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CHAPTER II 

REVIEWED OF RELATED LITERATURE 

A. Theoretical Framework 

1. The Nature of Reading 

Reading has an important role in learning. The importance of 

reading becomes an aspect that should be considered among language 

skills. Reading is a process to get the understanding about the text. 

Reading is not only used in teaching and learning process but also in 

daily life. In line with this, Maxom (2009, p.139) defines that reading 

is one of the key skills in language learning. It reinforces the skills 

students acquire in speaking, listening and writing. On the other hand, 

it really isn‟t enough just to put a book or short text in front of students 

and ask them to read, whether silently or out loud. Accordingto 

Serravallo(2010, p.43),reading is thinking and understanding and 

getting at the meaning behind a text. It means that the goal of reading 

is comprehensionof the text providing information that the author 

wants readers to understand in certain ways. 

Reading is an interactive process between the reader and the 

writer of a text. Reading can be very complicated for students. In line 

with this, Mikulecky (2007, p.VI) says “reading is a complex activity 

that involves a wide variety of skills. Your ability to understand and 

remember what you read depends in large part on your ability to apply 

these skills to your reading”. Bannette (1997, p.23) notes “reading is a 
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visual process-vision is a symbolic process of seeing an item or 

symbol and translating it into an idea or image. Images are processed 

into concepts and whole dimensions of thought”. Tankersley (2003, 

p.2) adds that reading is a complex process made up of several 

interlocking skills and processes. The sum of these pieces is a tapestry 

that good readers use on a day-to-day basis to process text in their 

world. It means that reading is not simple process. In reading, the 

readers will face some stages of reading until he/she can understand 

and comprehend a reading text.  

In addition, Lems (2010, p.33) adds “to read, someone needs to 

master a set of word level skills, they are: 

a. Bottom up skills 

Bottom up skills refers to the word level skills that are required 

for decoding. Bottom up skill arques the reader to construct the text 

from the smallest units (letters to words, phrases to the sentence, etc) 

and becomes automatic that readers are not aware of how it operates. 

It means that the readers have to understand the passage by reading 

word by word to reach the whole understanding. 

b. Top down skills 

Top down skills refers to the analytical and cognitive skills that 

are needed for comprehension. The readers use in concept with 

background knowledge to construct meaning from text. Top down 

skill argues that the readers bring a great deal of knowledge, 
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expectations, assumption and questions to the text given a basic 

understanding of the vocabulary and check when new information 

appears. A reader has known about the passage so they just want to 

know if there is any new information in the passage”. 

In conclusion, reading is a process to get understanding in a 

text, through a text a reader will get information, knowledge, and 

pleasure. Reading also gives information such as, education, social, 

culture, religion, health, etc. It means that reading is unlimited. In 

short, reading is very important in learning process. By reading, the 

teacher can help their students through activities around reading that 

make them interestedand easier to comprehend a text. 

2. The Nature of Reading Comprehension 

Reading is a process to get the understanding about the text. 

To comprehend, readers must have wide range of capacities and 

abilities. Comprehension is the heart of what it means to really 

read(Serravallo, 2010, p.43). In line with this, Mikulecky (2007, p.74) 

says comprehending what you read is more than just recognizing and 

understanding words. True comprehension means making sense of 

what you read and connecting the ideas in the text to what you already 

know. Tankersley (2003, p.2) defined that comprehension requires 

making meaning from words when listening, speaking, reading, and 

writing. Comprehension is the center of reading.  Also comprehension 

skill is one of the hearts of reading process, and it brings our life 
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experiences to the act of reading. It means that, as reader, we also 

have abilities and capacities to comprehend what we read. The heart 

of reading is comprehension, without comprehension, reading is 

nothing. 

Klinger (2007, p.14) adds comprehension is typically 

measured by requiring students to read a short passage and then 

answer multiple-choice or short-answer questions or by using a cloze 

task. National Reading Panel 2000, in Wright (2001, p.21) states text 

comprehension can be thought of as the interaction of reader and text. 

That is readers must construct meaning by interpreting information 

presented in the reading through the lens of their own prior knowledge 

of the topic or events that make up the content of that passage. It 

means that the readers need their prior knowledge about the text to 

build their comprehension. The reader‟s background knowledge about 

the text is very important term of reading comprehension.  

Westwood (2008, p.44) says meta-analysis of reading 

intervention approaches shows that comprehension can indeed be 

improved when students are taught specifically to: 

a. Self-monitor for understanding 

b. Find the main idea in a paragraph 

c. Self-question as they read 

d. Make inferences and connections 

e. Retell key information (e.g. restate the gist of a paragraph) 
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f. Summaries key points 

In conclusion, as a reader, comprehension is very important 

because without comprehension, reading is nothing. Comprehension 

will make reader easy to read a text. The reader‟s background 

knowledge about the text is very important term of reading 

comprehension.  

Reading is used to understand the text, which is called reading 

comprehension. The first point to be made the reading process is 

reading comprehension. Klinger (2007, p.8) defines reading 

comprehension involves much more than readers‟ responses to text. 

Reading comprehension is a multi-component, highly complex process 

that involves many interactions between readers and what they bring to 

the text (previous knowledge, strategy use) as well as variables related 

to the text itself (interest in text, understanding of text types) also 

reading comprehension involves many interactions between readers 

and what they bring to text as well as variables related to the text itself. 

It means that reading comprehension has broadly involvement, such as 

the connection between readers and the text, and readers, text and 

readers‟ background knowledge. It means that much more the readers 

read a text, if they comprehend and understanding with the text, the 

readers automatically response to text. The readers will get 

information, get pleasure, get knowledge, etc. 
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Reading with comprehension means understanding what has 

been read. Brown (2003, p.185) claims that reading comprehension is 

the process of constructing meaning by coordinating a number of 

complex processes that includes word reading, word and world 

knowledge, and fluency. According to Wood and Connelly (2009, 

p.59), reading comprehension is a dynamic and an interactive process. 

It means that in understanding the written text, the reader needs to 

recognize each word and recover its meaning, put together this 

information with syntactic knowledge to make meaningful sentences, 

and merge the meanings of each sentence to construct a representation 

of the state of matters described by the text. 

Meanwhile, Idham and Zelly (2014, p.97) state in reading 

comprehension the reader interacts the message encoded in the text to 

generate an understanding of an author‟s message. So, reading 

comprehension is an interaction between the writer and the reader. In 

other words, comprehension has the same meaning with the 

understanding. It can be explained that comprehension is capacity to 

grasp meaning in a text and also the writer‟s idea. Therefore, readers 

should have more concentration in reading activity in order to get 

better understanding. Snow (2002, p.11) said that reading 

comprehension is the process of constructing meaning by coordinating 

a number of complex processes that includes word reading, word and 
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world knowledge, and fluency. She also mentioned that 

comprehension entails three elements such as:  

a. The readers, who is doing the comprehension  

b. The text, is to be comprehended 

c. The activity, in which comprehension is a part 

Every activity has purposes. Reading also has some purposes. 

One of which is to connect the ideas on the page to what you already 

know. According to Grabe, 1999 in Celce-Marianne (2001, p.187),the 

purposes of reading include: 

a. To search for information 

b. For general comprehension 

c. To learn new information 

d. To synthesize and evaluate information 

As the experts explained above, reading comprehension is 

reader and writer has interaction that reader gets message, new 

information, learns information and constructs meaning through 

complex process. In short, to develop the students‟ comprehension, 

the students have to know which skills and strategies are appropriate 

for the type of text, and understand how to apply them to accomplish 

the reading purpose. 

Richard (2002, p.273) adds that good reading text also 

provides good models for writing and provides opportunities to 

introduce new topic, to stimulate discussion and study language (e.g. 
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vocabulary, grammar, and idioms). It means, the more we read, the 

more we get information, get knowledge, and etc. Automatically, as 

effective readers when they are reading with comprehension, they also 

use good expression, good vocabulary, good model, when they are 

interesting what they read. Klinger (2007, p.3) also stated the skills 

and strategies that good readers use include: 

a. Rapid and accurate word reading 

b. Setting goals for reading 

c. Noting the structure and organization of text 

d. Monitoring their understanding while reading 

e. Creating mental notes and summaries 

f. Making predictions about what will happen, checking them as they 

go along, and revising and evaluating them as needed. 

In conclusion, by reading, a reader acquires information. 

Through reading text, it provides a reader (students) opportunity to 

study language such as grammar, vocabulary, punctuation, and the 

way of constructing sentences, paragraphs and text. In short, the more 

ability the students can master in reading, the better reading they will 

have. A good reader has some criteria as experts explain above.  

3. Recount text 

According to Wardiman (2008, p.61), Recount text is a text 

that telling the reader about one story, action or activity. Its goal is to 

entertain or inform the reader. Recount text  focuses on the series of 
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event, one event followed by the others. Commonly, recount text is 

arranged in chronological order, whether by time or by essence of the 

event itself. Besides, the generic structure of recount text (Wardiman, 

2008): 

a. Orientation, orientation fuctions as the setting and to introduce 

participants. Normally, it informs the reader about the doer, place, 

time or activity that was happend. 

b. Events, events in time order tell the sequence or the chronicle of 

some activities that was happend. 

c. Re-orientation, re-orientation is an optional which functions to 

close a recount text. it may also appear in the form of concluding 

sentences. 

A text has specific characteristics in generic structure of the 

text. They are very significant to differ one text among other texts. 

Language feature is one of text characteristics. Setiyaningsih (2010) 

states that the language features of a recount text are: 

a. focus on specific/Independent participants,  

b.  use of simple past tense, 

c. circumstances of time and place,  

d. focus on a temporal sequence of events, and  

e. Use of material process. 

Example of Recount Text: 
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My adolescene  

Orientation 

 I had my adolescene when I was thirteen. 

Event 

 It start with acne that showed up on my face. It was very annoying. 

It lowered my self-esteem and It was embarrased to come out of my 

house and play with friends. 

 Fortunately, my Mum gave me a good medicine. In three weeks, 

the acnes start to vanish althought those showed some black spots in 

my face. 

Re-orientation 

 That was my bad experience with adolescene, though there were 

still lots of good experience too. 

 

In conclusion, recount text is used to entertain, to express their 

experience, to inform, to tell about something happened. Each type of 

English text (genre) has the structure of the text. the structure of 

recount text are orientation, events, re-orientation. 

4. Teaching Reading Comprehension  

The goal of teaching reading is to make the readers able to get 

the ideas, the information and able to comprehend the text that they 

read. It means if the readers read the text, they will be able to get the 

information from the text and they are able to synthesize and evaluate 

the information that they get from the text. It is an essential part of the 

reading process. 
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According to Nunan (2003, p.74-75),there are 8 principles for 

teaching reading, namely: 

a. Exploit the reader‟s background knowledge.  

b. Build a strong vocabulary base.  

c. Teach for comprehension. 

d. Work on increasing rate. 

e. Teach reading strategies. 

f. Encourage readers to transform strategies into skills. 

g. Build assessment and evaluation into your teaching. 

h. Strive for continuous improvement as a reading teacher. 

Idham and Zelly (2014, p.97) said that “teaching reading 

basically aims”: 

a. Development of reading skills, study skills, comprehension skills 

b. Introduction (or practice) of an important/new genre, e.g. poem, 

flowchart, etc. 

c. Creation of a new interest or chasing in on current interest so that 

pupils will read more 

d. The ironing out of old (bad) habits, e.g. word by word reading 

e. The development of flexible reading strategy. 

Sadoski (2004, p.45-53) says “there are two main goals of 

teaching reading that balance between the effective domain and 

cognitive domain”. 
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a. Affective Goals 

1. Developing positive attitudes toward reading. The term 

attitude, as used here, applies to students‟ perception of their 

competence and their disposition toward their future 

performance. The development of a positive attitude toward 

reading means progressing students‟ confidence in their own 

ability as a reader. Ideally, student should experience success 

regularly and approach reading confidently, with a “can do” 

spirit, rather than avoiding it because it is painful and 

frustrating.  

2. Developing personal interest and tasted in reading having a 

positive attitude is not enough. Lifelong reader chooses to 

persuade their life interest through reading. Having an interest 

in reading means, having the motivation to read and to respond 

affectively, to seek to enlarge readers/students‟ sense of self-

worth through reading. 

b. Cognitive Goals 

1. Developing the use of reading as a tool to solve problem. 

Reading weighs heavily in the tool belt of working, 

technological society. It helps as to solve a broad array of 

personal and social problems in a complex, literate world. 

Reading is also away to deal with everyday problem 

where printed language is a feasible and requisite solution. 
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2. Developing the fundamental competencies that comprise 

reading is the most basic goal. 

 In conclusion, in teaching reading there are some principles 

that should be known for teacher. The reader (student) needs strong 

vocabulary, prior knowledge. The goal of teaching reading is to make 

readers (students) able to get the ideas, the information, and able to 

comprehend the text that they read. In short, as a teacher, teaching 

reading strategy should be known and mastered by teacher.  

5. The Difficulties in Reading  

According to Peter Westwood (2001, p. 33), “the difficulties for 

most poor readers are compounded by the fact that they do not 

possess, and are not aware of, effective strategies to help them extract 

meaning. They do not have any mental plan of action to help them find 

main points, important details and key concepts or to form conclusions. 

They just tackle the print head on. They do not think deeply about 

what they are reading and do not interact cognitively with the 

information.  This makes any progression above the literal level of 

understanding difficult to achieve”. It means, the teacher should have 

a suitable/ good strategy to help their students extract meaningin 

reading. So that they will be interest and focus on reading subject. 

Walker (2000) even suggests that some problem readers seem to 

lose sight of the fact that what they are reading is supposed to make 

sense; so when it doesn‟t make sense they make no attempt to self-
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correct. Many poor readers do not progress easily above the literal level 

of comprehension and encounter extreme difficulty in operating at the 

level of inferring, predicting, questioning, reflecting and criticizing. 

To operate at these leves requires that lower order processes such as 

word identification are occurring automatically, thus releasing 

cognitive capacity for the higher order demands of comprehending the 

text”.  

General learning difficulties can occur as a result of any 

combination of the following influences (collated from Chan, 

1998; Cheng, 1998; MacMillan & Siperstein, 2002; Naparstek 

,2002; Westwood,2003) in Westwood (2004, p.54): 

a. Inadequate or inappropriate teaching 

b. Irrelevant and unsuitable curriculum 

c. Classroom environment 

d. Socio-economic disadvantage 

e. Poor relationship between student and teacher 

f. Poor school attendance 

g. Health problems 

h. Learning through the medium of a second language 

i. Loss of confidence 

j. Emotional or behavioral problems 

k. Below average intelligence 

l. Sensoryimpairment 
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m. Specific information processing difficulties. 

Culling ford (2001,p.15) says, „Children learn to read from 

the moment that they make sense of language, for reading brings to 

get her the abilities of visual and auditory discrimination that 

children explore from birth, and the sense of meaning that language  

engenders‟. However, reading is acknowledged to be a complex skill, 

and it is not surprising that some students encoun te r  learning 

difficulties in this area. 

For the learners, there are always many new words whose 

meanings are not clear to them. That is why they cannot understand the 

given texts. Students need a broad vocabulary of words that they 

understand and can use correctly to label their knowledge and 

experiences. The breadth and depth of students‟ vocabulary provide 

the foundation for successful reading. Tomlinson (2007, p.18) 

describes that oral vocabulary refers to words that are used in reading. 

Even students who have very extensive oral vocabulary may have 

great difficulty in reading words in print if they have a small reading 

vocabulary. However, Students do not know all meaning of every 

word, so they try to do guess or predict the unfamiliar words. Guessing 

helps readers to activate their background knowledge about a topic, 

beginning the process of combining what they know with new material 

in the text. Predictions are wild guesses, they are based on clues within 

the text such as pictures, illustrations, subtitles, and plot. Predictions 
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will also come from readers‟ background knowledge about the author, 

text form, or content. Students should support why they make their 

predictions. 

Moreover, lack of grammatical knowledge creates difficulty for 

student in reading student‟s grammar can be improved by story books. 

Gambrell et al (2002, P. 151) describe that many students have the 

advantage of having stories to read them at home. And they may have 

heard events described by adults as well as beginning to tell their own 

stories about things that have happened to them. All of this enables the 

students to develop their language. One type of this development is 

that the students will begin to acquire, intuitively, knowledge about 

grammar or sentence structure. 

In conclusion, reading difficulties show that there are many 

varied factors that can contribute to students‟ reading problem. 

Because reading not only reads a text but the students have to 

understand of meaning what they read, so they can get the 

information of the text.  

6. Reading Assessment 

Assessing reading is not an easy job. Klingner(2007, p.14) 

stated in her book that reading comprehension assessment has different 

purposes, they are: 

a. To compare students‟ comprehension levels to those of students in 

a forming sample. 
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b. To find out if students have met pre-established criteria for their 

grade level. 

c. To inform instruction by determining when students understand 

what they read and how efficiently they use which comprehension 

strategies. 

In addition, Klinger also stated teachers should consider 

numerous factors when choosing a test or assessment procedure: 

a. The purpose of the testing (screening, progress monitoring, 

assessing level of reading, research, or assessing students‟ 

competence in comparison to peers) 

b. The specific information needed about the students‟ reading 

comprehension (types of questions missed, level) 

c. The number of students being tested (i.e., an individual, a small 

group, or a whole class) 

d. The length of the test (e.g., shorter tests can be easier to give and 

less stressful for the student, but may not have enough questions or 

types of tasks to provide sufficient information about a student‟s 

performance) 

William (2000) in Klinger (2007, p.18) adds reading 

comprehension measures should help teachers monitor the 

comprehension of their students over time and provide information 

that is useful in designing reading comprehension intervention 

programs. Teachers can ask themselves: 
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a. What tasks are most appropriate for evaluating whether my 

students really comprehend what they read? 

b. Do these tasks provide useful information for instructional 

purposes? 

Besides, Brown (2003, p.188) that there are micro skills and 

macro skills for assessing reading comprehension, they are: 

a. Macro skill of reading comprehension 

1. Discriminate among the distinctive graphemes an orthographic 

pattern of English. 

2. Retain chunk of language of different length in short-terms 

memory. 

3. Process writing at an efficient rate of suit the purpose. 

4. Recognize a core of words, and interpret order patterns and their 

significance. 

5. Recognize grammatical word classes (noun, verb, etc) 

6. Recognize that a particular meaning may be expressed in 

different grammatical forms. 

7. Recognize cohesive devices in written discourse and their role 

in signaling the relationship between and among clauses. 

b. Micro skill of reading comprehension 

1. Recognize the rhetorical forms of written discourse and their 

significance for interpretation. 
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2. Recognize the communicative functions of written text, 

according to form and purposes. 

3. Infer context that is not explicit by using background 

knowledge. 

4. From described events, ideas, infer links, and connections 

between events, deduce causes and effects and detect such 

relations as main idea, supporting idea, new information, given 

information, generalization ad exemplification. 

5. Distinguish between literal and implied meaning. 

6. Detect culturally specific references and interpret them in 

context of the appropriate cultural schemata. 

7. Develop and use of reading strategies, such as scanning and 

skimming, detecting discourse markers, guessing the meaning of 

the word from context, and activating schemata for the 

interpretation text. 

In conclusion, there are two skills that will be assessed in 

reading comprehension; they are macro skills and micro skills. Macro 

skill and micro skill contain some points that make the reading 

comprehension called interactive process, such as word recognition 

skill, background knowledge interrelate and also generic structure text 

recognition. And absolutely, all of the components will determine 

whether we can comprehend the text or not. 
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B. Relevant Research 

Syafi‟i (2013, p.103) says “relevant research is required to observe 

some previous researches conducted by other researchers in which they are 

relevant to our research itself”. In other words, the researchers have to 

analyze what point that was focused on, inform the design, finding and 

conclusion of the previous research, they are: 

1. A Thesis was written by Lisha yosi (2013), entitled “An Analysis 

on the difficulties of second year students of SMA Negeri 5 

Pekanbaru in expository text copetency”. This research was a 

descriptive research. She tried to find the difficulties in expository 

text. The students had a good levels in finding factual information, 

finding the meaning of certain word, finding reference and finding 

inference. For the understanding main idea and finding inferences, 

the students had have poor level in expository texts competency. 

Finding factual information was good (73.71%), finding the 

meaning of certain word was good that was (77.14%), and 

identifying references was good that was (80.85%), and finding 

understanding main idea was (40.85%) and finding inferences was 

(31.42%) poor level in expository texts. 

2. A Thesis was written by Eli indrayanti (2011), entitled “A Study 

of the grade 8 students‟ achievement and their difficulties in 

reading recount texts at SMP Negeri 1 Banyuputih Situbundo”. 

Based on her research, it was known that the students‟ paragraph 
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comprehension achievement in reading recoount text was the 

lowest or it can be said the paragraph comprehension was the 

most difficult among the other indicators. The percentage was 

16.67%. In general, the 8 grade students‟ achievement in reading 

recount texts was classified as „failed‟(M=32.97%). This result as 

supported by the results of each indicator, namely the percentage 

of the students‟ word comprehension achievement was 

categorized as failed (M=34.92%). Then, the percentage of the 

students‟ sentence comprehension achievement was categorized 

as poor (M=44.84%). In addition, the percentage of the students‟ 

paragraph comprehension achievement was categorized as 

failed (M=16.67%). The last, the percentage of the students‟ text 

comprehension achievement was categorized as failed 

(M=28.57%). So, the researcher recommended to the English 

teacher  to train and give more drill, especially how to find the 

word meaning and how to get the meaning of the sentence in the 

contexts. The students‟ difficulties in reading recount texts, 

especially paragraph comprehension can be overcome when 

the students have enough vocabulary and know the meaning of 

the word in the sentence. 
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C. Operational Concept 

Operational concept is the concept which is used to avoid 

misunderstanding and misinterpreting in scientific study. Syafi‟i (2013, 

p.104) says “operational concepts are derived from related theoretical 

concepts on all of the variables that should be practically and 

empirically operated in an academic writing-a research paper”. There is 

one variable in this research only that is students‟ difficulties in reading 

recount text. The indicators are as follows: 

a. The students do not possess, and are not aware of, effective 

strategies to help them  extract meaning in reading recount text. 

b. The students do not have any mental plan of action to find main 

points, important details, and key concept in reading recount text. 

c. The students cannot do self-correction in reading recount text. 

d. The students have poor relationship with the teacher in reading 

recount text. 

 


