprehension. The readers have many 

purposes by doing reading. Generally, the readers read because of they are 

trying to fulfill their needs such as information in life.  

 

2. The Nature of Reading Narrative Text  

There are some genres of text in senior high school such as 

descriptive, report, procedure, recount, narrative, analitycal exposition 

text, expository text and etc.. Yet the discussion is narrative text in this 

research. Narrative text is the text that is concerned with talking about the 

events. Moreover, narrative is the text that tells the events that happened 

in the past time that consist of problem-solving such as folktale, legend, 

and fable.  
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Every text has text organizations, so does narrative text. The text 

organizations of narrative text are as follows (Modules of English K-6, 

2011: 113):  

a. Orientation — this stage ‗alerts‘ the listener and/or reader to what is 

to follow, usually by introducing the main character/s in a setting of 

time and place.  

b. Complication — in this stage a sequence of events, which may begin 

in a usual pattern, is disrupted or changed in some way so that the 

pattern of events becomes a problem for one or more of the 

characters.  

c. Resolution — the problem or the complication is resolved or 

attempted to be resolved in the resolution. 

Besides the text organizations there are language features of the 

narrative text, they are:  

a. The use of particular nouns to refer to or describe the particular 

people, animals and things that the story is about; 

b. The use of adjectives to build noun groups to describe the people, 

animals or things in the story; 

c. The use of time connectives and conjunctions to sequence events 

through time; 

d. The use of adverbs and adverbial phrases to locate the particular 

incidents or events; 
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e. The use of past tense action verbs to indicate the actions in a 

narrative; 

f. The use of saying and thinking verbs to indicate what characters are 

feeling, thinking or saying (Modules of English K-6, 2011: 113). 

The example of narrative text (Doddy, Ahmad, & Efendi, 2008: 41-42): 

 

The Fortune Teller 

 

In the great city of Taipei, there lived a man called Lin and his 

wife. They had no children. Because of this, they were very unhappy. One 

day, they found a baby boy outside their door. He was wrapped in a 

blanket and crying. They took the baby into their house and called him  

Sau Ling. They loved him very much. 

When Sau Ling was a young man, a fortune-teller came to the 

house. "You must send your son away," he said. "One day he will become 

a thief and cause you a lot of trouble." 

Mr and Mrs Lin were very sad to hear this. They believed what the 

fortune-teller said. They gave Sau Ling some clothes and money and sent 

him away. 

Several years later, Sau Ling was having a meal in an inn several 

miles from Taipei. He put his bag on the floor near his table. After 

finishing his meal, he picked up his bag. "That's strange!" he thought, "It 

feels so heavy."He looked inside. It was full of small gold bars. Then he 

realised that someone had taken his bag by mistake and left another bag, in 

its place. 

That evening, a young man came to the inn, "Has anyone seen my 

bag?" he asked. Sau Ling was very honest. He returned the bag to him. 

The young man thanked him. "You are really very honest," he said, "I shall 

ask my father to give you a job." The young man's father was a rich 

merchant. He gave Sau Ling a good job. "But go home first," he said, "and 

take a holiday." Sau Ling returned to Taipei. Mr and Mrs Lin were 

delighted to see him again. The fortune-teller was also present. Sau Ling 

told them what had happened. The fortune-teller did not know what to say. 

He left the house without saying a word. Mr and Mrs Lin never believed in 

fortune-teller after that. Sau Ling took them to live with him and they were 

very happy and contented until the end of their lives. 
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3. The Nature of Students’ Reading Comprehension 

In learning reading, there must be competences that should be 

achieved by the students. To be said achieved it; the students should pass 

the passing grade of the school. Then the instructional outcome of reading 

comprehension especially for the second year students of State Senior 

High School 4 Pekanbaru in second semester is as follows (Syllabus SBC, 

2006): 

Table II.1 

Learning Outcomes of Students’ Reading Comprehension 

  

Standard Competence Basic Competence Material 

Understand the 

meaning of short 

functional written text 

and simple essay of 

recount, narrative, and 

procedure text in 

context of daily life and 

to access knowledge 

Responding the meaning of 

short functional text (e.g. 

banner, poster, pamphlet, 

etc.) formal and informal by 

using multi written language 

accurately, fluently, and 

acceptably in daily life 

context and for accessing the 

knowledge 

 

 Identifying 

meanings 

and 

information 

in a narrative 

text 

 

Responding the meaning and 

rhetorical steps in essay by 

using multi written language 

accurately, fluently, and 

acceptably in daily life 

context and for accessing the 

knowledge to the narrative, 

spoof, dan hortatory 

exposition text 

 Reading 

narrative 

texts 
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Generally, standard competence of the school means that 

something that must be reached by the students. The students must 

understand the meaning of short functional text and essay of narrative text 

after taught by the English teacher. Especially, after implementing plot 

relationships chart strategy, students‘ understanding will be developed 

deeply. The students can identify all of the characters of the story, the 

purpose of the story, the generic structure of the story, and etc.   

The end result of reading process is comprehension. It means that 

the reader understands, gets the information needed, and able to retell to 

others. Comprehension is the essence of reading because the goal of 

written language is communication of messages (Duffy, 2009: 14). 

Furthermore, Comprehension is the active process of constructing 

meaning from text; it involves accessing previous knowledge, 

understanding vocabulary and concepts, making inferences, and linking 

key ideas (Vaughn & Thompson, 2004: 98). If the readers do not 

understand the message, then the readers are not really reading, and 

vocabulary is fundamentally important for understanding the message.   

According to Mikulecky and Jeffries (2007: 74), comprehending 

what you read is more than just recognizing and understanding words. 

Furthermore, comprehension is a constructive process in which students 

create meaning based on their background knowledge (Gunning, 2010: 1). 

It means that real comprehension is making sense of what readers read 

and connecting the ideas in the text to what readers already know and 
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remember what reader have read. In other words, comprehending means 

thinking while you read.  

Dorn and Soffos (2005: 14) stated that comprehension is a 

complex process regulated by cognitive, emotional, perceptual, and social 

experiences. When individuals read, they apply a range of comprehending 

strategies to monitor and sustain their meaning. Comprehending involves 

interpreting and synthesizing ideas in ways that influence the reader‘s 

mind. Comprehension also focuses on ideas and information which are 

explicitly stated in the selection (Baret). In recognition main idea, the 

students are asked to locate or identify an explicit statement in a text 

selection which is a main idea of a paragraph or a larger portion of the 

text selection.  At the end, the students must be able to distinguish 

between main idea and details in a text selection.  

According to Wood and Connelly (2009: 59), Reading 

comprehension is a dynamic and an interactive process. It means that in 

understanding the written text, the reader needs to recognize each word 

and recover its meaning, put together this information with syntactic 

knowledge to make meaningful sentences, and merge the meanings of 

each sentence to construct a representation of the state of matters 

described by the text. Furthermore, Snow (2002: 11) states that reading 

comprehension is as the process of simultaneously extracting and 

constructing meaning through interaction and involvement with written 

language. In other words, the readers use the words extracting and 
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constructing to emphasize both the importance and the insufficiency of 

the text as a determinant of reading comprehension. Reading 

comprehension includes the following (Vaughn & Thompson, 2004: 98):  

a. Applying one‘s knowledge and experiences to the text; 

b. Setting goals for reading, and ensuring that they are aligned with the 

text; 

c. Using strategies and skills to construct meaning during and after 

reading; 

d. Adapting strategies that match the reader‘s text and goals; 

e. Recognizing the author‘s purpose; 

f. Distinguishing between facts and opinions; 

g. Drawing logical conclusions. 

Brassell and Rasinsky (2008: 16) stated that reading 

comprehension is the construction of the meaning of a written 

communication through a reciprocal, holistic interchange of ideas 

between the interpreter and the message. It suggests that reading 

comprehension requires an action on the part of the reader.  That action 

involves the use of the existing knowledge that the reader has on the topic 

of the text as well as the text itself in order to create meaning. Besides 

that, they (2008: 18) also state that reading comprehension is the ability to 

take information from written text and do something with it in a way that 

demonstrates knowledge or understanding of that information.  

Comprehension occurs when a reader is able to act on, respond to, or 
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transform the information that is presented in written text in ways that 

demonstrate understanding.  

The goal of all reading is to develop deep (reflective) 

comprehension. Deep comprehension requires the reader to make 

inferences, ask questions, and build connections between related sources 

of knowledge (Dorn & Soffos, 2005: 12). Deep comprehension means 

that the readers are able to draw conclusion after reading the text, question 

their self for more comprehension, and construct connections between 

related sources and their background knowledge. Dorn and Soffos (2005: 

17) identified four essential conditions for enabling deeper 

comprehension: 

a. The reader must have adequate background knowledge to understand 

the content. 

b. The material must be meaningful, relevant, and motivating, thus 

enabling the reader to sustain attention over time and for different 

purposes. 

c. The reader must have sufficient time to process the information, 

including time to reread, clarify, analyze, and research the content, 

as needed. 

d. Talking with other interested persons about the content helps the 

reader notice relation-ships among knowledge sources and thus to 

deepen comprehension. 
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4. The Factors Influence Students’ Reading Comprehension in 

Narrative Text 

Comprehension problems can be caused by a variety of different 

factors, including those intrinsic to the individual and others related to 

insufficient instruction or to inappropriate materials (Grellet, 1981: 64). 

They are eight factors that may influence the comprehension. They are as 

follows:  

a. Limited of vocabulary knowledge  

b. Lack of fluency 

c. Lack of familiarity with the subject matter 

d. Difficulty level of the text (readability) 

e. Inadequate use of effective reading strategies 

f. Weak verbal reasoning 

g. Problems with processing information 

h. Problems in recalling information after reading. 

Based on factors above, inadequate use of effective reading 

strategies one of factor that influencing students‘ reading comprehension 

on narrative text, and the strategies used by teacher takes important role 

in developing students comprehension in reading especially in reading 

narrative text.  

Many factors can affect students‘ success in reading. In general, 

these factors can be identified such as teacher, students, facilities, 

environment condition, subject matter and strategies/techniques in 

teaching and learning. Several studies have indicated that one of the 
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crucial aspects in teaching reading is the technique used by the teacher in 

teaching. As the result of reading process, there are several factors that 

influence reading comprehension. They are (Irwin, 1986: 102-112):  

a. Prior knowledge: prior knowledge is so necessary for comprehension 

that some speculate that can often account for a large portion of the 

difference between successful and unsuccessful comprehending.  

b. Motivation and interest: Interest in the material leads to more 

motivation and students read interesting material with greater 

comprehension than uninteresting material, even when readability 

level is the same for each.  

c. Cultural differences: Cultural differences can clearly be related to 

differences in prior knowledge, vocabulary, and interest.  

d. Decoding fluency: students cannot be expected to comprehend 

passages when they are devoting large amounts of attention to 

identifying individual words. They must be given material they can 

decode fluently if they are to develop their comprehension skills. 

Briefly, the students‘ reading comprehension on narrative text can 

be influenced by considering several factors that has been described 

above. Therefore, the teacher should be aware about the factors that 

influenced students‘ reading comprehension and prepare a good 

condition to the students on the text that will be learned.  

The factors of students reading comprehension could be derived 

from the teaching strategy, the students‘ intellectual ability, or the 
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students‘ socio, and economic condition. Several studies have indicated 

that one of the crucial aspects in teaching reading is the strategy used by 

the students in learning. According to Tankersley, there are four factors 

influence reading comprehension (2005: 108-110): 

a. Command of the linguistic structure of the text 

b. Adequate vocabulary in the content area 

c. Degree of meta-cognitive control of the text 

d. Adequate domain knowledge 

In conclusion, the students‘ comprehension on reading the text 

can be influenced by their vocabulary mastery and background 

knowledge about the text that they are being read. Besides that, the 

teacher‘s technique in teaching reading comprehension can also 

influence their reading comprehension. The good technique for the 

students, the good result to comprehend the text. 

 

5. The Nature of Story Logs Strategy  

Story logs strategy is the strategy that is done before, during, and 

after reading. By using this strategy in teaching reading comprehension, 

the students will identify the story elements i.e. the characters, setting, 

problem, important events, and solution (Vaughn & Thompson, 2004: 

121). The students are going to need guidance and practice with the story 

log. This story log contains the elements of the story/narrative text such as 

characters, setting, problem, important events, and resolution. When the 
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students are faced directly by the elements of the story in their reading, 

they will be able to understand the narrative text fully.  

Story logs strategy has some procedures in practice (Vaughn & 

Thompson, 2004: 121), they are: 

a. The teacher distributes to each student a copy of the narrative text and 

the story log. 

b. The teacher introduces the story log on the chart paper. 

c. The teacher describes each story element on the story log. 

d. The teacher asks the students read the narrative text aloud. 

e. As story elements are introduced, the teacher models by thinking 

aloud to help students identify each element. Example: ―They are 

having a picnic in the park. The setting is the park. I wonder if this 

will be the setting for the whole story.‖ 

f. After reading, the teacher models completing the story log.  

g. The teacher asks the students to contribute their ideas by listing the 

characters, setting, problem, important events, and resolution. 

h. The teacher asks the students to read and define each element. 

i. The teacher pairs the students.  

j. The teacher asks the students to take turns reading each paragraph in 

the story aloud. 

k. The teacher encourages the students to look for each story element as 

they read.  
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l. After reading the story, the teacher asks the students to complete a 

story log in pair. 

 

6. The Use of Story Logs Strategy on Students’ Reading Comprehension 

In Narrative Text 

There are three stages in language teaching. As in Longman 

Dictionary of Language Teaching and Applied Linguistics (Richard & 

Schmidt, 2002: 506):
 
 

In language teaching, a lesson is sometimes divided into three 

stages: 

a. Presentation stage or pre-teaching: the introduction of new 

items, where their meanings are explained, demonstrated, 

etc., and other necessary information is given. 

b. Practice stage (also repetition stage) or whilst-teaching: 

new items are practiced either individually or in groups. 

Practice activities usually move from controlled to less 

controlled practice.  

c. Production stage (also transfer stage, free practice) or 

post-teaching: students use the new items more freely, 

with less or little control by the teacher. 

 

Furthermore, the same words come out from Harmer (1998: 80). He 

said: 

The procedure most often referred to as PPP, which stands 

for Presentation, Practice, and Production. In this procedure 

the teacher introduces a situation which contextualizes the 

language to be taught. The language, too, is then presented. 

The students now practice the language using accurate 

reproduction techniques such as choral repetition (where the 

students repeat a word, phrase, or sentence all together with 

the teacher ‗conducting‘), individual repetition (where 

individual students repeat a word, phrase, or sentence at the 

teacher‘s urging). Later the students, using the new language, 
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make sentences of their own and this is referred to as 

production. 

 

It can be understood from the quotations above that there are three 

stages in teaching language generally, that is presentation stage, practice 

stage, and production stage. These three stages have relationship with plot 

relationships chart strategy in practice. The steps in this strategy can be 

divided into three stages. Stage one is presentation; it includes the first to 

third step of the strategy. Stage two is practice; it includes the fourth to 

seventh step of the strategy. Stage three is production; it includes the 

eighth to ninth step of the strategy.  

Story logs strategy has some steps in practice, they are:  

a. The teacher distributes to each student a copy of the narrative text 

and the story log. 

b. The teacher introduces the story log on the chart paper. 

c. The teacher describes each story element on the story log. 

d. The teacher asks the students read the narrative text aloud. 

e. As story elements are introduced, the teacher models by thinking 

aloud to help students identify each element. Example: ―They are 

having a picnic in the park. The setting is the park. I wonder if this 

will be the setting for the whole story.‖ 

f. After reading, the teacher models completing the story log.  

g. The teacher asks the students to contribute their ideas by listing the 

characters, setting, problem, important events, and resolution. 

h. The teacher asks the students to read and define each element. 
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i. The teacher pairs the students.  

j. The teacher asks the students to take turns reading each paragraph in 

the story aloud. 

k. The teacher encourages the students to look for each story element as 

they read.  

l. After reading the story, the teacher asks the students to complete a 

story log in pair. 

By applying all steps of story logs strategy in teaching students‘ 

reading comprehension, the students are expected to comprehend the 

narrative text maximally. As the impact of this, the students will have 

high score of learning reading comprehension on narrative text.  

 

B. The Relevant Research 

According to Syafi‘i (2011: 122), relevant research is required to 

observe some previous researchers conducted by other researchers in which 

they are relevant to our research itself. There are several relevant researches 

which have relevancy to this research especially in reading area. The 

researchers are various, it happened because reading is a part of subject in 

studying English. The researcher only chose two relevant researches 

correlated to researcher‘s research. 

1. Clabough conducted a research with the title ―Paneling History: Using 

Storyboards to Engage Students in the Social Studies Classroom― His 

research showed that students can not only learn from primary sources 
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but also demonstrate deep insight about the content material through the 

creation of a storyboard. With the teacher‘s activity, students were 

engaged in the learning process through class discussion of the primary 

source and when they were working on their storyboards (Clabough, 

2011, vol. 26). In other words, story log made students examine a text 

and synthesize their understanding of the document through a project that 

utilized students‘ creativity. The use of story board strategy is different 

with the writer‘s research. Clabough did a reasearch on a history class to 

promote students‘ understanding about the sequence of history. While the 

writer did the research on English class to improve students‘ 

comprehension in reading the narrative text. 

2. Research from Suparman, in 2009. In his research, he focused on the 

Increasing of Students‘ Reading Achievement Using Collaborative 

Reading Strategy (CRS) At Second Year Students of One of the State 

SMP in Lampung Province. He concluded that using CSR in reading 

classes could increase reading comprehension achievement significantly. 

He also draws two supporting conclusions; first, CSR is appropriate and 

effective to be used to increase students‘ reading comprehension 

achievement. Second, CSR provides meaningful roles for the students 

within the groups (Suparman, 2009). 
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C. The Operational Concept 

Operational concept is a concept as a guidance used to avoid 

misunderstanding. It should be interpreted into particular words in order to 

make it easy to measure. The operational concept is used to clarify the 

theories used in the research. There are two variables used, they are variable 

X and variable Y. Story logs strategy is an independent variable known as 

variable X and students‘ reading comprehension is a dependent variable 

known as variable Y. the indicators are as follows: 

a. Variable X: (the use of story logs strategy in teaching reading)  

a. The teacher distributes to each student a copy of the narrative text 

and the story log. 

b. The teacher introduces the story log on the chart paper. 

c. The teacher describes each story element on the story log. 

d. The teacher asks the students read the narrative text aloud. 

e. As story elements are introduced, the teacher models by thinking 

aloud to help students identify each element. Example: ―They are 

having a picnic in the park. The setting is the park. I wonder if this 

will be the setting for the whole story.‖ 

f. After reading, the teacher models completing the story log.  

g. The teacher asks the students to contribute their ideas by listing the 

characters, setting, problem, important events, and resolution. 

h. The teacher asks the students to read and define each element. 

i. The teacher pairs the students.  
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j. The teacher asks the students to take turns reading each paragraph in 

the story aloud. 

k. The teacher encourages the students to look for each story element as 

they read.  

l. After reading the story, the teacher asks the students to complete a 

story log in pair. (Vaughn & Thompson, 2004: 121). 

2. Variable Y: (the students‘ reading comprehension) 

a. The students can find out main idea on narrative text. 

b. The students are able to make inference on narrative text. 

c. The students are able to find out the meaning of certain words on 

narrative text.  

d. The students are able to identify generic structure on narrative text. 

e. The students are able to locate or identify general or specific 

information such as the names of characters, the time of the story or 

the place of the story on narrative text (Baret). 

 

D. The Assumption and Hypothesis 

1. The Assumption  

In this research, the researcher assumes that there is significant effect of 

using story log strategy on reading comprehension on narrative text of 

the students at State Senior High School 04 Duri. 

2. The Hypotheses 

Based on the assumption above, there are two hypotheses proposed:  



32 
 

a. H0: There is no significant effect of using story logs strategy on 

reading comprehension on narrative text of the first student at State 

Senior High School 04 Duri. 

b. Ha: There is significant effect of using story logs strategy on reading 

comprehension on narrative text of the first student at State Senior 

High School 04 Duri. 

 


