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ABSTRAK

Dudung Taryana (2009: Masalah Linguistik Siswa dalam Menulis Paragrap
Narativ pada Siswa Tahun Kedua Madrasah  Aliyah
Diniyah Putri Pekanbaru

Memiliki tata bahasa Inggris yang baik akan berraanfbagi siswa dalam
menyampaikan ide-ide mereka, pesan dan perasadn kkpada pendengar atau
pembaca. Bahasa tanpa tata bahasa akan kacau dgebaigkan beberapa masalah
komunikasi seperti kesalahpahaman antara pemhdearpendengar atau antara penulis
dan pembaca. Oleh karena itu, siswa perlu mengesadtem tata bahasa agar mereka
dapat berkomunikasi dengan orang lain untuk mesfeampesan dengan benar. Sesuai
dengan tujuan pengajaran bahasa Inggris di SMAsrdgkan setelah mereka lulus dari
SMA, para siswa memiliki empat keterampilan, yaitambaca, mendengar, berbicara,
dan menulis dalam bahasa Inggris dengan kosa katdada bahasa yang baik. Oleh
karena itu, penulis tertarik untuk menganalisis ak#san dalam menulis naratif
paragraph pada siswa tahun kedua MA. Diniyah FRgkanbaru karena para siswa
telah mempelajari bagaimana menulis paragraph segpeskriptif dan naratif dan
struktur tatabahasa yang terkait dengan bentukgekslisan tersebut, namun demikian
beberapa siswa masih melakukan kesalahan dalamlimearatif paragraph khususnya
pada struktur gramatikal.

Penelitian ini bertujuan untuk mencari permasalaiswa dalam menggunakan
simple past tense dalam menulis naratif paragraola giswa tahun kedua Madrasah
Aliyah Diniyah Putri Pekanbaru. Populasi penelitianadalah siswa pada tahun kedua
dari MA. Diniyah Putri Pekanbaru yang terdiri daatu kelas, yaitu 30 siswa. Semua
siswa menjadi sampel penelitian ini. Penelitian bersifat penelitian kualitatif-
kuantitatif, yang berfokus pada data numerikal dan-numerikal. Data yang diperoleh
dianalisis secara statistik dan diinterpretasikaik luntuk menjelaskan masalah dan
temuan penelitian. Rumus yang digunakan dalam pienehi adalah:

M1+M2+M 3..x100%

N
Temuan penelitian menunjukkan bahwa:

1. Masalah siswa dalam menggunakan bentuk “to be singmst tense”
dikategorikan rendah karena skor yang diperoleadsepada rentang 0% -40%.

2. Masalah siswa dalam menggunakan bentuk “kata Kefg@n simple past tense”
dikategorikan rendah karena skor yang diperoleadsepada rentang 0% -40%.

3. Masalah siswa dalam menggunakan “adverb (keterandglam simple past
tense” dikategorikan rendah karena skor yang dipleroerada pada rentang 0%
-40%.

4. Masalah siswa dalam menggunakan “not” dalam simpkst tense”
dikategorikan rendah karena skor yang diperolebdzepada rentang 0% -40%.

5. Secara umum, msalah siswa dalam menggunakan spagtedalam menulis
naratif paragraph dianggap rendah dengan kategkuipc
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Abstract
Dudung Taryana (2010):The Students’ Linguistic Protems in Writing
Narragv Paragraph at the Second Year of
Madrasah Aliyah Diniyah Putri Pekanbaru

Having a good grammatical system of English will hedpful for students in
delivering their ideas, messages and feelings reitbethe listeners or to readers.
Language without grammar would be disorganized eagses some communicative
problems such as misunderstanding between spea#tdistener or between writer and
reader. Hence, students need to know the gramrhagiseem of language in order that
they can communicate with others to transfer messspgoperly. In accordance with the
objective of the English teaching in the SeniortH&chool, it is expected that after they
are graduated from Senior High School, the studeat® the four skills, i.e. reading,
listening, speaking, and writing in English withagbvocabulary and grammar mastery.
Furthermore, the writer is interested in analyzithg errors in narrative writing
assignments of the second year students of MA.yBimPutri Pekanbaru because the
students have studied narrative paragraph writiredp s descriptive and narrative and
the grammatical structures related to the writiegrgs, but some students still make
mistakes or errors in writing narrative paragrapkerm of its grammatical structure.

This study tries to investigates the studentsbf@ms in using simple past tense
in writing narrative paragraph at the second ydaMadrasah Aliyah Diniyah Putri
Pekanbaru. The population of this research is thdests at the second year of MA.
Diniyah Putri Pekanbaru. It consists of one classnely 30 students. All students were
the samples of the research. This research is lgagive-quantitative research, which
focuses on numerical and non-numerical data. Tha dé&tained were analyzed
statistically and interpreted qualitatively to delse the research problem and findings.
The formula used is:

M1+M2+M 3..x100%

N
The research findings indicate that:

1. The students’ problem in using “correct “to be”sainple past is categorized
into low since the obtained score is in the ranR%f-40%.

2. The students’ problem in using verb of simple pastategorized into low
since the obtained score is in the rank of 0% -40%.

3. The students’ problem in using adverb of time ofige past is categorized
into low since the obtained score is in the ranR%f-40%.

4. The students’ problem in using “not” of the negatiform simple past is
categorized into low since the obtained score thérank of 0% -40%.

5. In general, the students’ problems in using singast in writing narrative
paragraph are considered low in the category ofigmo
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CHAPTER

INTRODUCTION

A. Background

English is the obligatory first foreign language Indonesian. For many
years, it has been a compulsory subject at elementeior, senior high schools
and universities. Upon the account of its functiand purposes, English teaching
is emphasized on the development of the languagks,skuch as listening,
speaking, reading, and writing. As a part of thbjetis in schools, Indonesian
students are required to learn English throughthstery of the four skills, but it
is not an easy task for students to master therh sivede they encounter many
problems in learning English.

The problems the students face during learningi&mgian be divided into
two aspects: linguistic and non-linguistic aspé&tie former refers to the students’
problem in the content knowledge of English languaych as phonology,
morphology, syntax and so forth. The later referthe students’ problems in out
of the content knowledge of English, such as legrrénvironment, motivation,
learning strategy, etc.

English is a means of communication. By using Eglipeople can
interact and communicate with each other to shaf@mation, messages, etc.
Using it is not as simply as it is thought becatihsze is a set of rules that must be
followed, which is called grammar. Grammar mearsdtiucture of language. It
is an essential part of the use of language prodesh in spoken and written
language. The grammar of language is a descripifotne ways in which the
language uses patterns of structure to convey #mnimg. It would be better if

people can learn English language effectively bywking its grammatical



structure because it helps students to identifyngnatical forms, which serve to
enhance and sharpen the expression of meaning.

Having a good grammatical system of English, sttelenll be helpful in
delivering their ideas, messages and feelings retth¢he listeners or to readers.
Language without grammar would be disorganized aralises some
communicative problems such as misunderstandingdaset speaker and listener
or between writer and reader. Hence, students teddow the grammatical
system of language in order that they can commteieath others to transfer
messages properly.

In order to use a language well, students showaldhléhe rules of English
and know how it works. They cannot avoid errorsdose errors mostly occur in
the learning process. Linguists traditionally cifisd language errors into several
levels for description and analysis (Stork & Widdmn, 1983; Gatherer, 1986;
and Yule, 1996). These levels are:

1. lexicon (vocabulary)

2. phonology (sound system)
3. morphology

4. syntax (grammar)

5. discourse

Errors happen because students use different forms
to deliver their ideas, feelings, or messages ey tteed considerable amount of
time to be able to master the target language \Bgllmaking errors, however,
learners will build their new knowledge to use theget language. Littlewood

(1992) stated that making errors during studying $econd language can be



considered as a means of building students' asilibecause they can learn
something from making errors.

The students’ errors can be clearly seen in theittem language. In
producing a piece of writing, the English learnbase to think first before they
begin to write. It means that they can give moteraion to the structure of their
grammar and may do some revision. Writing learneed to clarify, provide and
persuade their thought, feeling and impression etrexir experience to be
accepted by the readers, so they should organezeystem of language well in
order to be understood.

In accordance with the objective of the Englishckaéiag in the Senior
High School, it is expected that after they aralgeded from Senior High School,
the students have the four skills, i.e. readingehing, speaking, and writing in
English with good vocabulary and grammar mastewytHérmore, the writer is
interested in analyzing the errors in narrativetingi assignments of the second
year students of MA. Diniyah Putri Pekanbaru beeabe students have studied
narrative paragraph writing such as descriptive reardative and syntax in term of
grammatical structures related to the writing genbeit some students still make
mistakes or errors in writing narrative paragraphusing simple past. The
phenomena can be seen in the following indicators:

1. Some students cannot use the correct form of sipggétense.

2. Some students cannot agree the subject with thecagrectly.

3. Some students use incorrect participle form of serb

In this writing, they should only write ssample paragraph with a simple
topic provided by the teacher. Based on this phemam, the writer is interested

in identifying this problem through a research tedi The Students’ Linguistic



Problems in Writing Narrative Paragraph at the Sew Year of Madrasah

Aliyah Diniyah Putri Pekanbaru”

B. The Setting of the Problem
1. Identification of Problem

Many questions arise from this research problenesélare:

1. What are the students’ syntax problems in writiggrative paragraph at
the second year of Madrasah Aliyah Diniyah PutkdPdaru?

2. How do the students overcome their problems in ingitnarrative
paragraph at the second year of Madrasah Aliyahiy@in Putri
Pekanbaru?

3. What do the teachers do to help overcome the stsiddéinguistic
problems in writing narrative paragraph at the sdcgear of Madrasah
Aliyah Diniyah Putri Pekanbaru?

4. Why do the students face problems in linguisticbpms in writing
narrative paragraph at the second year of Madrasighh Diniyah Putri
Pekanbaru?

5. What linguistic category of grammatical errors d tstudents at the
second year of Madrasah Aliyah Diniyah Putri Pelenb mostly
encounter?

6. What linguistic errors types of grammatical errdws the students at the
second year of Madrasah Aliyah Diniyah Putri Pelenb mostly
encounter in writing narrative paragraph?

7. How is the students’ problem in using simple pastisé in writing
narrative paragraph at the second year of Madrasighh Diniyah Putri

Pekanbaru?



8. How is the students’ problem in using transitionswriting narrative
paragraph at the second year of Madrasah Aliyahiy@in Putri

Pekanbaru?

2. The Limitation of the Problem

Due to great discussion about this research prgbléen writer only
focuses on syntax and identifies the students’ lprolin using simple past form
in writing narrative paragraph at the second ydaMadrasah Aliyah Diniyah

Putri Pekanbaru in 2008/2009 academic year.

3. The Formulation of the Problem
The research problems can be formulated as follows:
How are the students’ problems in using simple peste in writing
narrative paragraph at the second year of Madrasighh Diniyah Putri

Pekanbaru?

4. The Reason of Choosing the Title

1. The title is interesting to be researched, sincelétes to the problems that
is faced by students and needs the solution sdhbgtcan be successful in
learning English

2. This research has relationship with the writerustats a student of English
Education Department

3. This title is not conducted yet by the others

C. The Objective and the Needs of the Study

1. The Objective of the Study



This research is undertaken to identify the stugleptoblem in using
simple past form in writing narrative paragraph.
2. The needs of the Study

The present study is expected to be useful espebmal writer, Students,
and English teachers. For writer this study is etgubto be able to improve
him knowledge especially in solving him studentlgems in simple past
form in writing narrative paragraph. This studyalso expected to give
valuable information in solving students’ problem writing narrative
paragraph. In assertion, the information availabléhis study can be used

by English teachers as the comparison in handhiagame problems.

D. The Definition of Terms

As to clearly understand the important technicamte used in this

research, the writer needs to define them as fellow

1. Linguistic problemsin this research are the problems concerning dexic
morphology, syntax, and discourdexicon refers to the composition of
words while lexis means the study of vocabularyrtipalarly those
aspects, which are outside the range of grammark(%ind Widdowson,
1983:17). Morphology, on the other hand, is conegrwith the way in
which words and meaningful elements are construatetiwith how they
function within grammatical system of a languag®(Sand Widdowson,

1983:17). Furthermore, syntax is the structure artering of elements



within a sentence (Yule, 1997:100), and finallycdigrse is the connection
with the way language is used (Yule, 1997:139).

2. Writing here refers to the student written language ireeegpof paper.

3. Grammar describes how we combine, organize and change wands
parts of words to make meaning (Spratt, et all 82&).

4. Narrative paragraph means a paragraph, which tells story or the retgll

of a story or an event (Oshima and Hogue, 1997:27).

E. The Organization of Writing

This paperonsist of five chapters, each chapter has sonts. g@hapter
one is called as introduction, it consists of tlaeKkground of the problem, the
setting of the problem, the objective and needthefstudy, the definition of the
problem, and the organization of writing. Chaptewo tconsists of review of
related literature. Chapter three is called asarmedelocation; it consists of the
location of the study, the subject and the objédhe study, the population and
sample of the study, and research design, the itpehiof data collection and data
analisys technique. Chapter four is called dataeration and data analisis and

the last chapter consisits of conclusion and sugges



CHAPTERII

THEORETICAL FRAMEWORK

A. Linguistic problems

In this theoretical discussion, the writer is presg some related reviews
in accordance with the research topic. This disondgads to linguistic problems
such as lexicon, phonology, morphology, syntax,calisse, and narrative
paragraph as well.

a. lexicon (vocabulary)

Lexicon refers to the composition of words whilgigemeans the study of
vocabulary, particularly those aspects, which artside the range of grammar
(Stork and Widdowson, 1983:17). Vocabulary is theib component of language
for human communication. Words are the means toesspand deliver meanings
and without them, grammar is just a meaningless mila language. There is
strong evidence to believe that lexical errors lac# of lexical knowledge have a
great influence on communication, as far as theyamcounted for as the most
distracting and pernicious of all types of erroEli§, 1994:63). In this case,
lexical errors will distort written communicatiorand this will have bad
consequences on the quality rating of written paglgs. Lexical errors are
judged most severely as communication distractecalse they have a negative
effect on the intelligibility of the message (E|I994). Different researchers who
have dealt with the evaluation of errors have fowud that lexical errors are

included as a serious error (Ellis, 1994:63). Thkyp discovered the reason why
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lexical errors were considered to be so problematenely because they distort

communication.

b. Phonology (sound system)

Phonology is essentially the description of thetays and patterns of
speech sound in a language (Yule, 1997:54). Thysitiphonology is the study
of the patterned interaction of speech sounds. Bwioos observation about
human language is that different languages haverdift sets of possible sounds
that can be used to create words.

Phonological deviations, which are part of the Uistjc deviations, are
shown not only in certain individual speakers bemeyally appear in the speech
of most speakers of the variety. This happens lsecadle local people share
similar features of language competence and pedoce, which influence their
English competence and performance.

The deviant forms of phonological phenomena carolimerved in both
segmental and non-segmental aspects of the langlihgesegmental deviation
covers different realization of speech sounds.d@egounds might be substituted
by others. For example, in the English spoken ljohesians, diphthongs are

often reduced into monophtongs. Thus, words ld, now and away are
pronounced aslt], [no] and [cwe]. Among consonant sounds, theedialveolar

fricative /d/ is systematically replaced with a @&lased voiced alveolar stop,
which is particularly true among the Javanese. vibéceless counterpart is

substituted by a voiceless alveolar stop /t/.
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c. Morphology

Morphology is concerned with the way in which womsd meaningful
elements are constructed and with how they funatwdhin grammatical system
of a language (Stork and Widdowson, 1983:17). Smoephology is the study of
the structure and form of words in language ormguiage, it includes inflection,
derivation, and the formation of compounds. Athlasic level, words are made of
"morphemes." These are the smallest units of mganoots and affixes (prefixes
and suffixes). Native speakers recognize the maonglse as grammatically
significant or meaningful. For example, "schoolyard made of "school" +
"yard", "makes" is made of "make" + a grammaticalffis "-s", and

"unhappiness"” is made of "happy" with a prefix "uand a suffix "-ness".

1. Word Classes
a. Lexical Content Words (Open Class Words)

The classes of words that are defined as wordshwhave state able
lexical meaning - The majority of words in the laage apart from the few
FUNTION words. Lexical Content Words are also @dlpen class words, since
we can add new words to these classes. Exang@enload means to transfer
information from one computer system to anothemumo(attached by the suffix
sto mark plural, takes to mark possessive)

One book, two books

John's book
Verbs (attached by the suffixes -ed, -s, -ing, :-emjalked, walks, walking,

brighten



12

Adjectives (attached by the suffixes -er, -estuse with ‘more’, ‘most’; occur
with verbs like ‘be’, ‘seem’, ‘appear’).
For example:

Taller, tallest, more beautiful, most beautibd happy, seem happy
Adverbs (attached by the suffix -ly; or use wittore’, ‘most’)

Nicely, more beautiful
b. Function Word¢Grammatical Words) --closed class words

The class of words whose role is largely or whglgmmatical and do not
carry the main semantic content. They are alse@allosed class words since the

number of function words are limited in a language.

Determiners articles the, a/an, some,dotsew

Auxiliary can, could, shall, shoufday, might, must
Negation no, not

Relations subordinate conjunctionhile

Intensifier very, too

Connectors and, or, but (connect two reakelent clauses)
Preposition in, of

Pronouns [, me, mine, he, she, anohso

2. Morpheme

Morpheme is the smallest unit of linguistic meaniAgsingle word may
be composed of one or more morphemes. Exampletsystem+atic+al+ly(the

word wnsystematicallgan be analyzed into 5 separate morphemes).
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A grammatical unit in which there is an arbitranyian of a sound and a
meaning that cannot be further analyzed. Every waorcevery language is
composed of one or more morphemes.

One morpheme :  boy (one syllable)
desire, lady, watéwvo syllables)
crocodile (thredlables)
salamander (foyltables), or more syllables
Two morpheme : boy +ish
desire + able
Three morpheme :  boy + ish + ness
desire + ablayt i
Four morpheme : gentle + man + li + ness
un + desire +eablity
More than four . un + gentle + man + hess
anti + dis + ddish + ment + ari + an + ism
1. Free Morphemed&orphemes which can be used as a word on its owhdqut
the need for further elements, i.e. affixes). Exempagirl, system, desire, hope,
act, phone, happy.
2. Bound Morphemes:Morphemes, which cannot occur on its own as an
independent (or separate) word. Affixes (prefixifig, infix and circumfix) are

all bound morphemes.
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d. Syntax (grammar)

Syntax is the structure and ordering of elementhiwia sentence (Yule,

1997: 100).

e. Discourse

Discourse is the connection with the way languagesed (Yule, 1997:

139). There are some components in discourse amaljlsese components are

cohesion, coherence, speech event, conversationialaction, co-operative

principle, and background knowledge.

To achieve cohesion, the link of one sentenced@mtxt, a writer can use

the following techniques:

1.

Repetition.In sentence B (the second of any two sentencgzgat a word
from sentence A.

Synonymylf direct repetition is too obvious, use a synongfrthe word
you wish to repeat. This strategy is call ‘elegeamtation.’

AntonymyUsing the 'opposite’ word, an antonym, can aleatersentence
cohesion, since in language antonyms actually shayee elements of
meaning than you might imagine.

Pro-forms.Use a pronoun, pro-verb, or another pro-form ti&enexplicit
reference back to a form mentioned earlier.

Collocation.Use a commonly paired or expected or highly prébard
to connect one sentence to another.

Enumeration.Use overt markers of sequence to highlight theneotion

between ideas. This system has many advantagescéa) link ideas that
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are otherwise completely unconnected, (b) it lolmkenal and distinctive,
and (c) it promotes a second method of sentencesamtn discussed in (7)
below.
7. Parallelism.Repeat a sentence structure. This technique isldest, most
overlooked, but probably the most elegant methoctedting cohesion.
8. Transitions.Use a conjunction or conjunctive adverb to linktsaces
with particular logical relationships.
Identity. Indicates sameness.
that is, that is to say, in other words, ...
a. Opposition. Indicates a contrast.
but, yet, however, nevertheless, still, thoughhalgh, whereas, in
contrast, rather, ...
b. Addition. Indicates continuation.
and, too, also, furthermore, moreover, in additibasides, in the same
way, again, another, similarly, a similar, the same
c. Cause and effect.
therefore, so, consequently, as a consequence, dbusresult, hence,
it follows that, because, since, for, ...
d. Indefinites. Indicates a logical connection of aispecified type.
in fact, indeed, now, ...
e. Concession Indicates a willingness to consider the other .side

admittedly, | admit, true, | grant, of course, natly, some believe,
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some people believe, it has been claimed that, dneas believed,
there are those who would sayj, ...

f. Exemplification. Indicates a shift from a more gether abstract idea
to a more specific or concrete idea.
for example, for instance, after all, an illustrani of, even, indeed, in
fact, it is true, of course, specifically, to beesjic, that is, to
illustrate, truly.

(Cited from http://papyr.com/hypertextbooks/compblerent.htm)

B. Narrative Paragraph

Narrative writing tells a story or part of a stofhe general characteristics

of narrative writing include:

1. Plot structure

a. Introduction
b. Rising action
c. Climax

d. Falling action

e. Resolution

2. Conflict
3. Characterization

4. Setting
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5. Theme
6. Point of view
7. Sequencing

8. Transitions

Narrative writing appears in and is not limited twvels, short stories,
biographies, autobiographies, historical accowsgsays, poems, and plays.
Oshima and Hogue (1997:25) mentioned that narr&armagraph is a kind
of writing in which you report events or experiescA narrative paragrapiefers
to the re-telling ofa story or event in the order which they happeited.usually
written in past form and might use transition word& can find a narrative in a
short story, novels, and everyday conversationeHee several transitions that

can be used to show time:

While First meanwhile  Soon then

After Second Today Later next

At third Tomorrow  Afterward as soon as
Before now Next week  About when suddenly
During until Yesterday Finally

Sample of Narrative Paragraph:

One day it snowed like crazy! So, school was cdedel had Amy over to
play. We decided to go sledding. So we startedide slown the hill. We
sledded for a long time. One time we decided talgan together. Amy
sat in the front seat and | sat in the back. Weestao go down the hill.
Then crash! We ran into a bush! Amy went flying gt my feet caught
in the bush! Amy looked like a spider caught inoten spider web. | had a

lot of fun that day, and | will never forget it!
Cited from http://www.teacherweb.com/CA/LincolnElentary/MrsCasidaRm57/hfl.stm
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C. Smple Past Tensein Narrative Paragraph
Tenses cameans a special verb that ending by accompanyirijaay
verb signal or the time that is an even takes pl8gaple past is one of the parts
of tenses. According to Djalinus (1977:61), simpést is the verb that to show
event that happened in the past. Meanwhile, Jhai. €1996:257) also support
that simple past is used to express that somethireyent happened in the past
and the time that happened also known. Simple yset to express that action
that happen in the past. Furthermore, the Simpd¢ igaused to show something
that happened in certain time in the past. And tieple past tense also use to
express an action wholly completed in the past. fiilne is not stated but it is
finished now.
Meanwhile, Lane and Lange (1993:12) say that sirppl& tense is used
to:
1. Indicate that an activity or even took placeaapecific time in the past.
For example: | visited Japan in 1999.
2. Indicate that an action or event occurred owrog of time in the past
with the implication that it is no longer true inet present. For example:
Santi was on the volleyball team in college.
Furthermore, Simple Past also used as bellows:
1. The smple past tense is expressed with thpast formof the verb and

nothing else For example: My grandmother died last year.
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2. Thesimple past tense refers to
a. action which occurred at a specific time inplast
b. completed action
C. past status
In additions, According to Thomson and Martinet §89.62) say that
simple past tense is used for:
1. An action whose time is not given but which occdpaeperiod of time
now terminated. For example; he lived in Malaysiad long time.
2. A past habit. For example: Ana always went to casripubus.
3. An action completed.
Furthermore, the past simple past tense is used:whe
a. The action happened in the past
b. The action/event is completed /finished at the tohsgpeaking.

c. The time or/and place is stated or understood.

o

The length of the event/action is not important.
Examples:

a. | went to the school.

b. We did not to the English class today.

c. They did eat lunch at school.

In English, following phrases are often used with Past Simple Tense to define
time:
yesterday last year

last night two years
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last month ago

many years ago a long time ago

1. The Pattern of Simple Past Tense
a. Affirmative statement

In this sentence the verb that is used is the setmm of the verb. The
simple past tense in regular verb form by ending \&fthile some verb have
irregular past form is change the form and do ndiireg by ed.

The formula of this tense is:

Subject + verb ¥ form + Complement

For example:

| studied English yesterday.

She called him two hours ago.

Generally, simple past ends in -ed (regular). Whiteany verbs are
irregular, they cannot be ended by -ed.

For example:

John saw his friend yesterday.

| bought a book two weeks ago.

b. The negative statement

The use of verb in negative form of simple pastoisned with did not
(didn’t) and infinitive. The verb “did” is the formof do or does. It is used for all
subjects.

The formula in negative statement is:

S + did + not + Verb | + complement
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For example:

| did not go to school yesterday.

She did not call Rani two hours ago.

c. The interrogative statement

Interrogative sentence is a sentence that is ueedsk a question.
Interrogative comes from the verb interrogate, whihean to ask. The
interrogative of regular and irregular verbs isvied with did subject infinitive.

The formula in interrogative statement is:

Did + Subject + Verb | + complement

For example:

Did you study English yesterday?

Did she call Rani two hours ago?

2. The Past of be

Am : Was
Is s Was
Are : Were

1. Affirmative statement

The pattern is Subject + was/was + comps
Example: She was busy yesterday
2. Negative statement

The pattern is Subject + was/were not + comps

Example: She was not busy yesterday
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3. Interrogative statement

The pattern is Was/were + Subject + Comps
Example: Was she busy yesterday?
3. Verb

Verb is the word or phrase to express existencexperience. Verb has
categories they armain verband auxiliary verh In the some grammar book
auxiliary verb called as helping verb because tisat withmain verb, modaland
to be. If the verb require is existence a object or canmnt that called as
transitive verb, for examplduild, cut, find, rise, sleep, stay, walk, ebesides
that if the verb is not require a object or compmemthat called as intransitive
verb, for example: agree, arrive, come, cry, exst, happen, live, occur, rain,
rise, sleep, stay, walk. According to Djalinus (I1%8), Regular verb is the verb
that form past tense and past participle thatgslleg and add by —ed or —d. For

example: want-wanted-wanted.

Furthermore, John, et al. (1996:228) says thatthee two kinds of verb.
They are Regular Verb and Irregular Verb.
Regular Verb
The criteria of Regular Verb are:
1. Generally, the form verb of past tense and pagicgae add with —ed

of infinitive of regular verb.
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For example:
Infinitive Past Tense Past participle
To abduct abducted abducted
To add added added
To help helped helped

2. If the regular verb that infinitive ending with velw—e add —d for past

form and past participle.

For example:

Infinitive Past Tense Past participle
To advise advised advised
To close closed closed

3. If the regular verb that infinitive ending with ety and begin with

consonanty change with and add by —ed.

For example:

Infinitive Past Tense Past participle
To carry carried carried

To supply supplied supplied

4. If the regular verb that infinitive ending with ety and begin a letter
of vowel, y cannot change but only add by —ed.
For example:
Infinitive Past Tense Past participle

To play played played
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To convey conveyed conveyed
. If the regular verb that infinitive that ending tvia consonant that the

begin by a vowel, that consonant is double andgdeed.

For example:

Infinitive Past Tense Past participle
To beg begged begged

To rub rubbed rubbed

. If the regular verb that infinitive ending with conantL that the

begin by a vowel, so the letteris double and add by —ed.

For example:

Infinitive Past Tense Past participle
To cancel cancelled cancelled

To travel traveled traveled

. If the regular verb that infinitive ending a conaah that the begin

with a vowel and is not a part, the last consomadbuble and add by

—ed.

For example:

Infinitive Past Tense Past participle
To admit admitted admitted

To occur occurred occurred

If the regular verb that infinitive ending a conaah that the begin

with a vowel and is not a part, the last consorcamnot double but
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only add by —ed.

For example:

Infinitive Past Tense Past participle
To suffer suffered suffered
To visit visited visited

If the regular verb that infinitive ending a conaanc that the begin
with a vowel, consonart should be follow by consonakt after that

add by —ed to form past tense and past participle.

4. Irregular verb

Djalinus (1977:53) says that irregular verb is tieeb that form from the

past tense and past participle that is irregulemfd-or example: see- saw- seen,

tell- told- told. Manser (1996:239) also argues that the irreguldn 1@the verb

that only adds the infinitive by —ed or —d. For exde:

Infinitive Past Tense Past participle
Arise arose arisen
Become became become
Begin began begun
Come came come

Eat ate eaten

Cut cut cut

Do

did done and etc.
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5. Adverb of time

According to Azar (1992:18), there are several dawé time that can we
used of simple past tense, they westerday, last (night, week), two days ago, in
1990 and etcAs Djalinus (1977:62) also supports that, theeesaome adverbs of

simple past they are last, ago, yesterday, etc.

D. The Teaching of Writing at Senior High Schools

English teaching in the Senior High School requites students to have
the four skills, particularly writing in various igs of genres such as recount,
descriptive, narrative, etc. Learning to write wisllone of the most challenging
tasks for students. It takes time, practice, atsldd encouragement. Teachers can
help students develop their writing skills. Walté2004:78) mentions the
processes involved in the teaching of writing, Hoecalled process writing as

follows:

1. Prewriting: Its experiences help students to tapo itbackground
knowledge and experience and develop the neecedesivrite. Prewriting
activities involve students in collecting a res@upool of possible writing
ideas, vocabulary, and language structures. Thgs&riences can include
a shared field trip, cooking, discussion, brainsiiog, creating a graphic
organizer, and responding to literature.

2. Drafting: Students can jot down their thoughts gssaribbles, drawings,
letters, or more conventional writings. The purpbsee is to get ideas and

thoughts down on paper.
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3. Sharing and responding to writing: Students shhegr twriting with a
partner, group, or teacher. They can do so infdgnabllaboratively, or
as part of a writer’s conference.

4. Revising writing: Students incorporate feedbacknn@sponses and make
corrections, additions, or deletions to their wgti This stage concerns
itself on both content and mechanics.

5. Publishing. It is the culmination of a significambrk. There are numerous
ways in which students can publish their work sashposters, charts,
letters or e-mail messages, brochures, and boolsl orts-big books,
little books, accordion books, puppet or shape bp@op-up books, or

bound books.

E. Operational Concept

The following indicators measure the students’ighih using simple past
tense and transition words in writing narrativegggaph:

1. The students are able to use “correct “todiesimple past.

2. The students are able to use verb of simple past

3. The students are able to use adverb of timengdle past.

4. The students are able to use “not” of the tiegidorm simple past.
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CHAPTER IlI

METHODOLOGY

1. Research Design

This research is a qualitative-quantitative reseawhich focuses on
numerical and non-numerical data. The data obtame@ analyzed statistically
and interpreted qualitatively to describe the rede@roblem and findings. The

formula used is:
f

P=—x100/0f
N

Furthermore, to find out classification of studémsoblems on using
simple past in narrative paragraph, the writer ubesstandard of percentage as
well known as qualitative statement. The categtiomas as follows:

76%-100% : Very High

56%-75% : High

40%-55% : Enough

0%-40% : Low (Susiari 1979: 120)

2. The Location and the Time of the Study
This research was done at the second year of Miiy&h Putri

Pekanbaru, which started from April to May 2009.
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3. The Subject and the Object of the Research
a. The Subject
The subject of this research was second seamlents of Madrasah Aliyah
Diniyah Putrid Pekanbaru
b. The Object
The object of this study was the Studenitsjuistic problems in writing

narrative paragraph

4 The. Population and Sample of the Study

The population of this research is the studentheatsecond year of MA.
Diniyah Putri Pekanbaru. It consists of one classnely 30 students. All students
were the samples of the research.
5. The technique of the Data Collection

Writing test was used to identify the students’hpeon in using simple

past tense and transitional words in writing nareaparagraph. The students were
asked to write a paragraph narrating their own B&pees, birthday, and
vacation. Their narrative paragraphs were then sasge on the basis of

grammatical problems.

6. The Technique of the Data Analysis

Before the data were analyzed with qualitative agdantitative

approaches, they were previously rechecked to ifgetite completeness and
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correctness of the data. Furthermore, the writeigasd two rates to score the

students’ writings. The scores were then tabulaméa the table of frequency

distribution, which was used to answer the resequastion. Then, the data were

analyzed using SPSS for Windows 15.0.

Table 1. 1
The Criteria for Students’ Writing

SCORE

RANGE LANGUAGE USE CRITERIA

EXCELLENT TO VERY GOOD:

effective complexonstructions  few

25-22 errors of agreement, tense, number,
word order/function, articles, pronouns,

prepositions

GOOD TO AVERAGE: effective but

simple constructions_ minor problems

in complex constructions ¢ several er
21-18 of agreement, tenseumber, word
order/function, articles, pronouns,
prepositions but meaning seldom
obscured

FAIR TO POOR: major problems in
simpletomplex constructions ¢ freque
errors of negation, agreemetdnse,
17-11 number, word order/function,
articles,pronouns, prepositioasd/or

fragments, run-ongleletions « meaning

confused or obscured

VERY POOR: virtually no mastery of

10-5 sentence construction rules « dominated

by errors « does not communicate ¢ Q‘R




31

not enough to evaluate

To obtain the students’ problems in using simplst i@ writing narrative
paragraph, the following formula is used:

D=M1+M2+ M3+...X100%

N

D = The difficulties of using simple paist writing narrative
paragraph.

M = Number of respondents’ problems

N = Number of respondents

M1 = The students’ problem in using “correct “td loé simple past.

M2 = The students’ problem in using verb of simpéest.

M3 = The students’ problem in using adverb of toigimple past.

M4 = The students’ problem in using “not” of thegaéive form simple
past.
Then, the criteria of difficulties of the test iteran be categorized as follows:

1. If the problems of using simple past in writing naive paragraph is
bigger than or equal to 50%, the students’ proble@msgsing simple
past in writing narrative paragraph is considenggh.h

2. If the problems of using simple past in writing naive paragraph is
smaller than or equal to 50%, the students’ probl@musing simple

past in writing narrative paragraph is consideced |
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CHAPTER IV

DATA PRESENTATION AND DATA ANALYSIS

A. Data Presentation

In this chapter, the writer presents the data llaae been collected from
the the Second Year of Madrasah Aliyah Diniyah iPRékanbaru. In this case,
the data presented are from the test to 30 studeéwiiting test was used to
identify the students’ problem in using simple pasise and transitional words in
writing narrative paragraph. The students were d@ste write a paragraph
narrating their own experiences, vocation, and hbay. Their narrative
paragraphs were then assessed on the basis of gtema@nproblems- simple past
tense-in writing narrative paragraph at the secgedr of MA Diniyah Putri
Pekanbaru. The students are assigned to choosefahe topics and write a
narrative paragraph based on the topic the likee $bores of the students’

problem in using simple past tense can be showswbel

1. Students’ Problems in Using Simple Past Tense

To analyze the result of the test, the writer uses raters in order to
obtain the quantitative scores from the studengstax problems. The students’
writing products are assessed through ESL Compagttiofile based on language
use. The scores obtained from the raters are suandiphen divided into two to

obtain the average scores. These scores can lEnmédHelow:
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The Students’ Scores in Using Simple Past TenseNarrative Paragraph

Ability Problem
Rater | Rater Rater | Rater
No Student 1 2 Total 1 2 Total
1 | Student 1 80 84 82 20 16 18
2 | Student 2 68 64 66 32 36 34
3 | Student 3 60 52 56 40 48 44
4 | Student 4 48 48 48 52 52 52
5 | Student 5 60 56 58 40 44 42
6 | Student 6 68 60 64 32 40 36
7 | Student 7 72 60 66 28 40 34
8 | Student 8 52 40 46 48 60 54
9 | Student 9 64 56 60 36 44 40
10 | Student 10 68 56 62 32 44 38
11 | Student 11 56 56 56 44 44 44
12 | Student 12 56 56 56 44 44 44
13 | Student 13 64 52 58 36 48 42
14 | Student 14 48 60 54 52 40 46
15 | Student 15 60 64 62 40 36 38
16 | Student 16 60 60 60 40 40 40
17 | Student 17 44 52 48 56 48 52
18 | Student 18 40 52 46 60 48 54
19 | Student 19 48 56 52 52 44 48
20 | Student 20 44 40 42 56 60 58
21 | Student 21 64 52 58 36 48 42
22 | Student 22 52 60 56 48 40 44
23 | Student 23 48 60 54 52 40 46
24 | Student 24 68 60 64 32 40 36
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25 | Student 25 52 48 50 48 52 50
26 | Student 26 56 44 50 44 56 50
27 | Student 27 48 48 48 52 52 52
28 | Student 28 44 56 50 56 44 50
29 | Student 29 40 48 44 60 52 56
30 | Student 30 40 52 46 60 48 54
Table IV. 2
The Frequency of the Students’ Ability in Using Sirple Past in Narrative
Paragraph
Frequenc Valid Cumulative
y Percent Percent Percent
Valid | 42.00 1 3.3 3.3 3.3
44.00 1 3.3 3.3 6.7
46.00 3 10.0 10.0 16.7
48.00 3 10.0 10.0 26.7
50.00 3 10.0 10.0 36.7
52.00 1 3.3 3.3 40.0
54.00 2 6.7 6.7 46.7
56.00 4 13.3 13.3 60.0
58.00 3 10.0 10.0 70.0
60.00 2 6.7 6.7 76.7
62.00 2 6.7 6.7 83.3
64.00 2 6.7 6.7 90.0
66.00 2 6.7 6.7 96.7
82.00 1 3.3 3.3 100.0
Total 30 100.0 100.0

The table above shows that 3.3% of the students48et3.3% of the
students obtain 44, 10% of the students obtairl@%; of the students obtain 48,

10% of the students obtain 50, 3.3% of the studebtsin 52, 6.7% of the
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students get 54, 13.3% of the students get 56, di0¥e students get 58, 6.7% of
the students get 60, 6.7% of the students get.82 6f the students get 64, 6.7%
of the students get 66, and 3.3% of the student&irol@2 in using simple past
tense in writing narrative paragraph at the secgedr of Madrasah Aliyah

Diniyah Putri Pekanbaru . Based on the data akibean be concluded that many
students still have problems in using simple pasiviiting narrative paragraph

shown by their low scores above.

Histogram IV. 1

Histogram

Frequency

Mean =55.40
Std. Dev. =8.455
N =30

40.00 50.00 60.00 70.00 80.00 90.00
VARO00002
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Table IV. 3
The Frequency of the Students’ Problem in Using Siple Past in Narrative
Paragraph
Frequenc Valid Cumulative
y Percent| Percent Percent

Valid | 18.00 1 3.3 3.3 3.3
34.00 2 6.7 6.7 10.0
36.00 2 6.7 6.7 16.7
38.00 2 6.7 6.7 23.3
40.00 2 6.7 6.7 30.0
42.00 3 10.0 10.0 40.0
44.00 4 13.3 13.3 53.3
46.00 2 6.7 6.7 60.0
48.00 1 3.3 3.3 63.3
50.00 3 10.0 10.0 73.3
52.00 3 10.0 10.0 83.3
54.00 3 10.0 10.0 93.3
56.00 1 3.3 3.3 96.7
58.00 1 3.3 3.3 100.0

Total 30 100.0 100.0

The table above shows that one of the student$8jdtvo of the students
obtain 34, two of the students obtain 36, two ef $kudents obtain 38, two of the
students obtain 40, tree of the students obtairicd,of the students get 44, two
of the students get 46, one of the students getrd®,of the students get 50, tree
of the students get 52, tree of the students getdd of the students get 56, and
one of the students obtain 58 in the problem dafigisimple past tense in writing
narrative paragraph at the second year of MadraSajah Diniyah Putri

Pekanbaru . Based on the data above, it can béudaacthat many students still
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have problems in using simple past in writing ni@weaparagraph shown by their

low scores above.

Histogram IV. 2

Histogram

8—

- 2N

Frequency

\ Mean =44.60
Std. Dev. =8.455
N =30
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10.00 20.00 30.00 40.00 50.00 60.00
VARO00001
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Furthermore, the scores of the students’ problemssing simple past can
be presented below:
Table IV. 4

The Frequency of the Students’ Problem in Each Comgnents of Simple Past
in Narrative Paragraph

Components
No Student To be Verb Adverb Not Total
1 | Student 1 6 8 0 4 18
2 | Student 2 6 16 4 8 34
3 | Student 3 12 10 16 6 44
4 | Student 4 12 16 16 8 52
5 | Student 5 12 14 12 4 42
6 | Student 6 12 16 0 8 36
7 | Student 7 8 10 12 4 34
8 | Student 8 16 16 12 10 54
9 | Student 9 16 12 8 4 40
10 | Student 10 6 8 12 12 38
11 | Student 11 12 16 4 12 44
12 | Student 12 12 16 10 6 44
13 | Student 13 12 16 12 2 42
14 | Student 14 10 16 10 10 46
15 | Student 15 10 12 4 12 38
16 | Student 16 12 16 8 4 40
17 | Student 17 16 20 8 8 52
18 | Student 18 16 16 10 12 54
19 | Student 19 12 16 12 8 48
20 | Student 20 12 12 16 18 58
21 | Student 21 16 16 6 4 42
22 | Student 22 4 22 8 10 44
23 | Student 23 10 14 12 10 46
24 | Student 24 10 14 6 6 36
25 | Student 25 16 18 12 4 50
26 | Student 26 16 18 10 6 50
27 | Student 27 18 18 12 4 52
28 | Student 28 14 18 12 6 50
29 | Student 29 18 20 12 6 56
30 | Student 30 16 18 14 6 54
Total 368 458 290 222
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B. Data Analysis

After the data concerning the students’ problemssimg simple past in
writing narrative paragraph have been previouslgsented, the writer then

analyzes them according to the appropriate stzdigbrocedure.

1. The students’ problem in using “correct “to be” of simple past.The data

of this aspect can be supplied to the followingrfola:
f

P=—x100%
N

PI@xlo(%
30

P=1226%
It indicates that the students’ problems in usimgpée past is categorized into
low since the obtained score is in the rank of @%9s.

2. The students’ problem in using verb of simple pastThe data of this aspect

can be supplied to the following formula:
f

P=—x100%
N

P 458 Xx100%
3C

P=1526%
It can be concluded that the students’ problemasing simple past in this

aspect is categorized into low since the obtairgedlesis in the rank of 0% -

40%.
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3. The students’ problem in using adverb of time of snple past. The data of

this aspect can be supplied to the following foranul
f
=—x100%
N

P - 290 x100%
30

P=966%
It can be concluded that the students’ problemasing simple past in this
aspect is categorized into low since the obtairgedesis in the rank of 0% -
40%.

4. The students’ problem in using “not” of the negative form simple past.

The data of this aspect can be supplied to theviatlg formula:
f

P=—x100%
N

P 222 x10(%%
30

P=74%
It can be concluded that the students’ problemasing simple past in this
aspect is categorized into low since the obtairgedlesis in the rank of 0% -
40%.

In general, the students’ problems in using simpdst tense can be

calculated below:

_M1+M2+M 3..x100%
N

D

_368+458+290+222x100%
30

D
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_1338x100%0
30

D

D=446

The data are then confirmed to the criteria andcttegorization of the

students’ problem:

1. If the problems of using simple past in writing naive paragraph is
bigger than or equal to 50%, the students’ problé@mssing simple
past in writing narrative paragraph is considernggh.h

2. If the problems of using simple past in writing nadive paragraph is
smaller than or equal to 50%, the students’ probl@amusing simple
past in writing narrative paragraph is considered |

Therefore, the students’ problems in using simjalst |n writing narrative

paragraph is considered low in the category of ghou

76%-100% : Very High

56%-75% : High

40%-55% : Enough

0%-40% : Low (Suharsimi, 19790)
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CHAPTER YV
CONCLUSION
A. Conclusion
From the analysis of data presented in the chateve, the writer draws
the following conclusion. The conclusion of thisearch is that:
1. The students’ problem in using “correct “to be” simple past is
categorized into low since the obtained score ithenrank of 0% -
40%.
2. The students’ problem in using verb of simple pastategorized into
low since the obtained score is in the rank of @%96.
3. The students’ problem in using adverb of time ah@e past is
categorized into low since the obtained score ithearank of 0% -
40%.
4. The students’ problem in using “not” of the negatferm simple past
is categorized into low since the obtained scorie the rank of 0% -
40%.
5. In general, the students’ problems in using simmdet in writing

narrative paragraph is considered low in the categbenough.
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B. Suggestion

There are some suggestions written in this resediefse suggestions are
addressed to the students and to the teacher.
The suggestion for the students:

1. The students should study more about simple pastdier to improve their
narrative writing in using simple past.

2. The students should be active discussing writisggdogether with their
friends or teacher to solve the problems, doingaeacttivity and tasks at
home in order to improve their ability in writing.

The suggestion for the teachers:

1. The teacher should give more explanation and esestta the students to
reinforce them to develop their ability in usingnple past in narrative
paragraph.

2. The teacher should use varied approaches, metlandstechniques in
teaching writing, especially in integrating Gramnrdo writing.

3. The teacher should motivate the students to leangligh grammar,

especially the use of simple past in narrative granah.
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